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I hope you make the best use of this resource, which has been put together by our own teachers trained

by experts from Azim Premji University and facilitated by the Center for Research in Schemes and

Policies (CRISP). They have taken into consideration the teaching-learning needs of all types of

learners and created lesson plans that are rich in activities, examples, and assessments. They have

followed the CBSE Learning Framework and NCERT Learning Outcomes for Secondary Stage, along

with principles from the National Curriculum Framework: School Education 2023.

At the crucial juncture of secondary school, our children need spirited teachers like you to

prepare them for the changing and dynamic world. You bear the power and responsibility to shape their

minds and hearts and guide them to step out into the world and contribute to our state's growth and

country's economy.

It brings me a great joy to invite all the teachers of CBSE-affiliated government schools to 
this valuable resource book of structured lesson plans. Inspired by the vision of our honorable 
Chief Minister, we are committed to supporting the teachers in shaping a bright future for all the 
children in Andhra Pradesh. We envision our children transforming into global citizens, excelling in 
academics and being ready for the world of work. In order to aid the teachers in this pivotal task of 
preparing the students to emerge as global citizens, the School Education Department is 
committed to making available the best resources and training. This lesson plans resource book is a 
transformational step in that direction. Utilized appropriately, this resource books will transform the 
teaching-learning process and experience in the classroom and lead to deeply engaging the students.

MESSAGE BY PRINCIPAL SECRETARY



With great hope and appreciation,

Your dedication and efforts in implementing these structured pedagogical approaches will not

only enhance the learning experience of our students but also equip them with the necessary skills and

knowledge to thrive in an ever-evolving global landscape. Together, let us embark on this journey of

educational excellence and empower our students to become the leaders of tomorrow.

Shri Praveen Prakash, IAS

Principal Secretary, Department of School Education

Government of Andhra Pradesh



Government of Andhra Pradesh is committed to implement best initiatives to enhance rthe

quality of education in the State. Obtaining CBSE affiliation to 1000 schools is one of such key

initiatives. This lesson plan resource book developed for the use of teachers working in CBSE schools

represents yet another milestone in our journey. Recognizing teachers as the cornerstone of our

education system, we have entrusted them to craft these lesson plans for your benefit. After undergoing

rigorous training in pedagogy, subject matter, learning outcomes and competencies, our educators

have infused these lesson plans with their profound knowledge of the subject, and understanding of our

students and their diverse contexts. It is a labor of love and thought, an amalgamation of explorations

and experiments, presented for you to embrace and utilize effectively.

I am optimistic about our state's trajectory towards competency-based teaching, with a focus

on measurable learning outcomes that can be continually evaluated and enhanced. The decision to

affiliate 1000 schools with CBSE and implement a curriculum aligned with national standards is indeed

a significant stride in the right direction. Together, let us embrace this transformative journey towards

educational excellence and empower our students to thrive in an ever-evolving world.

These lesson plans are created with the aim of providing a rich repository of ideas to enhance

classroom engagement and productivity, and provide yet another innovative resource that teachers can

employ. Feel free to adapt and supplement these plans as you see fit. The teacher reflections section

serves as a tool for self-assessment and improvement, allowing you to augment your lessons and

address any gaps you may identify.

The United Nations Sustainable Development Goal 4 (SDG 4) underscores the pivotal role of

education in unleashing human potential and fostering self-respect. As the Commissioner of School

Education, I am privileged to champion a vision that empowers the children of Andhra Pradesh with

boundless possibilities and opportunities. Through pioneering reforms in education, encompassing

cutting-edge infrastructure, ongoing professional development for educators and administrators,

innovative digital initiatives, and an unwavering commitment to providing top-tier educational

resources, our state stands as a beacon of educational transformation.

MESSAGE BY COMMISSIONER



With sincere optimism and appreciation, 
Shri S Suresh Kumar, IAS 
Commissioner, 

Department of School Education, 
Government of Andhra Pradesh

I congratulate everyone who worked towards bringing this excellent resource book for the

teachers. I thank Center for Research in Schemes and Policies (CRISP) for the innovative ideas they

presented to the Government, including development of structured lesson plans. The support of SPD

Samagra Shiksha, continuous facilitation by CRISP, expert technical advice of Azim Premji

University faculty, hard work of our teachers, CBSE team in Commissionerate office and SCERT

made it possible to bring out this resource book in time for the 2024-25 academic year.



The National Education Policy 2020 highlights that the purpose of education is to develop good human

beings capable of rational thought and action, possessing compassion and empathy, courage and

resilience, scientific temper and creative imagination, with sound ethical moorings and values. It aims

at producing engaged, productive, and contributing citizens for building an equitable, inclusive, and

plural society as envisaged by our Constitution. To realize the NEP's vision, it is essential for

educators to align with this goal and transition from curriculum-centric to competency-driven teaching

methods.

The State's commitment to this shared vision is visible in the Strengthening Andhra's Learning

Transformation (SALT) Project, where one of the pivotal focus areas is the professional development

of teachers. This entails utilizing insights from self-assessments, academic performance data from

school-based evaluations, and classroom observations to enhance pedagogical skills. With continuous

support from the education department, teachers will refine their pedagogical approaches, ensuring

effective delivery of lessons.

In the same vein, I am delighted to introduce this Lesson Plan resource book for our CBSE-affiliated

schools, crafted by experts from both within our state and across the nation. These lesson plans signify

a shift away from rote memorization and content accumulation towards a structured approach aimed at

fostering values, dispositions, and competencies in students. Rooted in the vision of the NEP and

operationalized by the National Curriculum Framework: School Education 2023, each plan

corresponds to a 40-minute class targeting specific learning outcomes from NCERT's Secondary

Stage. These outcomes collectively contribute to observable learning achievements and the

development of competencies over time. Moreover, this resource book empowers teachers to tailor

their content and assessments dynamically by monitoring and addressing students' learning needs

continuously.

MESSAGE BY THE STATE PROJECT

DIRECTOR



I hope the teachers will find these resources valuable and helpful in transforming classroom

transactions. Together I hope we will reshape the educational landscape of Andhra Pradesh in the years

ahead. Best wishes for your endeavors!

Shri B Srinivasa Rao, IAS

State Project Director, Samagra Shiksha

Government of Andhra Pradesh



Government of Andhra Pradesh

I encourage each of you to fully utilize these plans and personalize them to fit your teaching style. May

this invaluable resource serve as a valuable tool as you guide Grade 10 students through this critical

stage of their education. Your dedication as teachers brings us immense joy and pride, as we entrust the

future of our state's children to your capable hands. Wishing you all the best!

Department of School Education

Joint Director, CBSE

In a landmark decision, the Government of Andhra Pradesh affiliated 1000 Government schools with

the Central Board of Secondary Education (CBSE). This transition marks a significant milestone in our

efforts to provide standardized and high-quality education to our students. The CBSE curriculum is

widely recognized for its comprehensive and contemporary approach to learning, offering students a

competitive edge on a national scale. The Board emphasizes holistic development of learners by

providing a stress-free learning environment that will develop competent, confident and enterprising

citizens who will promote harmony and peace. It is committed to providing quality education to

promote intellectual, social and cultural vivacity among its learners.

By aligning our schools with CBSE, we aim to ensure our students are well-prepared to compete on a

national level and excel in today's dynamic world. In order to achieve this, our utmost efforts have

gone into developing these structured lesson plans incorporating NCERT's Secondary Stage Learning

Outcomes, the National Curricular Framework: School Education 2023, and CBSE Learning

Framework document developed by Azim Premji University. 'Structured Pedagogy' is a scientific,

evidence-based, learner-centric approach for teaching that equips every teacher with clearly defined

objectives, proven methods, well-structured tools, and practical training. After many rounds of

rigorous training, expert teachers from our CBSE schools integrated the conceptual and practical

aspects of their subjects and condensed them into these easy-to-use lesson plans.

We thank the Center for Research in Schemes and Policies (CRISP) and Azim Premji University for

their innovative ideas and tireless support.

Mr Krishna Reddy

MESSAGE BY JOINT DIRECTOR, CBSE



We are thankful to professors from Azim Premji University who provided invaluable support by

mentoring the core group of teachers over a six-month period, guiding them through NCERT's

Learning Outcomes for the Secondary Stage and the National Curriculum Framework: School

Education 2023. The culmination of these efforts is the creation of this resource book, comprising

structured lesson plans for the benefit of teachers, and vetted meticulously by the SCERT. We hope

that the tremendous effort of our teachers serves as an inspiration to continue shaping the minds of our

youth.

In October 2023, the Centre for Research in Schemes and Policies (CRISP) forged a significant

partnership with the Government of Andhra Pradesh, to help bring about a transformation for the

state's School Education system. Our inaugural initiative was designed to cultivate excellence within

the 1000 CBSE-affiliated schools. CRISP's primary focus was to support both teachers and students

during the transition from the State Board to the CBSE Board.

Research reveals that an average teacher grapples with approximately 1,500 decisions daily. While it

may be impractical to intervene in every decision-making process, our aim was to alleviate the

cognitive load associated with tasks such as lesson planning, question formulation, activity design, and

assessment creation. Recognizing the novelty of transitioning from the State Syllabus to CBSE, our

initiative encompassed the provision of essential resources alongside comprehensive training for all

educators involved.

To enhance our efforts, we collaborated with Central Square Foundation, a renowned organization in

the field of Education, to train our teachers in their Structured Pedagogy approach. This evidence-

based, learner-centric methodology equips educators with clearly defined objectives, proven methods,

well-structured tools, and practical training.

MESSAGE BY CENTRE FOR RESEARCH IN

SCHEMES AND POLICIES (CRISP)



We extend our sincere gratitude to Dr. Emmanuel Joseph, Joint Commissioner (Academics) at CBSE,

New Delhi, professors from Azim Premji University, experts from Central Square Foundation, the

State CBSE team, SCERT, and the entire Department of School Education for their invaluable

guidance and support throughout this endeavor. Their deep commitment to enhance the quality of

education and to transform the teaching-learning process in the classrooms made it possible to bring

this initiative to life within a remarkably short span of time.

We thank the Government of Andhra Pradesh for giving us this opportunity, for the trust they reposed

in accepting the innovative idea and facilitating it to germinate and fructify.

Centre for Research in Schemes and Policies

February, 2024



At the heart of quality education lie two indispensable pillars: the teacher and the student. While

textbooks, digital resources, infrastructure, and curriculum play crucial roles in the educational

landscape, it is the teacher who bears the primary responsibility of delivering lessons, facilitating

comprehension of complex concepts, nurturing independent thinking, and molding individuals into

responsible members of society. The Department of School Education, Government of Andhra

Pradesh aspires to create citizens equipped with the skills and competencies to succeed and solve

problems at a global scale, while remaining locally rooted and aware.

To achieve this goal, we have developed a comprehensive resource book to support teachers across the

state, enhancing their planning and teaching processes with ease and creativity.

These meticulously crafted lesson plans have been curated by trained educators and thoroughly

reviewed by SCERT experts. Each lesson plan is structured into distinct period plans, addressing

specific topics within the lesson. Clear learning outcomes are outlined at the beginning of each lesson

and progressively addressed throughout the class session. Furthermore, each period plan is divided

into sections including Learning Outcomes, Teaching-Learning Process, Pointers for Assessment, and

Material Required, offering teachers a flexible framework to tailor to their preferences. The provided

questions to assess prior knowledge, suggested activities, and prompts for understanding checks serve

as guides, encouraging teachers to adapt the plans to suit the unique needs of their classroom and

students.

FOREWORD BY DIRECTOR, SCERT



The SCERT extends its sincere appreciation to the dedicated members of its textbook committee,

source material reviewers, lesson plan creators, and technical partners for their invaluable

contributions in realizing this vision. We also express our gratitude to the Principal Secretary and

Commissioner, Department of School Education, and State Project Director, Samagra Siksha,

Department of School Education for their steadfast commitment to promoting quality education,

consistently driving us toward excellence in all facets. We appreciate the steadfast support of Center

for Research in Schemes and Policies (CRISP) and professors from Azim Premji University in

developing the lesson plans.

Dr B Pratap Reddy

Director,

State Council of Educational, Research, and 
Training Government of Andhra Pradesh



 

INTRODUCTION AND BACKGROUND TO THE STRUCTURED 

LESSON PLANS RESOURCE BOOK 
 

The National Education Policy, 2020 (NEP) focuses strongly on a need for a well-defined Curriculum 

and a Structured Pedagogy in schools, to ensure holistic, integrated, enjoyable and engaging learning 

of the students.1 In pursuance of the Memorandum of Understanding (MoU) signed between 

Government of Andhra Pradesh (GoAP) and Centre for Research in Schemes and Policies (CRISP), 

and the recommendation made by CRISP in the Action Plan for CBSE, GoAP  agreed that 

“Structured pedagogy should be adopted for Classes 8 and above in the newly converted CBSE 

schools. For this purpose, while using material already available, standard lesson plans should 

be prepared.” In furtherance of adapting structured pedagogy approach in Government CBSE 

Schools to improve the quality of teaching-learning, the GoAP organized the following: 

  

1. Organised a Structured Pedagogy workshop was organized in collaboration with CRISP 

in Vijayawada from 11th to 13th July 2023. Experts from Central Square Foundation 

and Azim Premji University (APU) anchored the workshop, with additional sessions 

by Room to Read, Leadership for Equity, Ambitus World School, and SCERT 

Telangana. Sessions focused on the need for a structured way of teaching and learning, 

shifting from rote method to competency based curriculum, and delved into the NCERT 

Learning Outcome Framework for the Secondary Stage. A total of 60 subject teachers 

along with A.P SCERT subject experts participated  in the workshop representing 

English, Mathematics, Social Science, Biology, Chemistry, and Physics. Each subject 

group consisted of 10 teachers, 1 SCERT expert, and 1 CBSE School Principal acting 

as a Coordinator. With guidance from CSF and APU, the subject groups prepared one 

sample lesson plan per subject by the end of the 3-day workshop. 

2. Post the workshop, facilitated the expert subject teachers to work on lesson plan 

development, with virtual support from APU faculty virtually.  

3. Organised a Capacity Building workshop from 11th to 14th October 2023 in 

Vijayawada with expert support of experts from APU. Sessions were held on  mapping 

content to specific learning competencies, designing and using creative Teaching-

Learning Materials, adding Check for Understanding questions, using interdisciplinary 

approach in the lessons, addressing student misconceptions, and creating a diverse 

range of assessments. The  workshop enhanced the  ability of the teachers to    

                                                
1Chapter 4 & 5, National Education Policy, 2020 (NEP, 2020) 



 

a. understand the principles and practices underpinning competency-based 

curriculum as outlined in NEP 2020 and NCF-SE 2023;  

b. equip the teachers to analyse the need to effectively align curriculum content, 

competencies, pedagogical practices, and assessment methods in the classroom;  

c. helped them to learn to develop competency-based lesson plans that integrate 

NCF-SE 2023 guidelines, ensuring that learning outcomes are aligned to the 

desired competencies with the help of model lesson plans 

d. trained them to gain practical insights into designing and implementing both 

formative and summative assessments that accurately measure students' 

progress toward achieving the competencies set forth in NCF-SE 2023  

4.  Held a  physical camp for  the core team of teachers to develop and quality check the  

lesson plans for all the subjects in Vijayawada for 12-days, from 20th November to 1st 

December 2023. APU teachers and Leadership for Equity team provided technical 

support.  

5. In early February 2024 the lesson plans developed for Grade 9 and 10 were vetted and 

finalised by AP SCERT and sent to the Textbook Press for printing and distribution. 

ELEMENTS OF THE STRUCTURED LESSON PLANS 
 

All lesson plans are meticulously organized into detailed period plans, each focusing on a 

specific topic and its corresponding Learning Outcomes. These period plans are then 

subdivided into four essential sections: 

 1. Topic and Learning Outcomes, along with associated Indicators 

 2. Teaching-Learning Process, highlighting Pedagogical Strategies 

 3. Assessment Strategies to gauge student understanding and progress 

 4. Materials required, ensuring all necessary resources are readily available for 

effective instruction. 

 

Within these sections, the following elements have been covered:  

 

● Higher order thinking questions have been added to encourage critical thinking, 

problem-solving, creativity, and analysis. These questions usually move beyond 

‘What’, and ‘When’, and focus on ‘Why’, or ‘How’. Some examples of these are: 

“Explain the twinkling of stars.” [Physics] 

“How does trade help connect the countries in the world?” [History] 



 

“Why can amphibians and reptiles tolerate mixing of blood to some extent?” 

[Biology] 

“Do you think it was right for the farmer to be angry with the postmaster? Why or 

why not? [English] 

“What should India do or achieve to become a developed country?” [Economics] 

“Why does a snail change its sex?” [Biology] 

“How did Gendhadhur, a backward village in Mysore, Karnataka, become rich in rain 

water?” [Geography] 

“Why can’t astronauts see the rainbow from the surface of the moon?” [Physics] 

● Keywords and key concepts are stated in the beginning of every chapter so that the 

teacher can be sure to cover them during the course of the lesson 

● Prior knowledge and skills are tested at the beginning of every period to assess 

whether students have retained concepts covered in previous lessons, and to  gauge 

the overall level of knowledge on the topic to be covered 

● Prompts and questions to address common misconceptions about the topic have 

been given in the plans to clarify any incorrect ideas students may have. For example:  

“A woman in your neighborhood is blamed for giving birth to a baby girl. Is the sex 

of the baby determined by her? Remove the misconception through your argument.” 

[Biology] 

● Discussion prompts for class or group discussions have been given, especially for the 

humanities subjects. For example: 

“Why do you think men receive higher wages than women for the same job? 

Discuss.” [Economics] 

“Human societies have steadily become more interlinked. Comment.” [History] 

“Discuss the benefits and drawbacks of using chemical fertilizers.” [Geography] 

● Assessment and remedial periods have been allocated after every lesson plan to 

gauge student learning, and revise concepts that students need more clarity or practice 

in, before moving to the next lesson 

● Inter-disciplinary nature of subjects and topics has been encouraged in the plans so 

that students recognize the value of all subjects equally. It also promotes a holistic 

understanding of the topic and opens them up to thinking about an issue from various 

lenses 

● Formative and summative assessments, check for understanding questions, and 

worksheets are given for every lesson to assess student learning at every stage of the 

lesson 

● Space for teachers to reflect on every period has been provided at the end of the 

plan. The prompts are designed to assist teachers in assessing the alignment of their 

plan with overarching curricular goals and competencies, evaluating student 

engagement levels, ensuring effectiveness of assessment strategies in measuring 

student understanding, and gauging the efficacy of teaching materials, activities, and 

case studies utilized 

 

HOW TO USE THESE LESSON PLANS 



 

Teachers should have a comprehensive understanding of the curricular goals, competencies, 

and the nature of the subject they teach. It is essential to thoroughly review the section on 

"Pedagogical Practices" to gain deeper insight into teaching methodologies. With this 

groundwork, teachers can then delve into the lesson plans for their subject. It is highly 

recommended to study the entire lesson plan before initiating the lesson in class. Throughout 

the lesson, teachers can refer to each period plan and manage class time effectively to cover 

the elements outlined in the plan. Additionally, teachers are encouraged to modify the plan as 

needed, incorporating or removing content, questions, or activities to address the specific needs 

of their students and contextual requirements. 

PEDAGOGICAL PRACTICES 

Broad Aims of School Education 

The Learning Standards are guided by certain widely agreed upon broad Aims of School 

Education that are articulated in this NCF. These aims have been arrived at from the vision 

and purpose of education as envisaged by NEP 2020:  

 

1. Rational Thought and Autonomy: An individual should have the capacity of rational 

reasoning and sufficient knowledge to understand the world around them. An individual 

should be able to make an informed decision. This fundamentally requires knowledge 

in breadth and depth.  

2. Health and wellbeing: School education should be a wholesome experience for 

students. Students should acquire Knowledge, Capacities, and Dispositions that 

promote mind-body wellness. 

3. Democratic participation: This requires appropriate knowledge capacities, values, 

and dispositions so that an individual may be oriented towards sustaining and 

improving the democratic functions of Indian society.  

4. Economic participation: Education should work as an enabler for a healthy democracy 

as well as a healthy economy.  

5. Cultural and social participation: Along with democracy and economy, society, and 

culture also play an important role in the mode of associated living. An individual 

should acquire capacities and a disposition to contribute meaningfully to culture. 

 

For a more detailed explanation, please refer to the National Curriculum Framework: School 

Education 2023 (p.45-51, p.88-92, p.101-102, p.116-121) 

 

NATURE OF THE SUBJECT: SOCIAL SCIENCE 

(Adapted from the CBSE Learning Standards document. Please refer to it here: 

https://cbseacademic.nic.in/cbe/documents/Learning_Standards_SocialScience.pdf) 

https://ncert.nic.in/pdf/NCFSE-2023-August_2023.pdf
https://ncert.nic.in/pdf/NCFSE-2023-August_2023.pdf
https://cbseacademic.nic.in/cbe/documents/Learning_Standards_SocialScience.pdf


 

Social Science is the study of all human efforts over time and space. The purpose of Social 

Science learning, therefore, is to help learners understand how the world is. Social Science as 

a formal discipline, started with Geography and History. Over a period of almost a century, 

Civics and Sociology were added. At its root, the curriculum of Social Science is shaped by 

the need to understand academic history and the aspiration for social improvement.  

The social sciences curriculum at the secondary stage integrates the concepts, processes, and 

disciplines of the social sciences (history, geography, economics, political science) and leads 

students to explore different aspects of human engagement with the world around them. The 

reason for such an integrated approach is in consonance with the cognitive processes of learners 

at this stage. Learners do not view the world through the divisions of academic disciplines but 

perceive the world in a holistic manner. It provides an interdisciplinary as well as a 

multidisciplinary lens through which learners examine issues affecting their lives from 

personal, national, academic, pluralistic, and global perspectives. An integrated approach helps 

to see the inter-connections and interrelatedness of various facets of society. Through the study 

of social science, the students are enabled and encouraged to examine issues, respond critically 

and creatively, and make informed decisions as individuals and as citizens in an increasingly 

interdependent world.  

The social sciences curriculum helps in developing knowledge, skills, and dispositions for 

lifelong learning and capacitates students to explore multiple approaches that may be used to 

analyse and interpret their own world and the world of others. It bears the responsibility to 

create and expand the conditions to spread the constitutional values of equality, liberty, justice, 

fraternity, trust, and respect for diversity. It sets the stage for the voice of multiple genders, the 

marginalised, disadvantaged as well as local perceptions that are quintessential to all 

discussions. The subject brings multiple ways of imagining and understanding the diversity of 

India.  

The knowledge, skills, and dispositions developed through the study empower students to be 

informed, responsible citizens of India and the world, and to participate in the democratic 

process to improve society. The purpose of teaching Social Science will therefore be 

accomplished if the learner personally makes sense of how the world got where it is and what 

can be done to improve it. 

Each of the disciplines making up the social sciences has distinct methodologies, and therefore, 

justifies the presence of boundaries between them. It is imperative that the learner understand 



 

the distinct method of enquiry of each subject and at the same time develop an understanding 

of plurality in approaching a particular phenomenon. In this context, an attempt has been made 

to deal with the distinct methodologies of each discipline and at the same time seamlessly 

integrate disciplinary boundaries wherever the scope exists.  

Broadly, the core concepts dealt with in this document that illustrate disciplinary thinking are 

as follows:  

Geographical Thinking: Concepts of spatial significance, pattern and trends, 

interrelationships, and geographic perspectives  

Historical Thinking: Concepts of historical significance, change and continuity, cause and 

consequence, historical perspectives  

Political Thinking: Concepts of political significance, stability, and change, objectives and 

results, political perspectives  

Economic Thinking: Concepts of economic significance, interrelationships, cause and 

consequences, economic perspective 

The structured lesson plans in this book are rooted in the vision of the National Education 

Policy 2020, operationalized by the National Curriculum Framework: School Education 2023, 

and based on the Learning Outcomes from NCERT’s Learning Outcomes at the Secondary 

Stage. The following content has been adapted from the original documents to provide context 

and explanation for the pedagogical practice behind the development of these lesson plans.  

NCERT Curricular Expectations for the Secondary Stage: 

 

For detailed Learning Outcomes and suggested Pedagogical Processes, please refer to the 

NCERT Learning Outcomes at Secondary Stage 

 

SOCIAL SCIENCE Curricular Expectations  
At this stage learners are expected to:  

● recognise the relevance of the domain of knowledge in establishing interlinkages with 

natural and social environment;  

● classify and compare the cause and effect relationship in the context of occurrence of 

events, natural and social processes and their impact on different sections of the 

society;  

● explain concepts like unity in diversity, democracy, development, diverse factors and 

forces that enrich our cultural heritage;  

https://ncert.nic.in/pdf/notice/learning_outcomes.pdf


 

● discuss the need to evolve plurality of approaches in understanding natural and social 

phenomena;  

● demonstrate a variety of approaches on integration and interrelation within and across 

disciplines;  

● identify spatial variability of events, processes, and phenomena in the contemporary 

world;  

● identify democratic ethos, equity, mutual respect, equality, justice, and harmony; y

 demonstrate skills of observation, enquiry, reflection, empathy, 

communication, and critical thinking;  

● create awareness and sensitivity towards environmental issues, sustainable 

development, gender disparities, marginalised section of the society and persons with 

special needs; and  

● illustrate concepts related to different subjects with the help of technology 

 

Aims of Social Science  
 

Social Science plays an important role in developing an integrated understanding of the 

human world and its functioning, including its deep interrelationships with nature and the 

environment in the quest to continuously improve as a society. In the study of this subject, 

students learn methods of observing and interpreting the human world, which helps them lead 

their own lives and also contribute as members of a society. Social Science also helps in 

developing some of the Values and Dispositions that are essential for democratic 

participation — building and sustaining cooperation among communities that strive for 

peace, harmony, equity, and justice for all.  

 

Social Science Education in schools must aim to achieve:  

a. Understanding how society functions: Learning Social Science leads to the 

understanding of how societies function through the interplay of historical, geographical, 

social, cultural, economic, political, environmental, and other factors. Students will develop 

an awareness and understanding of:  

i. Continuity and change in human civilisation and their causes and effects  

ii. The interaction between nature, natural resources, and human beings, including the spatial 

and temporal patterns arising out of this interaction, its effect on human life, and the impact 

of human activity on nature  

iii. The commonness and diversity among people and their practices in different societies, 

regions, and cultures within societies  

iv. Various social, political, and economic institutions, their origins, functioning, and 

transformations over time till today  

b. Capacities for inquiry in Social Science: Students will develop capacities for carrying 

out and applying the methods of inquiry available in Social Science, including:  

i. Sourcing, verifying, and cross-validating evidence through multiple sources, interpreting 

this evidence, and constructing coherent narratives  



 

ii. Recognising features of the physical world, spatial and temporal patterns, map reading, 

analysis, and interpretation of various interconnected concepts and processes  

iii. Creative and critical thinking, forming informed opinions, demonstrating logical decision 

making, and having a problem-solving disposition 

iv. Collecting, organising, analysing, and representing data and information on various issues 

— historical, geographical, cultural, economic, environmental, and socio-political  

v. Proposing meaningful responses to contemporary concerns of society based on these 

methods of inquiry 

c. Responsible human beings and contributing citizens: NEP 2020 states: The purpose of 

the education system is to develop good human beings capable of rational thought and action, 

possessing compassion and empathy, courage and resilience, scientific temper, and creative 

imagination, with sound ethical moorings and values. It aims at producing engaged, 

productive, and contributing citizens for building an equitable, inclusive, and plural society as 

envisaged by our Constitution. [NEP 2020, pages 4-5] 

 

For more details on the Aims of specific subjects please refer to the NCFSE following pages: 

English: p234-267; Mathematics: p268-293; Science: p294-319; Social Science: p320-352. 

 
 



Social Science

HISTORY



Page 1 of 42 
 

 

                      LESSON PLAN: HISTORY 

 CLASS – IX   CHAPTER 1 – THE FRENCH REVOLUTION  

Aims of Education: 

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient 

knowledge to understand the world around them. An individual should be able to make an informed decision. This 

fundamentally requires knowledge in breadth and depth.  

b. Health and wellbeing 

c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an 

individual may be oriented towards sustaining and improving the democratic functions of Indian society.  

d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  

e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important 

role in the mode of associated living. An individual should acquire capacities and a disposition to contribute 

meaningfully to culture. 

Nature of Social Sciences:  

Social Science is a systemic study of human society and the relationship between the individual and society, social institutions, and 

organizations. It draws its content from the disciplines of History, Geography, Political Science, and Economics, to provide an interdisciplinary 

understanding of society and its functions. At the heart of Social Science education lies an understanding of the world, the diverse concerns of 

human society, and participating in it as empathetic and responsible citizens. 

The aims of Social Science in school education: 

a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of historical, 

geographical, social, economic, and political factors.  

b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ 

skills to engage with the key questions and issues confronting society. These could be specifically seen as:  

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent narrative, 
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ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a problem-

solving attitude,  

iv. Skills to collect, organize, analyse, represent, and present data and information on various historical, geographical, and socio-political 

issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful responses 

to contemporary concerns of society.  

c. Foster ethical, human, and Constitutional values 

Curricular goals:  

Curricular Goals are statements that give directions to curriculum development and implementation. Based on intended 

educational achievement, curricular goals are defined at each stage of education and curricular areas. 

CG 2: Analyses the important phases in world history and draws insights to understand the present-day world 

Competencies: 

C-2.1 Explain historical events and processes with different types of sources, with specific examples from world history. 

C-2.3 Traces aspects of continuity and change in different phases of world history (including cultural trends, social and 

religious reforms, and economic and political transformations) 

C-2.4 Explains the growth of new ideas and practices across the world and various technologies including the most current 

and how they affected the course of world history. 

C-2.5 Recognises various practices that arose, and came to be condemned later on such as racism, slavery, colonial 

invasions, conquests, and plunder, genocides, exclusion of women from democratic and other institutions, all of which have 

also impacted the course of world history and have left unhealed wounds. 
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CLASS – IX   CHAPTER 1 – THE FRENCH REVOLUTION - MIND MAPPING 

 

1. Introduction to the French Revolution 

2. French Society during late 18th Century

3. The Struggle to Survive

4. A Growing middle class envisages an end to privileges

5. Out break of the Revolution

6. France becomes a Constitutional Monarchy

7. Reading Political Symbols

8. France abolishes monarchy and becomes a Republic
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9. The Reign of Terror

10. A Directory Rules France

11. Did Women have a Revolution?

12. The Life of a Revolutionary Woman

13. Abolition of Slavery

14. The Revolution and Everyday Life

15. Assessment worksheet

16. Remedial teaching
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Period and Topics Learning Outcomes Indicators (from Learning Framework +  

CBSE 2023 curriculum) 

1.The French Revolution – 

Introduction 

LO3: Explain with the ancient regime of France and its 

effect on the people 

LO3: Examine circumstances that led to the beginning of 

the events in Europe 

LO1: Discuss the causes for Revolution in France 

LO4: Analyses the situation of France on the storming of 

the Bastille 

1.1 Identify the political, social, economic and 

religious conditions of Europe in the medieval period 

3.1 Correlate the significance of all the events that led 

to the beginning of French Revolution 

1.2 Traces aspects of continuity and change in 

different phases of world history 

2. French Society during late 

18th Century 

LO4: Analyze the French society during the late 18th 

century 

LO2: Differentiate between three estates of the feudalistic 

society in Europe 

LO3: Understand the burden of taxes imposed on third 

estate people by clergy and nobility 

LO4: Analyses the reasons for the increased taxes in France 

LO1: Learns the new words Livre, Clergy, Tithe and Taille 

1.1 Acquainted with the situation of France during 

late 18th C. 

4.1 Interpret the role of the ancient regime and how it 

led to an era of Louis XVI 

1.2 Understands the Status enjoyed by Clergy and 

Nobility 

2.1 Critically analyses the imposition of taxes with 

reasons 

2.2 Examines the sufferings of Third Estate People 

Realizes the burden of taxation of third estate people 

3. Struggle to Survive LO1: Discuss the growth of population in France during 

1715-1789 and increased demand for food grains 

LO4: Analyses Subsistence Crisis 

LO3: Examines how the gap between rich and the poor 

widened 

 

4.1 Critically analyses the impact of the growth of 

population in France during 1715-1789. 

4.2 Understands the Subsistence Crisis 

1.1 Understands the old regime in France  

3.1 Analyze the factors that led to the inequalities in 

the European Society 

4. A Growing middle class 

envisages an end to privileges 

LO4: Analyses the emergence of middle class 

LO1: Recognize with various personalities involved in the 

course of French Revolution 

LO1: Discuss the ideas of the philosophers  

LO3: Critically examines the system of privileges and how 

1.1 Describes the reasons for revolt by peasants and 

workers 

1.2 Speaks about the newly emerged middle class 

1.3 Debates about the system of privileges 

4.1 Analyze the role of common people and the 
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it generated anger in common people 

LO3: Understands Source A by self-reading and analyses 

 

revolutionary ideas of philosophers which the people 

to fight for their rights 

1.4 Develops the habit of self-reading and analyzing 

the sources provided in the text book 

5. Outbreak of the Revolution LO1: Remember some important dates related to French 

Revolution 

LO4: Analyses the meeting of estates general and 

understands the voting system of estates general 

LO3: Understands the democratic principles put forward 

by philosophers 

1.1 Identify the timeline chart of the events  

1.2 Describe the working of the Estates General in 

France 

1.3 Discuss the democratic principles of various 

philosophers during French Revolution 

6. France Becomes a 

Constitutional Monarchy 

LO4: Analyses the draft of the constitution prepared by the 

National Assembly and its main objectives 

 

LO2: Compares the political rights which the chart of the 

constitution of 1791 gave to the citizens with articles 1 to 6 

of the Declaration. 

LO4: Analyze the features of the Constitution drafted in 

1791 in French Society 

 

LO3: Examines the separation of powers between 

legislature, executive and judiciary 

 

LO1: Imbibe the advantages of a democratic rule over 

monarchical system 

3.1 Examines the draft of the constitution and its 

objectives 

2.1 Critically analyze the separation of powers in the 

government 

1.1 Describes how France becomes a constitutional 

monarchy 

1.2 Understands the new political system 

7. Reading Political Symbols LO4: Analyses the reasons for use of images and symbols in 

France 

LO1: Identify the significance of each symbol used in the 

Constitution of France. 

 

LO1: Identifies symbols with relevant ideas indicated 

Examine the beneficiaries of the constitution of 1791 

4.1 Understands the usage of images and symbols 

4.2 Analyses the symbols and what it denotes  

1.1 Imagine the impact of events in France in 

neighboring countries 

8. France abolishes monarchy & 

becomes a Republic 

LO2: Compares Indian Freedom Movement with French 

Revolution  

LO1: Describe the impact of events in France on 

1.1 Evaluate how developments in France worried   

neighboring countries 

1.2 Discuss the development of patriotic songs in 
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neighboring countries 

LO1: Knows about the national anthem of France 

Marseillaise 

LO1: Discuss the formation of various clubs including 

women 

LO4: Analyses about Jacobin Club, members of the club 

and its activities 

LO3: Understands how France abolished the Monarchy 

and declared as a Republic 

France 

1.3 Analyses the forming Jacobin Club by less 

prosperous sections of the society 

3.1 Examines the tole of Convention in declaring 

France as Republic 

 

9. The Reign of Terror LO3: Understands the reasons for referring 1793-94 as 

Reign of Terror 

LO4; Analyses the discovery of guillotine device to behead 

the person who is against the ruler. 

LO1: Describes the Robespierre’s government 

LO1: Discuss the conflicting views of liberty 

4.1 Analyses the Reign of Terror 

3.1 Examine the policies of severe control and 

punishment followed by Robespierre  

3.2 Understands the policies pursued by Robespierre 

3.3 Compare the view of Desmoulins and Robespierre 

on liberty 

10. A Directory Rules France 

 

LO4: Analyze the reasons for the fall of Jacobin 

Government 

LO3: Understands how a Directory an executive made up 

of 5 members ruled France 

LO1: Describes the political instability of the Directory 

which paved the way for the rise of a military dictator 

Napoleon Bonaparte 

LO1: Discuss the motivational ideas of liberty equality and 

fraternity  

1.1 Discuss the fall the Jacobin Government 

3.1 Understands the work of the Directory to 

safeguard against concentration of power 

1.2 Describe the political instability caused lead to the 

rise of Napoleon Bonaparte, a military dictator 

1.3 Understands the meanings of liberty, equality and 

fraternity 

11. Did women have a 

Revolution? 

LO1: Discuss the participation of women in the events 

taking place in France 

LO1: Describe about the women political clubs and 

newspapers to voice their interests 

LO3: Understand the women’s struggle for equal political 

rights 

LO1: Observes the figure of Parisian women on their way 

to Versailles 

3.1 Examine the women’s participation in the events  

3.2 Understands the reasons for formation of women 

political clubs and newspapers 

1.1 Supports the struggle for equal political rights by 

women 

12. The Life of a Revolutionary 

Woman 

LO3: Understands the life of revolutionary woman Olympe 

de Gouges 

1.1 Inculcate the habit of reading the sources and 

gathering more information about the facts 
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LO3: Understands her ideals by the book written by her in 

1791 – Declaration of the rights of woman and citizen. 

LO1: Learns the basic rights set forth in Olympe de Gouges 

Declaration 

LO2: Compare the manifesto drafted by Olympe de Gouges 

with the Declaration of Rights of Man and Citizen 

3.1 Understands the rights set forth by Olympe de 

Gouges by reading the Declaration 

13. Abolition of Slavery LO3: Understands the revolutionary social reforms of 

Jacobin Regime 

LO3: Critically examines the triangular slave trade in 

Europe  

LO1: Discuss about the National Assembly Debates about 

the rights of man 

LO4: Analyses the emancipation of slaves 

1.1 Debate the social reforms of Jacobin Regime 

3.1 Examines the criticism on Slave trade in 18th 

Century 

1.2 Discuss the emancipation of slaves 

1.3 Learns two new words Negroes and Emancipation 

14. The Revolution and 

Everyday Life and Conclusion – 

Napolean Bonaparte as the 

Emperor of France 

LO3: Discuss the effects after the storming of the Bastille in 

1789 

LO4: Analyses the spread of ideas by political philosophers 

and their impact on common people 

LO3: Illustrates Napolean Bonaparte as an emperor of 

France 

LO3: Understands the legacy of French Revolution 

1.1 Discuss the changes in the lives of men, women 

and children 

4.1 Analyze the laws passed by the revolutionary 

governments that would translate the ideals of liberty 

and equality in everyday life 

3.1Understands the role of Napolean from that of a 

liberator to an invading force 

 

15. Assessment • To review what worked well in the ideas and thoughts in to presentation process and identifying any areas for 

improvement and plan to revise the process 

16: Remedial Teaching   • Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in Assessment 

 

  

 
 

Note: 1.The teachers should not exclude ‘Activities’ , ‘New words’ and Figures given in the textbook, pertaining to the chapter. 

2. Teacher may take an assessment during the lesson. 
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CLASS – IX HISTORY 

Chapter – 1 THE FRENCH REVOLUTION 

Period No: 1 

Key Concepts: INTRODUCTION 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

1.The French Revolution – 

Introduction (5 min) 

 

Storming of Bastille (10 min) 

 

The situation in Paris (10 min) 

 

Picture Observation and Analysis (15 

min) 

 

 

 

Familiarize with the ancient regime 

of France and its effect on the people 

Examine circumstances that led to 

the beginning of the events in Europe. 

 

 

Discuss the causes for Revolution in 

France 

Analyses the situation of France on 

the storming of the Bastille. 

 

 

 

Probing Question: 

What is revolution? 

Where the Eifel tower is located at which place? 

 

 

The Teacher proceeds with the lesson by showing 

the image in page number 6 

 

Page number 6 Fig 1 

       
Activity 1: 

Observe the Picture and reflect upon the situation 

in France in 1789 

 

Explain the situation in France – the beginning of 

a chain of events that ultimately led to the 

1. What do you understand by 

French Revolution? Is it against 

the dictatorial policies of the 

monarch? 

 

2. Describe the circumstances 

leading to the outbreak of 

revolutionary protest in France? 

 

3. Can you give me the reasons for 

the execution of king of France. 

 

4. Which incident sparked the 

French Revolution? 

 

5. Why was the Bastille prison 

attacked? 

 

 

6. Why the Bastille was hated by 

all? 

 

 

Digital Reading 

 

World Map 

 
Source: Google 

 

 
https://onthewo

rldmap.com/fra

nce/map-of-

france-

max.webp 

Source: Google 

 

 

 

https://ontheworldmap.com/france/map-of-france-max.webp
https://ontheworldmap.com/france/map-of-france-max.webp
https://ontheworldmap.com/france/map-of-france-max.webp
https://ontheworldmap.com/france/map-of-france-max.webp
https://ontheworldmap.com/france/map-of-france-max.webp
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Understand the conditions in Paris 

and the country side during those 

days 

 

execution of the King in France. 

 Recap of the storming of the Bastille 

 

Analyses how and why all that happen i.e., the 

reasons for the attack of Bastille prison 

 

Conclusion: Bastille was hated by all because it 

stood for despotic power of the king.  Despotism 

will never be accepted by the people in general. 

 
Source: byjus.com 

 

Analyze the  Storming of Bastille 

during French Revolution and 

enumerate its impact. 

Video 

 
Source: History 

Crunch, 

YouTube 

https://youtu.be/

mgqgpRdIYOs?

si=I_k8-

SWy48oElGwN 

 

TEACHER’S INDIVIDUAL REFLECTIONS: (EVERY PERIOD) 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

_____________________________________________________________ 

 

 

 

https://youtu.be/mgqgpRdIYOs?si=I_k8-SWy48oElGwN
https://youtu.be/mgqgpRdIYOs?si=I_k8-SWy48oElGwN
https://youtu.be/mgqgpRdIYOs?si=I_k8-SWy48oElGwN
https://youtu.be/mgqgpRdIYOs?si=I_k8-SWy48oElGwN
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CLASS – IX HISTORY 

Chapter – 1 THE FRENCH REVOLUTION 

Period No: 2 

Key Concepts: FRENCH SOCIETY DURING THE LATE EIGHTEENTH CENTURY 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

Recapitulation (5 min) 

 

 

 

 

 

2. French Society during late 18th 

Century (10 min) 

 

Rule of Louis XVI in 1774 (10 min) 

 

Feudal System (10 min) 

 

Picture observation (5 min) 

 

 

Analyze the French society during the 

late 18th century 

Differentiate between three estates of 

the feudalistic society in Europe. 

 

 

Understand the burden of taxes 

imposed on third estate people by 

clergy and nobility. 

Testing Prior Knowledge  

1. What was the situation in France on 14th 

July 1789? 

2. Why the city of Paris was in a state of 

alarm? 

3. Why the storming of Bastille took place? 

 

Explain the situation of French Society when Louis 

XVI ascended the throne 

 

Analyze the reasons for empty treasury 

 

Discuss the society of estates as a part of feudal 

system by showing the below picture. 

 

1. Describe the French division of 

Society. 

2. The Society of Estates was a part 

of which system? 

3. What is a feudalism? 

4. Can you tell me the estates that 

enjoyed privileges by birth. 

5. Who are there in the third 

estate? Do you think they all 

belong to the same economic 

status? 

 

World Map 

 
Source: Google 

 

Video 

 
French Society 

during late 18th 

century 
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Analyses the reasons for the 

increased taxes in France 

Learns the new words Livre, Clergy, 

Tithe and Taille 

 
Text Book Page No: 8 

 

Explain the taxes levied on the third estate people  

 

Discuss: 

 

 
 

 
Text Book Page No: 10. 

Explain why the artist has portrayed 

the nobleman as the spider and the 

peasant as the fly? 

 

 

 

Explain the key terms like Livre, 

Clergy, Tithe and Taille 

 

 

Picture on society 

of estates 

 
Source: Google 
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Discuss certain privileges enjoyed by the first two 

estate people and give reasons why it was so. 

 

 

Conclusion: 

The students draw the conclusion of French 

Society with three estates and the privileges 

enjoyed the first two estates and understands the 

condition of the third estate people 

 

 

TEACHER’S INDIVIDUAL REFLECTIONS: (EVERY PERIOD) 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

_____________________________________________________________ 
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CLASS – IX HISTORY 

Chapter – 1 THE FRENCH REVOLUTION 

Period No: 3 

Key Concepts: THE STRUGGLE TO SURVIVE 

Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

Recapitulation (5 min) 

 

 

 

 

Struggle to Survive (5 min) 

 

Discuss the growth of population in 

France during 1715-1789 and 

increased demand for food grains (10 

min) 

 

Analyses Subsistence Crisis (10 min) 

 

Examines how the gap between rich 

and the poor widened (10 min) 

 

The teacher asks the question to test the Prior 

Knowledge of the students- 

 

Explain me about A society of Estates in France. 

What do you understand from the previous class. 

 

 Explain the rise of population and the increased 

demand for foodgrains 

 

Analyze how the gap between the rich and the 

poor has widened 

 

Discussed about the subsistence crisis and why it 

occurred. 

 

 
 

Fill in the blank boxes in the figure with 

appropriate terms from among the 

following: 

Food riots, scarcity of grain, increased 

number of deaths, rising food prices, 

weaker bodies. 

 

What is meant by Old Regime. 

https://youtube.com/shorts/iKV6Wf9nb

yc?si=W9DoWiYrvbymfZ7Y 

 

 

 

World Map 

 
Source : Google 

 

Chart on 

Subsistence 

crisis 

https://youtube.com/shorts/iKV6Wf9nbyc?si=W9DoWiYrvbymfZ7Y
https://youtube.com/shorts/iKV6Wf9nbyc?si=W9DoWiYrvbymfZ7Y
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Impact of inflation on fixed wage-earning groups - 

discussed 

 

Explained about the Old Regime as a term used to 

describe the society and institutions of France 

before 1789 

 

 

Conclusion: The students derive the conclusion by 

analyzing the factors that led to the inequalities in 

the European Society and understands the course 

of subsistence crisis. 

 

 

Watch the video by the above link and 

make a note of important events of 

French Revolution. 

TEACHER’S INDIVIDUAL REFLECTIONS: (EVERY PERIOD) 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

_____________________________________________________________ 
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CLASS – IX HISTORY 

Chapter – 1 THE FRENCH REVOLUTION 

Period No: 4 

Key Concepts: A GROWING MIDDLE CLASS 

Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

Recapitulation (5 min) 

 

 

 

 

 

 

A Growing middle class envisages an 

end to privileges (10 min) 

 

 

Analyses the emergence of middle 

class (10 min) 

 

 

 

Familiarize with various personalities 

involved in the course of French 

Revolution (5 min) 

 

 

 

 

Probing questions to test the Prior Knowledge: 

1. What do you understand by subsistence 

crisis? 

2. Why did it occur? 

3. Explain the meaning of inflation and its 

impact on the common people. 

 

Explain the previous situation when peasants and 

workers had participated in revolts against the 

increasing taxes and food scarcity 

 

Analyzed the emergence of social groups in 18th 

century which was termed as middle class 

 

Discussed the ideas put forward by philosophers 

such as John Locke and Jean Jacques Rousseau 

envisaging a society based on freedom and equal 

laws and opportunities for all. 

 

Explained the ideas of Rousseau proposing a form 

of government based on a social contract between 

people and their representatives 

 

 
 

Observe the image. Who are the three 

persons in the above image? 

 

They are famous for what? 

 

Discuss their relevance to the French 

Revolution. 

 

 

 

World Map 

 
Source: Google 

 

 

 

Pictures of 

French 

Philosophers. 

 

 
 

 



Page 17 of 42 
 

 

 

 

 

Discuss the ideas of the philosophers   

(10 min) 

 

 

Debated on the Montesquieu’s proposal of division 

of power within the government 

 

Explained how the ideas of these philosophers 

spread among all the people of France. 

 

Discussed the reasons for the protest by the people 

against the system of privileges. 

 

Allowed to students to Read Source A – Accounts 

of lived experiences in the Old Regime and asked 

what they understood. 

 

Conclusion: The students derive the conclusion 

that the ideas of the philosophers will definitely 

have a positive impact on the common people 

whenever they face socio, economic and political 

problems. 

 

Analyze the impact of  the book written 

by Montesquieu? 

 

A form of government based on a social 

contract between people and their 

representatives – was proposed by 

whom? 

 

Activity: Read the source-A given in 

Pg.No.14 
What message is Young trying to convey 
here? Whom does he mean when he speaks 
of‘ ‘slaves’? Who is he criticizing? What 
dangers does he sense in the situation of 
1787 

 

 

 

 

 

 

 

Video 

 
Source: 

YouTube 

TEACHER’S INDIVIDUAL REFLECTIONS: (EVERY PERIOD) 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

__________________________________________________________________________________________________________ 
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CLASS – IX HISTORY 

Chapter – 1 THE FRENCH REVOLUTION 

Period No: 5 

Key Concepts: OUTBREAK OF THE REVOLUTION 

Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

Recapitulation (5min) 

 

 

 

 

 

 

 

 

4.Outbreak of the Revolution (10 

min) 

 

Remember some important dates 

related to French Revolution (5 min) 

 

Analyses the meeting of estates 

general and understands the voting 

system of estates general (10 min)  

 

Understands the democratic 

principles put forward by 

philosophers 

Probing question to test the Prior Knowledge of 

the students: 

Who are the three philosophers and what are their 

ideas that were discussed intensively in salons and 

coffee houses? 

 

How it led to the protest against the system of 

privileges. 

 

Explained the role of Estates General in France to 

pass the proposal for new taxes. 

Discussed the representation from each estate to 

Estates General. 

Analyzed the third estate’s demand for voting to 

be conducted by the assembly 

 

Activity: 

Ask the students to remember some important 

dates by reading the given timeline chart. 

 

      

 
 

Observe the above picture. It is a 

preparatory sketch for a large painting 

by Jacques Louis David. 

 

What is it reflecting? 

 

 

Describe Estates General? 

 

What was the immediate cause of 

French Revolution? Elaborate. 

 

World Map 

 
Source: Google 

 

 
Time line of 

French 

Revolution 



Page 19 of 42 
 

 

 
Explained the declaration of National Assembly to 

draft a Constitution for France that limit the 

powers of the Monarch under the leadership of 

Mirabeau and Abbesieyas. 

 

Discussed how Louis XVI finally accorded the 

recognition to the National Assembly with power 

of his revolting subjects. And analyzed the 

abolition of Feudal System. 

 

 

 

 

 

When did third estate people declared 

themselves as National Assembly? 

 
Text Book Page No: 18 

Observe the picture and get a clear idea 

of how bands of peasants spread from 

one point to another.   

What is the title of the image? 

 

Read and learn: 

 

 

 

Video 

 
https://www.you

tube.com/watch

?v=Mx1Lvjgxpv

8 

Source:byjus.co

m 

 

https://www.youtube.com/watch?v=Mx1Lvjgxpv8
https://www.youtube.com/watch?v=Mx1Lvjgxpv8
https://www.youtube.com/watch?v=Mx1Lvjgxpv8
https://www.youtube.com/watch?v=Mx1Lvjgxpv8
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TEACHER’S INDIVIDUAL REFLECTIONS: (EVERY PERIOD) 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

__________________________________________________________________________________________________________

_____________________________________________________________ 
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CLASS – IX HISTORY 

Chapter – 1 THE FRENCH REVOLUTION 

Period No: 6 

Key Concepts: FRANCE BECOMES A CONSTITUTIONAL MONARCHY 

Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

Recapitulation (5 min) 

 

 

 

6.France becomes a Constitutional 

Monarchy (5 min) 

 

Compares the political rights 

which the chart of the constitution 

of 1791 gave to the citizens with 

articles 1 to 6 of the Declaration. 

(10 min) 

 

Analyses the draft of the 

constitution prepared by the 

National Assembly and its main 

objectives (5 min) 

 

 

 

The teacher asks the question to test the 
prior knowledge of the class- 
 
What made Louis XVI to accord recognition 
to the National Assembly? 

 
Text Book Page No:20. 

 
 

What was the main object of the draft 

of the constitution in 1791? 

 
Text Book Page No:22. 

Observe the above picture. 

Explain what is it reflecting? 

 

 

World Map 

 
Source: Google 
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Analyse the features of the 

Constitution drafted in 1791 in 

French Society 

 

Examines the separation of 

powers between legislature, 

executive and judiciary (5 min) 

Appreciates the values of liberty, 
equality and fraternity and their 
relevance in 

contemporary times (5 min) 
  

Imbibe the advantages of a 

democratic rule over monarchical 

system 

 
By showing the image explain the students 
the separation and assignment of powers to 
different institutions instead of 
concentration of power in the hands of one 
person. 
 
Discuss the right to vote given to all by 
National Assembly as compared to the 
previous situation 
 
Made the students read source B and 
Source C and asking them to analyses the 
declaration of rights of man and citizen.  
 
Discuss about the natural and inalienable 
rights of men 
Explain the meanings of Liberty, equality 
and fraternity as derived from the French 
Constitution 
 
Conclusion: 
The students will be able to know the 
features of the French Constitution and 
understands that the aim of every political 
association is the preservation of the natural 
and inalienable rights of man: like liberty, 
equality and fraternity 
 

Do you know who painted the picture? 

 

What is denoted by the two figures on 

the right and left side of the above 

image? 

  

The Indian Constitution is a borrowed 

constitution.  Try to enlist the ideals 

that India has borrowed from the 

French Constitution? 

 

Activity : Read the sources-B & C and 

comment it - given in Pg.No.22 

 

 

 

Video 

 
Source:Byjus.co

m 

TEACHER’S INDIVIDUAL REFLECTIONS: (EVERY PERIOD) 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_______________________________________________________________________________________________________

_________________________________________________________________________________________________ 
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CLASS – IX HISTORY 

Chapter – 1 THE FRENCH REVOLUTION 

Period No: 7 

Key Concepts: READING POLITICAL SYMBOLS 

Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

Recapitulation (5 min) 

 

 

 

 

Reading Political Symbols (5 min) 

 

Analyses the reasons for use of 

images and symbols in France (10 

min) 

 

Identify the significance of each 

symbol used in the Constitution of 

France. (10 min) 

 

Identifies symbols with relevant 

ideas indicated 

Examine the beneficiaries of the 

constitution of 1791 (10 min) 

 

The teacher begins the class by asking the 

questions related to previous knowledge like – 

Explain the separation and assignment of powers 

to different institutions instead of concentration of 

power in the hands of one person. 

 

Explain why images and symbols were frequently 

used in France in 18th Century. 

 

Text book reading: 

Ask the students to read the symbols each as given 

in the text book and explain the importance of 

each symbol 

1. What are the national colours of 

France? 

2. Identify the symbols which stand 

for liberty, equality and 

fraternity. 

 
 

Activity: 

Fill the blanks in the above table after 

observing the symbols in the text book. 

 

 

World Map 

 
Source: Google 
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Text Book Page No:24 & 26. 
 Activity: By observing the above picture explain 

each political symbol with its importance to convey 

the content of declaration of rights. 

 

Video 

 
Source: 

YouTube.com 

TEACHER’S INDIVIDUAL REFLECTIONS: (EVERY PERIOD) 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_______________________________________________________________________________________________________

_______________________________________________________________________________________________________

_______________________________________________________________________________________________________

______________________________________________________________________ 
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CLASS – IX HISTORY 

Chapter – 1 THE FRENCH REVOLUTION 

Period No: 8 

Key Concepts: FRANCE ABOLISHES MONARCHY AND BECOMES A REPUBLIC 

Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

Recapitulation (5 min) 

 

Compares Indian Freedom 

Movement with French 

Revolution (5 min) 

 

 

France abolishes monarchy and 

becomes a Republic (5min)  

 

Describe the impact of events in 

France on neighboring countries 

(5 min) 

 

Knows about the national anthem 

of France La Marseillaise (5 min) 

 

Discuss the formation of various 

clubs including women (5 min) 

 

Analyses about Jacobin Club, 

members of the club and its 

activities (5 min) 

 

Probing questions about various political symbols 

used in France to communicate important ideas. 

 
Name some freedom fighters What did they 
do for country. How do people remember 
freedom fighters? 

Explain the secret negotiations of Louis XVI with 

the King of Prussia and other rulers of 

neighbouring countries. 

 

Identify Marseillaise as a national anthem of 

France 

 

Discuss the role of women in the society 

 

Analyze the political rights given to the richer 

sections of the society by the 1791 constitution 

 

Explain about Jacobin Club, its members under 

the leadership of Maximilian Robespierre. 

 

Describe the dressing of Jacobins to apart 

themselves from the fashionable sections of society 

 

1. What is the national anthem of 

France? 

2. What were political clubs? 

3. Who was the leader of Jacobin 

Club? 

4. Who were Sans Culottes?  

 
Text Book Page No:28. 

5. Which new assembly was 

formed by Jacobins? 

 

World Map 

 
Source: Google 

 

Video the 

national anthem 

of France La 

Marseillaise 

 
Source: 

YouTube 
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Understands how France 

abolished the Monarchy and 

declared as a Republic (5 min) 

 

Explain the voting of the assembly to imprison the 

royal family. 

 

- Analyze the voting system of France and 

the newly elected assembly – Convention. 

-  
Describe how monarchy was abolished and France 

became a Republic. 

          
Text Book Page No:30. 

Activity: 

Look carefully at the painting and identify the 

objects which are political symbols of France. 

Describe your impressions of the female figure of 

liberty. 

Discuss the execution of Louis XVI publicly in 

1793 at the place de la Concorde 

 

 

 

6. When did Louis XVI executed? 
 
Assignment: 
Which groups of French Society would 

have gained from the Constitution of 

1791. Which group would have had 

reason to be dissatisfied? 
 

Read and learn: 
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Conclusion: France becomes Republic after a 

great struggle for freedom and it abolished 

monarchy on 21st September, 1792. 

 

 

TEACHER’S INDIVIDUAL REFLECTIONS: (EVERY PERIOD) 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_______________________________________________________________________________________________________

_______________________________________________________________________________________________________

_______________________________________________________________________________________________________

______________________________________________________________________ 
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CLASS – IX HISTORY 

Chapter – 1 THE FRENCH REVOLUTION 

Period No: 9 

Key Concepts: THE REIGN OF TERROR 

Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

Recapitulation (5 min) 

 

The Reign of Terror 

Understands the reasons for 

referring 1793-94 as Reign of 

Terror (10 min) 

 

Analyses the discovery of 

guillotine device to behead the 

person who is against the ruler. 

(10 min) 

 

Describes the Robespierre’s 

government (10 min) 

 

Discuss the conflicting views of 

liberty (5 min) 

 

Probing questions to check previous knowledge. 

- Explain about Jacobian Club. 

 

Activity 1: 

Elocution on Liberty, Equality and 

Fraternity (Assign students to teams 

Provide material to them 

Allow them prepare arguments and counter-

arguments) 

 

Explain the Reign of Terror and the policies 

followed by Robespierre – a policy of severe 

control and punishment 

Socio economic conditions of France were 

analyzed during the reign of Robespierre 

Discussed about the Guillotine device and why it is 

used by showing them the picture. 

 

 

 

Which time period is known as Reign of 

Terror and why? 

Guillotine was invented by whom and 

for what? 

- Compare the views of 

Desmoulins and Robespierre. 

How does each one understands 

the use of state force? 

Read Source in the text book and 

analyses it. 

 

 

Activity : Read the sources-D and 

comment it - given in Pg.No.32 

 

World Map 

 
Source: Google 

 

 

Time line chart 

of Reign of 

Terror 
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Activity 2: Observe the picture and discuss. 

 
Discussed the two conflicting views on liberty by 

Desmoulins and Robespierre. 

  
         Text Book Page No:34. 

 

Observe the above picture. 

What means were followed by the 

revolutionary government to mobilize 

the loyalty of its subjects? 

TEACHER’S INDIVIDUAL REFLECTIONS: (EVERY PERIOD) 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_______________________________________________________________________________________________________

_______________________________________________________________________________________________________

_______________________________________________________________________________________________________

______________________________________________________________________ 

 

 



Page 30 of 42 
 

 

 

 

CLASS – IX HISTORY 

Chapter – 1 THE FRENCH REVOLUTION 

Period No: 10 

Key Concepts: A DIRECTORY RULES FRANCE 

Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

Recapitulation (5 min) 

 

A directory rules France 

 

Analyze the reasons for the fall of 

Jacobin Government (10 min) 

 

Understands how a Directory an 

executive made up of 5 members 

ruled France (10 min) 

 

Describes the political instability 

of the Directory which paved the 

way for the rise of a military 

dictator Napoleon Bonaparte (10 

min) 

 

Discuss the motivational ideas of 

liberty equality and fraternity (5 

min) 

 

Probing Questions to check the previous 

knowledge of students: 

Name some historical figures in the world? 

What is Reign of Terror and how it came to an 

end? 

 

Explain the formation of a new constitution 

 

Explain the Appointment of a Directory made of 

an executive and 5 members with the help of the 

image 

 
Discuss the inspiring ideals that motivated political 

movements in France and the rest of the Europe 

 

Check for understanding Questions 

Who seized power after Jacobin 

government? 

How many Legislative Councils in a 

new Constitution? 

What was Directory? 

 

How many members are there in a 

Directory? 

 

Is Directory works as safeguard 

against the concentration of power? 

 

When did Napolean Bonaparte 

became the Emperor of France? 

 

 

 

 

 

 

 

World Map 

 
Source: Google 

 

 

Picture of 

Napoleon 

Bonaparte 

 

 

 

Chart of The 

Directory 
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during the following century. 

 

Explain the reasons for the rise of Napolean 

Bonaparte 

1. Military success 

2. Political instability In France 

3. Charismatic leadership 

4. Reforms and modernization 

5. Nationalism 

6. Strategic alliance 

7. Defeat of rivals. 

 

 

Project: Prepare Biography sketch of  

Napolean Bonaparte 

 

 

TEACHER’S INDIVIDUAL REFLECTIONS: (EVERY PERIOD) 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

______________________________________________________________________________________________________

______________________________________________________________________________________________________

______________________________________________________________________________________________________

_________________________________________________________________________ 
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CLASS – IX HISTORY 

Chapter – 1 THE FRENCH REVOLUTION 

Period No: 11 

Key Concepts: DID WOMEN HAVE A REVOLUTION 

Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

Recapitulation (5 min) 

 

 

Did women have a Revolution 

 

Discuss the participation of 

women in the events taking place 

in France (10 min) 

 

Describe about the women 

political clubs and newspapers to 

voice their interests (10 min) 

 

Understand the women’s 

struggle for equal political rights 

(10 min)  

 

Observes the figure of Parisian 

women on their way to Versailles 

(10 min) 

Teacher tests the previous knowledge of the 

students by asking about the reasons for the rise 

of Napolean Bonaparte. 

 

Discuss the active role of women from the very 

beginning. 

 

Explain the socio-economic conditions of women 

in French Society. 

 

Discuss about women political clubs and 

newspapers  

 

Describe the conditions of women by 1791 

constitution in which women are reduced to 

passive citizens. 

 

Explain the laws to improve the lives of women 

and their struggle for equal political rights. 

 

Explain about international suffrage movement 

 
Text Book Page No:36. 

What do you understand by observing 

the above picture?   

Is it related to the role of women in 

French Revolution? 

Why were woman disappointed by the 

constitution of 1791 in France? 

How did you justify the closure of 
women’s clubs by Chaumette 

 

 

 

World Map 

 
Source: Google 

 

 

 

Video Women’s 

Role 
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Conclusion: women played a vital role In the 

French revolution, events like women’s march 

on Versailles and participation in political clubs. 

Their involvement in economic hardships, and 

their revolutionary spirit.    

 

 

 

What is international suffrage movement? 

Source: 

YouTube 

TEACHER’S INDIVIDUAL REFLECTIONS: (EVERY PERIOD) 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

______________________________________________________________________________________________________

______________________________________________________________________________________________________

______________________________________________________________________________________________________

_________________________________________________________________________ 
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CLASS – IX HISTORY 

Chapter – 1 THE FRENCH REVOLUTION 

Period No: 12 

Key Concepts: The Life of a Revolutionary Woman 

Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

Recapitulation (5 min) 

 

Read the source E and 

understands the life of 

revolutionary woman Olympe 

de Gouges 

(10 min) 

 

Understands her ideals by the 

book written by her in 1791 – 

Declaration of the rights of 

woman and citizen. (10 min) 

 

Reads the basic rights set forth 

in Olympe de Gouges 

Declaration (10 min) 

 

Compare the manifesto 

drafted by Olympe de Gouges 

with the Declaration of Rights 

Picture: 

  
Text Book Page No:36. 

by showing the picture probing questions about it. 

- Is it related to the role of women in French 

Revolution? 

- Why were woman disappointed by the 

constitution of 1791 in France? 

Read Source E on TB page No:38 and analyze the 

life of a revolutionary woman Olympe de Gouges 

 

Activity1: 

What are the basic rights set 

forth in Olympe de Gouges? 

 

Write a brief story on revolutionary 

women Olympe de Gouges? 

Describe the condition of the 

woman in 18th century in 

France. 
 

Project: Collect Pictures of women 

revolutionaries of French revolution 

and prepare a short note about them. 

 

 

 

 

 

 

 

 

World Map 

 
Source: Google 

 

 

 

Video 

 
Source: Byjus 



Page 35 of 42 
 

 

of Man and Citizen (5 min) 

 

Compare the manifesto drafted by Olympe de 

Gouges with the declaration of the Rights of Man 

and Citizen by reading the sources F and C. 
 

        
Story telling Activity of a revolutionary women 

Olympe De Gouges. 

 

Conclusion: Understands some of the basic rights 

set forth in Olympe de Gouges Declaration and 

express their opinion as they are very important to 

achieve gender equality. 

 

 

 

 
 

 

Activity: Imagine yourself to be one of the 
women in Fig. 13. Formulate a response to 
the arguments put forward by Chaumette 
(Source G). 

TEACHER’S INDIVIDUAL REFLECTIONS: (EVERY PERIOD) 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________ 
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CLASS – IX HISTORY 

Chapter – 1 THE FRENCH REVOLUTION 

Period No: 13 

Key Concepts: THE ABOLITION OF SLAVERY 

Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

Recapitulation (5 min) 

 

 

 

Abolition of Slavery 

Understands the revolutionary 

social reforms of Jacobin 

Regime 

(10 min) 

 

Critically examines the 

triangular slave trade in 

Europe (10 min) 

 

Discuss about the National 

Assembly Debates about the 

rights of man  (10 min) 

 

Analyses the emancipation of 

slaves(5min) 

Probing questions: 

–  What do you know about the life of a 

revolutionary woman Olympe de Gouges. 

Who is called slave? 

Do you know about Negros? 

What are the crops grown in your area? 

Activity 1: 
Preparation of posters on abolition of 

slavery 

 

Explain legislation made against slavery in 1794 

and after 10 years reintroduced slavery. 

 

Explain how slavery was finally abolished in 

French colonies in 1848 

Discuss about the Convention which legislated to 

free all slaves in the French overseas possessions. 

But Napoleon reintroduced Slavery. 

 

Explain the final abolition of Slavery in 1848 

 

 

 
 

Record your impressions of this print. 

Describe the objects lying on the 

ground.  What do they symbolize? 

What attitude does the picture express 

towards the non- European slaves? 

 

What is meant by Emancipation? 

 

Who are Negroes? 

 

 

Project: Prepare a Timeline chart of 

French Revolution. 

 

Chart on 

Slavery Pictures 

 

Triangular 

Slave trade map 

 
Source: Google 

 

Video on 

Abolition of 

Slavery 

https://www.you

tube.com/watch

?v=L1awF5IBT

4c 

 

Source: Google 

https://www.youtube.com/watch?v=L1awF5IBT4c
https://www.youtube.com/watch?v=L1awF5IBT4c
https://www.youtube.com/watch?v=L1awF5IBT4c
https://www.youtube.com/watch?v=L1awF5IBT4c
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Activity 2: 
Students work individually or in pairs to match 

the photo graphs of key figures who worked to 

end slavery to the correct descriptions of them 
 

 

 

 

 

Read and learn: 

 

 

TEACHER’S INDIVIDUAL REFLECTIONS: (EVERY PERIOD) 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

_______________________________________________________________________________ 
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CLASS – IX HISTORY 

Chapter – 1 THE FRENCH REVOLUTION 

Period No: 14 

Key Concepts: The Revolution and Everyday Life & Napolean Bonaparte as the Emperor of France 

Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

Recapitulation (5 min) 

 

 

 

 

 

 

 

The Revolution and Everyday 

life (15 mins) 

 

 

 

 

 

 

 

 

 

 

Probing questions: 

• Name the greatest social reform made by 

the Jacobin government in French colonies. 

• What do you know about Triangular slave 

trade? 

 

 

 

Can Politics change the clothes people wear, the 

language they speak or the books they read? 

- Explains about French revolution and its 

impacts. 

- Describes the abolition of Censorship. 

 

Activity-1 Group Discussion on Censorship, 

abolition of Censorship and its effects during 

French Revolution.  

Conclusion: Censorship during the French 

Revolution initially served as a tool to control 

dissent and maintain stability, but its abolition 

 

 

 

 

 

 

 
Source: 
https://www.you

tube.com/watch

?v=VrGD5CjkT

jo 

YouTube.com. 

 

 

 

 

 

 

https://www.youtube.com/watch?v=VrGD5CjkTjo
https://www.youtube.com/watch?v=VrGD5CjkTjo
https://www.youtube.com/watch?v=VrGD5CjkTjo
https://www.youtube.com/watch?v=VrGD5CjkTjo
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Napolean Bonaparte as the 

Emperor of France (20 mins) 

 

marked a pivotal shift towards championing free 

expression. The consequences were dual-edged, 

fostering intellectual growth while presenting 

challenges in regulating potentially harmful 

content. This dynamic interplay underscores the 

ongoing tension between authority and liberty in 

shaping societal trajectories. 

 

Discussion about Napoleon Bonaparte crowned 

himself emperor of France. 

 
Activity-2: Group Discussion : Indians who were 

inspired by the ideas of French Revolution. 

 

 

 

 

Activity-3: Read the following: 

 
Activity-4: Project work: 

 
 

 

 

 

 

 

 

 

 
Source: 
https://www.you

tube.com/watch

?v=3nOKIgPU

XBE 

YouTube.com. 

https://www.youtube.com/watch?v=3nOKIgPUXBE
https://www.youtube.com/watch?v=3nOKIgPUXBE
https://www.youtube.com/watch?v=3nOKIgPUXBE
https://www.youtube.com/watch?v=3nOKIgPUXBE
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TEACHER’S INDIVIDUAL REFLECTIONS: (EVERY PERIOD) 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

_______________________________________________________________________________ 
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IX CLASS – SOCIAL STUDIES 

HISTORY – CHAPTER -1 FRENCH REVOLUTION 

PERIOD NO.15:  ASSESSMENT WORKSHEET- Max.Marks-20 

 
I Multiple Choice Questions:        4x1=4 M  

1. 18th Century French Society was divided into    [ ] 

a) Castes  b)4 estates     c)3 estates     d)2 estates 

2. What is federalism?       [ ] 

a) To be a crowned king    b) Peasants own the land 

c) A social system that existed in Europe d) A classless system 

3. When was the Bastille Prison stormed?    [ ] 

 a) 14th July 1791   b) 14th July 1789 

 c) 14th July 1792   d) 14th July 1793 

4. Who was the leader of Jacobin Club?     [ ] 

 a) Mirabeau    b) Rousseau 

 c) Maximilien Robespierre d) Napoleon Bonaparte 

II Answer the following questions in short.     2x2=4M 

1. Describe the French Division of Society. 

2. Draw up a list of democratic rights we enjoy today whose origins could be traced to the French Revolution. 

III Answer the following questions briefly.     1x3=3M 

3. What was the role of philosophers in the French Revolution? 

IV Answer the following:        1x4=4M 

4. What were the main causes of French Revolution? 

V Answer the following questions in details:     1x5=5M 

5. Describe the legacy of French Revolution for the people of the world during 19th and 20th centuries. 
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CLASS – IX HISTORY 

Chapter – 1 THE FRENCH REVOLUTION 

Period No: 16 

Key Concepts: Remedial Teaching 

TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

 

Remedial Teaching 

 

Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in Assessment 

 

 

TEACHER’S INDIVIDUAL REFLECTIONS: (EVERY PERIOD) 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________ 
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Class: 9 - History 

Chapter 2: Socialism in Europe and the Russian Revolution (No of Periods 15) 

Aims of Education: 

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and 

sufficient knowledge to understand the world around them. An individual should be able to make an 

informed decision. This fundamentally requires knowledge in breadth and depth.  

b. Health and wellbeing 

c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that 

an individual may be oriented towards sustaining and improving the democratic functions of Indian society.  

d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy 

economy.  

e. Cultural and social participation: Along with democracy and economy, society, and culture also play an 

important role in the mode of associated living. An individual should acquire capacities and a disposition to 

contribute meaningfully to culture. 

Nature of Social Sciences:  

Social Science is a systemic study of human society and the relationship between the individual and society, social 

institutions, and organizations. It draws its content from the disciplines of History, Geography, Political Science, 

and Economics, to provide an interdisciplinary understanding of society and its functions. At the heart of Social 

Science education lies an understanding of the world, the diverse concerns of human society, and participating in it 

as empathetic and responsible citizens. 

The aims of Social Science in school education: 

a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of 

historical, geographical, social, economic, and political factors. 

b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and 

deepen students’ skills to engage with the key questions and issues confronting society. These could be 

specifically seen as:  
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i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and 

constructing a coherent narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected 

concepts and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, 

and incline towards a problem-solving attitude,  

iv. Skills to collect, organize, analyses, represent, and present data and information on various historical, 

geographical, and socio-political issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and 

propose meaningful responses to contemporary concerns of society.  

c. Foster ethical, human, and Constitutional values 

Curricular Goals: Understand and analyzes the important phases in Indian history and draws 

insights to understand present-day India 

Competencies: 

1.1Explains historical events and processes using different types of sources, with specific examples 

from Indian history 

1.3 Traces aspects of continuity and change in different phases of history across the Indian 

subcontinent (including cultural trends, social and religious trends and reforms, and economic and 

political transformations).  

Curricular Goal 5: Understand the Indian constitution and explore the essence of Indian democracy 

and the characteristics of a democratic government.  

- 5.1Understands that the Indian constitution draws from the great cultural heritage and common 

aspirations of the Indian nation. 

- 5.2 Appreciates fundamental constitutional values and identifies their significance for the 

prosperity of the Indian nation.  
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- 5.3 Explains that fundamental rights are most basic human rights, and they flourish when 

people also perform their fundamental duties.  

CG 6: Understands and analyses social, cultural, and political life in India over time – well as the 

underlying historical Indian ethos and philosophy of unity in diversity – and recognizes challenges 

faced in these areas in the past and present and the efforts (being) made to address them.  

C6.2 Understands that despite C-6.1 forms of inequality, injustice, and discrimination have occurred 

in different section of society at different times (due to internal as well as outside forces such as 

colonization) leading to political, social and cultural efforts struggles, movements, and mechanisms 

at various levels towards equality, inclusion, justice and harmony with varying outcomes and 

degrees of success. 

C 6.3 Analyses aspects of differential treatment or discrimination that may exist in Indian society, 

based on e.g., social- cultural background, region language spoken and what individuals and 

societies can do to eradicate such differential treatment. 

CG-9 Understands and appreciates the contribution of India through history and present times, to the 

overall field of social science, and the disciplines that constitute it. 

C 9.1 know and explains the significant contributions of India to all matters [concepts, explanations, 

methods studied within the curriculum, in an integrated manner. 
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9TH HISTORY-CHAPTER 2: SOCIALISM IN EUROPE AND THE RUSSIAN REVOLUTION 

MIND MAPPING – NO. OF PERIODS - 15 

Chapter:- 2.

 Socialism in Europe 

And the Russian 

Revolution

Period-1.The 
age of Social 
change And 

Liberalsl, 
Radicals and 

Conservatives

Period2. 
Industrial 

Society and 
Social change 

And the 
coming of 
Socialsm 

Period3. 
Support for 
Socialism

Period 4. The 
Russian 

Revolution

Period-5. The 
Russian Empire 

in 1914

Period6. 
Economy and 
Society AND 
Socialism in 

RussiaPeriod 7. A 
Turbulent Time - 

the 1905 
Revolution And 
the 1st World 

War

Period 8. The 
February 

Revolution in 
Petrograd, After 

February`

Period 9. The 
Revolution of 
October 1917

Period 11. 
Making a 

Socialist Society

Period 12. 
Stalinism and 

Collectivization 
and The Global 

Period 13. 
Mapping 

Skills

Period 14. 
Assessment 

Period 15 
Remedial 
Teaching
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PERIOD NO./ TOPIC/SUB TOPIC 
CONTENT DOMAINS SPECIFIC 

LEARNING OUTCOMES 
MICRO COMPETENCY INDICATORS 

 

1.  The age of social change 

And  

 

Liberals, radicals, and 

conservatives 

LO 1. Recalls of some important socio, 

political and economic events that 

changed in Russia.  

 

LO 3. Illustrates how different social 

groups coped with changes in Russia. 

C.11 Explain the growth of new indigenous ideas across 

Russia how they affected the course of Russian history. 

 

CG1.2: Traces aspects of continuity and change in 

different faces of Russian history including cultural 

trends, social and religious reforms, economic and 

political transformations. 

 

2.  Industrial society and social 

change  

And  

 

 

 

The coming of socialism in 

Europe  

LO 1. Describe economies and livelihoods 

of social groups. 

 

LO6: Explains inter-relationship among 

livelihood pattern of various social groups  

 

 

 

LO 1: Recognizes and describes the 

coming of socialism in Europe. 

 

 

C1.1: Explains the growth of new ideas and practices 

across the world how they affected the course of world 

history. 

 

C1.2:  Traces aspects of continuity and change in 

different faces of Russian history including cultural 

trends, social and religious reforms, economic and 

political transformations. 

 

C1.3: Understands and analyses the concepts and 

practice of the range of economic systems from free 

market to entirely state controlled markets. 

 

 

3. Support for Socialism  

 

LO 3. Analyze the impact of socialism in 

Europe. 

C1.1: Understand and analyses the concepts and 

practice of the range socialism in Europe. 

 

4. The Russian Revolution 

 LO 1:  Recalls of some important socio, 

political and economic events that 

changed in Russian revolution.  

 

C1.1: Explain the growth of socialism in Russia and 

how socialist were succeeded and formed socialist 

government in Russia. 

 

5. The Russian Empire in 1914 

LO 2: Distinguish different types of 

government operating across the world.  

C1.1: Evaluate the importance of various systems of 

government in the world.  
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LO 2. Compares different monarchies of 

contemporary times like UK, Saudi 

Arabia and Bhutan. 

 

 

C1.2: Understand and analyses the different types of 

monarchies of the contemporary world. Locate the 

countries under Russian empire. 

 

 

6. Economy and Society 

 

 

 

Socialism in Russia 

LO 1. Describes economic, political and 

social conditions in Russia during the 

early 20th Century.  

 

LO2: Distinguish different types of 

political parties in Russia connected to 

socialism. 

C1.1: Identifies and analyses the economic, political and 

social conditions that were evolved in 20th century in 

Russia. 

 

C1.2: Explains the growth of new political parties in 

Russia and how they affected the course of Russian 

history. 

 

7.  A Turbulent time – the 1905 

Revolution 

 

 

 

 

 

 

The first World War and the 

Russian Empire 

LO 3. Causes and effects of 1905 Russian 

revolution. 

 

 

 

 

LO1: Define the term constitution. 

 

 

 

 

LO 12. Empathizes with the people who 

were affected by wars holocaust etc. 

C.3.1: Understand that various forms of inequality, 

injustice and discrimination have occurred in Russian 

society and leading to political, social and cultural 

efforts and struggles, movements and mechanized at 

various levels towards equity, justice and harmony with 

varying outcomes and degrees of success. 

 

 

Lo1.1: Appreciates fundamental constitutional values 

and identifies their significance in Russia. 

 

 

C1.2: Understand and analyses the bad effects of the 

World War 1 in Russia. 

 

 

 

8.  The February Revolution in 

Petrograd 

 

 

 

LO 3. Explain the causes and effects of 

February Revolution.  

 

 

 

 

C2.2: Understand and analyses the impacts of February 

revolution and downfall of the monarchy and formed a 

elected government. 
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After February LO 1. Describes the economies and 

livelihood conditions in Russia after 

February revolution. 

C1.3: Critically evaluates the outcomes of February 

revolution in Russia. 

 

 

9.  The Revolution of October 

1917 

LO1: Recognizes and describes the 

outbreak of the Russian revolution in 

1917. 

 

C.1.1: Identifies and analyses the Russian revolution in 

1917 and setup of power controlled by Bolsheviks. 

 

 

 

10.  What changed after October? 

 

 

 

The Civil War 

 

LO1. Recognizes and retrieves facts, 

figures and narrate the processes of 

October revolution in Russia. 

LO 1. Define Nationalization.  

 

 

LO4: Analyses and evaluate information, 

ex; civil war 

C.1.1:  Describe course of the October revolution of 

1917. 

 

C.1.2: Examine the effects of Nationalization by the 

Bolsheviks in Russia.  

 

C4.1:  Examines how the proposal of land distribution 

by the Bolsheviks led to civil war in Russia and the 

responses of the people of central Asia on Russian 

revolution. 

 

11.  Making a Socialist Society  

 

LO 4: Analyses and evaluate after the 

civil war. 

 

 

C.4.1: Explains the steps undertaken to transform 

Russia into socialist country. 

 

 

12 Stalinism and Collectivization  

 

 

The global influence of the 

Russian Revolution and the 

USSR. 

LO 4. Analyses and evaluates the 

information about Stalinism and 

collectivization programme. 

 

 

LO 4. Analyses and evaluates the 

information about the Russian revolution 

and the USSR. 

C.4.1: Critiques Stalin’s collectivism programme and 

drop inter-linkages between planned economy and 

collectivization of agriculture. 

 

C.4.2: Examines the global influence of the Russian 

revolution and the USSR and how did other countries 

adopt to socialism. 

 

 

13. Mapping Skills  

LO 5. Interprets the World Map C.1: Identifies the countries of Russia, U.S.A, U.K, 

Japan, France Moscow etc. 
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Note: 1.The teachers should not exclude ‘Activities’ , ‘New words’ and Figures given in the textbook, pertaining to the chapter. 

                2. Teacher may take an assessment during the lesson. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

14. Assessment  
• To review what worked well in the ideas and thoughts in to presentation process and 

identifying any areas for improvement and plan to revise the process. 

 

 

15. Remedial teaching  
• Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in 

Assessment 
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Class: 9 

Chapter - 2: Socialism in Europe and the Russian Revolution 

Period No: 01 

Key concepts: The Age of social change And Liberals, Radicals and conservatives 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUTCOMES & 

INDICATORS 

PEDAGOGICAL PROCESSES/ 

TEACHING LEARNING PROCESS 
ASSESSMENT STRATERGIES 

MATERIALS 

REQUIRED 

 

1. The Age of social change 

 

 

a)  Age of social change 

also known as the Age of 

Revolution 

(20Min) 

 
 

 

 

2)  Liberals, Radicals and 

Conservatives 

(20Min) 

 

Is Liberals wanted a Nation 

which tolerated all social 

differences. 

 

LO 1. Recalls of some 

important socio, political and 

economic events that changed 

in Russia.  

 

To test the prior knowledge certain 

questions will be asked 

 
1. How do you feel if your school timings 

were changed from 5 am to 9 pm 

 

2. What would be your reaction if only 

Bengali language is being taught in the 

school? 

 

3. Understand the concept of French 

revolution? 

 

4. Indian reformer advocates about post-

revolutionary in Europe? 

 

5. Name the group that emerged during the 

age of social change? 

 

 

 

 

 

 

 

Who is Raja Ram Mohan Ray? 

 

State to the examples of worldwide 

revolution? 

 

Define Aristocracy? 

 

Name the largest country in terms of 

area? 

 

In the context of the Russia which 

group is the supporter of women’s 

suffragette movement? 

 

 

 

 

 

 

 

 

 

 

 

 

World Map 

 
Source: 

Mapsofworld.com, 

google.com 

 

 

 

 

 

Images / Photos 

 
Source: 
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LO 3. Illustrates how different 

social groups coped with 

changes in Russia. 

 

C.11 Explain the growth of new 

indigenous ideas across Russia 

how they affected the course of 

Russian history. 

 

CG1.2: Traces aspects of 

continuity and change in 

different faces of Russian 

history including cultural 

trends, social and religious 

reforms, economic and political 

transformations 

 

ACIVITY 1: Analyze the following table 

GROUP ACTIVITIES 
Liberals Attending protests  

for social justice  

causes volunteering  

 of local charities,  

 writing letter to  

 elected officials 
Conservatives Attending rallies 

for  

against abortion. 
Radicals: Organizing 

boycotts  

and strikes,  

participating in 

direct  

actions such as sit-

ins  

or blockades  

spreading 

information. 
Analyze it. 

 

 

 

 

DEBATE: (2 groups) 

 

Which among the following 

group was against any kind of 

political or social change? 

a. Nationalists 

b. Conservatives 

c. Liberals 

d. Radicals 
 

 

 

 

 

 

 

 

 

 

 

assets.ltkcontent.com, 

google. 

 

 

 

 

 

 

 

 

Video 

 
Source: K12 Mojo: 

Education for 

everyone, 

YouTube.com 

Teachers’ reflections and experiences: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and 

needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 
 

 

 

 



CBSE 9th Class Socialism in Europe and the Russian Revolution    Andhra Pradesh Govt CBSE Schools  

Class: 9 

Chapter - 2: Socialism in Europe and the Russian Revolution 

Period No: 2 

Key concepts: Industrial Society and Social change and the country of Socialism in Europe. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUTCOMES & 

INDICATORS 

PEDAGOGICAL PROCESSES/ 

TEACHING LEARNING PROCESS 
ASSESSMENT STRATERGIES 

MATERIALS 

REQUIRED 

1. Recapitulation 

(5 Min) 

 

 

 

2. Industrial society and 

social change  

(15 Min) 

 

 

• Understand the 

process of society 

transformation into 

industrialization. 

 
 

 

 

 

 

 

 

 

Probing questions: 

 

Name, who suggested the ideas of 

“tolerance of all religions”? 

 

Define the industrial society? 

 

Discuss the benefits of industrial society? 

 

List some of the most famous industrialists 

of the industrial revolution? 

 

 
Identify the persons in the image 

 

 

Activity 1 
 

Explore the rise of labour movements  

(Divided the students into 4 groups) 

 

• Define the terms industrial 

revolution? 

 

• Critically evaluates the impact 

of industrial revolution 

change on the society? 

 

 

• Explain the merits and 

demerits of Industrial 

Revolution? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

World Map 

 
Source: 

mapsofworld.com 

 

 

 

 

 

Photos and Images 

in Text Book Pg 

No:  
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The coming of socialism in 

Europe 

(20 Min) 

 
LO 1. Describe economies and 

livelihoods of social groups. 

 

LO6: Explains inter-relationship 

among livelihood pattern of 

various social groups  

 

 

 

 LO 1: Recognizes and describes 

the coming of socialism in 

Europe. 

 

C1.1: Explains the growth of 

new ideas and practices across 

the world how they affected the 

course of world history. 

1. What were the working conditions like for 

factory workers during the industrial 

revolution  

 

2.  What grievances the labor unions seek to 

address? 

 

3.  What strategies did Labor Unions employ 

to achieve their goals? 

 

4.  What impact did labor movements have 

on social reforms and workers rights? 

 

(Comment your views on above 

activity) 
 

 Some of the visions of socialists give 

examples? 

 

Who oppose the ideas of private properties? 

 

Identify a few thinkers of European 

socialism? 

 

 

ACTIVITY 2 

 

DEBATE: (between two groups) 

 

Distinguish between the capitalist and 

socialist ideas of private property? 

 

Illustrate the social, economic and political 

factors that contributed to rise of socialism 

in Europe in the 19th Century. 

 

Interpret the text book 

picture. 

 
(comment on the pictures) 

 

Read and learn: 

 
 

 

 

 

Define Socialism? 

 

Identify the challenges of Socialism? 

 

Who advocated the ideas of DAS 

CAPITAL? 

 

Communist manifesto was written 

by? 

 

 

 

 

 

 

 
Images 
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C1.2:  Traces aspects of 

continuity and change in 

different faces of Russian history 

including cultural trends, social 

and religious reforms, economic 

and political transformations. 

 

C1.3: Understands and analyses 

the concepts and practice of the 

range of economic systems from 

free market to entirely state 

controlled markets. 

 

 

 

Prepare a chart based on propagators 

of Socialism. (display in the 

classroom) 

 

 

 
Charts 

Teachers’ reflections and experiences: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and 

needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 
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Class: 9 

Chapter - 2: Socialism in Europe and the Russian Revolution 

Period No: 3 

Key concepts: Support for socialism 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUTCOMES & 

INDICATORS 

PEDAGOGICAL PROCESSES/ TEACHING 

LEARNING PROCESS 

ASSESSMENT 

STRATERGIES 

MATERIALS 

REQUIRED 

1. Recapitulation 

(5 Min) 

 

 

 

 

 

2. Support for socialism 

(35 Min) 

 

 

 

 

 

 

 

 

 

 

 

 

 

Probing questions: 

 

• Trace the main reasons why support for 

socialism is increasing in Russia. 

 

• Analyze the core principles of socialism. 

 

Notable figure (Nethaji Subash Chandra Bose) 

 
 

Prominent advocate for socialism in India. 

 

 

 

 

 

Define second 

international? 

 

Evaluate the outcomes of social 

democratic party and labour 

party. 

 

Political parties in India? 

(DEBATE) 

GROUP A GROUP B 

National 

parties 

State parties 

 

 

Identify the socialist countries on 

the outline map of the world. 

 

 

 

 

 

World Map 

 
Source: 

mapsofworld.com 
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LO 3. Analyze the impact 

of socialism in Europe. 

 

C1.1: Understand and 

analyses the concepts and 

practice of the range 

socialism 

• Name some real-world examples of socialist 

countries? 

• Characteristics of socialist political parties? 

 
 

 

 

 

 

 

Videos  

 
Source: 

Examrace, 

YouTube.com. 

Teachers’ reflections and experiences: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and 

needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 
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Class: 9 

Chapter - 2: Socialism in Europe and the Russian Revolution 

Period No: 4 

Key concepts: The Russian Revolution 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUTCOMES & 

INDICATORS 

PEDAGOGICAL PROCESSES/ 

TEACHING LEARNING PROCESS 
ASSESSMENT STRATERGIES 

MATERIALS 

REQUIRED 

Recapitulation 

(5 Min) 

 

 

 

 

 

1. The Russian Revolution 

(35 Min) 

 

 

 

 

 

 

 

 

 

 

LO 1:  Recalls of some 

important socio, political and 

economic events that 

changed in Russian 

Probing questions: 

 

Examples of worldwide revolutions? 

 

Propagators socialist ideas? 

 

Sepoy mutiny in India 1857? 
 

 
 

 

Trace the period of the Russian 

revolution? 

 

Name the last Tsar was ruled in 

Russia? 

 

Classify the difference between the 

Monarchy and Aristocracy?  

 

Identification and label the places of 

the outline map of the world. 

 

 
 

1. Russia 

2. Moscow 

3. China 

4. India 

5. Japan 

6. USA 

 

 

World Map 

 
Source: 

mapsofworld.com 

 

 

 

Videos  

 
Source: 

Examrace, 

YouTube.com. 
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revolution.  

 

 

 

 

C1.1: Explain the growth of 

socialism in Russia and how 

socialist were succeeded and 

formed socialist government 

in Russia 
 

 

 
Identify the person in the image? 

 

 

 

 

 

Teachers’ reflections and experiences: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and 

needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 
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Class: 9 

Chapter - 2: Socialism in Europe and the Russian Revolution 

Period No: 5 

Key concepts: The Russian Empire in 1914. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUTCOMES & 

INDICATORS 

PEDAGOGICAL PROCESSES/ 

TEACHING LEARNING PROCESS 
ASSESSMENT STRATERGIES 

MATERIALS 

REQUIRED 

1. Recapitulation 

(5 Min) 

 

 

 

 

 

2. The Russian Empire in 

1914(35 Min) 

 

 

 

LO 2: Distinguish different 

types of government 

operating across the world.  

 

LO 2. Compares different 

monarchies of 

contemporary times like 

UK, Saudi Arabia and 

Bhutan. 

 

Probing questions: 

 

• Identify the last Tsar ruled in Russia? 

 

• Capital of Russia? 

 

• In which continent Russia is belongs 

to? 

 

• Trace the dominant religion in the 

Russian empire 1914? 

 

• Describe the Russian Empire ruled in 

1914? 

 

 

 

The first war of Indian independence? 

 

 

Identify the countries around the 

Russian Empire? 

 
 

Recognize the nature of the 

government did the Russian empire 

had 1914? 

 

 

 

 

 

 

 

World Map 

 
Source: 

mapsofworld.com 

 

 

Videos  

 
Source: 

Examrace, 

YouTube.com. 
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C1.1: Evaluate the 

importance of various 

systems of government in 

the world.  

 

 

C1.2: Understand and 

analyses the different types 

of monarchies of the 

contemporary world. Locate 

the countries under 

 
 

 

ACTIVITY: 1 

 

• Create a Time Line events leading up 

to the Russian Revolution of 1917 

 

Teachers’ reflections and experiences: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and 

needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 
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Class: 9 

Chapter - 2: Socialism in Europe and the Russian Revolution 

Period No: 6 

Key concepts: Economy and Society and Socialism in Russia 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUTCOMES & 

INDICATORS 

PEDAGOGICAL PROCESSES/ 

TEACHING LEARNING PROCESS 
ASSESSMENT STRATERGIES 

MATERIALS 

REQUIRED 

Recapitulation 

(5 Min) 

 

 

 

 

1. Economy and Society 

(15 Min) 
 

• Agriculturalists 

• Industrialists 

• Analyses the 

Industrial Areas 

• Classification of 

Workers 

 

 

 

 

 

 

 

 

Probing questions: 

 

• The author of the Das Capital? 

 

• Evaluate the key factors of the 

Russian Economy? 

 

Meet Hemalatha, who used her knowledge 

in farming to create new opportunities 

and possibilities for better living? 

(women farmer) 

 

Illustrate the economic policies of the tsarist 

government impact the farmers in 1914? 

 

Notify the few industrialists acquired wealth 

and influence in the Russian empire? 

 

ACTIVITY 1 
 

Evaluate the picture and express the opinion 

on it? 

 

 

 

 

 

 

 

 

Full name of the Lenin? 

 

 

 

 

 

Explain the causes and effects of 

socialism in Russia? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

World Map 

 
Source: 

mapsofworld.com 

 

 

 

YouTube Videos 

 
Source: 

Examrace, 

YouTube.com. 
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2.  Socialism of Russia 

 

• Recognizes the 

socialists were active 

in countryside 

through late 19th 

Century(20 Min) 

 

LO 1. Describes economic, 

political and social conditions 

in Russia during the early 20th 

Century.  

 

LO2: Distinguish different 

types of political parties in 

Russia connected to 

socialism. 

 

C1.1: Identifies and analyses 

the economic, political and 

social conditions that were 

evolved in 20th century in 

Russia. 

 

C1.2: Explains the growth of 

new political parties in Russia 

and how they affected the 

course of Russian history. 
 

 
 

 

ACTIVITY 2: 
 Debate the Pros and Cons of socialism. 

(Group A and Group B) 

 

 

Describe the importance of socialist parties 

in Russia? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

PROJECT WORK: 

 

Worker’s strike plays a vital role 

in improving the lives of the union 

workers and they continue to be an 

important tool for worker to 

demand their rights. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Images 
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Teachers’ reflections and experiences: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and 

needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 
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Class: 9 

Chapter - 2: Socialism in Europe and the Russian Revolution 

Period No: 7 

Key concepts: A Turbulent Time:  The 1905 Russian Revolution and the first World War and the Russian Empire 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUTCOMES & 

INDICATORS 

PEDAGOGICAL PROCESSES/ 

TEACHING LEARNING PROCESS 
ASSESSMENT STRATERGIES 

MATERIALS 

REQUIRED 

Recapitulation 

(5 Min) 

 

 

 

 

 

1. A Turbulent Time:  the 

1905 Revolution 

(15 Min) 

 

• Workers and 

Peasants demanded a 

constitution  

• Prices of essential 

goods rose and 

declination of real 

wages. 

• Bloody Sunday  

• Duma  

 
 

 

 

Probing questions: 

 

Name some names of propagators of 

Socialist Ideas? 

 

What are the principles of the socialism? 

 

 

Identify the Picture. 

 
Conclusion: Bhimrao Ramji Ambedkar 

 

Critically evaluate the specific Grievances of 

workers and peasants that led them demand a 

constitution? 

 

 

 

 

 

 

 

 

 

 

Identifying the underlying causes of 

Bloody Sunday? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

World Map 

 
 

 

 

Videos  

 
Source: 

Examrace, 

YouTube.com. 

 

 

 

 



CBSE 9th Class Socialism in Europe and the Russian Revolution    Andhra Pradesh Govt CBSE Schools  

 

 

 

2.  The first World War 

and the Russian Empire 

(20 Min) 

 

 

LO 3. Causes and effects of 

1905 Russian revolution. 

 

 

 

 

 

 

 

 

LO1: Define the term 

constitution. 

 

 

 

 

LO 12. Empathizes with the 

people who were affected by 

wars holocaust etc. 

 

C.3.1: Understand that 

various forms of inequality, 

injustice and discrimination 

have occurred in Russian 

society and leading to 

Recognize the specific factors contributed to 

the rise in prices of essential goods in the 

Russian Empire? 

 

Analyze the key factors that led to the 

establishment of Duma in 1905 Russian 

Empire? 

 

ACTIVITY: 1 

 

 

 

ROLE PLAY: 

 

Fr. Gopon 

 
 

 

 

 

 

 

 

 

Period of world war-1? 

 

Explain the causes and effects of the 

world war-1? 

 

Classify the different rivalry blocks 

formed during the world war-1? 

 

ACTIVITY 2 

Express your views on it 

 
Interpret the above picture and express 

your views. 

 

 

Define Constitution? 

 

 

 

 

 

 

 

 

Images 
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political, social and cultural 

efforts and struggles, 

movements and mechanized 

at various levels towards 

equity, justice and harmony 

with varying outcomes and 

degrees of success. 

 

 

Lo1.1: Appreciates 

fundamental constitutional 

values and identifies their 

significance in Russia. 

 

 

C1.2: Understand and 

analyses the bad effects of 

the World War 1 in Russia. 
 

 

Story Telling: 

 

Ashoka – Kalinga War in 260 BC 

 
 

1. Large scale human destruction 

2. Changed to Buddhism. 

Slogans: 

1. Peace is the best, war is the worst  

 

Critically evaluates the nationalism, 

imperialism and militarism and the alliance 

system contribute to the outbreak of the 

world war-1? 

 

Read and learn: 

 
 

 

 

 

Teachers’ reflections and experiences: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and 

needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 
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Class: 9 

Chapter - 2: Socialism in Europe and the Russian Revolution 

Period No: 8 

Key concepts: The February Revolution in Petrograd and After February. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUTCOMES 

& 

INDICATORS 

PEDAGOGICAL PROCESSES/ 

TEACHING LEARNING PROCESS 
ASSESSMENT STRATERGIES 

MATERIALS 

REQUIRED 

Prior knowledge 

(5 Min) 

 

 

 

1. The February 

Revolution in Petrograd 

(15 Min) 

 

• Understanding 

that Petrograd led 

to the Russian 

Revolution 

• International 

Women’s Day in 

Russia 

• Understands that 

soldiers and 

workers formed 

Petrograd soviets  

 

2.  After February 

Probing questions: 

 

• Identify the largest armed force 

country in the world? 

 

 

Person in the image: 

 
Summary: National Women’s Day in 

India. 

 

Critically evaluate the formation of the 

Petrograd soviet in 1917 challenge the 

authority of the Tsar? 

 

Critically evaluates the International 

Women’s Day celebrated in Russia? 

 

 

 

 

 

 

 

 

The first Socialist government was 

established in ______? 

 

Define Universal Adult Franchise? 

 

Explain the causes of the February 

revolution in Russia? 

 

 

Analyze the significance of the 

International Women’s Day developed in 

Russia overtime? 

 

PROJECT WORK: 
DUMA 

 

 

 

 

 

 

 

 

World Map 

 
Source: 

mapsofworld.com 

 

 

Videos  

 
Source: 

Examrace, 

YouTube.com. 
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 (20 Min) 

• April theses  

• Bolsheviks  

• Provisional 

Government 
 

LO 3. Explain the causes 

and effects of February 

Revolution.  

 

LO 1. Describes the 

economies and livelihood 

conditions in Russia after 

February revolution. 

 

C2.2: Understand and 

analyses the impacts of 

February revolution and 

downfall of the monarchy 

and formed a elected 

government. 

 

 

C1.3: Critically evaluates 

the outcomes of February 

revolution in Russia. 
 

 

 

ACTIVITY 1: 

 

• Prepare a Time Line of Women’s 

Participation in the February 

Revolution. 

 
Interprets the Textual image and comment 

your views. 

 

Trace the main goal of the Bolshevik party 

in Russia? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Leader of the Bolshevik party? 

 

Trace out the 3 demands of Lenin? 

 

 

ASSERTION – REASONING 

Question Bank 

 

ASSERTION (A) 

 

In April 1917, the Bolshevik leader 

Vladimir Lenin returned to Russia from 

his exile. 

 

REASON (R) 

 

He and the Bolsheviks had not opposed 

the war since 1914 

 

(Express your views on it) 

 

 

 

 

 

 

 

Images 
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Teachers’ reflections and experiences: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and 

needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



CBSE 9th Class Socialism in Europe and the Russian Revolution    Andhra Pradesh Govt CBSE Schools  

 

 

Class: 9 

Chapter - 2: Socialism in Europe and the Russian Revolution 

Period No: 9 

Key concepts: The Revolution of October 1917 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUTCOMES & 

INDICATORS 

PEDAGOGICAL PROCESSES/ 

TEACHING LEARNING PROCESS 
ASSESSMENT STRATERGIES 

MATERIALS 

REQUIRED 

Recapitulation  

(5 Min) 

 

 

 

 

 

1. The Revolution of October 

1917 

(35 Min) 

• Conflicts between 

provisional Government 

and the Bolsheviks  

• Causes of Russian 

Revolution 1917 

 

• Understanding that 

Petrograd led to the 

Russian Revolution 

• International Women’s 

Day in Russia 

• Understands that soldiers 

and workers formed 

Petrograd soviets  

 

LO1: Recognizes and 

Probing questions: 

 

Bolshevik party was led by -----. 

 

The “Slogan workers of the world, 

unit was given by ___”? 
 

 
Identify the persons in the image. 

 

The most prominent revolutionary leaders 

during the Indian Independence movement? 

 

 

 

 

 

 

 

 

 

 

 

Compare and analyze the 

Gregorian and Julian calendar? 

 

Leader of the communist party 

of China during the Chinese 

revolution? 

 

The Bolsheviks seized power in 

----? 
 

 

 

 

 

 

 

 

 

 

 

World Map 

 
Source: 

mapsofworld.com 

 

Videos  

 
Source; 

Examrace, 

YouTube.com. 
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describes the outbreak of the 

Russian revolution in 1917. 
 

C.1.1: Identifies and analyses 

the Russian revolution in 

1917 and setup of power 

controlled by Bolsheviks. 

 
 

 

 

 

 

ACTIVITY 1: 
(Group Discussions) 

 

Divide the students into 4 groups of 8 

students. 

Assign each group one of the following 

periods of the Russian Revolution. 

 

• Pre-Revolution (1890-1917) 

• February Revolution (1917) 

• October Revolution (1917) 

• Russian Civil War (1918-1922) 

 

 

Look at the Text Book express the 

significance of Lenin and Trotskii 

 

 
 

 

Pictures 

Teachers’ reflections and experiences: 

Here is a list of self-testing questions that teachers can use to reflect on their teaching after a period of lessons: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and 

needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 
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Class: 9 

Chapter - 2: Socialism In Europe and The Russian Revolution 

Period No: 10 

Key Concepts: What Changed After October and The Civil War. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUTCOMES & 

INDICATORS 

PEDAGOGICAL PROCESSES/ 

TEACHING LEARNING PROCESS 
ASSESSMENT STRATERGIES 

MATERIALS 

REQUIRED 

Recapitulation  

(5 Min) 

 

 

 

 

 

 

1. What changed after 

October Revolution 

(15 Min) 

 

 
 

 

 

 

 

 

 

 

 

 

2. The Civil War(20 Min) 

 

Probing questions: 

 

Identify the form of Government was 

established after the October Revolution in 

Russia? 

 

Explain the goals of the Bolsheviks in terms 

of social change? 

 

Evaluate the significance of the Bolshevik 

party changing its name to the communist 

party of the Soviet Union. 

 

 
Interpret the pictures and express your 

views. 

 

 

 

 

 

 

 

 

 

 

 

The RED ARMY was led by---. 

 

Discuss the role of the Lenin in the 

Russian revolution? 

 

 

Identify the new form of Government 

established after the October 

Revolution? 

 

 

 

 

 

 

 

Causes of the Russian civil war? 

 

 

 

World Map 

 
Source: 

Mapsofworld.com 

 

 

 

Videos  

 
Source: 

Examrace, 

YouTube.com. 
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LO1. Recognizes and 

retrieves facts, figures and 

narrate the processes of 

October revolution in Russia. 

LO 1. Define 

Nationalization.  

 

 

LO4: Analyses and evaluate 

information, ex; civil war 

 

C.1.1:  Describe course of 

the October revolution of 

1917. 

 

C.1.2: Examine the effects of 

Nationalization by the 

Bolsheviks in Russia.  

 

C4.1:  Examines how the 

proposal of land distribution 

by the Bolsheviks led to civil 

war in Russia and the 

responses of the people of 

central Asia on Russian 

revolution. 
 

Significant the causes for the Russian Civil 

War? 

 

Describe the goals of the Whites and other 

anti-Bolsheviks forces? 

 

Identify the role of foreign powers in the 

Russian Civil War? 

 

GROUP DISCUSSION: 
The Civil War: 

 

ACTIVITY 1: 

 
Divide the class students into group of 8 

students. 

1. Assign each group one of the following  

topic to research 

a) Political changes after the October  

revolution 

b) Economic changes after the October  

revolution 

c) social changes after the October  

revolution 

d) Cultural changes after the October  

revolution 

e) Rise of the Soviet Union. 

Discuss: 

 
 

The two main fictions in the Russian 

civil war-----? 

 

 

Assignment: 

 
Why did people in Central Asia 

respond to the Russian Revolution 

in different ways? 

 

MAP POINTING: 
 

 
 

Locate and label the parts of USA, 

UK, France, Japan and Russia.  

 

 

 
 

 

Activity: Read and evaluate the 

sources and Box items given in the 

text book  

 

 

 

 

 

 

 

 

 

World Map 
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Teachers’ reflections and experiences: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and 

needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



CBSE 9th Class Socialism in Europe and the Russian Revolution    Andhra Pradesh Govt CBSE Schools  

 

 

Class: 9 

Chapter - 2: Socialism In Europe and The Russian Revolution 

Period No: 11 

Key Concepts: Making a Socialist Society. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUTCOMES & 

INDICATORS 

PEDAGOGICAL PROCESSES/ 

TEACHING LEARNING PROCESS 
ASSESSMENT STRATERGIES 

MATERIALS 

REQUIRED 

Recapitulation  

(5 Min) 

 

 

 

 

1. Making a Socialist 

Society (35 Min) 
 

 

LO 4: Analyses and evaluate 

after the civil war. 
 

 

C.4.1: Explains the steps 

undertaken to transform 

Russia into socialist country. 
 

 

 

 

 

 

 

Probing questions: 

 

Define Civil War? 

 

What is the period of Civil War? 

 

 

Which Country is the Mother Land of 

Socialism? 

 

Define Nationalization? 

 

Critically evaluates the five-year plans 

played a key role in the Soviet Economy? 

 

Explain the Soviet Government approached 

the Social Welfare programmes? 

 

 

 

 

 

Define the symbol of Socialism? 

 

Evaluate the five-year plans in India? 

 

Evaluate the five-year plans in 

Russia? 

 

Define the first Socialist Country in 

World? 

 

Define the propagators of Socialist 

ideas in India? 

 

Activity: Read and evaluate the 

sources and Box items given in the 

text book  

 

 

 

 

World Map 

 
Source; 

mapsofworld.com 

 

 

YouTube Videos  

 

Source: 
Examrace, 

YouTube.com. 
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Teachers’ reflections and experiences: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and 

needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 
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Class: 9 

Chapter - 2: Socialism In Europe and The Russian Revolution 

Period No: 12 

Key Concepts: Stalinism and Collectivization and The Global Influence of the Russian Revolution and The USSR 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUTCOMES & 

INDICATORS 

PEDAGOGICAL PROCESSES/ 

TEACHING LEARNING PROCESS 
ASSESSMENT STRATERGIES 

MATERIALS 

REQUIRED 

Recapitulation  

(5 Min) 

 

 

 

1. Stalinism and 

Collectivization 

(15 Min) 
 

 

 

 

 

 

 

 

 

 

 

 

2. The Global influence of 

the Russian Revolution and 

the USSR (20 Min) 

 

 

Probing questions: 

 

Define Nationalization 

 

Define USSR? 

 

 

 Explain the main goals of Stalin’s 

Collectivization policies 

 

 

Critically evaluates the reactions of the 

peasantry to collectivization  

 

Describe the role of KULAKS in 

Collectivization Policy? 

 

Appreciate the concept of Collectivization 

on Agricultural production  

 

 

 

 

 

 

 

 

 

4. Define Kolkhoz  

5. Describe the impact of 

Collectivization on the lives 

of peasants? 

6. Define Kulaks? 

 

ACTIVITY 1(Data Analysis) 

 

Create a Time Line of Stalin’s 

collectivization programme ? 

 

 

 

 

 

 

 

 

 

Explain the immediate consequences 

of the Russian Revolution? 

 

Define the term deported? 

 

 

 

 

 

 

 

 

World Map 

 
Source: 

mapsofworld.com 

 

Videos  

 
Source: 

Examrace, 

YouTube.com. 
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LO 4. Analyses and evaluates 

the information about 

Stalinism and collectivization 

programme. 

 

LO 4. Analyses and evaluates 

the information about the 

Russian revolution and the 

USSR. 

 

C.4.1: Critiques Stalin’s 

collectivism programme and 

drop inter-linkages between 

planned economy and 

collectivization of agriculture. 

 

C.4.2: Examines the global 

influence of the Russian 

revolution and the USSR and 

how did other countries adopt 

to socialism 

 

 

 

 

 

 
INTERPRETS THE TEXUTAL PICTURES 

IN PAGE 88 FIG. 18 

 

Express your views on it. 

1. The rise of communism and 

Revolutionary movements 

2. The cold War and the Global Rivalry  

3. Describe the Global impact of the 

Soviet Union. 

 

 

 

 

 

 

 

ACTIVITY 2 
 

Write the statement of the Paragraph 

given in the text book page 96. 

 

 

 

 

Teachers’ reflections and experiences: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and 

needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 
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Class: 9 

Chapter - 2: Socialism In Europe and The Russian Revolution 

Period No: 13 

Key Concepts:  Mapping Skills 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUTCOMES & 

INDICATORS 

PEDAGOGICAL PROCESSES/ 

TEACHING LEARNING PROCESS 
ASSESSMENT STRATERGIES 

MATERIALS 

REQUIRED 

1. Prior Concepts  

(15 Min) 

 

 

 

 

 

 

 

 

 

2. Interprets the World 

Map (25 Min) 

 

LO 5. Interprets the World 

Map 

 

C.1: Identifies the countries 

of Russia, U.S.A, U.K, Japan, 

France Moscow 

 

 

 

 

Probing questions: 

 

1. Identify the major goals of the five-

year plans in Russia? 

2. Analyze the goals of Centralized 

planning system in Russia 

 

 

 

 

 

ACTIVITY 1: 

 

Identify the following places on the outline 

map of the World. 

 

Russia, Moscow, Japan, USA, UK, France, 

Germany, China, India, Finland, Pacific 

Ocean, Ukraine, Poland etc. 

 

 

 

 

 

 

1. Trace the boarders of the Russian 

Empire before and after the Russian 

Revolution on World Map 

 

2. Identify the allied powers on the 

outline World Map? 

 

3. Identify the Central powers on the 

outline World Map? 

 

 

 

 

 

World Map 

 
Source: 

Mapsofworld.com 

 

 

 

Videos  

 
Source: 

Examrace, 

YouTube.com. 
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Teachers’ reflections and experiences: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and 

needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 
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Class: 9 

Chapter - 2: Socialism In Europe and The Russian Revolution 

Period No: 14 

Key Concepts:  Assessment 

Date: 
ASSESSMENT PLAN (Model Questions) 

I) Answer the following questions in detail:                                                                                                                 2 x 2 =4 M 

1) What were the social, economic, political conditions in Russia before 1905? 

2) Why did the Tsarist Autocracy collapse in 1917? 

II) Answer the following questions in detail.                                                                                                  1 x 5 = 5 M                                                                                                                                                                      

3) What were the main changes brought about by the Bolsheviks immediately after the October Revolution?                                                                                           

III) Answer the following questions briefly:                                                                                                                     1 x 4 =4 M 

4)  Why did people in Central Asia respond to the Russian Revolution in different ways? 

IV) Answer the following in short:                                                                                                                    1 x 3 =3 M 

5) List out two differences between the Capitalist and Socialist ideas of private property? 

                Multiple choice questions:                                                                                                                         4 × 1 = 4 M 

                6) Society before the 18th century in Europe was divided into  

a) Caste and classes             b) Estates and orders          

c)  Liberals, Radicals and conservatives             d) Religious and orders 

               7)  On which of the following issues did liberals and radicals differ? 

                     a) Property and privileges                                  b) Dynastic rule      

                     c)  Individual Rights                                          d) Representative form of Government  

8) Socialist: 

a) Favored private property                             b) Were against private property 

b) Favored individual controlled property       d) Regarded private property as a solution of all problems   

                 9). Who wrote the book "The Communist Manifesto," which laid the foundation for socialist ideas? 

                         a) Karl Marx and Friedrich Engels     b) Vladimir Lenin   c) Joseph Stalin      d) Leon Trotsky 
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Class: 9 

Chapter - 2: Socialism In Europe and The Russian Revolution 

Period No: 15 

Key Concepts:  Remedial Teaching. 

Date: 
Learning Outcomes & 

Indicators/micro-

competencies 

 

Teaching-Learning Process 

 

 

Assessment strategies 

Material 

required 

 

This will be to revise the 

above concepts only for 

those who didn’t 

understands properly 

 
 

 

 

Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in 

Assessment 

 

Teachers’ reflections and experiences: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and 

needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 

 

 

 

 

 

 
 



9th Class - Lesson Plan - HISTORY 

Chapter: 3 - NAZISM AND THE RISE OF HITLER 

Aims of Education: 

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient 

knowledge to understand the world around them. An individual should be able to make an informed decision. This 

fundamentally requires knowledge in breadth and depth.  

b. Health and wellbeing 

c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an 

individual may be oriented towards sustaining and improving the democratic functions of Indian society.  

d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy 

economy.  

e. Cultural and social participation: Along with democracy and economy, society, and culture also play an 

important role in the mode of associated living. An individual should acquire capacities and a disposition to 

contribute meaningfully to culture. 

Nature of Social Sciences:  

Social Science is a systemic study of human society and the relationship between the individual and society, social 

institutions, and organizations. It draws its content from the disciplines of History, Geography, Political Science, and 

Economics, to provide an interdisciplinary understanding of society and its functions. At the heart of Social Science 

education lies an understanding of the world, the diverse concerns of human society, and participating in it as empathetic 

and responsible citizens. 

 

The aims of Social Science in school education: 

a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of 

historical, geographical, social, economic, and political factors. 



b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen 

students’ skills to engage with the key questions and issues confronting society. These could be specifically seen 

as:  

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing 

a coherent narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts 

and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and 

incline towards a problem-solving attitude,  

iv. Skills to collect, organize, analyses, represent, and present data and information on various historical, 

geographical, and socio-political issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and 

propose meaningful responses to contemporary concerns of society.  

c. Foster ethical, human, and Constitutional values 

Curriculum Goals and Competencies 

I. CG-2 Analyses the important phases in world history and draws insights to understand the 

present-day world 

• C-2.1 Explains historical events and processes with different types of sources, with specific examples 

from world history  

• C-2.3 Traces aspects of continuity and change in different phases of world history (including cultural 

trends, social and religious reforms, and economic and political transformations)  

• C-2.4 Explains the growth of new ideas and practices across the world (including humanism, 

mercantilism, industrialization, scientific developments and explorations, imperialism, colonialism, 

the rise of new nation-states across the world, and various technologies including the most current) 

and how they affected the course of world history  

• C-2.5 Recognizes the various practices that arose, such as those in C-2.4, and came to be condemned 

later on (such as racism, slavery, colonial invasions, conquests, and plunder, genocides, exclusion of 

women from democratic and other institutions), all of which have also impacted the course of world 

history and have left unhealed wounds 

 



CHAPTER: 3 - NAZISM AND THE RISE OF HITLER - MIND MAPPING- Periods-15 

 

NAZISM AND 
THE RISE OF 

HITLER 

1. Introduction 
of Nazism 

2. Birth of the 
Weimar 
Republic 

3. The effects of 
the war

4. Political 
radicalism and 
economic crisis

5. The years of 
depression

6. Hitler’s rise to 
power the 

destruction of 
democracy

7. 
Reconstruction8. The Nazism 

world view- the 
establishment 
of racial state

9.The racial 
utopia

10.Youth in 
nazigermany 

the nazi cult of 
mother hood

11. The art of 
propaganda

12.  Ordinary 
people and the 
crimes against 

humanity

13.Knowledge 
about the 
holocaust 

14. 
Assessment

15. Remedial 
Teaching



Period and Topics Learning Outcomes 
Indicators (from Learning Framework +  

CBSE 2023 curriculum) 
    Period-1  

Introduction 

LO 3:  Explain the Nazism and the rise of Hitler 

in Germany 

 3.1: Explain Nazi ideology was similar to Hitler’s world 

view  

   Period-2  

Birth of the Weimar 

republic 

LO 1:  Recognizes about the birth of the Weimar 

Republic and failures 

 1.1: Locates Hitler attacked the Soviet Union places in 

June 1941 

     Period-3  

The effects of the war 

LO 3:  Explain about the changes came after the 

World War one 

 3.1: Analyses the 2nd world war ended in May 1945 

with Hitler’s defeat  

     Period-4     

Political radicalism and 

economic crisis 

LO 4: Analyses the impact of political radicalism 

and economic crisis  

 4.1: Assesses the Japan supported Hitler’s and bombed 

USA base at Pearl harbour 

Period-5   

The years of depression  

LO 3:  Understands the effect of the depression 

in 1929 throughout the world   

 3.1: Explain the role of the media in the promoting 

Nazi propaganda  

    Period-6   

Hitler’s rise to power the 

destruction of democracy 

LO 4: Analyses that Hitler’s views about the 

democracy 

 4.1: Explains victories and defeats Hitler believed that 

a strong Nazi society, ideology to the children. 

   Period-7  

Reconstruction  

LO 9:   Construct views the effort of Hitler 2 

reconstruct the nation 

 9.1: Historical events and personalities about the Hitler 

were a power full speaker passionate speech and 

promises inspired German people 

   Period-8  

The Nazism world view- the 

establishment state of racial 

state  

LO 1: Recognises that Nazism is based on Racial 

supremacy 
 1.1:  Identifies the different theories behind Nazism 

   Period-9   

The racial utopia  
LO 2: Classifies the steps to death 

2.1:  Distinguishes the steps for the persecution of Jews.  

 

Period-10 

Youth in Nazi Germany the 

Nazi cult of mother hood 

LO 3: Explain the Nazi schooling 3.1:  Analyses Jung Volk 

Period-11 

The art of propaganda   

 

LO 4: Analyses the impact of the propaganda of 

Nazism 
4.1 Examine the role of Media 

Period-12 

Ordinary people and the 

crimes against humanity 

LO 4: Analyses and evaluate the feelings of 

ordinary people 

4.1 Explains the different writings of ordinary people of 

Germany. 

 Period-13 

Knowledge about the 

holocaust 

LO 12: Shows sensitivity towards Jews in 

Nazism.  

 

 12.1:  Empathises Jews situation in Nazi Germany 

 12.2:  Appreciate the people who resisted against 

Nazism 

 



 

Period-14 

Assessment 

 

To review what worked well in the ideas and thoughts into presentation – transition process and identify 

any areas for improvement and plan to revise the process for those children who needed. 

 

 

Period-15 

Remedial teaching and 

mapping 

Summarises and reteaches the lesson with simple tools for those who couldn’t do well in assessment. 

 

Note: 1.The teachers should not exclude ‘Activities’ , ‘New words’ and Figures given in the textbook, pertaining to the chapter. 

                     2. Teacher may take an assessment during the lesson. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Class: 9 History 

Chapter - 3: NAZISM AND THE RISE OF HITLER 

Period No: 01 

Key concepts: Introduction                                                                                                                                                                                                     

Date: 

Topic/Sub Topic, 

Learning Outcomes & 

Indicators 

Pedagogical Process/ Teaching 

Learning Process 

Assessment Strategies Materials 

Required 

 

Introduction: To check the 

previous Knowledge.  

 

1. Revision of Concepts 

related to Nazism and the 

rise of Hitler 

 

LO 3:  Explain the Nazism 

and the rise of Hitler in 

Germany 

 

C:3.1 Analyses the impact of 

the revise prior concepts such 

as Nazism in Germany, 

Aryans and the great race etc., 

to develop interest in the topic 

and understand prior 

knowledge of students. 

 

 

 

 

 

 

 

 

 

 

Background  

Probing questions to introduce the Lesson: 

Activity:  

Show some pictures of Rulers in Present 

Days.  

i.e., KIM Photo from North Korea 

 

                        
 

 

 Can you identify this person 

 Who is he? 

 What was his specialty? 

 Can you know this type of supreme power 

of leaders in German History? 

 Identify Story telling of HELMUTH 

 Identify story of Adolf Hitler . 

 

Summarize: 

 Explain the world history and the major 

events 

1. Who is Hitler? 

 

 

 

 

2. Do you know why such 

circumstance occur? 

 

 

 

 

 

3. How did Hitler become so power 

full? 

 

 

 

 

4. What is the Hitlers determination? 

 

 

 

 

 

 

 

5. Who were the allies in the World 

War 1? 

 

 

 

 

Video 

 
 

Source: 

Pebbles 

CBSE Board 

Syllabus, 

YouTube.com 

https://www.y

outube.com/w

atch?v=_zRs4

n8AxMg 

 

 

 

 

 

 

Atlas 

 

 

 

 

 

https://www.youtube.com/watch?v=_zRs4n8AxMg
https://www.youtube.com/watch?v=_zRs4n8AxMg
https://www.youtube.com/watch?v=_zRs4n8AxMg
https://www.youtube.com/watch?v=_zRs4n8AxMg


 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Peace and crime against 

humanity 

 

1. World war 1 

2. World war  

 Explain Hitler rise to power, born in 1889 

in Austria, Hitler’s spent his youth in 

poverty. 

 Understand 

Germany a 

mighty power, 

Hitlers, Nazis 

there ideas. 

 

 Germany surrenders to allies international 

military tribunal at Nuremberg 11 leading 

nazis to death 

  

Conclusion: 

Russia 

France - Allies - USA, UK 

Vs  

Germany 

Italy - Axis – Japan 

 

 

 

 

 

 

 

 

 

6. Helmuth was --------- when he 

heard his father had shot himself? 

 

 

 

 

 

Read and learn: 

 

 

 

 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  

 



 

Class: 9 History 

Chapter - 3: NAZISM AND THE RISE OF HITLER 

Period No: 02 

Key concepts: Birth of the Weimar republic 

Date: 

Topic/Sub Topic, 

Learning Outcomes & 

Indicators 

Pedagogical Process/ Teaching 

Learning Process 

Assessment Strategies Materials 

Required 

1. Recapitulation  

   (5 mins) 

 

LO 2:  Recognize about the 

birth of the Weimar 

Republic and failures 

C:2.1 Recall name and Places 

of the Weimer Republic sign 

on the Versailles treaty-it lost 

the confidence of the people.  

 

 

 

 

 

 

 

 

 

 

The central powers: 

 

 

 

Understanding a national 

assembly 

 

 

 

 

Testing Prior knowledge by probing 

questions: 

 
1. Who is he? 

 

2. What is the Hitler determination? 

3. Who is the Dictator Dilemma? 

 

 

 

Activity: Discuss about Dictatorship - Find 

out names of some Dictators in History. 

 

 

 

 

 

 

1. What is the birth of the Weimar 

republic? 

 

 

 

 

2. Which country defeated in first 

World War-I? 

 

 

 

 

3. Why was the article 48 of the 

Weimar republic consider 

harmful for the republic? 

 

 

 

 

 

 

4. According to the nazis which 

people were to be regarded as 

desirable? 

 

 

 

 

 

Video 

 
Source: Pebbles 

CBSE Board 

Syllabus, 

YouTube.com 

https://www.yo

utube.com/watc

h?v=zAfkNSy

mbLQ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=zAfkNSymbLQ
https://www.youtube.com/watch?v=zAfkNSymbLQ
https://www.youtube.com/watch?v=zAfkNSymbLQ
https://www.youtube.com/watch?v=zAfkNSymbLQ


 

 

 

 

 

 

 

 

 

Versailles treaty 

 

Summarize:  

 

 Explain the Germans a power full empire in 

the early years of the 20th century 

 

 Understanding the national assembly met at 

Weimar and established a democratic 

constitution with a federal. 

 

 Discuss structure Germans defeat at the end 

of the 1st world war. 

 Analyse the peace treaty at Versailles with 

the allies 

 
Text book Page no: 102 

Conclusion:  

 Observe the Germany territories.  

1. Explain 13% Of its territories 75% of its 

iron. 

2. Understand 26% of coal to France, Poland, 

Denmark and Lithuania. 

 

 

 

 

 

 

 

 

5. Who is the present Germany 

president? 

 

 

 

 

 

 

 

 

 

6. Who is power in Germany? 

 

 

 

 

 

 

 

7. What was the treaty for world war 

one? 

 

 

Globe 

 

 

Wall Maps 

(World & 

India) 

 

  

https://www.yo

utube.com/watc

h?v=OOS7egh_

3mc 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=OOS7egh_3mc
https://www.youtube.com/watch?v=OOS7egh_3mc
https://www.youtube.com/watch?v=OOS7egh_3mc
https://www.youtube.com/watch?v=OOS7egh_3mc


 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

___________________________________________________________________________________________

___________________________________________________________________________________________

___________________________________________________________________________________________

___________________________________________________________________________________________

___________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



 

Class: 9 History 

Chapter - 3: NAZISM AND THE RISE OF HITLER 

Period No: 03 

Key concepts: The Effects of The War                                                                                                                                                                                          

Date: 

Topic/Sub Topic, 

Learning Outcomes & 

Indicators 

Pedagogical Process/ Teaching Learning 

Process 

Assessment Strategies Materials 

Required 

1. Recapitulation 

  (5 mins) 

 

 

 

 

 

 

 

LO 3 : Explain  about the 

changes came after the 

world war one 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Prior Knowledge:  

1. Which country defeated in 1st World War one? 

2. According to the Nazis which people to be 

regarded as desirable? 

 

Summarize:  

 

 Explain conflict situation cause more mortality 

and disability then any major disease  

 Analyse flattened cities and towns destroyed 

bridges and railway road scorched the country 

side 

 Discuss the shortage food fuel and all kinds 

consumer products persisted. 

 
 

 

 

 

 

 

 

 

 

1. Which nation war the axis 

power during World War 2? 

 

 

 

2. The first world war did not 

leave a deep imprint on 

European society and 

polity(T/F)? 

 

 

 

3. What are the main effects of 

war? 

 

 

 

 

4. What war of the effects world 

war?   
 

 

 

 

 

 
 

 

 

https://en.wik

ipedia.org/wi

ki/World_Wa

r_I 

 

 

 

 

 

 

 

 

 

 



The Impact of World 

war-1 on Germany 
 

 

 

 

 

 

 

 

 
 

Conclusion: The First World War's effects 

on Germany were devastating and multi-

layered. It inflicted immense human loss, 

economic hardship, and social unrest, 

leaving a legacy of trauma and instability 

that resonated for decades. 
 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

____________________________________________________________________________________________ 

 
 



 

Class: 9 History 

Chapter - 4: NAZISM AND THE RISE OF HITLER 

Period No: 04 

Key concepts: Political Radicalism and Economic Crisis 

Date: 

Topic/Sub Topic, 

Learning Outcomes & 

Indicators 

Pedagogical Process/ Teaching Learning 

Process 

Assessment Strategies Materials 

Required 

Recapitulation  

 

 
LO 4: Analyse the impact 

of political radicalism and 

economic crisis 

C  4.1 : Assesses the Japan 

supported Hitlers and 

bombed USA base at Pearl 

harbor 
 

 

 

 

 

Radical solution  

Prior knowledge 

1. What are the main effects of war? 

2. Which nation were the axis power during 

World War 2? 

 

Activity:  Draw connection between political 

Radicalism and economical crisis  

Activity-1 

Explain about the picture. 

 

Text Book Page No:106 

 Understand the picture of uprising of the 

Spartacist league on the pattern of the 

Bolshevik revolution in Russia  

 Examine in 1923 Germany refused to pay 

and the French occupied its leading 

industrial area Ruhr to claim their coal. 

 

 

 

Observe the paper clip: 

 

 
Text Book Page No:106 

 

1. What is the meaning of 

political radicalism? 

 

2. What was economic crisis 

in Germany? 

 

3. Why did Germany start 

minting paper currency? 

 

 

 

 

Pictures  

 

 

 

 

 

 

 
 

 

https://www.yo

utube.com/wat

ch?v=BrqwG0

kvQTM 

 

 

 

 

Atlas 

 



 Explain the political radicalization was 

only heightened by the economic crisis of 

1923. 

 Analyses the political atmosphere in Berlin 

was changed with demands for soviet style 

governance. 

 

Conclusion:  

 
 Understand the militant nationalists craved 

for radical solution, political radicalization 

was only heightened by the economic 

crisis of 1923. 

 

4. What is the difference 

between radicalism and 

radicalization? 

 

 

 

Read and learn: 

 

 

Globe 

 

 

 

Wall Maps 

(World & 

India) 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_____________________________________________________________________________________________ 

 

 

 



 

Class: 9 History 

Chapter - 4: NAZISM AND THE RISE OF HITLER 

Period No: 05 

Key concepts: The years of Depression 

Date: 

Topic/Sub Topic, 

Learning Outcomes & 

Indicators 

Pedagogical Process/ Teaching Learning 

Process 

Assessment Strategies Materials 

Required 

1.Revision 

(5 mins) 

 
LO 2:  Classifies the effect 

of the depression in 1929 

throughout the world.  

 

C 2.1: Compares the role 

of the media in the 

promoting Nazi 

propaganda  

 

 

 

Investments and 

industrial recoveries  

 

 

 

 

 

 

 

 

 

 

 

Prior Knowledge:  

 

1. What are the features of Nazism? 

2. Who is Hitler? 

 

 

 

 

 

 

Activity: 1 

 
 

Is it right Classification of Depression - Discuss ( Group 

Activity) 

 

 

 

 

 

 

1. How did the German 

economy recover? 

2. How many million shares 

sell? 

3. Which sector is the back 

bone of German 

economy? 

4. Which period is known as 

the year of depression? 

 

 

5. What is wall street 

exchange and in which 

year it tooks place ?  

 

 

 

 

 

 

 

 

 

 

 
 

https://www.y

outube.com/w

atch?v=boV_

7owxKUo 

 

 

 

 

 

 

Pictures  

 

 

 

 

Atlas 

 



 

 

Proportional 

representation   

 

SUMMARY : 

 

  German investment and industrial 

recovery were totally dependent on short 

term loans, largely from the USA. 

 

 
 Explain a fall in crises people made 

fantastic efforts to sell their shares  

 One single day 24thoctober 13 million 

shares were sold. 

  Industrial production was reduced to 40% 

of the 1929 level. 

 Explain made achieving a majority by any 

one 

Conclusion:  

 Party a near possible task  

 Compares different types of the economic 

crises affected most countries across the 

world (1929-1939).  

 

 

 

 

 

 

 

 

 

Read and learn: 

 
 

Why did the Small businessmen, the 

self-employed and retailers were fear 

of proletarianization? 

 

 

Globe 

 

 

 

 

Wall Maps 

(World & 

India) 

 

 

 

 

 



 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

___ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



 

Class: 9 History 

Chapter - 3: NAZISM AND THE RISE OF HITLER 

Period No: 06 

Key concepts: Hitler rise to power the destruction of democracy 

Date: 

Topic/Sub Topic, 

Learning Outcomes & 

Indicators 

Pedagogical Process/ Teaching Learning 

Process 

Assessment Strategies Materials 

Required 

1.Recapitulation 

 (10 mins) 
LO 4: Analyses  that Hitlers 

views about the democracy 

C 4.1: Explains victories 

and defeats Hitler believed 

that a strong Nazi society, 

ideology to the children 

 

 

 

Rise to power of Hitler 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Prior Knowledge:  

 

1. What we observe in below   picture?

 
2. Which period known as the year of 

depression? 

 

Activity: 1 Draw the flow chart of the Nazi 

and the rise of Hitler 

Summarize:  

 Evaluates Hitler planned to seize control 

of Bavaria much to Berlin and capture 

power. 

 Analyses in 1928 the Nazi party got no 

more then 2.6% votes in the Reichstag the 

German parliament  

 

 

 

1. When did Hitler born? 

 

 

Read and learn: 

 
 

 

2. What is the plan of 

Hitler? 

 

 

 

 

 

3. How did Hitler rise to 

power? 

 

Pictures  

 

https://www.you

tube.com/watch

?v=eCLnsdX4q

KM 

 

 

 
 

 

 

 

 

Atlas 

 

 

 

Globe 



 

 

 

Significance of rituals 

and spectacle  

 
 

 

 Explain Nazi propaganda stirred hopes of 

a better future. 

  The Hitler devised a new style of politics 

the significance of ritual and spectacle in 

mass mobilizations. 

  
Conclusion:  

Analyse on 3rd march 1933 the famous  

enabling ACT was passed. 

 Examine special surveillance and security 

forces were created to control and order 

society in way that the Nazis.  

 

 

 
 

4. What do they tell us 

about nazi propaganda? 

 

5. How Hitler destroys 

democracy in Germany? 

 

 

Read and evaluate: 

 

 

 

 

Wall Maps 

(World & India) 



 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 



Class: 9 History 

Chapter - 3: NAZISM AND THE RISE OF HITLER 

Period No: 07 

Key concepts: Reconstruction 

Date: 

Topic/Sub Topic, 

Learning Outcomes & 

Indicators 

Pedagogical Process/ Teaching Learning 

Process 

Assessment Strategies Materials 

Required 

1. Prior concepts 

(15 mins) 

 
LO 9:   Construct views the 

effort of Hitler to reconstruct 

the nation 

 

C 9.1: Historical events and 

personalities about the Hitler 

was a power full speaker 

passionate speeches and 

promises inspired German 

people 

 

 

 

League of nation in 1933 

 

 

 

 

 

Hiroshima on 6th august 

1945  

 

Prior Knowledge:  

1. What are the main effects of war? 

2. How did Hitler rise to power? 

 

Activity: Prepare a Mind map about Adolf 

Hitler. 

Summary 

  Germany was not an original member of 

the league of nation when it was 

established in 1920 

 The president Woodrow Wilson has part 

of his 14 points plan and also re occupied 

the Rhineland in 1936 

  The German government announced its 

withdrawal from the league of nation 

 
 

 

 

 

 

 

Understand the news clip 

 

1. Who proposed the 

league of nation? 

2. What was Germany 

relationship with the 

league of nation? 

3. Who left the league of 

nation in 1933? 

4. Why did Japan attract 

pearl harbour? 

 
 

5. How many people 

Pictures  

 
https://www.yout

ube.com/watch?v

=SIoN2amr2NA 

 

 

 

 

 

Atlas 

 

 

 

Globe 

 

 

Wall Maps 

(World & India) 



 

 The Hitler and bombed the US base at 

pearl harbour the US entered the 2nd world 

war (2403 died). 

 

Conclusion:  

  The war ended in May 1945 with Hitlers 

defeat and the US dropping of the atom 

bomb on Hiroshima in Japan. 

 Bomb effected 1,40,000 people an 

estimated  

 The imperial Japanese navy conducted a 

surprise aerial assault and pearl harbour. 

died in Hiroshima? 

6. How many did at pearl 

harbour? 

 

7. Did pearl harbour lead 

to Hiroshima? 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________

__________________________________________________________________________________________ 

 

 

 

 

 

 

 



 

Class 9: History 

Chapter 3: Nazism and the Rise of Hitler 

Period No: 08 

Key concept: The Nazism worldview and the establishment of the racial state 

Date: 

Topic/Sub Topic, 

Learning Outcomes 

& Indicators 

Pedagogical Process/ Teaching Learning 

Process 

Assessment Strategies Materials 

Required 

Recapitulation  

(5 min) 

 

 

 

 

 

Nazi Ideology. 

(15 Min) 

LO 1: Recognises that 

Nazism is based on 

Racial supremacy 

C 1.1 Identifies the 

different theories 

behind Nazism 

 

 

 

Testing prior knowledge 

What was Hitler’s ideology? 

What was Hitler’s slogan? 

Who was Helmuth and what was his fear? 

Explain some crimes committed by Hitler. 

Analysis the reason for the establishment 

of racial state.  

Discussion on Nazism: 

 

 

 

 

 

What does this picture explain? 

Who taught in this theory? 

 

 

 

 

 

 

 

 

 

 

 

What were the main features of 

Hitler’s geo political concept? 

 

 

 

 

 

 

 

 

 

 

Vi

deo 

about Nazi 

Ideology 

 

 

 

 

 

 

 

 



Establishment of the 

Racial State 

(10 Min) 

 

 

 

 

 

 

 

 

 

 

 

Mahatma Gandhi’s 

letter to Hitler. (10 

Min) 

 

Hitler’s Racism borrowed from thinker like 

Charles Darin and Herbert spencer.  

Explains the Nazi argument: 

- “The most vital race would survive, 

and the weak one would perish”. 

- “Able to understand the concept of 

Lebensraum.” 

➢ Which act made Hitler the dictator 

of Germany? 

 

➢ Recall the story of Helmuth and 

knows the fact about why his father 

shot himself.  

 

➢ Students able to understand who 

were desirables and who were 

undesirables  

➢ Understand about the Euthanasia 

program.  

Activity 1: Observe the letter and answer 

the questions: 

 

 

 

 

 

 

 

 

 

 

 

 

➢ Define Euthanasia. 

 

 

  

➢ What was the book written by 

Hitler?  

 

 

 

 

 

Project work : collect the information 

of Adolf Hitler and prepare a scrap 

book 

 

 

 

 

 

World map 

 

 

 

 



1. What was Gandhi’s ideology? 

2. What is Hitler’s ideology? 

3. What were the punishments imposed 

by Germany by the Treaty of 

Versailles? 

➢ Students are able to understand the 

differences between Hitler’s 

ideology and Gandhi’s ideology and 

appreciate Gandhi. 

Summary:Nazi ideology was synonymous 

with Hitler’s worldview. He thought the 

German race that is Aryan race, was finest 

and they had power to dominate the world. 

Discuss with students- 

 

➢ What was Hitler’s ambition? 

 

➢ Why did Gandhi write a letter to 

Hitler? 

 

Activity: Read and evaluate 

 

Define the words Nordic German 

Aryans, Gypsy, usurers etc. 

 

Germans belong to which race? 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  



 

Class 9: History 

Chapter 3: The Nazism and the Rise of Hitler 

Period No: 9 

Key concept: The racial Utopia 

Date: 

Topic/Sub Topic, Learning 

Outcomes & Indicators 

Pedagogical Process/ Teaching 

Learning Process 

Assessment Strategies Materials Required 

Recapitulation  

(5 min) 

 

 

 

 

Racial Utopia 

(15 Min) 

 

LO 2: Classifies the steps to death 

C 2.1 Classify the steps for the 

persecution of Jews. 

 

 

 

 

 

Texting prior knowledge.  

➢ What is genocidal war? 

➢ What is the immediate 

cause for the World War 

II 

➢ In Which year Hitler 

attacked on Poland 

 

Recognizes the reasons for 

Hitler attack on Poland. 

➢ Recall the race of 

Germans.  

 

➢ Identifies who were 

desirable and undesirable 

in Nazi Germany.  

 

➢ Able to understand the 

meaning of word of 

Ghettos.  

 

 

 

 

➢ Who were called desirables in 

Nazi Germany? 

➢ Who were called undesirable? 

 

 

 

Explain the features of Nazi’s thinking.  

 

 

 

 

 

 

 

 

What are Nuremberg laws? 

 

 

 

 

World map 

Picture 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Steps to death 

1. Exclusion  

2. Ghettoization 

3. Annihilation  

(20 Min) 

 

 

 

Activity: Observe these pictures 

and answer the following 

questions: 

 

1. What is citizenship? 

2. What did Nuremberg 

laws to the undesirables? 

3. What are the legal 

measures for Jews? 

 

Students understand what are 

Ghettos and identifies the 

different steps used by the Hitler 

to persecute the Jews.  

 

 

 

Do you support Hitler’s 

ideology? Why? Why not? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Activity: Read the ‘STEPS TO DEATH’’ in 
the Pg. No’s: 128 & 130 and do the given 
below activity. 

 

 
 

 

 

 

 

Video on Auschwitz: 

 

 

 

 

 

Images 



 

Do you think is it correct to 

persecute Jews like this? 

 

Summary: 

Hitler’s ideology of racial 

supremacy and killings of other 

races like Jews was very 

inhumane.  

 

 

What are Ghettos? 

 

 

 

Why Hitler targeted Jews? 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

________________________________________________________________________________________________

________________________________________________________________________________________________

________________________________________________________________________________________________

_______________________________________________________________________________________ 

 

 

 

 

 

 

 



 

Class 9: History 

Chapter 3: The Nazism and the Rise of Hitler 

Period No: 10 

Key concept: Youth in Nazi Germany 

Date: 

Topic/Sub Topic, 

Learning Outcomes 

& Indicators 

Pedagogical Process/ Teaching Learning 

Process 

Assessment Strategies Materials 

Required 

1.Recapitulation 

(5 min) 

 

 

 

 

 

 

 

 

Youth in Nazi 

Germany  

(15 Min) 

LO 3: Explain the Nazi 

schooling 

C 3.1 Analyses Jung Volk 

 

To test their prior knowledge teacher, ask these 

questions. 

1. In which year great depression took place? 

2. Which treaty was made after the World War I? 

3. What were the punishments imposed on 

Germany by Versailles Peace Treaty? 

 

Students recall the economic Conditions of 

Germany after world war I. 

 

Today’s children are tomorrows --- complete the 

sentence. 

- So, Hitler felt Nazi Society could be established 

by teaching children Nazi ideology- 

- Students able to understand the main aim behind 

Nazi schooling. 

- Who are undesirables in Germany. 

- Nazi Schooling was based on Racial Science. 

 

Observe the pictures: 

What it depicts? 

 

 

 

 

 

 

Supp

ose, 

if 

you 

were 

a 

stude

nt 

sittin

g in one of these classes, 

Pictures related 

to Nazism.  

 

 

 

 

 

 

Video on Nazi 

schooling 

 

 

 

 



 

 

 

 

 

 

Youth Organization   

(10 min) 

 

Nazi Cult of 

Motherland                 

(10 min) 

 

Explains the word Jung Volk. In which year the 

youth League of the Nazi was founded? 

 

 

Understands the Nazi schooling was based on 

racial Science…… Youth in Germany if they like 

or not until death they have to serve for the Hitler. 

Activity: Read the sources (Textbook page no: 

134) and answer the question: 

 

 

 

 

 

 

 

 

 

 

 

 

What it conveys? 

 

 

 

 

how would you have feet 

towards Jews. 

 

 

Have you ever thought of 

the stereotypes of other 

communities that people 

around you believe in? How 

have they acquired them? 

 

 

 

Read the source and answer 

the question. 

 

 

 

 

 

 

 

 

 

Do you think women should 

confine themselves for 

eternal pain and suffering? 

what is your opinion? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Activity: Observe the pictures.  

 

Explain the role of women in Nazi Society  

What Hitler Said in 1933 about women compare 

and contrast the treatment of mothers who support 

Nazianz and who were not. 

Summary: According to the Nazi Ideology the 

fight for equal rights for men and women was 

wrong. Woman had to maintain the purity of race 

and teach Nazi ideology to their Children. 

 

 

  

 

 

 

 

 

 

 

Vide

o on 

Life 

of Women in 

Nazi Germany 

 

 

 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  

 



 

Class 9: History 

Chapter 3: The Nazism and the Rise of Hitler 

Period No: 11 

Key concept: The art of Propaganda 

Date: 

Topic/Sub Topic, 

Learning Outcomes & 

Indicators 

Pedagogical Process/ Teaching Learning 

Process 

Assessment Strategies Materials 

Required 

Recapitulation  

(5 Min)  

 

 

 

 

 

 

The Art of Propaganda 

20 min  

LO 4: Analyses the impact 

of the propaganda of 

Nazism 

C 4.1. Examine the role of 

Media 

 

 

Probing Questions: 

1. Who was desirable in Germany? 

2. Who were called undesirables? 

3. What was the role of German women in Nazi 

ideology? 

 

Understands the words special treatment, final 

solutions, euthanasia, selection, and disinfection.  

 

What is Evacuation? 

Activity : 

 

 

 

 

 

 

Activity: Read the Sources E 

& F and Comment it. 

 

 

 

 

 

 

 

Pictures related 

to Hitler’s 

Propaganda 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

Activity  

(15 Min) 

 

 

 

 

 

 

 

1. What is this vehicle used for? 

2. What were the gas chambers called? 

Students able to understand how Hitler 

persecuted the Jews.  

 

Activity : Observe the Poster. 

 

 

 

 

 

 

 

 

 

 

 

What do you think this Poster is trying to depict? 

 

 

 

 

 

 

 

 

 

 

 

 

1. What were the mass 

killings called? 

 

 

 

 

 

 

 

 

2. What words were used 

instead of kill or 

murder? 

 

 

 

 

3. Jews were referred to --

- 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Video on Hitler 

propaganda: 



 

Activity: observe the below poster 

What do they tell us about Nazi propaganda? 

 

 

 

 

 

 

1. What is the role of media? 

2. What are the things coming under media? 

3. What was the infamous film? 

Summary: Hitler used media for promoting 

Nazi Propaganda or spreading Nazi ideas and 

was made to create hatred for Jews. Jews were 

referred to vermin and rats pests. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

________________________________________________________________________________________________ 

 

 



 

Class 9: History 

Chapter 3: The Nazism and the Rise of Hitler 

Period No: 12 

Key concept: The Ordinary People and crimes against Humanity 

Date: 

Topic/Sub Topic, 

Learning Outcomes & 

Indicators 

Pedagogical Process/ Teaching Learning 

Process 

Assessment Strategies Materials Required 

Recapitulation  

(5 Min)  

 

 

 

 

Ordinary People to 

Nazism 

(20 Min) 

LO 4: Analyses and 

evaluate the feelings of 

ordinary people 

C 4.1 Explains the 

different writings of 

ordinary people of 

Germany. 

 

 

What are your opinions about Nazism? 

 

Do you Support Hitler? 

 

 

 

 

 

 

 

Activity : Discussion on Nazism 

 

What was the House of Jews called? 

 

Who wrote the poem 

First they came for the 

communists? There was 

no one left who could 

stand up form. 

 

 

 

 

 

 

 

What was ordinary   

people reaction towards 

Hitler’s Nazism? 

 

 

 

 

Pictures 

 

Documentary on 

“The Nazis: A 

Warning from 

History” 

 

 

Video on Jews 

life in Nazism: 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

People's dreams in Nazi 

Germany 

(15 Min) 

 

 

 

 

 

 

 

 

 

Student read the words of Pastor Neimoeller 

and understands his attitude towards 

communists, Jews, and others. 

 

Activity 9: observe the below figure 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Why does Erna Kranz 

say, ‘I could only say for 

myself? 

 

How do you view her 

opinion? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pictures 

 

 

 

 

 

Images 



1. Who wrote the book “Third Reich of 

Dreams”? 

2. What were the physical features of Jews? 

 

3. What Charlotte wrote about Jews in her 

book? 

 

Summary: Every German was not a Nazi. 

Many organized active resistances to Nazism, 

and many were passive out lookers. Nazism 

troubled Jews in their dreams, also. Jews died 

many deaths even before they reached the gas 

chambers. 

 

 

 

 

 

 

 

Jews died many deaths 

even before they reached 

the gas chambers. 

Explain? 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_______________________________________________________________________________________________ 

 

 

 

 

 

 

 

 

  



 

Class 9: History 

Chapter 3: The Nazism and the Rise of Hitler 

Period No: 13 

Key concept: Knowledge about the Holocaust 

Date: 

Topic/Sub Topic, 

Learning Outcomes & 

Indicators 

Pedagogical Process/ Teaching Learning 

Process 

Assessment Strategies Materials 

Required 

Recapitulation  

(10 Min) 

 

 

 

 

 

 

 

Holocaust 

(20 Min) 

LO 12: Shows sensitivity 

towards Jews in Nazism. 

C 12.1 Empathises Jews 

situation in Nazi Germany 

C 12.2 Appreciate the people 

who resisted against Nazism 

Probing questions:  

 

What are concentration camps? 

What is Auschwitz? 

What are Ghettos? 

What is the meaning of the final Solution? 

What is the Genocidal War? 

 

 

 

1. In which year 2nd world war ended? 

2. Which forces were defeated in the 2nd 

world war? 

3. What happened to Hitler after he was 

defeated in the 2nd world war? 

4. What did Jews want before they die? 

5. How did the Jews preserve the 

documents? 

 

 

 

 

 

 

 

 

 

 

 

 

What is the Holocaust? 

 

“A Ghetto had said to 

another that he wants to 

outline the war just for 

half an hour” why? 

 

 

Pictures & videos 

related to 

Holocaust. 

 

 

Video on Holocaust. 

 

 

 

 

 



 

 

 

 

 

 

Activity 

(10 Min) 

 

 

The Nazi killing operation was called 

Holocaust. 

Activity: Observe the below pictures and 

answer the questions  

 

1. What did they depict? 

2. Where did the Jews preserve their 

documents? 

3. What are the tributes to those who 

resisted Nazism? 

 

Summary: Still today the memories of 

Holocaust live on the memories, fiction, poetry, 

documentaries and museums. 

This is a warning to those who watched in 

silence.  

 

 

 

 

 

Project: 

Collect the pictures 

related to Holocaust. 

 

 

 

 

 

 

Pictures 

 

 



 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

________________________________________________________________________________________________

________________________________________________________________________________________________

________________________________________________________________________________________________

_______________________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 



9th History - Chapter – 3: The Nazism and the Rise of Hitler 

Period No: 14 Assessment Plan (Model Questions) 

Work sheet (20 Marks) 

 

Class 9: History 

Chapter: The Nazism and the Rise of Hitler 

Choose the correct option            1x4=4M 

1. Why was the famous ‘Enabling Art’ passed? 

a. To establish autocratic rule in Germany. 

b. To establish dictatorship in Germany 

c. To establish Democracy in Germany 

d. To establish socialism. 

2. What was the name given to the Gas chambers by Nazis? 

a. Environment friendly 

b. Pollutant 

c. Ghetto 

d. Disinfection areas. 

3. Which science was to justify Nazi ideas of race? 

a. Racial Science 

b. Political science 

c. Community Science 

d. Religious Science 

4. What refers to the secret state police of German? 

a. Gypsy 

b. Gestapo 

c. Jacobins 

d. Jews 

 

 



 

Two Marks Questions             2x2=4M 

5. Which Youth Organizations were formed under Nazi Germany? 

6. Describe the problems faced by the   Weimar Republic? 

 

Three Marks Questions             3x1=3M 

7. Discuss why Nazism became popular in Germany in 1930? 

Four Marks Questions             4x1=4M 

     8. Map Pointing: 

 On the outline map of Europe mark the following territories under German Empire 

  a. Poland                                              

b. France   

c. Belgium   

d. Germany 

Five Marks Questions             5x1=5M 

(Answer any one of the questions) 

9. “The Treaty of Versailles was humiliating on the German” give reason to support to our answer? 

10. Discuss why Nazism became popular in Germany by 1930.  

  



 

Class 10 - Civics 

Chapter - 3The Nazism and the Rise of Hitler 

Period - 15 

Remedial Teaching 

Date: 

Learning outcomes Teaching-Learning 

Process 

Pointers for Formative 

Assessment 

TLMs 

 

Remedial plan after 

teaching the regular classes 

as per requirements.  

 

 

 

Summarizes and Re-teach the lesson with simple tools for those who could not well 

in assessment 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

___________________________________________________________________________________________

___________________________________________________________________________________________

___________________________________________________________________________________________

___________________________________________________________________________________________ 
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                    CLASS: 9th : History         SUBJECT: SOCIAL SCIENCES      

        NAME OF THE LESSON: 4. FOREST SOCIETY AND COLONIALISM 

NO OF PERIODS:  05 

Aims of Education:  

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient knowledge to 

understand the world around them. An individual should be able to make an informed decision. This fundamentally requires 

knowledge in breadth and depth.  

b. Health and wellbeing 

c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual may be 

oriented towards sustaining and improving the democratic functions of Indian society.  

d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  

e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role in the 

mode of associated living. An individual should acquire capacities and a disposition to contribute meaningfully to culture. 

Nature of Social Sciences:  

Social Science is a systemic study of human society and the relationship between the individual and society, social institutions, and 

organizations. It draws its content from the disciplines of History, Geography, Political Science, and Economics, to provide an 

interdisciplinary understanding of society and its functions. At the heart of Social Science education lies an understanding of the world, 

the diverse concerns of human society, and participating in it as empathetic and responsible citizens. 

The aims of Social Science in school education: 

a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of historical, 

geographical, social, economic, and political factors.  

b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ skills 

to engage with the key questions and issues confronting society. These could be specifically seen as:  

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent 

narrative, 
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ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a 

problem-solving attitude,  

iv. Skills to collect, organize, analyses, represent, and present data and information on various historical, geographical, and socio-

political issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful 

responses to contemporary concerns of society.  

c. Foster ethical, human, and Constitutional values 

Curricular goals:  

Curricular Goals are statements that give directions to curriculum development and implementation. Based on intended educational 

achievement, curricular goals are defined at each stage of education and curricular areas.  

Curricular Goals (Illustrative):   

Goal 1: Develops an understanding of the inter-relationship between human beings and their physical environment and how  that influences the livelihoods, 

culture and the bio-diversity of the region. 

Competency:  

Competencies are observable learning behaviours that guide the teacher in assessing the learning of a student as they move along a given 

stage in a subject. 

Competencies (Illustrative):   

C-1: Explains important Geographical concepts, characteristics of key landforms and their origin and other physical factors of a region.  

C-2: Analyses and evaluates the inter-relationship between the natural environment and human beings and their cultures across  regions 

and the special environment that resulted in practices of nature conservation.. 
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9TH CHAPTER-4. FOREST SOCIETY AND COLONIALISM MIND MAPPING-5 PERIODS 

 
 

4. FOREST 

SOCIETY & 

COLONIALISM

Period-1 

Introduction 

and  why 

deforestation.

Period- 2

The rise of 

commercial 

forestry

Period-3

Rebellion in 

the forest

Period-4

Forest 

transformation 

in Java

Period-5 

Assessment & 

Remedial 

Teaching



4 | Page 
 

Period and Topics Learning Outcomes Indicators (from Learning Framework + CBSE 2023 

curriculum) 
Period-1  

Introduction and         

why deforestation. 

LO1: Recognises how the lands converted into 

cultivable. 

LO3: Understands the factors responsible for 

deforestation 

LO3: understands the role of colonialism  

LO1 Recognises the sleepers and expansion of 

railway network 

1.1: Explain the causes of deforestation  

3.1: Evaluate the developments made by colonialism, effects 

the deforestation 

3.2: Describe the spread of trade and railways 

Period- 2 

The rise of commercial 

forestry 

LO1: Recognises how the people were affected in 

forest 

LO3: Understands that the proper system was 

needed for the conservation of forest  

1.1 : Describe the forest acts   

3.1: Explains the new trade, employment and services 

3.2: Evaluate the rules are framed to prevent falling of trees 

and restricted grazing  

 

Period-3 

Rebellion in the forest 

LO1: Recognises the location of Bastar 

LO2: Compares the different communities  

1.1: Identifies and locates the borders of Chhattisgarh in India 

map 

1.2: Describe the suppression of rebellion 

2.1: Classifies the different communities with common customs 

and beliefs  

Period-4 

Forest transformation 

in Java 

LO1: Recognises Java is famous rice-producing 

island In Indonesia 

LO3: Understands the war and deforestation 

LO12: Appreciates the skilled tribes of the Kallang’s 

of Java 

  

1.1: Describe how the Kallang’s were suppressed to gain 

control 

3.1: Explain the impact of two world wars 

3.2: Explain about blandongdiensten system and new trade 

12.1: Appreciate the Samin’s challenge   

Period-5 

Assessment & 

Remedial teaching 

• To review what worked well in the ideas and thoughts in to presentation process and identifying any areas for 

improvement and plan to revise the process. 

• Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in Assessment 

 

Note: 1.The teachers should not exclude ‘Activities’ , ‘New words’ and Figures given in the textbook, pertaining to the chapter. 

          2. Teacher may take an assessment during the lesson. 
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CLASS 9: INDIA & THE CONTEMPORERY WORLD 

CHAPTER 4: FOREST SOCIETY & COLONIALISM  

Period No: 01 

KEY CONCEPTS: INTRODUCTION & WHY DEFORESTATION 

Date: 

 

Period / Sub-topic 

 

 

Teaching-Learning Process 

 

Strategies That Will Be Used to Check For 

Understanding/ Worksheets/ Questions/ 

Assignments 

Material 

required 

 

Introduction  

[10 Min] 

 

 

Why deforestation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Posing questions: 

1. Name some forest products. 

2. What is the shelter for wild animals? 

3. Identify all the things that you see in 

the classroom. 

 

Discuss the disappearance of forest 

 

 

 

 

Conclusion:  

Clearing a forest is deforestation, for the 

purpose of converting the land for 

agriculture, urban or industrial use, fuel, 

railways -wood and timber. 

 

 

Explain the causes of deforestation in 

India.  

 

- Define deforestation. 

Activity: 

 

 

 

 

 

 

 

 

- What do you observe in the above 

picture? 

 

 

 

 

Why deforestation is taking place? 

 

 

 

 

 

Chart on 

Deforestation 

 

 

 

Video 

 
Source: 

learning 

junction, 

YouTube.com 

https://www.yo

utube.com/wat

ch?v=-

https://www.youtube.com/watch?v=-01T9e6VDWU
https://www.youtube.com/watch?v=-01T9e6VDWU
https://www.youtube.com/watch?v=-01T9e6VDWU
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Land to be improved.  

 

 

 

 

 

Sleepers on the track & 

plantations 

- Agriculture 

- Logging 

- Mining 

- Climate change 

- Population growth 

- Commercial activities. 

 

 

 

Discuss 1/6th of the landmass under 

cultivation in India. 

Q) Have you ever seen the railway tracks 

Q) What did you observe in between the 

tracks?  

Interprets between 1700 and 1995_13.9 

million square km of forest or 9.3 percent of 

total area was cleared for industrial uses, 

cultivation, pastures & fuel and food.  

GROUP DISCUSSION: 

The spread of railways from 1850s till 

 

 

 

 

 

 

 

 

1. Which crop they cultivated? 

 

2. Which animals were killed in 

large number? 

 

Read and learn : 

 
How much area is under cultivation in 

India? 

Name the 

forest in 

Chhattisgar

h? 

 

 

 

 

 

 

 

01T9e6VDWU 

 

 

 

 

 

 

 

 

 

 

 
Video on 

deforestation. 

https://www.yo

utube.com/wat

ch?v=-

01T9e6VDWU 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=-01T9e6VDWU
https://www.youtube.com/watch?v=-01T9e6VDWU
https://www.youtube.com/watch?v=-01T9e6VDWU
https://www.youtube.com/watch?v=-01T9e6VDWU
https://www.youtube.com/watch?v=-01T9e6VDWU
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modern world.  

Source: pg.no 162 

 

What do elders have in the morning?  

 

OBSERVE THE PICTURE from 

 pg.no :164, Analyze and discuss. 

 

 

 

Activity: Students do the activity with 

using reading the source-B 

 
Teacher’s Reflections and Experiences: 
Here is a list of self-testing questions that teachers can use to reflect on their teaching after a period of lessons: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson?  
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CLASS 9: INDIA & THE CONTEMPORERY WORLD 

CHAPTER 4: FOREST SOCIETY & COLONIALISM 

Period No: 02 

KEY CONCEPTS:  THE RISE OF COMMERCIAL FORESTRY 

Date: 

 

Period / Sub-topic 

 

 

Teaching-Learning Process 

 

Strategies That Will Be Used to Check For 

Understanding/ Worksheets/ Questions/ 

Assignments 

Material 

required 

 

Testing the prior 

knowledge  

 

 

 

 

 

 

The rise of commercial 

forestry 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

By probing questions: 

• Who ruled our country before 

independence? 

• How the forests were used by the 

British? 

• How they used our resources for their 

economic development? 

 

Discuss  

-Indian forest act 1865 

-plantation one type of trees was plated I 

straight rows .  

-classification of forest: 

a) reserved forest 

b) protected forest 

c) village forest 

Pg.no 166, observe the scietific forestry and 

discuss. 

 

ACTIVITY: comment on scientific 

forestry. 

 

 

How the lives of the people affected? 

 

 

 

 

 

 

What is social forestry? 

 

 

 

Video 

 
Source: 

Forestryconnect, 

YouTube.com 

https://www.yo

utube.com/wat

ch?v=XDr0e3T

L6Q4 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=XDr0e3TL6Q4
https://www.youtube.com/watch?v=XDr0e3TL6Q4
https://www.youtube.com/watch?v=XDr0e3TL6Q4
https://www.youtube.com/watch?v=XDr0e3TL6Q4
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How were the lives of people 

affected 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

ACTIVITY: If you were the government of 

India in 1862 and responsible for supplying 

the railways with sleepers and fuel on such a 

large scale , what were the steps you would 

have taken ? 

 

How the forest department used the trees? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Which flowers are used to make 

Alcohol and oil? 

 

 

1. What does the little fisherman 

carry? 

 

 

Name the tribes in Assam, Jharkhand 

and Chhattisgarh? 

 

 
 

 

 

 

 

 

Poster on 

Forestry 
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Recognizes the hardship 

of the villagers.  

 

 

 

 

 

 

 

 

Discuss the hardship of the villagers 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Coclusion: forest rules often regulate land 

use to protect ecosystem , limiting 

cultivation in certain areas while intended for 

cultivation. 

 

Discuss and share the ideas with students on 

the Source-D  

 

 

 

 

 

 

 

 

 

Activity: Read and Evaluate 

 
 

 

 

 
(source-Text book) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(source-Text book) 
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Teacher’s Reflections and Experiences: 
Here is a list of self-testing questions that teachers can use to reflect on their teaching after a period of lessons: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 
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CLASS 9: INDIA & THE CONTEMPORERY WORLD 

CHAPTER 4: FOREST SOCIETY & COLONIALISM 

Period No: 03 

KEY CONCEPTS:  REBELLION IN THE FOREST 

Date: 

 

Period / Sub-topic 

 

 

Teaching-Learning Process 

 

Strategies That Will Be Used To Check For 

Understanding/ Worksheets/ Questions/ 

Assignments 

Material 

required 

 

Recapitulation 
 
 

 

 

Rebellion in the 

forest  

 

 

 

 

 

 

  

 

 

 

Fears of the 

people 

Probing question:  

Q) who was the charismatic leader from 

Andhra Pradesh? 

Q) who fought against Britishers for the 

welfare of tribals?  

 

Discuss Bastar is located in the 

southernmost part of Chhattisgarh and 

boarders with AP, Odisha and Maharashtra. 

 
Who is guarding the camp against rebels? 

 

 

1. Where was the 1910 rebellion first 

started? 

 

Project work: collect the information of  

1. Siddhu from kanu 

2.Santhal from paraganas 

3.Birsa munda from Chotanagpur 

4.Alluri Sitharama Raju from Andhra 

Pradesh and prepare a scrap. 

Explain the role of headmen?  

 

 
 

 

 

Discuss Gundadhur from village Nethanar 

played an important role in the 

movement.  

 

 

Video 

 
Source: Sai 

Praveen, 

YouTube.com. 

https://www.

youtube.com

/watch?v=cu

AGV22hFF

Y 

 

https://www.youtube.com/watch?v=cuAGV22hFFY
https://www.youtube.com/watch?v=cuAGV22hFFY
https://www.youtube.com/watch?v=cuAGV22hFFY
https://www.youtube.com/watch?v=cuAGV22hFFY
https://www.youtube.com/watch?v=cuAGV22hFFY
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2. Identify the places Kankar, Bastar and 

Dantewada in the map 

 

 

Read the Source-E 

Understands the people of Bastar organized 

themselves and revolted against the British 

rule.  

 

 

 

 

 

 

Activity: Read the Source -F 

 

The story of the forest and people 

of Bastar don’t end here? Evaluate 

and comment on it. 
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Teacher’s Reflections and Experiences: 
Here is a list of self-testing questions that teachers can use to reflect on their teaching after a period of lessons: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 
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CLASS 9: INDIA & THE CONTEMPORERY WORLD 

CHAPTER 4: FOREST SOCIETY & COLONIALISM 

Period No: 04 

KEY CONCEPTS:  FOREST TRANSFORMATION IN JAVA. 

Date: 

 

Period / Sub-topic 

 

 

Teaching-Learning Process 

 

Strategies That Will Be Used To Check For 

Understanding/ Worksheets/ Questions/ 

Assignments 

Material 

required 

TESTING THE 

PREVIOUS 

KNOWLEDGE 

 

 

 

 

 

 

 

 

The woodcutters of 

java 

 

 

 

 

Dutch scientific forestry 

 

 

   

 

POSING QUESTIONS: 

What is the capital of Indonesia? 

Name some major islands of Indonesia? 

 

Summarize: 

-Java is famous in rice producing island  

-Dutch started forest management 

-they want timber from java 

-Podu cultivation 

  

 

Discuss the life of Kallang’s tribes. 

 

 

 

 

 

Discuss  

-Forest laws enacted by Dutch 

-punishment towards villagers 

-explain Blandongdiensten system 

 

 Why Dutch want timber from java? 

 

 

 

 

 

 

 

 

 

 

Explain how Dutch suppressed their 

uprising of Kallang’s? 

 

 

 

 

 

Explain how they managed forests for 

shipbuilding and railways? 

 

 

 

Video 

 
Source: Sai 

Praveen, 

YouTube.com. 

https://www.

youtube.com

/watch?v=M

l0xvHsBigI 

 

 

 

 

Chart on 

Blandongdie

nsten system 

https://www.youtube.com/watch?v=Ml0xvHsBigI
https://www.youtube.com/watch?v=Ml0xvHsBigI
https://www.youtube.com/watch?v=Ml0xvHsBigI
https://www.youtube.com/watch?v=Ml0xvHsBigI
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Samin’s challenge and 

War & deforestation 

 

 

 

 

New developments in 

forestry 

 

 

 

 

     

 

Role play: Samin as an activist in teak 

forest, and his arguments towards state. 

  

How many world wars took place in the 

world? what are they? 

 

 

Conclusion:  

World wars led to widespread deforestation 

due to increased for timber and resources 

for military purpose. Bombing and direct 

destruction during the wars also caused 

significant damage to forests. post-war, 

reforestation efforts were initiated to 

address ecological concerns and promote 

sustainable resource management. 

 

 

 

Discuss instead of leaving it forest guards, 

some villagers have been protecting their 

own forest.  

 

 

 

 

 

 

  

 

Describe the Samin’s movement? 

 

Activity: Read and evaluate 
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Activity: Observe the picture and  

interpret(source NCERT Text book 

pg.no190) 

 

 

  

 

 

  

Teacher’s Reflections and Experiences: 
Here is a list of self-testing questions that teachers can use to reflect on their teaching after a period of lessons: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 
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9TH HISTORY CHAPTER-4. FOREST SOCIETY AND COLONIALISM 

WORK SHEET -Max.Marks-20 

     Multiple choice questions: 

1. Name the river which flows across Bastar from east to west? 4M 

a) Ganga                                b) Yamuna  c) Indravati                            d) Narmada 

 

2. The Imperial Forest research institute was set up at: 

b) Hardwar                              b) Dehradun  c) Shimla                                 d) Srinagar 

 

3. The demand for --------crops incurred in the 19th century in Europe? 

a) Plantation                                b) Food   C) Cash                                        d) Commercial 

 

4. Duering the period of industrialisation ----percent of the world area was cleared for industrial uses? 

C) 5.4%                                     b) 9.3%   c)7.6%                                     d) 8.3% 

Short Answer Questions: 4M 

1. What is Forestry? 

2. What were the defects of scientific forestry technics? 

Brief Answer Questions: 3M 

3. Who were Kallang’s any 4 characteristics of this community? 

Detailed Answer Questions: 

4. How did the British explode the forest resources of India for their economic growth? 4M 

5. Why did the people of Bastar rise in revolt against the British? Explain.  5M 
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CLASS 9: INDIA & THE CONTEMPORARY WORLD 

CHAPTER 4: FOREST SOCIETY & COLONIALISM 

Period No: 05 

KEY CONCEPTS: SUMMATIVE ASSESSMENT & REMEDIAL TEACHING 

Date: 

 

Period / Sub-topic 

 

 

Teaching-Learning Process 

 

Strategies That Will Be Used to Check For 

Understanding/ Worksheets/ Questions/ 

Assignments 

Material 

required 

 
Assessment & 

Remedial teaching 

 
• To review what worked well in the ideas and thoughts in to presentation process and identifying any 

areas for improvement and plan to revise the process. 

• Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in Assessment 

 

 

Teacher’s Reflections and Experiences: 
Here is a list of self-testing questions that teachers can use to reflect on their teaching after a period of lessons: 

1. Did I clearly communicate the lesson objectives to the students? 

2. How can I improve the variety and effectiveness of my teaching methods to cater to different learning styles and needs? 

3. What strategies can I implement to improve classroom management? 

4. Did the students actively participate and show interest in the lesson? 

5. Did I assess student understanding effectively during the lesson? 
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 CLASS: IX                 SUBJECT: SOCIAL SCIENCE    PART: HISTORY  

NAME OF THE LESSON: 5 – PASTORALISTS IN THE MODERN WORLD 

NO OF PERIODS:10 

Aims of Education:  

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient knowledge to understand 

the world around them. An individual should be able to make an informed decision. This fundamentally requires knowledge in breadth 

and depth.  

b. Health and wellbeing 

c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual may be 

oriented towards sustaining and improving the democratic functions of Indian society.  

d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  

e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role in the mode of 

associated living. An individual should acquire capacities and a disposition to contribute meaningfully to culture. 

Nature of Social Sciences: Social Science is a systemic study of human society and the relationship between the individual and society, 

social institutions, and organizations. It draws its content from the disciplines of History, Geography, Political Science, and Economics, to 

provide an interdisciplinary understanding of society and its functions. At the heart of Social Science education lies an understanding of the 

world, the diverse concerns of human society, and participating in it as empathetic and responsible citizens. 

The aims of Social Science in school education: 

a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of historical, geographical, 

social, economic, and political factors.  

b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ skills to 

engage with the key questions and issues confronting society. These could be specifically seen as:  

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a 

problem-solving attitude,  
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iv. Skills to collect, organize, analyses, represent, and present data and information on various historical, geographical, and socio-political 

issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful 

responses to contemporary concerns of society.  

c. Foster ethical, human, and Constitutional values 

Curriculum Goals: 

CG-2 Analyses the important phases in world history and draws insights to understand the 

present-day world 

C-2.1 Explains historical events and processes with different types of sources, with specific examples from world history  

C-2.2 Explains and analyses the chronology of human life from its beginnings to nomadism to settled life and other phases 

of human civilization  

C-2.3 Traces aspects of continuity and change in different phases of world history (including cultural trends, social and 

religious reforms, and economic and political transformations)  

C-2.4 Explains the growth of new ideas and practices across the world (including humanism, mercantilism, 

industrialisation, scientific developments and explorations, imperialism, colonialism, the rise of new nation-states across 

the world, and various technologies including the most current) and how they affected the course of world history  

C-2.5 Recognizes the various practices that arose, such as those in C-2.4, and came to be condemned later on (such as 

racism, slavery, colonial invasions, conquests, and plunder, genocides, exclusion of women from democratic and other 

institutions), all of which have also impacted the course of world history and have left unhealed wounds 
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9th History-5 – PASTORALISTS IN THE MODERN WORLD MIND MAPPING (10 Periods)

 

Chapter -5 
PASTORALISTS 

IN THE MODERN 
WORLD 

Period-1 Introduction & 
Pastoral communities in 

Mountain: - Gujjar 
Bakarwals. Period- 2

Pastoral communities in 
Mountain: - Gaddi 

Shepherds, Bhotias, 
Sherpas and Kinnauris

Period-3

Pastoral Nomads and 
their Movements on the 

Plateaus, Plains and 
Deserts

Period-4

Colonial rule and 
Pastoral Life

Period-5

Effects of Colonial changes 
on the Lives of Pastoralists 

and ways by which 
Pastoralists cope with 

these changes

Period-6

Pastoralism in Africa

Period-7

Where have the 
grazing land gone

Period-8

The borders are closed 
and 

When Pasture dry

Period-9

Not all were equally 
affected

Conclusion

Period-10

Assessment and

Remedial Teaching
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Period and Topics Learning Outcomes Indicators (from Learning Framework + CBSE 

2023 curriculum) 
Period-1 Introduction 

& Pastoral 

communities in 

Mountain: - Gujjar 

Bakarwals. 

 

LO 4: Analyze the situations that have created Nomadic 

society 

LO 1: Recognize the Pastoral communities in the 

mountains of Jammu & Kashmir, Himachal Pradesh, 

the Garhwal and Kumaon and the Himalayas. 

 

4.1: Analyze their nature of seasonal movements  

 

1.1: Describe pastoralist movement on the mountainous 

region.  

Period- 2 
Pastoral communities 

in Mountain: - Gaddi 

Shepherds, Bhotias, 

Sherpas and 

Kinnauris 

 

LO 1: Recognize the Pastoral communities in the 

mountains of Jammu & Kashmir, Himachal Pradesh, 

the Garhwal and Kumaon and the Himalayas. 

LO1: Learns about Gaddi Shepherds, Bhotias, Sherpas 

and Kinnauris 

 

1.1: Describe pastoralist movement on the mountainous 

region.  

1.2: Identify and locate the places of their movement on an 

outline map of India 

Period-3 

Pastoral Nomads 

and their 

Movements on the 

Plateaus, Plains and 

Deserts 

 

 

LO3: Understands The Dhangars pastoral communities 

in Maharashtra and their movements, The Gollas, 

Kurumas, Kurubas of Karnataka and Andhra, The 

Banjaras of Uttar Pradesh, Punjab, Madhya Pradesh, 

Maharashtra and Rajasthan and The Raikas of 

Rajasthan desert and the Maldharis of Rann of Kutch 

in Gujrat.  

LO2: Differentiates the nature of seasonal movements   

and life style of Pastoralists in India 

 

3.1: Explains about Pastoralists on the Plateaus, Plains 

and Deserts  

 

2.1: Compares the Pastoralists movements and lifestyle on 

the Plateaus, Plains and Deserts. 

 

Period-4 

Colonial rule and 

Pastoral Life 

 

LO3: Understands the motive of colonial authority to 

generate more income from various lands in India  

 

LO1:  Recognises the inner motive of the colonial rule 

in India. 

 

3.1: Critical evaluation about The Colonial Measures to 

collect revenue, regulate the movement of Pastoralists  

1.1 Describe the motive of colonial rule on Pastoral life of 

India 

Period-5                         

Effects of Colonial 

changes on the Lives 

of Pastoralists and 

ways by which 

 

LO 3: Understand The impact of colonial rule on 

Pastoral Life. 

 

3.1:  Identify The colonial laws like the Waste Land Rules, 

the Forest Acts, the Criminal Tribe Act and Grazing Tax.  

 

3.2: Evaluate the impact of colonial measures, affecting 

the lives and the change in their lifestyle. 
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Pastoralists cope 

with these changes 

(Period-5) 

 

3.3: Explain about the decline of Pasture 

3.4: Illustrate the situations that have created Nomadic 

society 

 

Period-6 

Pastoralism in 

Africa 

 

 

LO 1: Learns about The Pastoralism in Africa  

 

LO 4: Analyses the changes happened to Maasai 

pastoralists during colonialism. 

1.1:  Identify Pastoralist communities in Africa and their 

location. 

 

4.1: Critically evaluate the Maasai community under 

colonial rule.  

Period-7 

Where have the 

grazing land gone 

LO3:   Understand the effects of colonial measures on 

the lives of Massai community and the change in 

Maasai lifestyle. 

 
3.1: Examine the how the colonial laws impacted 

livelihood in pastoral communities of Africa. 

 

Period-8 

• The borders are 

closed and  

• When Pasture dry 

LO3:  Understand the impact of colonial measures, 

affecting the lives and the change in Maasai lifestyle. 

 

LO2: Compare and contrast the lives and the reasons 

for poverty of pastoral nomads of India with African 

Pastoral Nomadic tribes.  

 
3.1: Evaluation of the impact of Border closing on Massai 

community. 

 

2.1: Distinguish the effect of Pastures drying on the 

Pastoralists 

Period-9 

• Not all were equally 

affected 

• Conclusion 

 

LO 3: Understanding the unequal effects of colonial 

rule on Massai society. 

 

LO 6: Draws interlinkages between Pastoralism and 

modern world 

LO 12: Appraise the contribution of Pastoralists to the 

modern economy. 

3.1: Analyze the impact of colonialism on Pastoral societies 

in comparison to Massai society. 

 

6.1: Enumerate the different process through which 

transformation of livelihood occur in the modern world 

 

C3: Appreciate developments within pastoral societies in 

different places in India.  

Period-10 

• Assessment and 

• Remedial Teaching 

 

• To review what worked well in the ideas and thoughts in to presentation process and identifying any areas for 

improvement and plan to revise the process. 

• Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in Assessment 

Note: 1.The teachers should not exclude ‘Activities’ , ‘New words’ and Figures given in the textbook, pertaining to the chapter. 

          2. Teacher may take an assessment during the lesson. 
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Class: 9 - History 

Chapter: 5-Pastoralists in the Modern World 

No. of period: 01 

Key concepts: Introduction & Pastoral communities in Mountain: - Gujjar Bakarwals. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

 

 

 

 

✓ Introduction and 

Prior concepts 

         10 mins 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Posing Question:  

• Have you seen any nomadic or Pastoral 

communities in your area? 

• Why Do you think they move from places to 

places?  

Conclusion by introducing the meaning of the Words  

• Pastoralism: “the raising and herding of Farm 

animals” 

• Pasture: an open field on which live stock is kept for 

feeding. 

• Nomads: Members of a society or class who herd 

animals from pasture to pasture. 

Activity:1 

Discussion about Village livelihood – Agriculture – 

Poultry – Dairy Farming etc. 

Activity:2 

Showing pictures Pastoral communities in Mountains 

and discuss about grazing. 

 

  

 

 
Observe the Map 

1. Identify the animals reared in 

different in different states of India. 

2. Find out the names of Pastoralists in 

India. 

 

https://www.downtoearth.org.in/news/e

nvironment/greener-pastures-how-

indian-pastoralists-are-being-aided-to-

return-to-their-traditional-livelihood-

India Map 

 
Source: 

downtoearth.org.i

n, Google.com 

 

Chart of 

Pastoral 

communities in 

India 

 

 

Digital 

Reading 

https://www.downtoearth.org.in/news/environment/greener-pastures-how-indian-pastoralists-are-being-aided-to-return-to-their-traditional-livelihood-85231
https://www.downtoearth.org.in/news/environment/greener-pastures-how-indian-pastoralists-are-being-aided-to-return-to-their-traditional-livelihood-85231
https://www.downtoearth.org.in/news/environment/greener-pastures-how-indian-pastoralists-are-being-aided-to-return-to-their-traditional-livelihood-85231
https://www.downtoearth.org.in/news/environment/greener-pastures-how-indian-pastoralists-are-being-aided-to-return-to-their-traditional-livelihood-85231
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✓ Learns about the 

Pastoral 

Communities in 

Mountains. 

      10 mins 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

A: Gujjar Bakarwals 

           20 mins 

 

 
 

 

 

 

 

 

 

 

 
Identification of Pastoral Communities in Mountains. 

Discussion about Gujjar Bakarwals, Gaddi Shepherds, 

Bhotias, Sherpas and Kinnauris 

- Location & areas they move 

- Reasons for their movement 

- Animals they rear 

- Time of movement 

- Life style 

- Why they are called as Pastoral community 

Activity:3 

A comparative discussion over Gujjar, Gaddi Shepherds, 

Bhotiyas, Sherpas and Kinnauris 

 
✓ They are found in Jammu & Kashmir and moving from 

the high mountains to low hills of Shivalik and vice-

versa due to cold and snow. 

 

✓ The Gujjar cattle herders, in winter came down to dry 

85231 

Source : Google 

 

 
➢ Locate mountainous areas like: 

Jammu & Kashmir, Himachal 

Pradesh, Uttarakhand, Sikkim and 

other Himalayan region 

➢ Identify the states and prepare a 

table that shows where Gujjar 

Bakarwals, Gaddi Shepherds, Bhotias, 

Sherpas and Kinnauris are present.  
 

 

 

➢ Appreciate Pastoralism, a way 

of life and livelihood and an 

Economic activity undertaken 

by many poor and backward 

people in different parts of 

India and the outer world. 

 
 

 

 
Source: 

downtoearth.org.i

n, Google.com 

 

 

 

Video 

 
Source: 

Examrace, 

YouTube.com 

 

 

 

 

 

Chart of 

Pastoral 

Communities 

in Mountains 

 

 

 

 

P
as

to
ra

l C
o

m
m

u
n

it
ie

s 
in

 M
o

u
n

ta
in

s. Gujjar Bakarwals

Gaddi Shepherds

Bhotiyas, Sherpas 
and Kinnauris

https://www.downtoearth.org.in/news/environment/greener-pastures-how-indian-pastoralists-are-being-aided-to-return-to-their-traditional-livelihood-85231
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forests of Bhabar (below the foothills of Himalayas). In 

summer they moved to the Bugyals, the vast meadows 

in high mountains and their winters in the ‘Bhabar’, A 

dry forested area below the foothills of Garhwal and 

Kumaon. 

 

 

 

 
 

Text book Page No: 196 

Analyze the above Picture. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_______________________________________________________________________________________________________

_______________________________________________________________________________________________________

_______________________________________________________________________________________________________

__________________________________________________________________ 
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Class: 9 - History 

Chapter: 5-Pastoralists in the Modern World 

No. of period: 02 

Key concepts: Pastoral communities in Mountain: - Gaddi Shepherds, Bhotias, Sherpas and Kinnauris 

Date: 

Learning Outcomes 

& Indicators/micro-

competencies 

 

 

Teaching-Learning Process 

 

 

Pointers for formative assessment 

Material 

required 

 

Recapitulation 

10 mins 

 

 

 

 

Gaddi Shepherds 

          20 mins 

 

 

 

 

 

 

Posing Questions: 

- What comes to mind when you think 

of pastoral communities? 
- What types of economic activities 

are traditionally associated with 

pastoral communities in 

mountainous regions? 
Activity-1: Learning New words 

 
Text Book Page No:198 

 

➢ What is Kafila?  

➢ What is Bhabar?  

➢ What is Bugyal?  

➢ What is Dhars?  

➢ What is Mandap?  

➢ Where do we find the 

Bhotiyas?  

➢ Which state is created out of 

the Garhwal and Kumaon 

region? 
 

https://abhimanyusir.blogspot.com/2023/06/p

astoralist-in-modern-world-class-9_12.html 

Source: abhimanyusir.blogspot.com 

 

 

 

➢  How can you Distinguish between 

Gujjar Bakarwals, Gaddi Shepherds, 

Bhotias, Sherpas and Kinnauris? 

Chart of Pastoral 

Communities in 

Mountains 

 

Digital reading 

 

Source: 

abhimanyusir.blogs

pot.com 

 

India Map 

https://abhimanyusir.blogspot.com/2023/06/pastoralist-in-modern-world-class-9_12.html
https://abhimanyusir.blogspot.com/2023/06/pastoralist-in-modern-world-class-9_12.html
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C: Bhotias, Sherpas and 

Kinnauris  

          10 mins 

 

 

 

 

 

 

 

 

✓ The Gaddi Shepherds spent their winter in the 

low hills of Shivalik range. In summer (by 

April) they moved upward and stayed Lahul 

and Spiti and engaged in cultivating their land. 

After melting of the snow, they moved to 

higher mountain meadows called “Dhars”. 

When cold began (by September) they return 

back and stayed in Lahul & Spiti, reaping their 

summer harvest and showing their winter crop. 

Also, they used to shear their sheep here. 

 

✓ The pattern of cyclical movement between 

summer and winter pastures was typical of 

many pastoral communities of the Himalayas, 

including the Bhotiyas, Sherpas and Kinnauris. 

All of them had to adjust to seasonal changes 

and make effective use of available pastures in 

different places. 

 

 

 

 

Activity-2 

Observe the following picture and 

write a short note on Gaddi 

Shepherds. 

 

Text book Page No: 198 

 

Source: 

downtoearth.org.in, 

Google.com 
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Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

______________________________________________________________________________________________________

______________________________________________________________________________________________________

______________________________________________________________________________________________________

_____________________________________________________________________ 
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Class: 9 - History 

Chapter: 5-Pastoralists in the Modern World 

No. of period: 03 

Key concepts: Pastoral communities on Plateaus, Plains and Deserts. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

✓ Testing Prior 

skills/knowledge 

       5 Mins 

 

 

 

 

 

 

✓ Identify the facts 

about Pastoral 

Communities on 

Plateaus, Plains and 

Desert. (35 Mins) 

 

 

 

 

 

 

 

 

 

Posing Questions: 

✓ What do you mean by Pastoralism? 

✓ Why did they move from the high 

mountains to low Shivalik range? 

Activity: 2 

✓ Identification of Pastoral Communities 

on Plateaus, Plains and Desert.  

 
 

 

 

Activity:1 

✓ Identify the following Physical 

Division of India 

1. The Northern mountains 

2. The Plains 

3. The Desert 

4. The Plateaus 

 
https://i.pinimg.com/originals/49/46/

69/494669453c897ed97c46ca406d66

723f.jpg 

 

India Map 

 
Source: 

eu.boell.org, 

Google.com. 

 

Physical map of 

India 

 
Source: 

i.pinimg.com, 

Google.com. 

 

https://i.pinimg.com/originals/49/46/69/494669453c897ed97c46ca406d66723f.jpg
https://i.pinimg.com/originals/49/46/69/494669453c897ed97c46ca406d66723f.jpg
https://i.pinimg.com/originals/49/46/69/494669453c897ed97c46ca406d66723f.jpg
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A: Dhangars 

       10 mins 

 

 

 

 

 

 

 

 

 

B: The Gollas, 

Kurumas and Kurubas 

       10 mins 

 

 

 

 

 

C: Banjaras 

        5 mins 

 

 

 

 

Activity: 4 

Discussion about the following 

 

• Displaying Maharashtra on the map and talk 

about the Dhangars, who are mostly sheep 

herders and also few are buffalo herders. During 

monsoon they stayed in the central Plateau, a dry 

region with low rainfall covered with thorny 

scrubs. Here they use to sow Bajra and graze 

their flock. After harvesting bajra they began 

their movement westward. By October they 

reached Konkan, a flourishing agricultural tract 

with high rainfall and rich soil. 
 

• Displaying Karnataka & Andhra Pradesh on the 

Map where the Gollas cattle herders and 

Kurumas and Kurubas, who are rearing both 

sheep and goats. They lived near the woods, 

cultivated patches of land and engaged in some 

petty trades. Their movements are taking place 

due to the monsoon and dry season. In dry 

season they moved to the coastal area and during 

monsoon they return back to the dry plateaus 
 

• Explain about the northern plains and the other 

areas where the movement of Banjaras have 

Activity: 3: Read and Learn 

 
Text Book Page No: 200 

 

 

 

➢ What do you know about Dhangar 

Pastoralists? 

 

 

 

 

 

➢ What defined the movement of the 

Gollas in central plateau? 

 

 

 

 

 

 

 

➢ Who are Banjaras? 

 

 

 

 

 

Chart on Pastoral 

communities on 

Plateaus, Plains 

and deserts. 

 

 

 

 

 

 

 

 

 

Political Map of 

India 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pastoral Communities on 
Plateaus, Plains and Desert

Dhangars
The 

Gollas, 
Kurumas 

and 
Kurubas

Banjaras Raikas Maldharis
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D: Raikas 

        5 Mins 

 

 

 

 

 

 

E: Maldharis 

       5 Mins 

 

 

 

 

taken place. They moved long distances in 

search of good pasture land, selling plough cattle 

and other goods to villagers in exchange for 

grain and fodder. 
 

• By displaying the desert areas of Rajasthan 

where the Raikas found. During monsoon they 

stayed in their villages engaged in cultivation but 

by October they moved other areas in search of 

pasture. One group of Raikas known as Maru 

Raikas herded camels and another group reared 

sheep and goat. The Maru Raikas settlement is 

called Dhandi. 
 

• Pointing the Rann of Kutch area discuss 

about the herders live in that area called 

Maldharis. Their movement depend up on 

availability of rainfall and pastures. 

Activity: 6: Reading Text Book 

 
Text Book Page No: 196 & 202. 

Summary: A: The work undertaken by 

men and women in pastoralist groups is 

essential for their survival and well-being. 

They play complementary roles in 

managing livestock, ensuring food 

security, and maintaining cultural 

traditions. 

Activity: 5 Observing Picture 

 
Text Book Page No: 200 

➢ Which pastoralists are found in 

Deserts of Rajasthan? 

➢ What is the settlement of Maru 

Raikas? 

Activity: 7 

 Project: Compare the different 

pastoralist communities found on 

Plateaus, Plains and Desert in 

India. 

 

 

 

 

 

Video 

 
Source: Pebbles 

CBSE Board 

Syllabus, 

YouTube.com 

https://www.youtube.

com/watch?v=huJVa

pHgCHQ 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=huJVapHgCHQ
https://www.youtube.com/watch?v=huJVapHgCHQ
https://www.youtube.com/watch?v=huJVapHgCHQ
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B: Living on the edges of forests allows 

pastoral groups to strike a balance 

between utilizing forest resources and 

maintaining their traditional way of life. 

This symbiotic relationship ensures the 

sustainability of both the communities 

and the ecosystems they inhabit. 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_______________________________________________________________________________________________________

_______________________________________________________________________________________________________

_______________________________________________________________________________________________________

__________________________________________________________________ 
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Class: 9 - History 

Chapter: 5-Pastoralists in the Modern World 

No. of period: 04 

Key concepts: Colonial rule and Pastoral Life. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

✓ Introduction 

Testing Prior 

skills/knowledge 

10 Mins 

 

 

 

 

✓ Critical 

evaluation about 

The Colonial 

Measures to 

collect revenue, 

regulate the 

movement of 

Pastoralists  
10Mins 
 

 

 

 

 

 

Posing Questions 

❖ Name the Pastoralists are found in the plains 

of India? 

❖ Which Pastoralists are found in plateaus of 

India?  

❖ Who were ruling over India before 

Independence 

Activity: 1 

Discussion over how the Britishers moved from 

trade and territory to revenue collection in India. 

 
o Explanation about How these changes affected 

the lives pastoralists?  

Activity 2 

Group Discussion over Waste land rules and 

Forest acts 

o From mid-19th century Waste Land Rules were 

enacted in various parts of India. Now lands 

were given to select individuals for clearing and 

o Collect information about 

colonial rule in India and express 

your views about that. 

 

o Was the British rule beneficial to 

Indian Pastoralists? Why? 
Activity: 2 

 
Text Book Page No: 208 

Forester Pastoralist 

Forest 

Regeneration 

Loss of Livelihood 

Soil 

Conservation 

Loss of Traditional 

Knowledge and 

practice 

Watershed 

protection 

Increased costs and 

Hardships 

Biodiversity 

conservation 

Lack of consultation 

and participation 

 

 

 

 

 

Video 

 
Source: PuStack 

Social Science, 

YouTube.com 

https://www.you

tube.com/watch?

v=tBlwiqyNfQU

&t=14s 

 

 

 

 

 

 

https://www.youtube.com/watch?v=tBlwiqyNfQU&t=14s
https://www.youtube.com/watch?v=tBlwiqyNfQU&t=14s
https://www.youtube.com/watch?v=tBlwiqyNfQU&t=14s
https://www.youtube.com/watch?v=tBlwiqyNfQU&t=14s
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✓ Able to identify 

the Waste Land 

Rules and 

Forest Acts 

10 Mins 

 

 

 

✓ Understand the 

Criminal Tribes 

act 

5 Mins 

 

✓ Learns about 

Imposition of 

Grazing Tax 

5 Mins 

cultivation and also for settlement. 

 

o Explanation about Forest Acts  

o Reserved-No pastoral activity. 

o Protected-some customary grazing rights 

were granted but movements strictly 

restricted. 

o Main Purpose was to increase revenue 

collection. 

 
o The Nomadic people are suspected as criminals 

and to control them many communities of crafts 

man, traders and pastoralists were classified as 

criminal tribes by the Criminal Tribe Acts. 

 

o Discuss about the effects Grazing Tax 

introduced by the British in the Mid-19th 

Century. 

o Analyze the effects of Waste land 

rules and Forest acts? 

 

 

 

o Collect information about the 

harassment by British Forest 

officials to pastoralists and 

prepare a chart. 

 

 

 

https://www.youtube.com/watch?v=

3ZydvxjWxsU 

Source: YouTube 

 

 

 

Videos 

 
Source: PW 

Solutions,YouT

ube.com, 

https://www.you

tube.com/watch?

v=3ZydvxjWxs

U 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_____________________________________________________________________________________________________

_____________________________________________________________________________________________________

_____________________________________________________________________________________________________

________________________________________________________________________ 

 

 
 

https://www.youtube.com/watch?v=3ZydvxjWxsU
https://www.youtube.com/watch?v=3ZydvxjWxsU
https://www.youtube.com/watch?v=3ZydvxjWxsU
https://www.youtube.com/watch?v=3ZydvxjWxsU
https://www.youtube.com/watch?v=3ZydvxjWxsU
https://www.youtube.com/watch?v=3ZydvxjWxsU
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Class: 9 - History 

Chapter: 5-Pastoralists in the Modern World 

No. of period: 05 

Key concepts: Effects of Colonial changes on the Lives of Pastoralists and ways by which Pastoralists cope with these changes. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

 

✓ Introduction and 

Testing Prior 

skills/knowledge 

         10 Mins 

 

 

✓ Analyze The impact 

of colonial rule on 

Pastoral Life. 
         (30 mins) 

• Recognizes the 

Effects of Colonial 

changes on the 

lives of 

Pastoralists. 

15 Mins 

 

 

 

 

 

 

 

Posing Questions 

• Why did the British introduce ‘Waste 

land rules? 

• What restrictions were imposed by the 

colonial Government on the Indian 

Pastoralists? 

 

 

Activity: 1 

Debate over the Positive and Negative impacts 

of colonial rule on Pastoral Life. 

 

 

Do you support the restrictions 

imposed by the British on the 

Pastoralists? Why or why not? 

 

 

 

Enumerate the effects of colonial 

rule on Pastoral Life. 

 

 
How do you think the 

Pastoralists cope with the 

changes brought by the British 

rule? 

 

 

Video 

 
Source: 

SumitaEducomp

, YouTube.com 

 

 

Chart on the 

Positive and 

Negative 

impacts of 

colonial rule on 

Pastoral Life. 
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• Appreciate the 

Ways by which 

Pastoralists cope 

with these changes 

  15 Mins 

 

 
Discussion about the ways by which 

Pastoralists cope with the colonial changes 

-Pastoralists reduce the number of Cattle in 

their herds. 

-Some Pastoralists discovered new pastures 

and stopped moving to old pastures. 

-Some richer pastoralists buying land and 

settling down, giving up their nomadic life. 

-Many poor pastoralists borrowed money from 

money lenders to survive. 

-Some of them became labourers. 

 

 

 

Activity: 2 

Project: Identify the pastoralists 

in India in the following Map 

and make a list of Pastoralists. 

Also include who are not 

mentioned in this chapter 

 
Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_____________________________________________________________________________________________________

_____________________________________________________________________________________________________ 

 
 

Positive

•Protection of forest

•Controle of Grazing

•Expansion of 
Government Revenue

Negative

•Shortage of Pastures

•Restriction to enter 
into pastures

•Grazing taxes

•Underfeeding of cattle  
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Class: 9 - History 

Chapter: 5-Pastoralists in the Modern World 

No. of period: 06 

Key concepts: Pastoralism in Africa 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

 

 

 

 

✓ Introduction 

       10 mins 

 

 

 

 

 

✓ Learns about The 

Pastoralism in 

Africa  

20 mins 

 

 

 

 

 

 

 

Posing questions: 

1). Which is the second largest continent of 

the World?  

2). Which Pastoralists are found in Africa?  

3). Which colonial powers were there in 

Africa? 

Activity-1: Observation and locating the 

major Pastoralist communities in Africa using 

the following Map 

 
Text Book Page No:218 

 

 

 

 

o Which continent is called as Dark 

continent? 

 

 

 

 

 

 

 

 

 

o Collect information about the 

other pastoralists in Africa and 

other parts of the World. 

 

 

 

 

 

 

 

World Map 

 
Source: 
https://upload.

wikimedia.org/

wikipedia/com

mons/7/71/170

0_CE_world_

map.PNG 
Google.com 

 

Africa Map 

 
Source: 

Massai 

▪ Bedouins 

▪ Berbers 

▪ Massai 

▪ Somali 

▪ Boran 

▪ Turkana 

etc. 

https://upload.wikimedia.org/wikipedia/commons/7/71/1700_CE_world_map.PNG
https://upload.wikimedia.org/wikipedia/commons/7/71/1700_CE_world_map.PNG
https://upload.wikimedia.org/wikipedia/commons/7/71/1700_CE_world_map.PNG
https://upload.wikimedia.org/wikipedia/commons/7/71/1700_CE_world_map.PNG
https://upload.wikimedia.org/wikipedia/commons/7/71/1700_CE_world_map.PNG
https://upload.wikimedia.org/wikipedia/commons/7/71/1700_CE_world_map.PNG
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✓ Knows about the 

changes happened to 

Maasai pastoralists 

during colonialism. 

10 mins 
 

 

 

 
▪ Explain about the Beliefs of Massai 

community on Farming 

 

 

 

 

o What is meaning of Maasai?  

 

o Enumerate the changes in the 

beliefs of Massai community 

Google.com 

 

Chart on 

Pastoralists 

in Africa 

 

 

 

 

 

 

 

 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_____________________________________________________________________________________________________

_____________________________________________________________________________________________________ 
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Class: 9 - History 

Chapter: 5-Pastoralists in the Modern World 

No. of period: 07 

Key concepts: Where have the grazing land gone. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

 

✓ Testing Prior 

skills/knowledge 

        5 Mins 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What do you know about Massai community 

of Africa? 

 
Text Book Page No: 222 

 

 

 

 

 

o What is meaning of Maasai?  

 

 

 

 

 

 

 

o Enumerate the effects of loss 

of grazing lands on the 

Pastoral communities. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Map of Africa 

 
Source: 

Google.com 
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✓ Examine the how the 

colonial laws 

impacted livelihood 

in pastoral 

communities of 

Africa. 

35 Mins 

 

Activity: 1 

Discussion about continuous loss of grazing 

lands. 
 

 
Narration of how the colonial powers fought 

among themselves for territory in Africa and 

the final division of Maasai land between 

British Kenya and German Tanganyika in 

1885. Expansion of cultivation, creation of 

Games reservation, national Parks, quite 

settlement, special reserve not only affected 

the lives of the Maasais but also pushed them 

to the labour market. The Maasai society 

consisting of the elders and the warriors was 

destroyed creating to divisions as rich and 

poor pastoralists under colonialism. 

 

Activity: 2 

Debate over the effects of turning grazing 

lands into cultivated field. 

 

 

 

 

 

o Imagine that you have been 

asked by a famous Magazine 

to write an article about the 

life and customs of the Massai 

in the Pre-Colonial Africa. 

Write the article giving it an 

interesting Title. 

 

 

 

 

 

 

o Give reasons to explain why 

the Massai community lost 

their grazing lands.  

 

 

 

Video 

 
Source: Pebbles 

CBSE Board 

Syllabus, 

YouTube.com 
https://www.you

tube.com/watch?

v=6XoOmf23u

Do 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=6XoOmf23uDo
https://www.youtube.com/watch?v=6XoOmf23uDo
https://www.youtube.com/watch?v=6XoOmf23uDo
https://www.youtube.com/watch?v=6XoOmf23uDo
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Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_____________________________________________________________________________________________________

_____________________________________________________________________________________________________

_____________________________________________________________________________________________________

________________________________________________________________________ 
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Class: 9 – History 

Chapter: 5-Pastoralists in the Modern World 

No. of period: 08 

Key concepts: The borders are closed & When Pastures dry. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

 

✓ Testing Prior 

skills/knowledge 

       10 Mins 

 

 

 

 

 

 

 

✓ Learning about the 

impact of Border 

closing on Massai 

community. 

15 mins 

 

 

 

 

 

 

 

 

Posing questions 

❖ What was the main occupation of Massai 

community? 

❖ What happened to the Massai community 

during the colonial rule? 

 

 

 
Activity: 1 

Discussion about the pastoral groups who 

were forced to live within the boundaries of 

special reserves. 

-not allowed to move out without special 

permits. 

-Not allowed to trade and enter the markets in 

White areas. 

 

 

o Does the loss grazing land 

affect the Massai community? 

How? 

 

 

 

 

 

o ‘Pastoralists were not allowed 

to enter the markets in White 

areas.’ Explain its impact on 

the Pastoralists of Africa. 

 

 

 

 

 

 

 

 

 

 

 

Map of Africa 

 
Source:Google.c

om 
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✓ Recognizes the 

effect of Pastures 

drying on the 

Pastoralists 

15 mins 
 

 

 

 

 

 

-These affected both their Pastoral and 

Trading activities. 

 

Discussion about When Pastures dry 

 
 

 

 

Explain your views about 

drought prone areas and the 

problems people face in that 

area. 

 

 

 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_____________________________________________________________________________________________________

_____________________________________________________________________________________________________

_____________________________________________________________________________________________________

________________________________________________________________________ 
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Class: 9 - History 

Chapter: 5-Pastoralists in the Modern World 

No. of period: 09 

Key concepts: Not all were Equally Affected and Conclusion. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

 

✓ Testing Prior 

skills/knowledge 

       5 Mins 

 

 

 

 

 

 

✓ Understanding the 

unequal effects of 

colonial rule on 

Massai society. 

20 mins 

 

 

 

 

 

 

 

 

 

Discussion about the problems of Pastoral 

communities due to colonial rule. 

 

 
Understands the Massai society structure. 

Activity: 1 

Discussion about the changes in Massai 

society under colonial government. 

-The traditional difference based on age 

between the Elder and Warriors was disturbed. 

-A new distinction between the Wealthy and 

poor pastoralists was developed, 

 

 

 

o What is your opinion on 

colonial rule? 

 
Text Book Page No:228 

Activity: 3 

Observe Picture and answer the 

following Questions. 

o Who were Elders?  

o Who were Warriors? 

o Who were Rich pastoralists? 

o Who were the colonial 

masters of Maasai land?  

 

o Which areas were created out 

 

 

World map 

 
 

 

Chart on Massai 

society 

structure. 

 

 

 

 

 

 

 

 

Map of Africa 

Massai society

Elders

-ruling group

-settle disputes

Warriors

-Protection of tribe

-organised cattle raids
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✓ Conclusion 

15 mins 

 

- Draws interlinkages 

between Pastoralism 

and modern world 

 

 

- Appraise the 

contribution of 

Pastoralists to the 

modern economy. 

 

Activity:2 

A group discussion to analyze how 

Pastoralists adapt to the new changes. 

- Change the path of annual movement 

- Reduction in cattle number 

- Pressure for rights to enter in new 

areas etc. 

 

 

Discussion 

Comparison between Pastoralism and Modern 

life 

 

of Maasai Land?  

 

o How could Massai warriors 

prove their manliness? 

 

There are many similarities in 

the way in which the modern 

world forced changes in the 

lives of Pastoral communities 

in India and East Africa. 

Write about any two 

examples of changes which 

were similar for Indian 

Pastoralists and the Massai 

herders. 

 
Source: 

Google.com 

India Map 

 
Source: 

Google.com 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_____________________________________________________________________________________________________

_____________________________________________________________________________________________________

_____________________________________________________________________________________________________

________________________________________________________________________ 
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9th HISTORY-5 – PASTORALISTS IN THE MODERN WORLD 

No. Period: 10 - WORK SHEET FOR ASSESSMENT 

Multiple Choice Questions  
1. In what ways lives of Gujjar Bakarwals of Jammu and Kashmir similar to that of Gaddi shepherds of Himachal 

Pradesh?  

(a) They both have a similar cycle of seasonal movement 

(b) They both spend their winters on low hills of Siwalik range, grazing their herds in dry scrub forests  

(c) In April, they begin their upward journey again for their summer grazing grounds  

(d) All the above 

2. Dhangars were an important pastoral community of  

(a) Gujarat   (b) Maharashtra  (c) U.P.    (d) Assam 
3. The title Maasai derives from _______ and two special features of this tribe are 

 (a) The word in Maa ‘Maasai’ means ‘My People’  

(b) They are nomadic and pastoral, and depend on milk and meat for subsistence  

(c) High temperature and low rainfall have made their land dry, dusty, and extremely hot with droughts being a common 

feature.  

(d) All the above 

4. Why did the colonial state want to transform all grazing lands into cultivated farms?  

(a) Land revenue was one of the main sources of its finance  

(b) It could produce more jute, cotton, wheat and other agricultural produce that were required in England  

(c) Both (a) and (b)  

(d) None of the above. 

Answer the following questions in short. 
5.  How did the life of pastoralists change under the colonial rule? 

6.  How did the pastoralists cope with the changes brought by the British through various laws? 

Answer the following questions briefly. 
6. Discuss the main characteristic features of pastoralism. 
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Answer the following questions in detail. 

8. Imagine that you have been asked by a famous Magazine to write an article about the life and customs of the Massai in 

the Pre-Colonial Africa. Write the article giving it an interesting Title. 

(OR) 

Mapping Skills 
9. Locate and label the following items on the given map of India with appropriate symbols. 

 

1) Monpas 2) Gujjars 3) Gaddis  

 

10. Locate and label the following items on the given map of Africa with appropriate symbols. 

 

1) Herero 2) Berbers  
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Class: 9 - History 

Chapter: 5-Pastoralists in the Modern World 

No. of period: 10 

Key concepts: Assessment and Remedial Teaching. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

• To review what worked well in the ideas and thoughts in to presentation process and identifying any areas for 

improvement and plan to revise the process. 

• Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in Assessment 

 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_____________________________________________________________________________________________________

_____________________________________________________________________________________________________ 

 

 

 

 

 



Social Science

geography
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CLASS: 9 LESSON PLAN: GEOGRAPHY 

      CHAPTER-1: INDIA - SIZE AND LOCATION 

NO OF PERIODS:08 

Aims of Education:  

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient knowledge to understand the 

world around them. An individual should be able to make an informed decision. This fundamentally requires knowledge in breadth and 

depth.  

b. Health and wellbeing 

c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual may be oriented 

towards sustaining and improving the democratic functions of Indian society.  

d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  

e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role in the mode of 

associated living. An individual should acquire capacities and a disposition to contribute meaningfully to culture. 

Nature of Social Sciences:  

Social Science is a systemic study of human society and the relationship between the individual and society, social institutions, and organizations. It 

draws its content from the disciplines of History, Geography, Political Science, and Economics, to provide an interdisciplinary understanding of 

society and its functions. At the heart of Social Science education lies an understanding of the world, the diverse concerns of human society, and 

participating in it as empathetic and responsible citizens. 

The aims of Social Science in school education: 

a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of historical, geographical, social, 

economic, and political factors.  

b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ skills to engage 

with the key questions and issues confronting society. These could be specifically seen as:  

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and processes,  
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iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a problem-

solving attitude,  

iv. Skills to collect, organize, analyses, represent, and present data and information on various historical, geographical, and socio-political 

issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful responses to 

contemporary concerns of society.  

c. Foster ethical, human, and Constitutional values 

 

CLASS-9    CHAPTER-1   INDIA: SIZE AND LOCATION 

Curricular goals:  

Curricular Goals are statements that give directions to curriculum development and implementation. Based on intended educational achievement, 

curricular goals are defined at each stage of education and curricular areas.  

Curricular Goals (Illustrative):   

Goal 1: Develops an understanding of the inter-relationship between human beings and their physical environment and how that influences the livelihoods, 

cultural diversity, and biodiversity of the region 

Competency:  

Competencies are observable learning behaviours that guide the teacher in assessing the learning of a student as they move along a given stage in a 

subject. 

Competencies (Illustrative):   

C-1: Locates physiographic regions of India and climatic zones of the world on a globe/map.  

C-2: Explains important geographical concepts, characteristics of key landforms and its origin and other physical factors of a region. 

  



3 | Page 
 

 

9th GEOGRAPHY CHAPTER-1-INDIA - SIZE AND LOCATION MIND MAPPING 

NO OF PERIODS: 08 

 

 

 

 

 

  

 

 

 

India- 
Size and 
Location  

 

Period 1- Introduction- 
Location of India- 

Latitudes & Longitudes, 
Grids/ 

Co-ordinates, 
Hemispheres. 

 

Period 2 &3- India -
size of the country, 
Area, Boundaries, 

Standard Meridian. 

 

Period 4- India and the 
world, neighbouring 

countries, relationship 
of India and the world 

 

Period 5- Longitude 
and Time - IST/GMT, 

standard time and 
local time. 

 
Period 6- Map work- 

India and world 

 

Period -7 

Remedial teaching and 
Assessment 
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Period and Topics Learning Outcomes Indicators (from Learning Framework + CBSE 2023 curriculum) 
1- Introduction- 

Location of India 

LO1: Recognizes the location of a 

place using Latitudes and Longitudes. 

LO2: Differentiates Latitudes and 

Longitudes. 

LO1: Recognizes Hemispheres and 

Directions. 

1.1. Describes prior concepts such as – latitude and longitudes, hemispheres, grid systems    etc. 

to develop interest in the topic and understand prior knowledge of students 

1.2 Identify the Directions and its uses. 

2.1 Compares the uses of Latitudes and longitudes in locating places. 

1.3 Identify Location of India on Hemispheres. 

2- Period 2 &3- India -

size of the country, 

Area, Boundaries, 

Standard Meridian. 

LO1: Recognizes and retrieves facts, 

figures with respect to India’s size, 

location, and neighbouring countries. 

1.1 States the location, extent, size, shape, and the neighbouring countries of India. 

1.2. Propose alternative solutions for the problems that arise due to the size & location. 

1.3. Justify the reasons for the differences in climatic conditions, local and standard time. 

 

 

 

4-India and World 

LO3: Explains how location of India 

influenced the exchange of ideas and 

commodities. 

 

LO4: Analyze the strategic position 

of India in south Asia. 

3.1 States the geographic boundaries separating India from its neighbouring countries. 

3.2 Explains the role played by various passes and sea ports in trade and communication related 

activities in India.  

3.3 Explains the strategic location of India with respect to world trade. 

4.1 To Infer how the conditions and relationships of the people living in states that are sharing 

border with the neighbouring countries impact trade and culture 

4.2 Critically analyses the role of opening of Suez Canal in improvement of foreign trade. 

5- Period 5- Longitude 

and Time - IST/GMT 

LO6: Draws interlinkages of latitude 

and longitude with the distance 

between places, variation in the 

duration of day and night with 

seasons and time. 

6.1 Draws interrelationship between ground distance between two places on the earth 2. 

Duration of day and night with seasons and time and their latitudinal and longitudinal extension.  

6.2 Draws interlinkages between latitude of a place and its variation in the duration of day and 

night with seasons.  

6.3 Draws interrelationship between the longitude of a place and its local time. 

6- Map work LO1: Interprets world map and India 

map  

1.1 Identifies / locates and labels on World Map: important latitudes, longitudes, standard 

meridian, continents, seas, Oceans and neighbouring countries etc.  

1.2 Identifies / locates and labels on India Map: Geographic features demarcating India’s extent 

(Ex.Plateaus, Rivers, Himalayas in the north, the important seas in the east, west and south, the 

strait separating India from Sri Lanka), States and union territories with their capitals, islands 

etc.  

Period – 7  

Work Sheet Assessment 

(20 Marks) A and 

Remedial teaching. 

• To review what worked well in the ideas and thoughts in to presentation process and identifying any areas for improvement and 

plan to revise the process. 

• Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in Assessment 

Note: 1.The teachers should not exclude ‘Do you know? and Find out’ given in the textbook, pertaining to the chapter.                                                           

2. Teacher may take an assessment during the lesson 
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Class: 9 

Chapter: India Size & Location 

Period No: 01 

Key concepts: Period 1- Introduction- Location of India 

Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

 

 

1. Recognition of 

directions in the map  

  5 Mins 

 

 

 

2. Differentiate 

latitudes & longitudes 

  10 Mins 

 

 

 

 

 

 

 

 

 

 

The teacher will start the lesson with a discussion 

to check for prior knowledge: 

Probing questions 

- What do you mean by directions? How 

many directions are there 

- What are the hemispheres? 

- What do you mean by latitudes and 

longitudes?  

- What is the difference between latitudes 

and longitudes? 

 

Activity 1 – Globe activity- detail out  

Using globe students will be asked to identify the 

following: 

- Equator- 0-degree latitude- Name the 

countries through which the Equator 

passes. 

- Tropic of Cancer-  

 

1.What do we call 0-degree 

latitude? 

 

 

     2. Students will be asked to 

locate a place on hemispheres. 

 

 

3. Students will be asked to 

locate the countries by using 

directions. 

  

 

 

 

 

4. Group Discussion: 

   The uses of Google Map. 

 

 

 

1.India Map 

 
Source: Google  

 

2. World Map 

 
3. Video on 

Latitudes 

 
Source: YouTube 
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3. Identify the exact 

location using grid 

system. 

  10 Mins 

 

 

 

 

4. Differentiate 4 

hemispheres. 

  5 Mins 

 

 

 

 

5. Location of India  

10 Mins 

 

Activity 2 

Identification by using pictures 

2.1: Directions 

    
2.2: Hemispheres 

 
 

 

 

 

Activity 3: 

Use Google Earth or GeoGebra to explain the 

location of Inda. 

 

5. Find out longitudinal and 

latitudinal extent of your state. 

 

6. What is the Eastern most 

longitude of India? 
 
https://www.youtube.com/watch?v=LzRky

FE_wCE 

 

 
 

 

7. Name the important latitude 

that divides the world into 

North and south. 
 

 

 

 

8. Name the important latitude 

that divides India into North 

and south. 

 
 

 

 

 

 

 

 

 

3. Globe 

 

 

4.Atlas 

 

 

5. Google Map 

 
 

 

6.Google Earth 

 
 

 

Video: Mapping 

Skills 

 

 

 

 

 

https://www.youtube.com/watch?v=LzRkyFE_wCE
https://www.youtube.com/watch?v=LzRkyFE_wCE
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India is in the Northern hemisphere (Figure 1.1) 

the main land extends between latitudes 8°4'N 

and 37°6'N and longitudes 68°7'E and 97°25'E. 

The Tropic of Cancer (23° 30'N) divides the 

country into almost two equal parts. To the 

southeast and southwest of the mainland, lie the 

Andaman and Nicobar islands and the 

Lakshadweep islands in Bay of Bengal and 

Arabian Sea respectively. 

 

 

 

 

 

 

9. Group Activity: 

 Using Atlas, the students are 

asked to write location of India. 

 

 
Source: YouTube 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

___________________________________________________________________________ 
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Class: 9 

Chapter: India Size and Location 

Period No: 02 & 03 

                                                              Key concepts Period 2 &3- India -size of the country                                              Date: 

TOPIC/SUB 

TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

● Testing Prior 

skills/knowle

dge 

(5 mins.) 

● Recognizes 

and retrieves 

the fact. 

India is the 

7th Largest 

country in 

the world in 

terms of area. 

(10 mins) 

 

 

 

 

 

 

 

● Activity-1: Use map of India and 

identify the longitudinal and latitudinal 

extent of India 

 
 

● What is the geographical area of 

India? 

 

● What is the percentage of the total 

geographical area of India in the 

world? 

      

https://www.youtube.com/watch?v=B7Cf7

jwlguc 

Source: YouTube 

 

● Activity: Identify the 7 largest 

countries in the world map. 

● And find How many times each 

country is greater than India?       

 

 

 

      

India Map 

 
Source: Byjus 

 

Video 

 
Source: 

YouTube 

 

 

 
 

 

 

https://www.youtube.com/watch?v=B7Cf7jwlguc
https://www.youtube.com/watch?v=B7Cf7jwlguc
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● Classifies 

and 

compares 

facts and 

figures. 

3.1 

Appreciate 

that India is 

one of the 

Top 10 

largest 

countries in 

the world in 

terms of 

Area. 

(10 Mins) 

● Identify the 

facts: 

●.1. Land 

bound

ary of 

India 

●.2. Total 

length of 

the coast 

line. 

 

 

 

 

● Through how many states does the tropic of 

cancer passes? 

 
● Discuss and explain the size of India with 

the help of world political map and India 

political map 

 
• Activity-2:  what is area of Greenland? Why it 

looks much larger on Map as compared to 

India. 

 

 

 

 

 

• List out the states through which the 

tropic of cancer passes in India. 

 

 
 

 

● Which is the seventh largest country 

in the world in terms of area? 

 

 

 

 

 

 

 

 

 

Video: 

Mapping 

Skills 

 
Source: 

YouTube 

 

 

 

 

 

 

 

 

 

 

Picture 

 
Source: Google 
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●.3. Compa

res the 

Island 

groups. 

(15 mins) 

 

 

 

 

 

 

 

 

 

 

 

● Testing Prior 

Knowledge 

(5 min) 

● Identify the 

following 

fact:  The 

young fold 

mountains in 

India. 

● Analyze the 

formation of 

the 

Himalayas 

 
● Activity-3: Explain the 7th largest country in 

the world by picking 7 students with different 

height. 

 
● Discuss and explain the land boundary and 

coastline and Island groups. 

 
 

 

● Activity:2 Using world map Locate 

the 7 largest countries in the world 

in terms of area. 

 

      

 

• Compare the area of India with 

its neighbors 

 

● What is the length of land boundary 

of India? 

● What is the Length of the coastline 

of India? 

 

 

 

● Which young fold mountains are 

present in the Northern India? 

      

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

India Map 

 
 

Source: 

Mapsofindia. 

com 

Video 

 
Source: 

YouTube 

Google Earth 
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● Compares 

North India 

and South 

India 

● Identify the 

fact that 

southern part 

of India is a 

peninsula 

● Identifies the 

seas towards 

the East and 

West of India 

 

 

 

● Analyze the 

East-West 

and North-

South extent 

of India. 

(15 Mins) 

 

● Identify the 

States and 

standard 

Meridian of 

India. 

 

 

• Use google Earth to explain the land boundary 

and coastline and Island groups 

https://earth.google.com/web/@23.10212314,79.44300

534,-

1492.66348412a,9860619.81859446d,35y,0h,0t,0r/data

=OgMKATA 

• Name the four directions. 

• Name the different land forms. 

• Name the Important mountains in India. 

• Explain the formation of Himalayas through 

an activity. 

 

 
● Discuss about the East-West and North-

South extent of India. 

 

• Compare the natural boundary and 

political boundary of India, 

• Evaluate the role of Himalaya in 

determining natural boundary to 

India. 

• Evaluate the concept of Indian 

Subcontinent. 

• Evaluate the of impact of Himalaya 

on life and livelihood of people of 

India. 

• Evaluate the impact of size and 

extent of India on its climatic and 

natural diversity. 

• Why is the difference between the 

durations of day and night hardly 

felt at Kanyakumari and not so in 

Kashmir? 

 

● Why are Himalayas called young 

fold mountains? 

 

 

 

● What is a peninsula? 

 

 
 

 

 

Physical Map 

of India 

 

 
Source: 

freeworldmap

s.net 
 

India Map 

 
Source: 

Byju’s.com 

 

 

 

 

https://earth.google.com/web/@23.10212314,79.44300534,-1492.66348412a,9860619.81859446d,35y,0h,0t,0r/data=OgMKATA
https://earth.google.com/web/@23.10212314,79.44300534,-1492.66348412a,9860619.81859446d,35y,0h,0t,0r/data=OgMKATA
https://earth.google.com/web/@23.10212314,79.44300534,-1492.66348412a,9860619.81859446d,35y,0h,0t,0r/data=OgMKATA
https://earth.google.com/web/@23.10212314,79.44300534,-1492.66348412a,9860619.81859446d,35y,0h,0t,0r/data=OgMKATA
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● Analyze the 

length of 

Day and 

Night w.r.t 

Latitudes. 

(15 mins) 

 

 

 

• Appreciate 

the 

distinct positi

on of India as 

a 

subcontinent 

in Asia (5 

Mins 

 

 

 

 

 

 
• Discussion over position of India in Asia 

 

 

● From which latitude India begins to 

taper? 

 

 

• How does India's location help it 

connect with different parts of Asia 

and the world?      

 

https://www.mapsofworld.com/ 

Source: Google 
 

 

World Map 

 
Source: 

Google 

 

Video: India’s 

strategic 

Locations 

 
Source: 

YouTube 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  

 

 

https://www.mapsofworld.com/
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Class: 9 

Chapter: India Size and Location 

Period No: 04 

Key concepts: India and the World. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT COMES 

& 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

1. The students learn 

Physical features in 

their surroundings. 

(5mins) 

2. They will be able to 

Compares different 

data related to 

population and size of 

the world countries 

(15 mins) 

3. Recognizes the 

strategic location of 

India in the world. 

(10 mins) 

 

 

 

 

 

 

 

Key Indicators: 

1.States the Geographic boundaries separating 

India from its neighbouring countries. 

2. Explain the role played by various passes 

and seaports in Trade and communication 

related activities in India. 

3. Evaluate the location of India as important 

land and maritime trade route       

4. Explain the strategic location of India with 

respect to World trade.      

 
https://www.youtube.com/watch?v=HIjUYHf

kXgA Source: YouTube.com 

 

1. Compare the life styles of 

Indian people with one or two 

neighbouring countries? 

 

 

2. Collect information about 

strategical importance of India 

in World. 

3. Project work: 

• How the stories of Ramayana 

and Mahabharata, Ideas of 

Buddhism has travelled the 

world.  

• Trade relations and routes 

during Indus valley, ancient 

and medieval time. 

 

4. Critically analyze the role of 

opening of Suez Canal in 

improvement of foreign trade. 

 

 

Globe 

 

 

 

Atlas 

 

 

Video 

 
Source:YouTube 

 

 

World Map 

 
 

 

 
 India 

 Passes 

 
Deccan 

Peninsula 

 
South 
Asia 

 East Asia  West Asia 

 
Greek 

Culture 

 
Trans 
Indian 
Ocean 
Routes 

https://www.youtube.com/watch?v=HIjUYHfkXgA
https://www.youtube.com/watch?v=HIjUYHfkXgA
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4.  Recognize the nature 

India as a 

subcontinent, its 

natural boundaries and 

its continuing 

relations with rests of 

world with maritime 

and land routes.. 

(10 mins.) 

 

 

 
 

Activity 1. Map work 

1.1. Observe The world map and locate the 

India. 

1.2. Find trade routes, straights and passes 

connect India to the world. 

Activity 2. Group discussion about 

Population and the area of the World 

countries. 

 

5. The central location of India at 

the head of Indian Ocean is 

considered of Great 

significance. Why?  

 

 

 

 

 

 

 

 

 

 

 

 

 

India Trade Routes 

map

 
 

Important Points on 

Chart of Population 

and Size 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  

 

 

  

Indian 
Culture 

Influenced 
by 

 
The Spices, 

Muslin 

 Upanishads 

 Ramayana 

 
Stories like 

Panchatantra 

 
Indian 

Numerals 

 
Decimal 
system 
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Class: 9 

Chapter: India Size and Location 

Period No: 05 

Key concepts: Period 5- Longitude and Time - IST/GMT 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

1.Identify longitudes 

and hemispheres 

 

2.Recognise IST 

 

3.Understand the 

concept of local time 

and standard time 

 

4. Calculate the time 

difference between two 

places 

6. Appreciate 

importance of 

standard meridian of 

India 

7. Comprehend the 

significance of 

Greenwich meridian 

 

 

 

Checks prior knowledge by asking few questions by 

showing world map. 

 
*How many longitudes are there? 

*What is Prime Meridian? 

*What is IST? 

*Identify Eastern and Western Hemisphere 

*What is meant by international date line? 

https://en.m.wikipedia.org/wiki/File:World_Time_Zones_M

ap.png 

Source: YouTube. 

Explain the meaning and significance of Greenwich 

meridian and standard time. 

 

 

Explain about the earth’s rotation with an activity by 

involving few students. 

 

Draw a graph on the card boards to explain EGA and WLS. 

 

1.Expand IST. 

 

 

  

2.Why 0° longitude called as 

Greenwich meridian? 

 

 

 

3.What is meant by local time? 

 

 

 

 

4.Calculate the time, if the time at 

0° longitude is 4:00am what will be 

the time at  

(a) 8° W        (b) 35° W 

 

 

 

 

 

 

 

 

 

 

 

Globe 

 

 

 

 

World map 

 
 

Video on Longitudes 

 
Source: YouTube 

 

 

 

https://en.m.wikipedia.org/wiki/File:World_Time_Zones_Map.png
https://en.m.wikipedia.org/wiki/File:World_Time_Zones_Map.png
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8. Understand EGA and 

WLS 

 

 

 

9. Able to identify time 

zone. 

 

 

Explain the time difference in different countries with an 

activity. 

 

 

Activity: Divide the class into 4 groups and name each 

group as follows;  

          Group          Country 

Group A Bangladesh 

Group B India 

Group C Canada 

Group D Japan 

Ask the students to find standard meridian of their assigned 

countries to calculate time of different places with respect to 

London by answering the following: 

A football match is telecasted in London at 12 noon. What 

time will be the match telecasted in those countries? 

Standard meridian of the countries 

Bangladesh   90°E             India              82°.30’E 

Canada          75°W           Japan             135°E 

 

 

5.Calculate the time, if the time at 

0° longitude is 7:00 am what will 

be the time at 

(a) 2° E         (b) 26° E 

 

 

https://en.m.wikipedia.org/wiki/File

:World_Time_Zones_Map.png 

Source: Google 

 

 

 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

_______________________________________________________________ 

 

https://en.m.wikipedia.org/wiki/File:World_Time_Zones_Map.png
https://en.m.wikipedia.org/wiki/File:World_Time_Zones_Map.png
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Class: 9 

Chapter: India Size and Location 

Period No: 06 

Key concepts: Mapping Skills. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

1. Prior concepts 

(15 mins) 

2. Explanation of 

Indian states and 

Union territories. 

(20 mins) 

3. Identification of 

Boundaries of India. 

(5mins) 

 

Activity 1: Mind mapping 

 
 

                

 

 

1. How many states are there in 

India? 

 

2. Name group of Islands in the 

Arabian sea. 

 

3. How many states of India 

have common frontiers with 

Nepal? 

 

4. Identify the first state where 

sun rises at fist in India? 

 

5. Draw India map and locate 

states and capitals. 

 

 

 

 

 

 

 

 

 

 

 

 

 

India map 

 
 

 

 

PPT 

 

 

 

 

 

 

 

  India  28 States  
8 Union 

Territories 
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Activity 2: Identification of Direction wise 

neighbouring countries of India 

 

 

 

 

 
 

 

 

 
 

 

6. Which Island countries are our 

southern Neighbours? 

 

 

 

 

 

 

 

 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

___________________________________________________________________________ 

 

  
India 

Neighbouring 
Countries 

  

 North 

 East 

 

 South 

 West 

Nepal, China 

Bangladesh

, Myanmar 

Pakistan& 

Afghanistan 
Bhutan 

Maldives 
Srilanka 
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Class: 9   Geography 

Chapter-1: India Size and Location 

No. of periods: 07 

Key concepts: Remedial Teaching & Assessment 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / 

TEACHING LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS 

REQUIRED 

 

Remedial  

Plan after teaching 

the regular classes 

as per requirements 

 
• To review what worked well in the ideas and thoughts in to presentation process 

and identifying any areas for improvement and plan to revise the process. 

• Summarizes and Re-teach the lesson with simple tools for those who couldn’t 

well in Assessment 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

________________________________________________________________ 
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Class: 9   Geography 

Chapter-1: India Size and Location 

WORK SHEET FOR ASSESSMENT                                    Max.Marks:20 

Multiple Choice Questions  
1. Which of the following countries has Longest Coastal line along the Indian Ocean? 

a) Myanmar  b) Pakistan  c) Bangladesh d) India 

2. Find the Incorrect match 

 a) West Bengal – Border with Bangladesh 

 b) Gujarat – Border with Pakistan 

 c) Bihar - Border with China 

 d) Uttarakhand - Border with Nepal 

3. The Northern most longitude of India is…………. a) 97°25E  b) 8°4 E  c) 82°32 N  d) 37°6 N 

4. The North-South distance of India is 

 a) 3214km b)3333km c)2933km d) 2565km. 

Answer the following questions in short.      
5. Which is the seventh largest country in the world in terms of area?  

6.Which Indian states border Three countries? 

Answer the following questions briefly 
7. Why is Indian Ocean named after our country? Give three reasons. 

Answer the following questions in detail. 
8. Have you ever used Google maps? Express your views about the uses of Google maps?   

 OR 

Mapping Skills 

11. Locate in India Map.              

 a) Tropic of cancer    b) IST   c) The Eastern most state of India  

d) National capital territory  e) Lakshadweep   



 

LESSON PLAN: GEOGRAPHY 

                      CLASS-9         CHAPTER- 2: PHYSICAL FEATURES OF INDIA 

Aims of Education:  

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient knowledge to understand the world 

around them. An individual should be able to make an informed decision. This fundamentally requires knowledge in breadth and depth.  

b. Health and wellbeing 

c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual may be oriented towards  

sustaining and improving the democratic functions of Indian society.  

d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  

e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role in the mode of associated 

 living. An individual should acquire capacities and a disposition to contribute meaningfully to culture. 

Nature of Social Sciences:  

Social Science is a systemic study of human society and the relationship between the individual and society, social institutions, and organizations. It draws its 

content from the disciplines of History, Geography, Political Science, and Economics, to provide an interdisciplinary understanding of society and its functions. At 

the heart of Social Science education lays an understanding of the world, the diverse concerns of human society, and participating in it as empathetic and responsible 

citizens. 

The aims of Social Science in school education: 

a. Develop the disciplinary knowledge and understanding of how society functions through interplay of historical, geographical, social, economic, and political 

factors. 



b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ skills to engage with the key questions and 

issues confronting society. These could be specifically seen as:  

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation, and analysis of various interconnected concepts and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a problem-solving attitude,  

iv. Skills to collect, organize, analyse, represent, and present data and information on various historical, geographical, and socio-political issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful responses to contemporary 

concerns of society.  

c. Foster ethical, human, and Constitutional values 

CURRICULAR GOALS AND COMPETENCIES: 

CG-4: Develops   an understanding of the inter-relationship between human beings and how the influences the live hoods , culture, and bio-

diversity 

Of the region 

C-4.1 Locate physiographic regions of India and the climatic zones of the world on a globe /map 

C-4.2: Explains important geographical concept, characteristic key landforms, their origin, and other physical factors of a region 

C-3: Draws inter linkages between various components of the physical environment such as climate and climate and relief, climate and 

vegetation. 

 

 

 

 



 

 

                         CHAPTER- 1 PHYSICAL FEATURES OF INDIA    PERIODS:08 

 

  

Period:5 

 

Peninsular Plateau 

 

 

Period:6 

 

The Indian Desert,  

 

The Coastal Plains 

 
Period: 7 

 
The Islands 

 

Period:8 

 

Assessment & 

Remedial Teaching 

 
 

Period:4 

 

The Northern plain 

 

Period:3 

The Himalayan 

Mountain System 

 

2. Himachal 

3. Shivaliks 
 

Period:2 

The Himalayan 

Mountain System 

 

1. Himadri 
 

Period:1 

Introduction- Major 

Physiographic 

Divisions 
 



 

PERIOD NO AND TOPIC / SUB-

TOPIC 

LEARNING OUTCOMES INDICATORS (FROM LEARNING FRAME WORK CBSE 2023 

CURRICULAM) 

P-1. Introduction  -           

Major Physiographic Divisions 

L02: Classifies and compares facts, data, and 

figures, with regards to physical divisions of India. 

C2.1: Classifies physical features in the surroundings and compare them 

with physical features of other places 
 

C2.2: Names the major physiographic features and divisions of India. 

P-2. 

The Himalayan Mountain 

System 

1. Himadri 

L03: Explains the cause and effect relationship 

between phenomena, events, and their occurrence. 
 

L02: Classifies and compares the different 

physiographic divisions in the Himalayan 

Mountain System. 

C3.1: Explains the formation of the physiographic divisions of India. 

 
 

C2.1: Compares Himalayas with the rest of the mountain ranges 

and hills found in India. 

P-3. The Himalayan Mountain 

System -2. Himachal 

3. Shivaliks 

L02: Classifies and compares the different 

physiographic divisions in the Himalayan 

Mountain System. 

C2.1: Compares: Western Himalayas (Kashmir & Himachal 

Himalayas, Kumaon Himalayas) with Eastern Himalayas (Nepal & Assam 

Himalayas) 

P-4. 

The Northern plain 

L12: Appreciate the fertile lands formed through 

the deposition of alluvial in a vast river basin. 
 

L02: Classifies and compare the different types of 

alluvial soils and their features. 

C12.1: Identifies and examines that the northern plain has been formed by 

the interaction of three main rivers Indus, Ganga and the Brahmaputra 
 

C2.1: Compares: Bhangar and Khadar alluvials 

Bhabar and Terai region 

P-5. 

The Peninsular Plateau 

L01: Recognises the facts regarding formation and 

divisions of Peninsular Plateau. 

 

L02: Classifies and compares the different hills 

present in peninsular plateau 

C1.1: Constructs views and ideas on the movement of tectonic plates and 

division of Peninsular Plateau into Malwa, Chota-Nagpur & Deccan 

plateaus. 

 

C2.1: Compares: Western Ghats and Eastern Ghats 

P-6. 

The Indian Desert, The Coastal 

plains 

L12: Appreciates the vast physiographic 

diversities present across India. 
 

L02: Classifies and compares the difference in 

relief features like coastal plains. 

C12.1: Identifies and examines the differences in topography and its 

relation to existence of vast bio-diversity in India 
 

C2.1: Compares: 

West Coastal Plain and East Coastal Plain 

P-7. 

The Islands 

L03: Explains the cause and effect relationship 

between the size of the islands and their origin. 

C3.1: Analyses that the Lakshadweep Islands are of coral origin so they are 

smaller in size & Andaman &Nicobar Islands are of volcanic origin so 

large in size. 

P-8   Assessment 

Remedial Teaching 

To review what worked well in the ideas & thoughts into presentation-transition process and identify any areas for improvement 

and plan to revise the process for those children who needed. 

Summaries and re-teaches the lesson with simple tools for those who couldn’t well in assessment. 

Note: 1.The teachers should not exclude ‘Do you know? and Find out’ given in the textbook, pertaining to the chapter.                                                           

 2. Teacher may take an assessment during  



Chapter: 2 Physical Features of India 

Period No. : 01 

                                                                      Key Concepts : Major physiographic Divisions                                                 Date: 

TOPIC / SUB TOPIC, 
LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING LEARNING 

PROCESS 
ASSESSMENT STRATEGIES 

MATERIALS 

REQUIRED 

Testing the previous 

knowledge /skills.    

5Mins 

 

Introduction  -           

Major Physiographic 

Divisions  

 

L02: Classifies and 

compares facts, data, 

and figures, with regards 

to physical divisions of 

India.    

(35 Mins)               

 

C2.1: Classifies physical 

features in the 

surroundings and compare 

them with physical 

features of other places 

 

 

 

 

 

 

C2.2: Names the major 

physiographic features and 

divisions of India. 

 

 

 

Checks prior knowledge by asking few questions -. 

 

1. Where do we live? 

2. Have you seen the higher area on the earth 

surface? Name some higher areas. 

3. What are the lower areas on the land surface? 

4. How are plains different from plateaus? 

 

(Connect this to begin the topic- Major Physiographic 

Divisions) 

*Facilitate the teaching-learning process by providing more 

inputs and information on the topic-(explanation)* 

Activity-1 Interpretation of Map 

 

 

 

 

 

 

 

 

 

 

 

 

 

Locate the following physical features in the above map. 

(1) The Himalayan Mountains  

  

 

Activity1:  

Read the physical features of Andhra Pradesh? 

Locate them in a map. 

 

 
 

1) Where are these mountains located? Explain.  

2) What is the specialty of these mountains? 

3. How many types of physical features are there? 

 

 

 

Physical Features 

of India 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

India Relief Map 

 

 



Teachers’ Reflections and Experience: 

• Is the lesson appropriately timed? ________ 

• Is the flow of the lesson plan clear, smooth, and logical? ______________ 

• Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

• Is there space for students to collaborate and cooperate with each other? ______________ 

• Does the lesson provide adequate opportunity for students to practice the skill?____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________________ 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(2) The Northern Plains  

(3) The Peninsular Plateau  

(4) The Indian Desert  

(5) The Coastal Plains  

(6) The Islands  

 

Summarize: Comprehend showing the India relief map- 

The physical features of India can be grouped under the  

six major physiographic features and divisions of India. 

. 

 

 

Discussion: Which physical features are better 

suitable for living? 

 

 
Project work: Ask the students to draw the India 

map, locate, and label the physical features with 

respective names. 

 

 

 

 

    

   

 

 



Chapter: 2 Physical Features of India 

Period No: 02 

                                                            Key Concepts : Himalayan Mountain System:  Part-1 Himadri                                  Date: 

TOPIC / SUB TOPIC, 
LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS REQUIRED 

Testing the previous 

knowledge /skills.  

5M 

  

 

2 . The Himalayan 

Mountains 

(Himadri) 

 

L03: Explains the cause 

and effect relationship 

between phenomena, 

events, and their 

occurrence. 

 

 

C3.1: Explains the 

formation of the 

physiographic divisions of 

India. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Recapitulation:  Probing questions to check 

the previous understanding and establish 

connection between topics. 

1) Name the physical features of India. 

2) What are the world highest mountains 

formed in India? 

 

Probing questions to start new topic 
 

1) Which are very cool places in India? 

2) Have you ever been the coolest places in 

our India? 

3) What is the boundary like fort formed 

naturally on the northern side of our India? 
 

(Connect this to begin the topic- The 

Himalayan Mountains (Himadri)) 

 
*Facilitate the teaching-learning process by 

providing more inputs and information on the 

topic-(explanation)* 

 

Activity -2 

Group discussion:  

Ask students to discuss how Himalayas 

influence the climate of India. 

 

(Connect this to begin the topic- The 

Formation of Himalayan rivers) 

 

1) Which is the second highest peak in the world? 

2) Where is Mt Kanchenjunga located? 

3) Identify the name of the countries where the highest 

peaks are located? 

 
 

1) How are Himalayas formed?  

2) Explain the advantages of Himalayas as the natural 

boundary of India. 

3) Name the states where are the highest peaks of India 

are located. 

 

 

Activity: Find out location of Mussoorie, Nainital, 

Ranikhet from your atlas 

 

 

 

Video of formation 

Himalayas by plat 

tectonic theory 

 

https://ncert.nic.in/textbo

ok/pdf/iess102.pdf 

 

 

 

 

 

 

QR CODE 

 
 

 

 

 

( Must watch the 

Himalaya’s video Link:  

 

https://www.youtube.co

m/watch?v=-

https://ncert.nic.in/textbook/pdf/iess102.pdf
https://ncert.nic.in/textbook/pdf/iess102.pdf
https://www.youtube.com/watch?v=-hTVNidxg2s
https://www.youtube.com/watch?v=-hTVNidxg2s


 

 

 

 

 

 

L02: Classifies and 

compares the different 

physiographic divisions 

in the Himalayan 

Mountain System. 

 

 

 

 

C2.1: Compares 

Himalayas with the rest of 

the mountain ranges and 

hills found in India. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                      

*Facilitate the teaching-learning process by 

providing more inputs and information on the 

topic-(explanation)* 

 Activity-3 : Picture Reading 

Observe the below picture, Identify and 

name the states through which Himalayas 

are passing. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Activity-4 : Picture Reading 

 

Observe the below picture and Identify the 

Highest peaks in the world and name the 

highest peaks in India. 

 

 

 

Activity : Picture Reading 

Observe the picture and try to figure-out what are the 

reasons for the snow-fall in high-altitude mountains. 

 

 

 

hTVNidxg2s 

https://www.youtube.com/watch?v=-hTVNidxg2s


 

 Teachers’ Reflections and Experience: 

• Is the lesson appropriately timed? ________ 

• Is the flow of the lesson plan clear, smooth, and logical? ______________ 

• Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

• Is there space for students to collaborate and cooperate with each other? ______________ 

• Does the lesson provide adequate opportunity for students to practice the skill?____________ 

• Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

______________________________________________________________________________________________________________________________

______________________________________________________________________________________________________________________________

______________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________ 

  

 

Summarize:  Comprehend how plate tectonic 

movement resulted in formation of 

Himalayas, identify location of Himadri, 

how the features of Himadri resulted in 

formation of Himalayan rivers and influence 

the climate of India. 

 



Chapter: 2 Physical Features of India 

Period No.: 03 

                                                         Key Concepts : Himalayan Mountains:Part-2                                          Date: 

TOPIC / SUB TOPIC, 
LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS REQUIRED 

Testing the previous 

knowledge /skills.  

5M 

 

3.The Himalayan 

Mountain System 

Part-2 Himachal & 

Shivaliks 

 

 

 

L02: Classifies and 

compares the different 

physiographic divisions 

in the Himalayan 

Mountain System. 

  

 

 

 

 

C2.1: Compares: Western 

Himalayas (Kashmir & 

Himachal Himalayas, 

Kumaon Himalayas) with 

Eastern Himalayas (Nepal 

& Assam Himalayas) 

 

 

 

Recapitulation:  Probing questions to check the 

previous understanding and establish connection 

between topics. 

• Mention the advantages of Himalayas. 

 

• Name how Himalayas are classified.                                            
 

(Connect this to begin the topic- The Himachal 

Ranges) 

 
*Facilitate the teaching-learning process by 

providing more inputs and information on the topic-

(explanation)* 

 

Activity-5 : Picture Reading 

 
 

Observe the above picture and write your 

observations mentioning the differences from 

plain topography to mountain topography. 

 
 

Activity for Homework: Identify the physical 

divisions of India in an India –outline map. 

 

 

 

1.Name the three major divisions of the Himalayas 

from north to south 

2.  Name the valleys which are located in the lesser 

Himalayas 

3. In which division of the Himalayas are the famous 

valleys of Kashmir, Kangra and Kullu located?   

4. Which of the following is the highest peak of 

Himalaya in India? 

 

You tube link about 

Himalayas  

https://ncert.nic.in/textboo

k/pdf/iess102.pdf 

 

Byju”s videos 

 
Lesser Himalayas 

Shivaliks Videos: 

 

https://www.youtube.com

/watch?v=IVLR_lEWgfk 

  

QR CODE about the 

formation of Himalayas 

 

 
 

https://ncert.nic.in/textbook/pdf/iess102.pdf
https://ncert.nic.in/textbook/pdf/iess102.pdf
https://www.youtube.com/watch?v=IVLR_lEWgfk
https://www.youtube.com/watch?v=IVLR_lEWgfk


 Activity-6 : Discussion 

Ask the students to discuss the altitude difference 

between mountains and hills. 

 

(Connect this to begin the topic- The  Shivaliks 

Ranges) 

 
*Facilitate the teaching-learning process by 

providing more inputs and information on the topic-

(explanation)* 

Summarize:  Comprehend the altitude differences 

between Himadri, Himachal and Shivalik ranges 

and difference in features stating the importance 

of Himalayas in various ways. 

 

 

 

 

    

    

Teachers’ Reflections and Experience: 

• Is the lesson appropriately timed? ________ 

• Is the flow of the lesson plan clear, smooth, and logical? ______________ 

• Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

• Is there space for students to collaborate and cooperate with each other? ______________ 

• Does the lesson provide adequate opportunity for students to practice the skill?____________ 

             Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________________ 

  



Chapter: 2 Physical Features of India 

Period No: 04 

                                                                  Key Concepts : Northern Plains                                                Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT COMES& 

INDICATORS 

PEDAGOGICAL PROCESSES /TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES 

MATERIALS 

REQUIRED 

Testing the previous knowledge 

/skills.    5M 

 4.Northern Plains 

 

L12: Appreciate the fertile lands 

formed through the deposition of 

alluvial in a vast river basin. 
 

 

 

 

 

 

C12.1: Identifies and examines 

that the northern plain has been 

formed by the interaction of three 

main rivers Indus, Ganga and the 

Brahmaputra 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                           

Recapitulation:  Probing questions to check the 

previous understanding and establish connection 

between topics. 

1. Which is the highest peak in the Himalayas? 

 

2. Himalayans mountains form an arc and cover 

distance of ___________Kms. 

 

Probing questions to start new topic 
1. Which are the most-populous land-forms 

across the world? 

2. How are plains important economically? 

(Connect this to explain the topic- Northern Plains) 
*Facilitate the teaching-learning process by providing 

more inputs and information on the topic-

(explanation)* 

The northern plain has been formed by the interplay of 

the three major river systems, namely — the Indus, the 

Ganga and the Brahmaputra along with their tributaries. 

This plain is formed of alluvial soil. The deposition of 

alluvium in a vast basin lying at the foothills of the 

Himalaya over millions of years, formed this fertile 

plain.

 

  

 
 

1) What are the three parts of the 

Northern plains? 

 

2) Name the important rivers in the 

Northern India. 

 

 

3) Which is known as Bhabur? 

 

4) Name the largest inhabitant 

riverine island in the world.   

 

 

 

 

 

 

 

India Relief Map 

 

QR CODE:  

 

 
 

 

 

 

 

 

 

 

 

https://ncert.nic.in/textbo

ok/pdf/iess102.pdf 

 

 

 

 

 

 

https://ncert.nic.in/textbook/pdf/iess102.pdf
https://ncert.nic.in/textbook/pdf/iess102.pdf


L02: Classifies and compare the 

different types of alluvial soils 

and their features. 

 

 

C2.1: Compares: Bhangar and 

Khadar alluvials 

Bhabar and Terai region 

 

 

 

 

Activity- 7 : Map Pointing 

Ask students to locate and label the given tributaries 

of Indus river in India – Outline map. 

a. The Jhelum  d. The Sutlej  

b. The River Indus  e. The Chenab 

c. The Beas  f. The Ravi 

 

(Connect this to explain the topic-Do-Ab) 

 

 
*Facilitate the teaching-learning process by providing 

more inputs and information on the topic-

(explanation)* 

Summarize:  Comprehend about the location and 

size of Northern Plains and apprehend that Northern 

Plains are formed by the silt deposited by the 

Himalayas and its tributaries. 

 

 

 

5) What do you know about 

perennial river? 

 

6) Name the longest river in our 

India. 

 

 

7) What are the tributaries of the 

river Indus?  

 

8) Give an account of the northern 

plains of India. 

 

 

9) Distinguish between Bhangar 

and Khadar. 

 

 

 

 

YouTube Link:  

 

https://www.youtube.co

m/watch?v=ICUz822okP

Y 

 

 

 

Teachers’ Reflections and Experience: 

• Is the lesson appropriately timed? ________ 

• Is the flow of the lesson plan clear, smooth, and logical? ______________ 

• Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

• Is there space for students to collaborate and cooperate with each other? ______________ 

• Does the lesson provide adequate opportunity for students to practice the skill?____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

 

 

 

https://www.youtube.com/watch?v=ICUz822okPY
https://www.youtube.com/watch?v=ICUz822okPY
https://www.youtube.com/watch?v=ICUz822okPY


Chapter: 2 Physical Features of India 

Period No: 05 

                                                                     Key Concepts: Peninsular Plateau                                                           Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT COMES& 

INDICATORS 

PEDAGOGICAL PROCESSES /TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES 

MATERIALS 

REQUIRED 

Testing the previous knowledge 

/skills.  5M 

 

5.Peninsular Plateau 

 

L01: Recognises the facts 

regarding formation and 

divisions of Peninsular Plateau. 

 

 

C1.1: Constructs views and 

ideas on the movement of 

tectonic plates and division of 

Peninsular Plateau into Malwa, 

Chota-Nagpur & Deccan 

plateaus. 

 

 

 

 

 

 

 

 

 

L02: Classifies and compares 

the different hills present in 

peninsular plateau. 

 

 

 

 

 

Recapitulation:  Probing questions to check the previous 

understanding and establish connection between topics. 

1. Name the Longest river in India. 

2. What does Do-Ab mean? 

3. Name the tributaries of the river Indus. 

 

Probing questions to start new topic 
1. Name some minerals that we use in our daily 

life. 

2. Where do we get these minerals from? 

3. Which landforms are rich in mineral resources? 

(Connect this to begin the topic- The Peninsular Plateau) 

 
*Facilitate the teaching-learning process by providing more 

inputs and information on the topic-(explanation)* 

Activity-8 : Discussion 

Ask the students to discuss about various types of rocks 

they observed and the differences between them. 

(Connect this to reaffirm the understanding of the topic- The 

Peninsular Plateau) 

 

 

 
 

Summarize:  Comprehend that the Peninsular plateau is a 

tableland composed of the old crystalline, igneous, and 

metamorphic rocks and it consists the Central Highlands 

and the Deccan Plateau. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1) Which plateau is rich in minerals? 

 

 

 

 

 

 

2) Which Plateau lies between the 

Aravalli and Vindhya ranges? 

 

 

 

 

3) Which is oldest land mass in our 

India? 

 

 

 

 

 

 

 

 

 

India Map 

 

 

 

 

 

 

 

 

 

 

 

 

 

QR CODE 

 

 
 

 

 

 

 

 

 

 



 

 

 

C2.1: Compares: Western Ghats 

and Eastern Ghats 

 

 

 
The Western Ghats and the Eastern Ghats mark the western 
and the eastern edges of the Deccan Plateau respectively. 
Western Ghats lie parallel to the western coast. They are 
continuous and can be crossed through passes only. The height 
of the Western Ghats progressively increases from north to 
south. The highest peaks include the Anai Mudi (2,695 metres) 
and the Doda Betta (2,637 metres). 
The Eastern Ghats stretch from the Mahanadi Valley to the 
Nigiris in the south. The Eastern Ghats are discontinuous and 
irregular and dissected by rivers draining into the Bay of Bengal. 
Mahendragiri (1,501 metres) is the highest peak in the Eastern 
Ghats. 

 

 

4) Which plateau lies between the 

Aravallis and Vindhya ranges? 

 

5) Describe the formation of peninsular 

plateau. 

 

Activity: Map skill  

Observe the map and find out locations of 

i.Malwa plateau and peninsular plateau  
 ii. the Thal, Bhor and Pal Ghats in the Physical 
map of India 
iii. Locate the famous hill stations of 
Udagamandalam 

 

 
 

 

 

YOUTUBE 

VIDEOS 

https://www.yout

ube.com/watch?v

=zMAoG7ctg7Y 

 

 

 

 

India Map 

    

 

 

 

 

    

https://www.youtube.com/watch?v=zMAoG7ctg7Y
https://www.youtube.com/watch?v=zMAoG7ctg7Y
https://www.youtube.com/watch?v=zMAoG7ctg7Y


Teachers’ Reflections and Experience: 

• Is the lesson appropriately timed? ________ 

• Is the flow of the lesson plan clear, smooth, and logical? ______________ 

• Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

• Is there space for students to collaborate and cooperate with each other? ______________ 

• Does the lesson provide adequate opportunity for students to practice the skill?____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Chapter: 2 Physical Features of India 

Period No: 06 

                                                              Key Concepts : The Indian Desert and Coastal plains                                         Date: 

TOPIC/SUB TOPIC, 

LEARNING OUTCOMES& 

INDICATORS 

PEDAGOGICAL PROCESSES /TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES 

MATERIALS 

REQUIRED 

Testing the previous 

knowledge /skills. 5M 

 

 

6.The Indian Desert, The 

Coastal plains 

 

L12: Appreciates the vast 

physiographic diversities 

present across India. 

 

C12.1: Identifies and examines 

the differences in topography 

and its relation to existence of 

vast bio-diversity in India 

 

 

 

 

 

 

 

 

 

L02: Classifies and compares 

the difference in relief 

features like coastal plains. 

 

C2.1: Compares: 

West Coastal Plain and East 

Coastal Plain 

 

Recapitulation:  Probing questions to check the 

previous understanding and establish connection 

between topics. 

1) Which plateau is rich in minerals? 

 

2) Can you differentiate between island and plateau? 

 

3)______________ Ghats are in greater height than the 

Eastern Ghats 

 

Activity 10 : Picture Reading 

 

 
 

Observe the above picture and identify the major hill 

ranges in Peninsular Plateau Region. 

(Connect this to begin the topic- The Indian Desert that 

 

 
 

1) What is a Desert? 

2) In which state desert is located in the above 

map? 

3) What is the length of coastal line in our 

country? 

4) The length of eastern coast is ______________. 

5) Crescent shaped dunes found on Thar desert are 

called___________ 

6) Name   the river flowing in the desert region. 

 

 

 

 

 

 

 

 

 

 

 

YouTube videos 

QRCODE 

 

 
 

 

 

 

 

India Map 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 is located beyond Aravalli ranges) 
 
The Indian desert lies towards the western margins of the 
Aravali Hills. It is an undulating sandy plain covered with 
sand dunes. This region receives very low rainfall below 
150 mm per year. It has arid climate with low vegetation 
cover. 

 
*Facilitate the teaching-learning process by providing 

more inputs and information on the topic-(explanation)* 

Probing questions to start new topic 
1) Which region of Andhra Pradesh is more 

fertile? 

2) Why do you think the Coastal plains are 

fertile?  

(Connect this to begin the topic- The Coastal plains) 

 
*Facilitate the teaching-learning process by providing 

more inputs and information on the topic-(explanation)* 

Summarize:  Comprehend the location and features of 

the western desert and affirm that the coastal plains are 

divided as Eastern and Western Coastal plains and 

coasts of India are divided into different parts. 

 

 

 

 

 

 

 

 

 

 

 

Activity: Map skill  

i.Locate the Konkan, Kannad Plain, Malabar coast 
ii. Northern Circar, Coromandel Coast 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

India Map 

 

 

 

 

 

 

 

 

 

 
 



    

   

 

 

 

 

    

Teachers’ Reflections and Experience: 

 

• Is the lesson appropriately timed? ________ 

• Is the flow of the lesson plan clear, smooth, and logical? ______________ 

• Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

• Is there space for students to collaborate and cooperate with each other? ______________ 

• Does the lesson provide adequate opportunity for students to practice the skill?____________ 

             Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

___________________________________________________________________________________________________________________________________

___________________________________________________________________________________________________________________________________

___________________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Chapter: 2 Physical Features of India 

Period No: 07 

                                                                 Key Concepts: The Islands                                           Date: 

 

TOPIC/SUB TOPIC, 

LEARNING OUTCOMES & 

INDICATORS 

PEDAGOGICAL PROCESSES /TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES 

MATERIALS 

REQUIRED 

Testing the previous 

knowledge /skills. 5M 

 

7. The Islands  

 

 

L03: Explains the cause and 

effect relationship between 

the size of the islands and 

their origin. 

 

 

 

C3.1: Analyses that the 

Lakshadweep Islands are of 

coral origin so they are smaller 

in size & Andaman &Nicobar 

Islands are of volcanic origin 

so large in size. 

Recapitulation:  Probing questions to check the 

previous understanding and establish 

connection between topics. 

1. Which region receives lowest rainfall in India? 

2. The salt water lake Chilika lies in 

____________ state. 

3. Internal drainage river in the Thar desert 

_________. 

4. The Chilika lake is situated in __________ 

state. 

 

Activity 11 : Discussion 

Ask the students to name and locate the Union 

Territories of India and ask them to discuss how 

Lakshadweep and Andaman & Nicobar different 

from the rest.  

 

(Connect this to begin the topic- The Islands) 

 
*Facilitate the teaching-learning process by 

providing more inputs and information on the 

topic-(explanation)* 

 

 

1)Which islands are closer to the equator. 

2) Lakshadweep island is which type of coral island? 

3) Which islands group enjoys equatorial climate 

condition? 

 

 

 

Activity: Discuss about Andaman and Nicobar 

islands. What is the specialty? 

 

 

1. What is the capital of Lakshadweep? 

 

2. Name the island group of India having coral 

origin. 

 

3. Which is the active volcano in India? 

 

 

 

 

Activity: Map skill  

 

Locate the Andaman &Nicobar Islands and 

Lakshadweep Islands 

 

1.QR CODE 

 

 
 

 

2.YOUTUBE link 

videos 

 

https://www.youtu

be.com/watch?v=rf

Qpiqdgfwc 

BYJU’s videos 

 

 

 

 

India Map 

    

    

https://www.youtube.com/watch?v=rfQpiqdgfwc
https://www.youtube.com/watch?v=rfQpiqdgfwc
https://www.youtube.com/watch?v=rfQpiqdgfwc
https://www.youtube.com/watch?v=rfQpiqdgfwc


 

 

 

 

 

 

 

 

 

Activity -12  Interpretation of Map 

Ask students to Identify 

• Elongated chain of island in Bay of 

Bengal sea 

• Islands group present in Arabian sea 

 

 

Summarize:  Comprehend the location and 

features of Island groups and identify reasons of 

their origin and their rich bio-diversity. 

  

 

Teachers’ Reflections and Experience: 

• Is the lesson appropriately timed? ________ 

• Is the flow of the lesson plan clear, smooth, and logical? ______________ 

• Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

• Is there space for students to collaborate and cooperate with each other? ______________ 

• Does the lesson provide adequate opportunity for students to practice the skill?____________ 

• Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

______________________________________________________________________________________________________________________________

______________________________________________________________________________________________________________________________

______________________________________________________________________________________________________________________________ 

 

 

 

 

 

 



 

 

 

Chapter: 2 Physical Features of India 

Period no:8 

WORKSHEET FOR ASSESSMENT – (20 Marks) 

1. Choose the right answer from the four alternatives given below.          4x1=4marks 

i) A landmass bounded by sea on three sides is referred to as        ( ) 

 a) Coast  b)Island  c)Peninsula  d)None of the Above 

ii) Mountain ranges in the eastern part of India forming its boundary with Myanmar are collectively called.   ( ) 

 a)Himachal    b) Uttarakhand c)Purvanchal  d)None of the above 

iii) The western coastal strip, south of Goa refered to as          ( ) 

 a)Coromandal   b)Konkan  c)Kannad  d)Northern Circar 

iv) The highest peak in the Eastern Ghats is           ( ) 

 a)Anai Mudi  b)Kanchan Junga      c) Mahendragiri d)Khasi 

2. Answer the following questions briefly              2x2=4marks 

i) What is Bharbar? 

ii) Name the three major divisions of the Himalayas from north to south. 

3. Give an account of the Northern plains of India.             3x1=3marks 

4. Distinguish between Western Ghats and Eastern Ghats.            4x1=4marks 

5. Name the major physiographic divisions of India. Contrast the relief of the Himalayan region with that of the Peninsular Plateau.  5x1=5marks 



 

Remedial Teaching 

 

 



 

CLASS: 9            SUBJECTS: SOCIAL SCIENCE          PART: GEOGRAPHY 

NAME OF THE CHAPTER: 3 - DRAINAGE   

No. of Periods: 10 

Aims of Education:  

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient knowledge to 

understand the world around them. An individual should be able to make an informed decision. This fundamentally requires 

knowledge in breadth and depth.  

b. Health and well being 

c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual may be 

oriented towards sustaining and improving the democratic functions of Indian society.  

d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  

e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role in the mode 

of associated living. An individual should acquire capacities and a disposition to contribute meaningfully to culture. 

Nature of Social Sciences:  

Social Science is a systemic study of human society and the relationship between the individual and society, social institutions, and 

organizations. It draws its content from the disciplines of History, Geography, Political Science, and Economics, to provide an 

interdisciplinary understanding of society and its functions. At the heart of Social Science education lies an understanding of the world, the 

diverse concerns of human society, and participating in it as empathetic and responsible citizens. 

The aims of Social Science in school education: 

a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of historical, geographical, social, 

economic, and political factors.  

b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ skills to engage 

with the key questions and issues confronting society. These could be specifically seen as:  



 

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent 

narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation, and analysis of various interconnected concepts and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a 

problem-solving attitude,  

iv. Skills to collect, organize, analyses, represent, and present data and information on various historical, geographical, and socio-

political issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful 

responses to contemporary concerns of society.  

c. Foster ethical, human, and Constitutional values 

Curricular goals:  

Curricular Goals are statements that give directions to curriculum development and implementation. Based on intended educational 

achievement, curricular goals are defined at each stage of education and curricular areas.  

Curricular Goals (Illustrative):   

Goal 1: Develops an understanding of the inter-relationship between human beings and their physical environment and how that 

influences the livelihoods, cultural diversity, and biodiversity of the region                                                                                                               

Competency:  

Competencies are observable learning behaviors that guide the teacher in assessing the learning of a student as they move along a given 

stage in a subject. 

Competencies (Illustrative):   

C-1: Locates physiographic regions of India and climatic zones of the world on a globe/map.  

C-2: Explains important geographical concepts, characteristics of key landforms and its origin and other physical factors of a region. 

 



 

MIND MAPPING 

 

 

 

 

 

 

 

 

 

 

 

 

  

Geography 
Chapter3.

Drainage

PERIOD - 1 

Drainage systems 
in India

PERIOD- 2 
Himalayan 

Rivers

PERIOD - 3       
Brahmaputra 
River system

PERIOD - 4 

Peninsular 
Rivers (West 

flowing)

PERIOD - 5  
Peninsular 
Rivers (East 

flowing)

PERIOD - 6  
Lakes

PERIOD - 7 
Role of Rivers 

in the 
Economy

PERIOD - 8          
Mapping Skills

PERIOD  9 Work 
Sheet for 

Assessment 

PERIOD - 10 
REMEDIAL 
CLASSES



 

 

Period No Topic / 

Subtopic 

Content Domains Specific Learning 

Outcomes 

Micro Competencies Indicators 

1. Overview - 

Drainage system in 

India 

LO1: Recognize the Geographical term 

drainage basin and water divide. 

LO2: Classify Drainage system of India. 

C.1.1: Recalls the meaning of Drainage. 

 

C.2.1: Differentiates the Drainage system of India 

2. Himalayan Rivers: 

The Indus and The 

Ganga 

LO4: Analyses the source of Himalayan 

rivers, its course and Tributaries. 

C.4.1: Explains the different river systems and its course. 

3. Brahmaputra River 

system 

LO3: Explains factors affecting course of 

river Brahmaputra. 

C.3.1: Examines different names of Brahmaputra in different states. 

 

4. Peninsular Rivers 

(West Flowing) 

LO3: Explains the features of west flowing 

rivers of peninsular. 

 

C.3.1: Analyses types of peninsular river basin which drain water. 

5. Peninsular Rivers 

(East Flowing) 

LO7: Identify the course of east flowing 

Peninsular rivers and its tributaries  

C.7.1: Locate the course of rivers on India map 

6. Lakes LO2: Classify different types of lakes and 

explain the importance of lakes 

C.2.1: Explains the information about different lakes which are life lines 

of economy with reference to India. 

 

7. Role of Rivers in 

the economy 

LO12: Sensitivity towards the role of rivers in 

Indian Economy. 

 

 

C.12.1: Appreciate the role of rivers in the Indian economy. 

 

C.12.2: Recognizes the need to reduce water pollution. 

8. Map Work LO5: Interprets the Indian river system on 

map 

C.5.1: Identifies or locates rivers, lakes, on map 

9. Work Sheet 

Assessment  

10.  Remedial teaching. 

• To review what worked well in the ideas and thoughts in to presentation process and identifying any areas for 

improvement and plan to revise the process. 

• Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in Assessment 

                    Note: 1.The teachers should not exclude ‘Do you know? and Find out’ given in the textbook, pertaining to the chapter.                                                           

                              2. Teacher may take an assessment during  

 

 

 

 

 

 



 

 

 

Class: 9 

Chapter:3 DRAINAGE 

Period No: 01 

Key concepts: Drainage systems in India 

Date: 
TOPIC/SUB-TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / 

TEACHING-LEARNING PROCESS 

ASSESSMENT 

STRATEGIES 

MATERIALS REQUIRED 

 

Drainage systems 

in India 

 

LO1: Recognize 

the Geographical 

term drainage 

basin and water 

divide. 

 
C.1.1: Recalls the 

meaning of 

Drainage. 

 

 

 

 

 

 

 

 

 

    

To test the prior knowledge certain questions 

will be asked: 

1. What is your favorite game. 

2. How would you feel after playing 

exhaustively in sun? 

3. What do you take when you are thirsty? 

4. What are the sources of water? 

5. Do you know the rivers flow in your 

locality? 

6. Can you tell the rivers flow in India? 

 

Explains the basic concepts of drainage basin 

and water divide. 

 

Conclusion: The area drained by a single river 

system is called a drainage basin. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Do observe the rivers flowing 

in your region? 

 

 

 

 

 

What is a Drainage Basin? 

 

 

 

 

 

 
 

 

 

 

 

 

Picture 

 

 

 

 

 

 

 



 

 

 

 

 

 

 
LO2: Classify Drainage 

system of India. 

 

 

 

 

 

 

 

 

 

 

 

C.2.1: Differentiates the 

Drainage system of 

India 

 

 

 

 

Activity: Showing a picture 

 
 

Ask students to observe the above picture and 

discuss the two major groups of Indian rivers by 

asking some questions. 

1. Name some major physical divisions of 

India. 

2. What is the northern boundary of India? 

3. Which mountains protect us from cool 

breezes? 

4. What are the three major ranges of 

Himalayas? 

Conclusion: 

Indian rivers are divided into two major groups 

 

 

 

  

 

 

Explains the Himalayan and Peninsular river 

system. 

 

 

 

 

 

 

Can you see the water divide 

in your area? 

 

 

 

 
 

 

 

 

 

 

Give two examples of water 

divide? 
 

 

 

Activity-Map Skill: 
 

Locate the Himalayan and Peninsular 

rivers in India map. 

 

 

 

 

 

 

 

 

 

Showing related pictures. 

 

 

 
 

 

 

 

"2” Major Groups 

Himalayan rivers Peninsular rivers 



 

 
 

Activity: Ask students to observe the below 

picture and explain how gorges formed.

 
                  

Conclusion:  The river system of an area is 

termed as drainage. Any elevated area like a 

mountain or an upland that separates two 

drainage basin is termed as water divide. The 

Ambala-Saharanpur upland between the river 

Indus and the ganga river system is an example 

for water divide. 

 

 

 

 

 

 

 
 

Observe the above figure and mention 

some features made by rivers. 

 

 

 

 

 

 

India Rivers Map 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  

 



 

 

Class: 9 

Chapter:3 DRAINAGE 

Period No: 02 

Key concepts: Himalayan rivers: The Indus and The Ganga. 

Date: 

TOPIC/SUB-TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / 

TEACHING-LEARNING PROCESS 

ASSESSMENT 

STRATEGIES 

MATERIALS REQUIRED 

Himalayan rivers. 
 

 

 

 

LO4: Analyses the 

source of Himalayan 

rivers, its course and 

Tributaries. 
 

 

 

 

 

 

 

 

 

 

 

 

 
C.4.1: Explains the 

different river systems 

and its course 
 

To test the prior knowledge some questions will 

be asked. 

 

1. What do you mean by perennial rivers? 

2. Define water divide. 

 

Discuss and explain the Himalayan rivers. 

1. Name some food crops and commercial 

crops? 

2. What is the main resource required for 

farming? 

3. Is farming depending on weather and 

climatic conditions? 

4. What is the main source of water? 

Conclusion: 

The major Himalayan rivers are the Indus the 

Ganga and the Brahmaputra, these rivers are 

long and are joined by many large and 

important tributaries. The river along with its 

tributaries called a river system. 

 

 

 

 

 

 

How many major Himalayan 

rivers are there? Name them. 

 

 

 

Can you tell the reason that the 

rivers-Indus, Ganga and 

Brahmaputhra are called as 

‘Perennial Rivers’. 

 

Define river system?      

 
 
 
 
 
 

 

https://youtu.be/1e6txr_VdkI?

si=skcbF2VHRz_UzYOQ 
(source-google-jupiter em school) 

 
 

 

Source byju’s 

 

 

 

 

 
 

 

 

https://youtu.be/1e6txr_VdkI?si=skcbF2VHRz_UzYOQ
https://youtu.be/1e6txr_VdkI?si=skcbF2VHRz_UzYOQ


 

 

 

 

 

 

 

 

 

 
 

➢ From which state Indus River flows? 

➢ Where do the rivers Ganga and Indus 

have their origin? 

➢ Which is the largest river basin in India? 

➢ Name the two head streams of Ganga? 

➢ Where does the river Indus enter into 

India? 

➢ Name some tributaries of Indus River? 

 

Explains the Ganga River system:  

The headwaters of the Ganga called the 

Bhagirathi is fed by the Gangotri glacier and 

joined by the Alakananda at deva Prayag in 

Uttara Khand. At Haridwar the Ganga emerges 

from the mountains on the plains. 

 

Tributaries of Ganga, Yamuna, Ghaghara, 

 
 
 
 
 
 
 

Activity-Map Skill: 
 

Locate the Indus and Brahmaputhra 

rivers in India map. 

 
 

 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

India map 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Gandak, and the Kosi: 

• The river Yamuna rises from the 

Yamunotri glacier in the Himalayas. 

• Yamuna as a right bank tributary meets 

the ganga at Allahabad. 

• Ghaghara, Gandak, and Kosi rivers are 

flood parts on the northern plains. 

• Ghaghara, Gandak, and the Kosi enrich 

the soil for agriculture use. 

• The main tributaries which come from the 

peninsular uplands are the Chambal, 

Betwa, and the Sone. 

• Ganga river flows into Bangladesh and is 

joined by the Brahmaputra. 

• The delta formed by these rivers known 

as the Sundar-ban delta. 

 

 

 

Activity:  

Students form into groups and take up one river 

by each group and focus on the areas these 

rivers serve and the impact on economy of the 

area. 

 

 

Conclusion: river Indus rises in Tibet near lake 

mana Sarovar and flows west and enters India in 

Ladakh. Several tributaries like the Zaskar, the 

Shyok and the hunza joined it in Kashmir 

region. The famous five rivers of Punjab the 

Satluj, Beas, Ravi, Chenab and Jhelum meet the 

Activity: Teacher does make the 

students to explore- 

 
 
 
 
 

Activity: Teacher does make the 

students read the India-Rivers map 
and list out the tributaries of the river 
Indus and Ganga. 
 

 
 
Which delta is world’s largest and fast 
growing delta? why? 

 
 

 

 

 

 
 

 

 

India map 
 

 

 
 

 

 



 

Indus at Mithankot in Pakistan. Finally, the 

Indus meets the Arabian sea 

 

 
 
 
 

 

 

 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

     6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_______________________________________________________________________________________________________________

_______________________________________________________________________________________________________________

_______________________________________________________________________________________________________________

_______________________________________________________________________________________________________ 

 

  



 

 

Class: 9 

Chapter:3 DRAINAGE 

Period No: 03 

Key concepts: The Brahmaputra River system. 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS REQUIRED 

 

      

 

 

 

The Brahmaputra 

River system 

 

 

 

 

 

 

 

 

 

 

 

To test the prior knowledge some questions 

will be asked. 

 

How many Himalayan rivers are there? 

Define river system? 

 

Activity:   

Fill the following boxes with Three major 

Himalayan rivers. 

                                           

                      1                       2 

 

 

 

 

 

 

                                   

                                   3 

 

 

Teacher does show a map- 

 

 

What is the Brahmaputra River 

knowns as in Tibet? 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 
 

 
 

 

? 
 

? 
 

? 



 

 
LO3: Explains 

factors affecting 

course of river 

Brahmaputra 

 

 

 

 

 

C.3.1: Examines 

different names of 

Brahmaputra in 

different states. 

 

 

 

 

 

 

. 

 

Explains Brahmaputra River system: 

The Brahmaputra rises in Tibet east of 

Manasarowar lake. It flows eastwards parallel 

to Himalayas. On reaching the Namcha 

Barwa it takes a ‘U’ Turn and enters India in 

Arunachal Pradesh through a gorge. Here it is 

called the Di hang and it is joined by Di bang, 

the Lohit. 

 

 

 

 
 

 

 

 

 

What is the name of Brahmaputra 

River in Bangladesh? 

 

 

 

 

 

 

Where is the origin of the river 

Brahmaputra. 

 

 

 

 

 

Do you know the river 

Brahmaputhra flow eastwards? 

Why? 

 

 

 

 

 

 

 

 

What are the tributaries of river 

Brahmaputra? 

 

 

 

 

 
 

 

 
 

 

 

 

 

 

 

 

 



 

 

 

 

➢ In Tibet the river carries the smaller 

volume of water and less silt as it is a 

cold and a dry area. 

➢ In India it passes through a region of 

high rainfall. 

➢ Here it carries a large volume of water 

and considerable amount of silt. 

➢ In rainy season the Brahmaputra 

overflows its banks causing floods in 

Assam and Bangladesh. 

 

 

 

 
Activity-Map Skill: 

Locate the course of Brahmaputra 

river in the above map. 

 
 

 

 

 

 

 

 

India Rivers Map 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

     6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

______________________________________________________________________________________________________________

______________________________________________________________________________________________________________

______________________________________________________________________________________________________________

__________________________________________________________________________________________________________ 



 

 

Class: 9 

Chapter: 3. DRAINAGE 

Period No: 4 

Key concepts: Peninsular Rivers (West flowing) 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS REQUIRED 

Peninsular Rivers 

(West flowing) 

 

 

 

 

 

 

 

 

 

 

 

 
LO3: Explains the 

features of west flowing 

rivers of peninsular. 

 

 

 

 

 

 

 

 

 

To test the prior knowledge some questions will be 

asked. 

 

• Where does the river Brahmaputra originate? 

• How does the Brahmaputra River known in 

Tibet? 

• Which river provides irrigation facilities in 

Nort-easter India? 

 

Discussion on Peninsular rivers by asking some 

questions 

 

➢ How will you call if a land is covered with 3 

sides of water? 

➢ How would you describe a Peninsular? 

➢ How can you say that India is a Peninsular? 

➢ Can you name some rivers in south India? 

 

Activity: 

 Showing India map and explaining the 

course of rivers, their tributaries and land 

forms formed by the rivers. 

 

 

 

 

Activity: 

Identify course of rivers and 

its tributaries and drainage 

shared by states.  

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

India river map 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

C.3.1: Analyses types of 

peninsular river basin 

which drain water. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

Conclusion: 

The main water divided peninsular India is formed 

by Western Ghats. 

The major rivers of peninsula are   

 

• Mahanadi 

• Godavari 

• Krishna 

• Kaveri 

 

The Narmada and the Tapi only long rivers which 

flow west and make estuaries. 

 

 

 

 

 

Which is main water divide 

peninsular India. 

 

 

 

 

 

 

 

 

 

Give some examples of peninsular 

rivers. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 
 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Narmada Basin: The Narmada rises in the 

amarkantak hills in Madhya Pradesh. It flows 

towards the west. Narmada creates picturesque 

locations. The ‘Marble rocks’ near Jabalpur where 

the Narmada flows through a deep gorge, and the 

Dhuadhar falls, where the river plunges over steep 

rocks, are some of the notable ones. 

 

 

 

 
 

 

The Tapi basin: 

• The Tapi rises in the Sapura ranges, in the 

Betul District of Madhya Pradesh. 

• Its basin covers parts of Madhya Pradesh and 

Maharastra.  

• The main west flowing rivers are 

Sabarmathi, Mahi, Bharthpuzha and Periyar. 

 

 

 

 

 

 

 

Activity:  

The Narmada river conservation 

mission taken up by the 

Government of Madhya Pradesh by 

a scam named ‘Namami Devi 

Narmade’. You may wisit their 

website 

http://www.namamidevinarmade.

mp.gov.in to learn more about it. 

 

 

 

 

 

 

 

 

 

What does the reason for the 

rivers Narmada and Tapi flow 

from East to West direction? 

 

 

 

 

Activity:   

Find out the states in which 

Sabarmathi, Mahi, 

Bharthpuzha and Periyar 

rivers drain the water. 
 

 

 

 

 

 

 

 
(source-Google) 

 

 

 

 

 

http://www.namamidevinarmade.mp.gov.in/
http://www.namamidevinarmade.mp.gov.in/


 

  

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

     6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_______________________________________________________________________________________________________________

_______________________________________________________________________________________________________________

_______________________________________________________________________________________________________________

_______________________________________________________________________________________________________________ 

 

 

 

 

 

 

 

 

  



 

 

 

Class: 9 

Chapter: DRAINAGE 

Period No: 05 

Key concepts: Peninsular Rivers (East flowing) 

Date: 
TOPIC/SUB 

TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS REQUIRED 

 

Peninsular 

Rivers (East 

flowing). 

 

 

 

 

 

 

 
LO7: Identify the 

course of east flowing 

Peninsular rivers and 

its tributaries  

 

 

 

 

 

 

 

To test the prior knowledge some questions 

will be asked. 

 

• Which major peninsular rivers does 

flow west? Why? 

 

• Where does the river Narmada take it’s 

birth? 

 

 

Explains the peninsular rivers which flow east 

direction by asking some questions. 

 

• Which is the longest river in south 

India? 

 

• Which river is known as ‘Dakshana 

Ganga’? 

 

 

 

 

Identify east flowing peninsular 

rivers on the following map. 

 

 
(source-Google) 

 

 

 

 

 

 
 



 

 

 

 
C.7.1: Locate the 

course of rivers on 

India map 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Conclusion: 

 

The Godavari basin- 

 

➢ The Godavari is the largest peninsular 

river. 

➢ It rises from the slopes of the western 

Ghats in the Nasik district of 

Maharasra. 

➢ The basin covers parts of Maharastra, 

Madhya Pradesh, Odisha, Telangana 

and Andhra Pradesh. 

➢ Its tributaries are Purna, Wardha, 

Pranahitha, Manjira, Wainganga and 

Penganga. 

➢ Godavari is also known as ‘Dakshan 

Ganga’. 

 

The Mahanadi basin: 

 

Debate: Teacher does make the students to 

observe the following map and let them tell 

their observations. 

 

 

Activity:  

Locate the tributaries of Godavari 

on India map 

 

 
 

 

 

Activity: 

On an outline map of India mark 

and label the following rivers. 

• Godavari 

• Krishna 

• Kaveri 

• Mahanadi 

 

  

 

 

 

India Rivers Map 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

  
 

➢ Mahanadi rises in the high lines of 

Chhattishgarh. 

 

➢ It flows through Odisha to reach the 

Bay of Bengal. 

 

➢ Its drainage basin shared by Maharastra, 

Chhattishgarh, Jharkhand and Odisha. 

 

Ask: Can you tell the districts which have 

river course in our state? 

Conclusion: 

The Krishna basin- 

 

Activity: Observe the following map, identify 

the major river and the drainage shared by 

different states. 

 
 

 

 

Activity: 

Locate the tributaries of 

Krishna on map 

 

 

 

 

 

 

 

 

Debate: Teacher conducts the 

debate on the issue of  Kaveri river 

water distribution between 

Karnataka and Tamilnadu. 

 

 

 

 

 

 

 

 

 

 

India Rivers Map 

 

 

 

 

 

 

 

 

 

 

 



 

 
Conclusion: 

➢ Rising from a spring near 

Mahabaleswar, the Krishna flows for 

about 1400km and reaches Bay of 

Bengal. 

➢ Its tributaries are koyana, 

Thungabhadra, Ghatbrabha, Musi and 

Bhima. 

➢ Its flows through Maharastra, 

Karnataka, Telangana and Andhara 

Pradesh. 

 

 

 

 

 

 

 

    

    Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

     6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 



 

 

 

 

 

Class: 9 

Chapter: DRAINAGE 

Period No: 06 

Key concepts: LAKES 

Date: 
TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT     STRATEGIES 

 

MATERIALS 

REQUIRED 

 

Lakes 

 

 

 
LO2: Classify different 

types of lakes and 

explain the importance 

of lakes 

 

 

 

 

 

 
C.2.1: Explains the 

information about 

different lakes which 

are life lines of 

economy with 

reference to India. 

 

To test the prior knowledge some questions 

will be asked. 

 

 

➢ Give some examples for water bodies? 

➢ Which water bodies at attract more 

tourist? 

➢ Name any lake which locates in our 

state? 

➢ How people enjoy at lakes? 

➢ Have you ever been to lakes? 

 
 

Lakes: Teacher conducts debate on apart 

from attraction of tourists, lakes are useful to 

human beings. 

Conclusion: 

➢ India has many lakes. 

➢ Most lakes permanent. 

➢ Some lakes contain water during in the 

rainy season. 

 

 

Have ever tried to know the importance 

of lake in making a place attractive to 

tourist  

 
 

➢ Name some fresh water lakes of 

India? 

➢ State some economic benefits of 

lakes? 

➢ Which is the largest fresh water 

lake in India? 

 
Activity: 

 

 

 

 
(Source-Google) 

 



 

➢ There are some lakes which are the 

result of the action of glaciers and ice 

sheets. 

➢ Some lakes have been formed by wind, 

river action and human activities. 

➢ A meandering river across a floodplain 

forms cut-offs that later develops into 

ox-bow lakes. 

➢ Spits and bars form lagoons in the 

coastal areas Eg: chilaka lake, pulicat 

lake and kolleru lake. 

➢ Lakes in the region of inland drainage 

are some times seasonal Eg: sambar 

lake in Rajasthan is a salt water lake, 

its water is used for producing salt. 

Make a list of natural and artificial 

lakes with the help of the atlas. 

 

 
 

 

 
Activity-Map Skill: 

 

Locate the Important lakes in India map. 

 

 
 

 

 

 

 

 

 

 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

     6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  

 



 

 

Class: 9 

Chapter: DRAINAGE 

Period No: 07 

Key concepts: ROLE OF RIVERS IN THE ECONOMY. 

Date: 
TOPIC/SUB 

TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS REQUIRED 

 
 

 

 

 

 

 

 

 

ROLE OF 

RIVERS IN THE 

ECONOMY. 

 

 

 
LO12: Sensitivity 

towards the role of 

rivers in Indian 

Economy. 

 

C.12.1: Appreciate 

the role of rivers in 

the Indian economy. 

 

 

 

 

To test the prior knowledge some questions 

will be asked. 

 

 Name some renewable natural resources? 
 

 Give some examples for non-renewable 

resources? 
 

 Name any two natural resources required 

by former? 
 

 Which areas attracted settlers from ancient times? 

Conclusion: 

ROLE OF RIVERS IN THE ECONOMY:  

 

⚫ Water from rivers is a basic natural resource, 

essential for various human activities. 

 

⚫ Riverbanks have attracted settlers from ancient 

times. 

 

⚫ These settlements have now become big cities. 

 

 

 

 

 

 

 

 

Activity: 

make a list of cities in your state 

which are located on the bank the 

river.  

 
 

 

 

 

 

 
 

 
 

 

 

 



 

 

 

 

 

C.12.2: Recognizes 

the need to reduce 

water pollution. 

 

 

 

 

 

 

 

Discussion  on the importance of the rivers  

for countries economy. 

 

River pollution:  

The growing domestic, municipal, industrial 

and agricultural demand for water from 

rivers naturally affects the quality of water. 

 

◆ A heavy load of untreated sewage and 

industrial effluents are released into the 

river. 

◆ This affects not only the quality of water 

but also the self-cleaning capacity of the 

river. 

Debate : 
Concern over rising pollution in our rivers led to the 

launching of various action plans to clean the rivers. Have 

you heard about such action plans? How does our health 

get affected by polluted river water? Think about “life of 

human beings without fresh water”. Arrange a debate on 

this topic in the class. 
 

Activity: Visit below site and get 

the information about NRCP. 

http://nrcd.nic.in/nrcp. 

 
 

 

 

 

River Pollution Picture 

 

 
(Source-pexel) 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

     6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

___________________________________________________________________________________________________________ 

 

http://nrcd.nic.in/nrcp.


 

 

Class: 9 

Chapter: DRAINAGE 

Period No: 08 

Key concepts: MAPPING SKILLS 

Date: 
TOPIC/SUB 

TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 

LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS REQUIRED 

 

Mapping skills 

 

 
LO5: Interprets 

the Indian river 

system on map 

 

 

 

 

 

 

 

 

 

 

 

 

 
C.5.1: Identifies 

or locates rivers, 

lakes, on map 

 

Activity: 

On an outline of India mark and label the 

following rivers. 

Ganga, Satluj, Damodar, Krishna, Narmada, 

Tapi, Mahanadi and Brahmaputra. 

 

 

 

 

 

 

 

 

 

 

 

 

Activity: 

Below are given names of a few 

lakes of India. Group them under 

two categories and locate them on 

India map. 

 

a) Dal 

b) Wular 

c) Gobindsagar 

d) Nizamsagar 

e) Chilaka 

f) Hirakud 

 

 

 

 

 
 

 

  

 



 

 

 

 

 

 

 

 

 

Activity: 

on an outline map of India mark and label the 

following lakes. 

 

Chilaka lake, Sambhar lake, Kolleru lake, 

Pulicat lake and wular lake. 

 

 

 
 

 

 

 

India Map 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

     6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

______________________________________________________________________________________________________________

______________________________________________________________________________________________________________

______________________________________________________________________________________________________________

______________________________________________________________________________________________________________ 



 

 

Class: 9 

     Chapter: Drainage 
WORK SHEET FOR ASSESSMENT                                              Max.Marks:20 

Multiple Choice Questions  

 
1.Which one of the following is not the tributary of the river Ganga. 

a) The Yamuna b) The Ghaghara c) The Penganga d) The Kosi 

 

2. Which of the following states is Dal lake associated  

a) Odisha               b) Manipur             c) Nagaland            d) Jammu and Kashmir 

 

3. Which one of the following place attracts people to settle here 

         a) Deserts  b) River banks        c) Mountains           d) Plateaus 

 

4. Which one of the following does not affect the quality of water? 

         a) Untreated sewage  b) Industrial effluents  c) Dams   d) Pesticides and insecticides  

 

Answer the following questions in short.  

5. What is lake? 
6. Which river has the largest basin in India? 

    

Answer the following questions briefly 

7. Why do the Himalayan rivers get flooded every year? What are its advantages? 

 

Answer the following questions in detail. 

8. How do rapid urbanization and industrialization cause river pollution?   
  

  



 

 

 

 

Class: 9 

Chapter: DRAINAGE 
No. of periods:10         Key concepts: Remedial Teaching  

                                                                                                                                          Date: 

TOPIC/SUB TOPIC, 

LEARNING OUT 

COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES / 

TEACHING LEARNING PROCESS 
ASSESSMENT STRATEGIES MATERIALS REQUIRED 

 

Remedial  

Plan after teaching 

the regular classes 

as per 

requirements 

 

• To review what worked well in the ideas and thoughts in to presentation process and 

identifying any areas for improvement and plan to revise the process. 

• Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in 

Assessment 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  
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LESSON PLAN: GEOGRAPHY 

CLASS-9    CHAPTER- 4 CLIMATE 

Aims of Education:  

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient knowledge to understand the world around them. 

An individual should be able to make an informed decision. This fundamentally requires knowledge in breadth and depth.  

b. Health and wellbeing 

c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual may be oriented towards sustaining 

and improving the democratic functions of Indian society.  

d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  

e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role in the mode of associated living. An 

individual should acquire capacities and a disposition to contribute meaningfully to culture. 

Nature of Social Sciences:  

Social Science is a systemic study of human society and the relationship between the individual and society, social institutions, and organizations. It draws its content 

from the disciplines of History, Geography, Political Science, and Economics, to provide an interdisciplinary understanding of society and its functions. At the heart of 

Social Science education lies an understanding of the world, the diverse concerns of human society, and participating in it as empathetic and responsible citizens. 

The aims of Social Science in school education: 

a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of historical, geographical, social, economic, and 

political factors.  

b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ skills to engage with the key 

questions and issues confronting society. These could be specifically seen as:  

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a problem-solving attitude,  

iv. Skills to collect, organize, analyses, represent, and present data and information on various historical, geographical, and socio-political issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful responses to contemporary 

concerns of society.  

c. Foster ethical, human, and Constitutional values 
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Curricular goals: 

Curricular Goals are statements that give directions to curriculum development and implementation. Based on intended educational achievement, curricular goals are 

defined at each stage of education and curricular areas.  

Curricular Goals (Illustrative): 

CG-4: Develops an understanding of the inter-relationship between human beings and their physical environment and how that influences the livelihoods, culture, and 

the biodiversity of the region 

Competency:  

Competencies are observable learning behaviours that guide the teacher in assessing the learning of a student as they move along a given stage in a subject. 

Competencies (Illustrative): 

C-4.2 Explains important geographical concepts, characteristics of key and forms, their origin, and other physical factors of a region 

C-4.3 Draws inter-linkages between various components of the physical environment, such as climate and relief, climate and vegetation, vegetation, and wildlife 

C-4.4 Analyses and evaluates the inter-relationship between the natural environment and human beings and their cultures across regions and, in the case of India, the 

special environmental ethos that resulted in practices of nature conservation 

C-4.5 Critically evaluates the impact of human interventions on the environment, including climate change, pollution, shortages of natural resources (particularly 

water), and loss of biodiversity; identifies practices that have led to these environmental crises and the measures that must be taken to reverse them 
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9th Class - Lesson Plan - Geography 

Chapter: 4 -Climate            Periods Allotted: 12 

1. Introduction 2. Climatic 
Controls 

3. Factors 
Affecting India's 

Climate 

4. Indian 
Monsoon 

12 

Remedial 

Teaching 

 

 
5. Cold Weather 

Season 
 

11 

Assessment 

 

6. Hot Weather 

Season 

 

10. Map 

Pointing 

 
9. Distribution of a 
rainfall & Monsoon 
as a Unifying Bond 

 

8. Retreating Post 

Monsoons (The 

Transition Season) 

 
7. Advancing 

Monsoon  
(The Rainy Season) 
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Period and Topics Learning Outcomes Indicators (from Learning Framework +  
CBSE 2023 curriculum) 

Period-1  
Introduction 

LO1: Recognizes and retrieves facts, figures and narrate processes. 
LO4:   Analyses and evaluates information 

C1.1: Describes important terms in Geography such as 
weather, climate, 
C4.1 Differentiates between weather and climate. 

   Period-2  
Climatic Controls 

LO4:   Analyses reasons for climatic variations in different parts of 
India 
 

C4.1: Analyses reasons for climatic variations coastal and 
interior regions of India. 

 Period-3  
Factors Affecting India's 
Climate 

LO3:  Explains cause and effect relationship between phenomena, 
events, and their occurrence. 
 
 

C3.1: Explains the factors (latitude, altitude, pressure and 
winds, distance from the sea, ocean currents) that influence 
the climate of a place 

     Period-4     
Indian Monsoon 

LO3: Explains cause and effect relationship between phenomena, 
events, and their occurrence. 
 

C3.1: Explain the mechanisms of monsoons in Indian 
subcontinent. 

    Period-5   
Cold Weather Season 

LO1: Identify the months related with winter season. 
 
 

C1.1: The temperature, precipitation condition in winters and 
how it varies from place to place. 

    Period-6   
Hot Weather Season 

LO1: Recognizes and retrieves facts in Hot Weather Season . C1.1: The temperature, precipitation condition in summer and 
how it varies from place to place.  
C 1.2: Defines mango showers, loo, kaal baisakhi with summer 
condition of India. 

   Period-7  
Advancing Monsoon (The 
Rainy Season) 

LO1: Recognizes and retrieves facts and figures related to Advanced 
monsoon climate. 
 
 

C1.1: Identifies / marks and labels the rainfall distribution, the 
direction of south-west monsoon 
 

   Period-8  
Retreating/Post 
Monsoons (The Transition 
Season) 

LO1: Recognizes and retrieves facts and figures related to Retreat 
monsoon climate. 
 

C1.1: Identifies / marks and labels the rainfall distribution, the 
direction of Retreat monsoon 
C1.2: Describe the reason for offset and onset of monsoon. 
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   Period-9   
Distribution of a rainfall 
&Monsoon as a Unifying 
Bond 
 

LO 3: Explain how India comes under the influence of monsoon. C3.1: Learn about why the people of India from north to south 
and from east to west eagerly await the arrival of the 
monsoon. 

Period-10 
Map Pointing 

LO 5: Interprets maps and graphs to understand the weather and 
climate patterns in India. 
 

C 5.1: Identification of the states that receive rainfall above 400 
cm,100 to 200 cm. 

Period-11 Assessment LO 4: To assess the progress of students. 
 
 

C4.1: Analysis of progress of students. 

 
 
 
Period-12 
Remedial Teaching 

 
 
LO 1: This will be to revise the above concepts only for those who 
didn’t understand it properly.  

 
 
 
C1.1: Revision and re-teaching 
 
 
 

 

 
Note: 1. The teachers should not exclude ‘Do you know? and Find out’ given in the textbook, pertaining to the chapter.                                                           

          2. Teacher may take an assessment during the lesson 
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Class: 9 Geography 

Chapter - 4: Climate 

Period No: 01 

Key concepts: Introduction to Climate and Weather 

Date: 
Learning Outcomes & 

Indicators/micro-
competencies 

 

Teaching-Learning Process 
This should include activities to facilitate learning along 

with broad time duration 

Pointers for assessment- this should include 
strategies that will be used to Check for 

Understanding - e.g., 
questions/worksheets/experiments/assignments

/self-assessment checklists/etc. 

TLM required 

1.Testing prior concepts 
related to Climate 
 
-Temperature 
-Climate 
-weather 
 
(10  mins) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Teacher asks the questions regarding prior 

knowledge to drag the topic- 
 

1. 1. How is the day today? 

2.  
(Source-Google) 

3.  
4. 2.Do we have the same temp in morning and  
5. afternoon? 

3. In which month do we wear woolen clothes?  

 
 
1.What do you understand by the term 
Weather? 
 
 
 
2.What do you understand by the term Climate? 
 
 
 
 
3.Find out any two differences between weather 
and climate? 
 
 
 
 
 
 
4.Which type of climate India has?  
 
 

 

 
 

 
 
 

 
(Source-google) 
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2 Differentiates between 
weather and climate. 
(30 mins) 
 
 
 
 
 
 
 
 
 
 
 
 

4. In which month do we pay high amount of electricity 
bill?  
5. In which month do we use umbrella or rain coats? 

 
(Source-Google) 

6. In which month do we observe dew in the morning? 
7. What is the temperature today in your place? 
8. Find out the temperature in at least 4 other places. 

 
Teacher explains the difference between 
weather and climate.   
After completion of the topic, teacher does an 
activity making students look into newspaper 
clippings-temperature and rainfall. 

 

 
 
5. What does the word Monsoon refer to? 
 
 
 
6. What are the types of the precipitation? 
 
 
 
 
7. Why do coastal areas experience less contrast 
in temperature conditions?  
 
 
 
 
 
Differentiate the weather and climate. 
 
 
 
 

 

 
 
 
 
 
https://youtu.be/1qFU
JOOjX7Y?si=UYbXF-
PHIDifQ4Wz 
(source-you tube) 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

https://youtu.be/1qFUJOOjX7Y?si=UYbXF-PHIDifQ4Wz
https://youtu.be/1qFUJOOjX7Y?si=UYbXF-PHIDifQ4Wz
https://youtu.be/1qFUJOOjX7Y?si=UYbXF-PHIDifQ4Wz


CBSE 9th Class Geography Climate     Andhra Pradesh Govt CBSE Schools   

8 | P a g e   
 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences 
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Class: 9 Geography 

Chapter - 4: Climate 

Period No: 02 

Key concepts: Climatic Controls 

Date: 
Learning Outcomes & 
Indicators/micro-
competencies 

 

Teaching-Learning Process 
This should include activities to facilitate learning along with 

broad time duration  
 

Pointers for assessment- this should include 
strategies that will be used to Check for 

Understanding - e.g., 
questions/worksheets/experiments/assignme

nts/self-assessment checklists/etc. 

TLM required 

1. Testing Prior 

skills/knowledge 
 
   (5 mins) 
 
 

2. Analyze the reasons 

for climatic variations 

in different parts of 

India 

(10 mins) 

 

 

 (Students can know 

about Why the coastal 

areas experience less 

variations in climate 

compared to the 

interior parts of the 

country.) 

 

Teacher does ask the questions regarding prior 

knowledge- 
1. What do you understand by the term Climate? 
2.  what are the reasons for the inequality of the climate? 

 
 
 

Coastal areas observe lesser difference in temperature 
conditions. It is the interior of India that experiences 
temperature contrasts.  Why are the differences occurring like 
that? 
 
Teacher explains- difference in temperature across India. 
 
Children can be made to read Pg.No.62 of the text book and 
Summering differences in temperature and precipitation. 

 
 

 
(Source-text book) 

1. 1. What are the various factors which affect 

 
 
 
 
 
 
 
 
https://youtu.be/
cIcmIr7kRRk?si=3
Fe7ls00D9IzF7kU 
 
(source-you tube) 
 
 
 
 
 
 
 
 
 
 

https://youtu.be/cIcmIr7kRRk?si=3Fe7ls00D9IzF7kU
https://youtu.be/cIcmIr7kRRk?si=3Fe7ls00D9IzF7kU
https://youtu.be/cIcmIr7kRRk?si=3Fe7ls00D9IzF7kU
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3. Major controls of the 
climate of any place 
(To understand what all 
factors which affect the 
climate of a place) 

 
 (25 Mins) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 
 
 
 
 
Teacher explain- 

➢ There are six major controls of the climate of any place.  
➢ They are latitude, altitude, pressure and wind system, 

distance from the sea (continentality), ocean currents 
and relief features. 

➢ Showing a picture and ask what do you observe? 

 
(Source-Google) 

➢ Due to the curvature of the earth, the amount of solar 
energy received varies according to Latitude. 
 

➢ How do the physical factors shape up the climate of a 
place? 

➢ Why hill stations are cold during summer? 
Conclusion- 

➢ The atmosphere becomes less dense and temperature 
decreases.  The hills are therefore cooler during 
summers with using the picture. 

the climate of a place? 
 
 
 
 
 
 
 

2. 2. What is air pressure? How does it affect the 
direction of the winds? 
 
 
 
 

Do you Know?  
Visakhapatnam has moderate temperature. 
Have you stay in Visakhapatnam? How do you 
feel the climate in Visakhapatnam? Tell the 
factors that influences the climate of 
Visakhapatnam. 
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Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)- 
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Class: 9 Geography 

Chapter - 4: Climate 

Period No: 03 

Key concepts: Factors Affecting India's Climate 

Date: 
Learning Outcomes 

& Indicators/micro-

competencies 

 

Teaching-Learning Process 

This should include activities to facilitate learning 

along with broad time duration  

Pointers for assessment- this 

should include strategies that will 

be used to Check for 

Understanding - e.g., 

questions/worksheets/experiments/

assignments/self-assessment 

checklists/etc. 

TLM required 

1.Testing prior 
concepts of Concepts 

  (5 mins) 

 

 

 

2.Factors Affecting 

India's Climate 

(Explain the factors 

which affect India’s 

climate -Latitude, 

Altitude and 

Pressure and Winds) 

 (35 mins) 

 

 

 

 

 

 

 

 

 

Teacher asks the questions regarding prior 

knowledge 
1. What are the various factors which affect the 

climate of a place? 

2. Which type of climate India has? 

 

Activity :1. Latitude- 

 Teacher shows the India Map and asks the below 

questions. 

Which main latitude passes through India?  

Does Tropic of Cancer pass through how many 

states and what are those states?  

➢ Which part of India experiences less 

temperature? 

➢ Which part of India is closer to the equator and 

experiences more temperature? 

 

Activity :2. Altitude- Teacher starts the discussion 

regarding climate in higher areas with posing 

questions- 

 

 

1. Which of the latitude passes 

through the middle of our country, 

giving it the characteristics of 

tropical as well as subtropical 

climate? 

 
 
 

2. Which atmospheric conditions 

govern the climate and associated 
weather conditions in India? 

 

 
 

 

3.Why are the hill stations in India 
cooler than the plain regions?  

 

 

 

 

 
(Picture Source-Google) 
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(Source-Google) 
➢ How do you feel at seeing this picture?  

➢ How do you feel, if you living in plain areas? 

➢ How do you feel, if you living in Hill areas? 

3. Air Pressure and Surface Winds 

 Teacher shows the picture and asks the below 

questions. 

1.Do you know the water is flowing from which 

area to which area? 

2.Can you tell how the surface winds are blowing? 

3.Do you know the cyclones formed due to which 

pressure belt? 

Conclusion:  

The pressure and the wind system of an area depend 

on the latitude and altitude of the place.  During 

summer, low pressure is created over interior Asia as 

well as India, this leads to incoming of South- 

West Monsoon winds causing rainfall. 

 During winter the high-pressure area north of the 

Himalayas is responsible for withdrawal of these 

Monsoon winds. The Coriolis force is responsible for 

deflecting winds towards the right in the northern 

hemisphere and towards the left in the southern 

hemisphere. This is also known as ‘Ferrel’s Law 

The cyclones developed in the Mediterranean Sea are 

termed as western disturbances. 

 

 

 
 

 

 
 

 

 
4.What are western cyclonic 

disturbances? How they affect the 

India? 

 
 
5.Why the winds deflecting towards the 

right in the northern hemisphere? 
 

 
 
 

https://youtu.be/fUATJnm

N90o?si=UVhqdEIWH-

sZWMGE 

 

 
(Picture Source-Google) 

 

https://youtu.be/fUATJnmN90o?si=UVhqdEIWH-sZWMGE
https://youtu.be/fUATJnmN90o?si=UVhqdEIWH-sZWMGE
https://youtu.be/fUATJnmN90o?si=UVhqdEIWH-sZWMGE
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Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CBSE 9th Class Geography Climate     Andhra Pradesh Govt CBSE Schools   

15 | P a g e   
 

 

Class: 9 Geography 

Chapter - 4: Climate 

Period No: 04 

Key concepts: Indian Monsoon 

Date: 

Learning 

Outcomes & 

Indicators/micro-

competencies 

 

Teaching-Learning Process 

This should include activities to facilitate 

learning along with broad time duration  

Pointers for assessment- this 

should include strategies that will 

be used to Check for 

Understanding - e.g., 

questions/worksheets/experiments/

assignments/self-assessment 

checklists/etc. 

TLM required 

1.Testing prior 
concepts  

    (5 mins) 

 

 

 

 

 

 

2. Explain the 

Indian Monsoon 

(10 mins) 

 

Define Monsoon 

 Find out why are 

monsoons 

experienced in 

India 

 Assess the 

reasons for 

Teacher asks the questions regarding prior 

knowledge to drag the topic. 

 
1.Why the hilly regions having less temperature? 

2. What factors decide the climate of the Coastal 

regions? 

 

Teacher starts the discussion-asks questions: 

If you are in rural, the people largely depends 

on Agriculture. 

1. What do we need to grow different crops in the 

agricultural fields? 

2. Which brings us rainfall? 

Conclusion: 

Teacher Explains using map -The sailors who 

came to India in historic times were one of the 

first to have noticed the phenomenon of the 

monsoon. They benefited from the reversal of 

the wind system as they came by sailing ships 

at the mercy of winds. The Arabs, who had 

also come to India as traders named this 

seasonal reversal of the wind system 

‘monsoon’

 

 

 

 

 

 

 

 
How the name ‘Monsoon’ we understand? 

How the Arabians observed the monsoon 

winds ? 

 

 

 

 
 

 

 

 

 
 

 
 



CBSE 9th Class Geography Climate     Andhra Pradesh Govt CBSE Schools   

16 | P a g e   
 

monsoon 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3.Analyze and 

evaluate the effects 

of Monsoon in 

India. 

 (25 Mins) 
 

 

 

 

 
(Source-Google) 

a.The differences in heating and cooling of land and 

water results in the creation of low pressure on the 

Indian mainland. The seas at the same time experience 

high pressure conditions. 

b. Inter Tropical Convergent Zone (ITCZ) is a broad 

trough of low pressure in the equatorial latitudes. 

c. The presence of high-pressure area east of 

Madagascar over the Indian Ocean affects the Indian 

monsoon. 

d. The movement of the westerly jet stream to the 

north of the Himalayas and the tropical easterly jet 

stream over the Indian Peninsula also affect the 

rainfall in India. 

 

 

Teacher explains the monsoon and it’ s importance 

using the given picture: 

1.Name some crops which are growing in your area. 

2.Do you know which sector largely depends on 

rainfall? 

3.How can we get recharge of Ground water? 

4.Which sources helps the getting water for different 

needs? 

 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 
In which of the months does the Tamil 

Nadu coast get most of its rainfall? 

 

 

 

 

 

 

 

 

 
Which type of climate India has? 

 

 

 
When does the monsoon arrive in Kerala 

every year? 

 

 

 

 

 

 

 

 

 

https://youtu.be/Fo8nlearLZ

Q?si=0C-Dd6VeO7lFWet1 
(source-you tube) 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

https://youtu.be/Fo8nlearLZQ?si=0C-Dd6VeO7lFWet1
https://youtu.be/Fo8nlearLZQ?si=0C-Dd6VeO7lFWet1
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(Evaluates the effect 

of monsoon on the 

socio-cultural and 

economic life of the 

people in India) 

 Explain how 

India comes under 

the influence of 

monsoon. 

 

 
 
Conclusion: 
The Onset of the Monsoons and their Withdrawal: 

➢ What is ‘burst’ of the monsoon? 

• In India, the duration of the monsoon is generally 

from the months of June to mid-September. When the 

monsoon arrives, the intensity of the rainfall increases 

which continues for several days; this is known as the 

‘burst’ of the monsoon. 

➢ When does the monsoon arrive in Kerala? 

• By the first week of June, the monsoon arrives in 

Kerala. It is then divided into two branches—the Bay 

of Bengal branch and the Arabian Sea branch. 

➢ When does the Arabian Sea Branch reach 

Mumbai? 

• The Arabian Sea branch reaches Mumbai in the 

second week of June. The Bay of Bengal branch also 

arrives in Assam in the first week of June. The 

mountains in the region lead to the deflection of the 

monsoon winds over the North Indian Plains. 

• By mid-June, the monsoon strikes the central parts 

of the country and the Saurashtra and Kutch regions. 

• Uttar Pradesh, Punjab, Haryana and eastern 

Rajasthan receive rainfall by the first week of July. 

 
 
 
 
 

 

 

 

 

 
Which of the winds brings widespread 

rainfall over the mainland of India? Why? 

 

 

 

 

 

 

 

In what ways the monsoon helping to 

the agriculture sector? 

 

 

 

 

 

 

 

 

 

 

 

 

 
Which are prevents the southwest monsoon 

winds from escaping from India? How? 

 

 

 

 
 

 

 

 
(Source-google) 
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Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  
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Class: 9 Geography 

Chapter - 4: Climate 

Period No: 05 

Key concepts: Cold Weather Season 

Date: 

Learning Outcomes 

& Indicators/micro-

competencies 

 

Teaching-Learning Process 

This should include activities to facilitate 

learning along with broad time duration  

Pointers for assessment- this 

should include strategies that will 

be used to Check for 

Understanding - e.g., 

questions/worksheets/experiments/

assignments/self-assessment 

checklists/etc. 

TLM required 

1.Testing prior concepts 

(5 mins) 

 

 

 

 

 

 

2. Cold Weather 

Season 

(35 mins) 

 

Students identify 

the months related 

with winter season. 

 

 

 

 

 

Teacher asks the questions regarding prior 

knowledge- 

1.Why the monsoons are important? 

2. Which monsoons are considered as ‘’On set 

monsoon”? why? 

 

Teacher starts the discussion-using picture: 

 

 
(Source-Google) 

Teacher explains-The Cold Weather Season 

with probing some question- 

 

 

 

 

 

 

 

 

 

 

The Indian subcontinent experiences 

comparatively milder winters as 

compared to Central Asia due to 

which reason? 

 

 

 

How the wind system of winter is 

different from the summer? 

 

 

 

https://youtu.be/qeJOfsxPY

Pk?si=8Oj8Fxa7lKUKWRz

G 
(source-you tube-Educational 

videos) 

 

 

 

 

 

PPT 

 

 

 

Pictures 

 

 

 

 

https://youtu.be/qeJOfsxPYPk?si=8Oj8Fxa7lKUKWRzG
https://youtu.be/qeJOfsxPYPk?si=8Oj8Fxa7lKUKWRzG
https://youtu.be/qeJOfsxPYPk?si=8Oj8Fxa7lKUKWRzG
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Describe the 

temperature, 

precipitation 

condition in winters 

and how it varies 

from place to place. 

 

 

Examine the wind 

system and related 

features and how is it 

varies in different 

places of India. 

Assess the association 

of western 

disturbances with 

winter condition of 

India. 

 

 

 

 

 

 

➢ How many seasons are there in a year? 

➢ When do we feel cold climate and why?  

➢ What are the characteristics of cold 

season?  
The low-pressure systems, originate over the 
Mediterranean Sea and western Asia and move into 
India, along with the westerly flow. 

 
(Source-Google) 

They cause the much-needed winter rains over the 
plains and snowfall in the mountains. Although the 
total amount of winter rainfall locally known as 
‘mahawat’ is small, they are of immense importance 
for the cultivation of ‘rabi’ crops. 

 

 

When does the cold weather season 

begin in India? 

 

 

 

During the cold season, how are the 

climate of the days and nights? 

 

 

In the cold season in most parts of 

India which trade winds blow from 

land and sea? 

 

 

How does the winter rainfall help in 

the cultivation? which crop mostly 

benefiting? 

 

 

 

 
 

 

 

 

 

Pictures 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  
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Class: 9 Geography 

Chapter - 4: Climate 

Period No: 06 

Key concepts: Hot Weather Season 

Date: 

Learning Outcomes 

& Indicators/micro-

competencies 

 

Teaching-Learning Process 

This should include activities to facilitate 

learning along with broad time duration  

Pointers for assessment- this 

should include strategies that will 

be used to Check for 

Understanding - e.g., 

questions/worksheets/experiments/

assignments/self-assessment 

checklists/etc. 

TLM required 

1.Testing prior 

concepts 

 (10 mins) 

 

 

 

 

 

 

 

 

2. Recognizes and 

retrieves facts-

temperature, 

precipitation 

condition in summer 

and how it varies 

from place to place. 

(10mins) 

 

Teacher asks the questions regarding prior 

knowledge- 

1. The year is divided into how many 

seasons? 

2. In which season, we feel cool climatic 

conditions? 

 

 

 

 

 

Teacher explains-with probing questions- 

1.In which season, we feel warm or hot 

climatic conditions? 

2.What are the main features of hot weather 

season? 

3.Which part of India has extremely hot 

weather? 

 

 

 

 

 

 

What are the benefits of the hot 

season? 

 

 

 

 

 

 

 

 

 

What does hot weather effect? 

 

 

 

 

 

Pictures 

 

https://youtu.be/qeJOfsxPY

Pk?si=8Oj8Fxa7lKUKWRz

G 
(source-you tube-Educational 

videos) 

 

 
(Source-Google) 

 

https://youtu.be/qeJOfsxPYPk?si=8Oj8Fxa7lKUKWRzG
https://youtu.be/qeJOfsxPYPk?si=8Oj8Fxa7lKUKWRzG
https://youtu.be/qeJOfsxPYPk?si=8Oj8Fxa7lKUKWRzG
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3.Defines the terms ‘, 

pre-monsoon showers 

(‘Loo,‘kaal baisakhi’, 

‘mango showers’) 

(20 mins) 

 

 

 

 

 

 

 

 

 

 

 

1. Teacher explains- In which season, we 

feel warm or hot climatic conditions ? 

2. What are the main features of hot 

weather season? 

3. Which part of India has extremely hot 

weather? 

 

Conclusion- 

A striking feature of the hot weather 

season is the ‘Loo’. These are strong, 

gusty, hot, dry winds blowing during 

the day over the north and northwestern 

India. 

 

Thunderstorms, associated with violent 

winds, torrential downpours, often 

accompanied by hail. In West Bengal, 

these storms are known as the ‘Kaal 

Baisakhi’. 

 

 

Towards the close of the summer 

season, pre-monsoon showers are 

common especially, in Kerala and 

Karnataka. They help in the early 

ripening of mangoes, and are often 

referred to as ‘mango showers’. 

 

 

 

 

 

 

 

 

 

 

 

 

What is Loo? 

 

 

 

How pre-monsoon shower are 

beneficial for mangoes? 

 

Describe the features of Kaal 

Baisakhi? 

 

 

Activity-Map Skill: 

Make the students to locate the states 

which have pre-monsoon showers in 

the given India map. 
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Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  
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Class: 9 Geography 

Chapter - 4: Climate 

Period No: 07 

Key concepts: Advancing Monsoon (The Rainy Season) 

Date: 

Learning Outcomes 

& Indicators/micro-

competencies 

 

Teaching-Learning Process 

This should include activities to facilitate 

learning along with broad time duration  

Pointers for assessment- this 

should include strategies that will 

be used to Check for 

Understanding - e.g., 

questions/worksheets/experiments/

assignments/self-assessment 

checklists/etc. 

TLM required 

1. Testing prior 

concepts 

    (10 mins) 

 

 

 

 

 

2. Advancing 

Monsoon  

(The Rainy Season) 

 
 (Identifies / marks and 
labels the rainfall 
distribution, the direction 
of south-west monsoon) 

(30 mins) 

 

 

 

 

Teacher asks the questions regarding prior 

knowledge- 

1. What is rainy season in simple words? 

2. Why is it called rainy season? 

3. What is India's rainy season? 

4. What do you understand by monsoon? 

 

 

 

 

 

 

Teacher does ask the students – 

1.By what time we get the rainfall first in the 

year? 

2. From which direction the monsoon winds 

are entering into our country? 

 

Then teacher explains-using the picture 

 

 

 

 

 

 

 

 

 

 

 

 

 

Why the Advancing monsoons are 

known as ‘South west Monsoons’? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
(Source-text book ) 
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Advancing Monsoon (The Rainy Season) By 

early June, the low-pressure condition over the 

northern plains intensifies. It attracts, the trade 

winds of the southern hemisphere. 

 

The inflow of the south-west monsoon into 

India brings the maximum rainfall of this 

season is received in the north-eastern part of 

the country. Mawsynram in the southern 

ranges of the Khasi Hills receives the highest 

average rainfall in the world. Rainfall in the 

Ganga valley decreases from the east to the 

west. Rajasthan and parts of Gujarat get scanty 

rainfall. 

 
The mountainous catchment areas of the 

Himalayan rivers. These heavy rains bring in 

their wake, devastating floods causing damage 

to life and property in the plains 

 

 

(i) Which areas having floods by 

Advancing Monsoon? 

 

 

 

Activity: Teacher makes the students 

go through the given table-1 of 

Pg.No.86 and answer the questions 

given below the table.    

 

i) Why are Thiruvananthapuram and 

Shillong rainier in June than in July? 

(ii) Why is July rainier in Mumbai 

than in Thiruvananthapuram?  

(iii) Why are southwest monsoons 

less rainy in Chennai?                        

(iv) Why is Shillong rainier than 

Kolkata?                                                     

(v) Why is Kolkata rainier in July 

than in June unlike Shillong which is 

rainier in June than in July?                      

(vi) Why does Delhi receive more 

rain than Jodhpur? 

 

Why the Mawsynram receives the 

highest rainfall in India? 

 

 

 

 

Group Activity given to the students 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

https://youtu.be/ILVtpesW

V_I?feature=shared 

 
(source-you tube) 

 

 

 

 

 

https://youtu.be/ILVtpesWV_I?feature=shared
https://youtu.be/ILVtpesWV_I?feature=shared
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• As we go from the east to the west, the 

rainfall decreases. Rajasthan and Gujarat 

receive scanty rainfall. 

 

 

 

 

 

 

 

 

read and answers the questions based 

on the map given below.

 
(Source- textbook) 

1.When do south west monsoon enter 

in Maharashtra? 

2. When do south west monsoon 

enter in Rajasthan? 

3. When do south west monsoon 

enter in Kerala? 

4. What is meant by onset of 

monsoon? 

 

 

 

 

 

 

 

 

 

 

 

 

India Map 

 

 

 

 

 

  

 

 

 

 
Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  
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Class: 9 Geography 

Chapter - 4: Climate 

Period No: 08 

Key concepts: Retreating/Post Monsoons (The Transition Season) 

Date: 

Learning Outcomes 

& Indicators/micro-

competencies 

 

Teaching-Learning Process 

This should include activities to facilitate 

learning along with broad time duration  

Pointers for assessment- this 

should include strategies that will 

be used to Check for 

Understanding - e.g., 

questions/worksheets/experiments/

assignments/self-assessment 

checklists/etc. 

TLM required 

1.Testing prior 

concepts 

  (5 mins) 

 

 

 

 

 

 

 

2.Retreating/Post 

Monsoons  

(The Transition 
Season) 
 (Identifies / marks and 
labels the rainfall 
distribution, the direction 
of Retreat monsoon) 

(35 mins) 

 

Teacher asks the questions regarding prior 

knowledge- 

 

➢ What are the two important features of 

Indian monsoon? 

➢ Which place in India receives the first 

rainfall? 

➢ Which place is in Meghalaya receives 

the highest amount of rainfall in the 

world? 

 

Teacher make a discussion through probing 

question- 

If you feel more heat in October,How can we 

call it ?  

Conclusion: 

Owing to the conditions of high temperature 

and humidity, the weather becomes rather 

oppressive during the day. This is commonly 

known as ‘October heat’. 

 

 

 

 

 

 

 

 

 

 

1. In which season, we can 

experience the retreating 

monsoon? 

 

2. Which state has more effect of 

retreating monsoon? 

 

3. What are reasons for ‘October 

heat’? 

 

https://youtu.be/1eY4XmhZ

6Xg?si=6-

ooORvV0XPF3Hc_ 
(source-you tube) 

 

 

https://youtu.be/1eY4XmhZ6Xg?si=6-ooORvV0XPF3Hc_
https://youtu.be/1eY4XmhZ6Xg?si=6-ooORvV0XPF3Hc_
https://youtu.be/1eY4XmhZ6Xg?si=6-ooORvV0XPF3Hc_
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2.If the monsoon winds blow from the North-

East direction, then How can we call these 

winds? 

 
(Source-text book) 

Then ,teacher explains- 

The low-pressure conditions, over 

northwestern India, get transferred to 

the Bay of Bengal by early November. 

These tropical cyclones are often very 

destructive.  

The thickly populated deltas of the 

Godavari, the Krishna and the Kaveri 

are frequently struck by cyclones, which 

cause great damage to life and property. 

 

 

 

 

4. Which is the first state to 

receive retreating monsoon 

India? 

 

 

 

 

 

 

 

 

5. In which part of India does the 

retreating monsoon cause 

rainfall? 

 

 

 

 

    7.What is the reason for the retreat 

of monsoons in India? 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

India map 

 

 

 

 

 

PPT 
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Sometimes, these cyclones arrive at the 

coasts of Odisha, West Bengal and 

Bangladesh. The bulk of the rainfall of 

the Coromandel Coast is derived from 

depressions and cyclones. 

 

 

 

 

 

 
 

 

 

 

 

 
Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  
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Class: 9 Geography 

Chapter - 4: Climate 

Period No: 09 

Key concepts: Distribution of a rainfall & Monsoon as a Unifying Bond 

Date: 

Learning Outcomes 

& Indicators/micro-

competencies 

 

Teaching-Learning Process 

This should include activities to facilitate 

learning along with broad time duration  

Pointers for assessment- this 

should include strategies that will 

be used to Check for 

Understanding - e.g., 

questions/worksheets/experiments/

assignments/self-assessment 

checklists/etc. 

TLM required 

1. Testing prior 

concepts 

(10 mins) 

 

 

 

 

 

 

 

 

2.Distribution of a 

rainfall  

& 

Monsoon as a 

Unifying Bond 

 

 

 

 

Teacher asks the questions regarding prior 

knowledge- 

 

 

➢ What are the two important 

characteristic features of the monsoon 

rainfall in India? 

➢ Which part of India receives the highest 

rainfall? 

 

 

Teacher starts discussion by asking the 

questions- 

1. Is your area receive the enough 

rainfall every year? why? 

1.Which areas receive more rainfall? 

Then, teacher concludes- 

 If the rainfall happens in your region, may not 

be happened same amount of rainfall in other 

region. 

 

 

 

 

 

 

 

 

 

 

 

 

How is monsoon considered as a 

unifying bond? 
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(Interpret and 

evaluate the 

distribution of a 

rainfall in India and 

monsoon as a 

unifying bond.) 

(30 mins) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
(Source-Google) 

 

Teacher describes- 

➢ What are the 3 main causes of rainfall? 

➢ What are the two main factors that 

influence rainfall? 

➢ Which monsoon gives more rainfall in 

India? 

➢  

Conclusion: 

Parts of western coast and northeastern India 

receive over about 400 cm of rainfall annually. 

However, it is less than 60 cm in western 

 

 

 

 

 

What plays important role in rainfall? 

 

 

 

 

Activity: Children can be made to read 
Pg.No.80 of the text book and let them do 
the given activities- 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Why do these regions receive low 
rainfall? 
 

 

 

 

 

 

 

 
 

(source-Text Book-Pg.No.80) 
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Rajasthan and adjoining parts of Gujarat, 

Haryana and Punjab. Rainfall is equally low in 

the interior of the Deccan plateau, and east of 

the Sahyadri’s.  
 
 

Owing to the nature of monsoons, the annual 
rainfall is highly variable from year to year. 
Variability is high in the regions of low rainfall, 
such as parts of Rajasthan, Gujarat and the 
leeward side of the Western Ghats. As such, 
while areas of high rainfall are liable to be 
affected by floods, areas of low rainfall are 
drought-prone 

 

Activity:  1. Read the map and 

name the areas where receives 

more & less rainfall  

2. Tell the reasons. 

 

 

 

 

 

 

 

 

 

India Map 

 

 
Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 
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Class: 9 Geography 

Chapter - 4: Climate 

Period No: 10 

Key concepts: Map Pointing 

Date: 

Learning Outcomes 

& Indicators/micro-

competencies 

 

Teaching-Learning Process 

This should include activities to facilitate 

learning along with broad time duration  

Pointers for formative assessment- 

this should include strategies that 

will be used to Check for 

Understanding - e.g., 

questions/worksheets/experiments/

assignments/self-assessment 

checklists/etc. 

TLM required 

 

 

1.Testing prior 

concepts 

 
(10 Mins) 

 

 

 

 

 

2. Interprets-Map 

skill 

 

Students can identify 

the places and locate 

the places which are 

asking to them in the 

given map 

(30 mins) 

Teacher asks the questions regarding prior 

knowledge- 

1. Which type of climate India has? 

2. What are the various factors which 

affect the climate of a place? 

3. When does the monsoon arrive in 

Kerala every year? 

4. What is loo? 

5. What is ‘October heat’? 

 

Activity: 

Identify the given locations in the outline map 

of India. 

1. Kerala 

2. Meghalaya 

3. Tamil Nadu 

4. Andhra Pradesh 

5. Sikkim 

 

 

 

 

 Identify the directions of the 

advancing monsoon season’s winds 

in an India map.
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Group activity: Teacher does make the 

students to read and identify the states where 

they have retreating monsoon season’s winds 

in an India map. 

 

 
 

Map Skills: 

 
 

On an outline map of India, show the 

following.  

(i) Areas receiving rainfall over 400 

cm. 

(ii) Areas receiving less than 20 cm 

of rainfall. 

(iii) The direction of the southwest 

monsoon over India. 

 

 
(Source-Google) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  
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Class: 9 Geography 

Chapter - 4: Climate 

Period:11 

 

WORK SHEET FOR ASSESSMENT (AT THE END OF EVERY LESSON)  Max. Marks-20 

 

 

1. Which of the following places receives the highest rainfall?                                                                           4×1M=4 Marks 

(a) Guwahati (b) Mawsynram (c) Kolkata (d) None of these 

4×1M=4 Marks 

2. The wind blowing in the northern plains in summers is known as: 

(a) Kaal baisakhi (b) Loo (c) Trade winds (d) None of the above 

 

3. Which one of the following causes rainfall during winters in northwestern part of India? 

(a) Cyclonic depression (b) Retreating monsoon 

(c) Western disturbances (d) Southwest monsoon 

 

4. Monsoon arrives in India approximately in: 

(a) Early May (b) Early July (c) Early June (d) Early August 

 

5.How do the variations in temperature affect the lives of the people in India?                                                     2×2M=4 Marks 

6. What is the jet stream? 

7.Why does rainfall decrease from east to the west in Northern India?                                                                  1×3M=3 Marks 

8. Give an account of weather conditions and characteristics of the cold season.                                                  1×4M=4 Marks 

9.Write in brief about the mechanism of the monsoons.                                                                                         1×5M=5Marks 
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Class: 9 Geography 

Chapter - 4: Climate 

Period No: 10 

                                                               Key concepts: Remedial Teaching                                                Date: 
Learning Outcomes & 
Indicators/micro-
competencies 

 

Teaching-Learning Process 
This should include activities to facilitate learning 

along with broad time duration  

 

Pointers for assessment- this should 
include strategies that will be used to 

Check for Understanding - e.g., 
questions/worksheets/experiments/assign

ments/self-assessment checklists/etc. 

TLM required 

 

 

Remedial classes 

can help students 

feel more 

confident in their 

academic 

abilities, which can 

lead to improved 

overall 

performance. 

 

 

 

 
 
 

Revision, recall and giving explanation on the 

needy concepts which are suggested by the 

students. 

 

 

 

 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 

2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 

3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 

4. Is there space for students to collaborate and cooperate with each other? ______________ 

5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  

 



                                                                                                                                 Lesson Plan 

GEOGRAPHY 

Class -9_Chapter-5. NATURAL VEGETATION AND WILD LIFE (No. Periods-08) 

 
Aims of Education:  

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient 

knowledge to understand the world around them. An individual should be able to make an informed decision. This 

fundamentally requires knowledge in breadth and depth.  

b. Health and wellbeing 

c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an 

individual may be oriented towards sustaining and improving the democratic functions of Indian society.  

d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  

e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important 

role in the mode of associated living. An individual should acquire capacities and a disposition to contribute 

meaningfully to culture. 

Nature of Social Sciences:  

Social Science is a systemic study of human society and the relationship between the individual and society, social 

institutions, and organizations. It draws its content from the disciplines of History, Geography, Political Science, and 

Economics, to provide an interdisciplinary understanding of society and its functions. At the heart of Social Science 

education lies an understanding of the world, the diverse concerns of human society, and participating in it as empathetic 

and responsible citizens. 

 

The aims of Social Science in school education: 

 

a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of 

historical, geographical, social, economic, and political factors.  

 

b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen 

students’ skills to engage with the key questions and issues confronting society. These could be specifically seen 

as:  



i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a 

coherent narrative. 

 

ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and 

processes. 

 

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and 

incline towards a problem-solving attitude. 

 

iv. Skills to collect, organize, analyze, represent, and present data and information on various historical, geographical, 

and socio-political issues. 

 

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose 

meaningful responses to contemporary concerns of society.  

 

c. Foster ethical, human, and Constitutional values 

 

 

 

 

 

 

         

 

 

 

 

 



 
Class -9_Chapter-5. NATURAL VEGETATION AND WILD LIFE (No. Periods-08) 

 
CURRICULAR GOALS (CG) AND COMPETENCIES (C):  

Curricular goals:  
Curricular Goals are statements that give directions to curriculum development and implementation. Based on intended 

educational achievement, curricular goals are defined at each stage of education and curricular areas.  

 

Competency:  

Competencies are observable learning behaviors that guide the teacher in assessing the learning of a student as they move 

along a given stage in a subject. 

 

Curricular goals (Illustrative): 

 

CG-4   Develops an understanding of the inter-relationship between human beings and their physical 

environment and how that influences the livelihood, culture and the biodiversity of the region. 

 

Competencies (Illustrative): 

 
C-4.3   Draws interlinkages among various components of the physical environment such as climate and relief, climate 

and vegetation, and wildlife 

 

C-4.4   Analyses and evaluates the inter relationship between the natural environment and human beings and their 

cultures across regions and, in the case of India, the special environmental ethos that resulted in practices of nature 

conservation 

 

C-4.5   Critically evaluates the impact of human interventions on the environment, including climate 

change, pollution, shortage of natural resources and loss of bio diversity; identifies practices that have led to these 

environmental crises and the measures that must be taken to reserve them.  

  



Period-5

Mangrove Forests

Period- 6 &7 

 Wild Life

Period-8

Assessment 

Period-1 

 Introduction& 

Types of vegetation

Period-2

Tropical Evergreen Forests and 

Tropical Deciduous Forests

Period- 3

The Thorny Forests and Scrubs

 

 

                                                                                                                     OVERVIEW 

 
 
 

Period-4 
Montana Forests 

 



Period No. & Topic Content based domain Specific         
Learning Outcomes 

 

Micro Competency Indicators 

  
 
 
 Period - 1 
 Introduction and types of vegetation 

LO1 Recognizes India as a vast country with different 
forms of Bio-forms and recalls natural vegetation and 
cultivated vegetation  
 
LO2 Classifies indigenous species and exotic plants. 
 
LO3 Describe India’s Bio diversity.  
 

LO5 Appreciates India’s Biodiversity and India as one 
of the 12 mega bio-diversity countries in the world 
LO1 Recognizes the different types of vegetation. 
LO2 Classifies the types of vegetation. 
 
 

 

1.1 Define Natural vegetation\ virgin vegetation 
 
1.2 Identifies different types of vegetation 
 
1.3 Define the terms flora and fauna 
 
1.4 Identifies natural vegetation as grown naturally and cultivated 
crops, fruits, orchards as man made 

 

 
 
 
 
Period - 2 
Tropical Evergreen Forests and  
Tropical Deciduous Forests 
 

LO1 Recognizes that Tropical Evergreen forests are 
found in the heavy rainfall areas.  
 
LO2 Classifies the moist Deciduous and Dry Deciduous 
forests 
 
LO4 Analyze different types of trees 
 
LO12 Appreciates that these forests provide variety of 
useful tree, tree products and huge variety of birds 
and reptiles 
 

1.1 Identify that Tropical Deciduous Forests are the most wide 
spread forests of India.    
 

1.2 Identify the heavy rainfall areas of the Western Ghats, Island 
groups and Assam and Tamil Nadu coasts 
 
2.1 Compares the foothills of the Himalayas and the slopes of the 
western ghats  
 
4.1 Explain the importance of different trees of these regions 
 
 
 

  
 
 
 
Period - 3 
The Thorny Forests and Scrubs 
 

LO1 Recognizes the Thorny forests and Scrubs are 
found in the North -Western part of India 
 
LO3 Explain about the thorny forests 
  
LO5 Interprets map in page number 92 
 
 
 

1.1 Identify that these forests are found in the regions with less 
than 70cm rainfall 
 

3.1 Describe the trees of these forests 
 
5.1 Locate Gujarat, Rajasthan, M.P, U.P, Chhattisgarh and Haryana 

 
 
 

LO3 Explains the change in vegetation in the 
mountainous region 
 

3.1 Illustrates some of the mountainous regions in the Northern 
regions 
 



 
 
 
Period - 4 
 Montane Forests 
 

LO2 Differentiate the trees found in the higher 
elevation between 1500 and 3000 mt and 1000 and 
2000 MT 
LO4 Analyze the decrease in temperature with 
altitude 
LO12 Appreciates the variety of animals found in this 
region 
LO1 Recognizes the nomadic tribes like Gujjar and the 
Bakarwals 
 

2.1 Outlines the formation of snow in the Himalayas 
 
 
 
1.1 Define the nomadic people 
 
 

 
 
Period -5 
 Mangrove Forests 
 

 
LO1 Recognizes the mangrove tidal forests found in 
the coasts and the importance of the medicinal 
plants. 
LO12 Feels sensitive for the critically threatened and 
endangered medicinal plants. 
LO5 Develop map reading and locating skills  

 

 
1.1 Recognizes and describes the medicinal plants and their uses 

 
 
 
5.1. Locate major rivers and the deltas of the Ganga, the 
Brahmaputra, Mahanadi, the Krishna, the Godavari, and the Kaveri   
 
 

    
 
 
Period - 6 &7 
 Wild Life 
 
 
 

LO2 Understands India is rich in flora and fauna 
LO5 Develop mapping skill  
LO1 Recognizes animals in Ladakh’s freezing high 
altitudes 
LO12 Appreciates that India is the only country in the 
world that has both tigers and lions 
LO3 Explains the steps taken by the Government to 
protect flora and fauna 
 

2.1 Explain the Bio diversity of India 
 

5.1 Locate the states where different animals are found 
 
3.1 Identify the Bio reserves 
 
 

Period-8 
Assessment  
 

To review what worked well in the ideas and thoughts in to presentation process and identifying any areas for improvement 

and plan to revise the process. 

Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in Assessment 

 
Note: 1.The teachers should not exclude ‘Do you know? and ‘Find out’ given in the textbook, pertaining to the chapter.                                                           

2. Teacher may take an assessment during the lesson 

 
 
 
 
 
 
 



 
 

Class: IX   Geography 
Chapter: Natural Vegetation and Wildlife 

Period No: 1 
                                                 Concept: Introduction and types of vegetation                          Date: 

 

Learning Outcomes 

and Indicators /micro 

competencies 

 

Teaching -Learning Process 

 
Pointers for formative 

assessment 
Materials required 

 
  
LO1 Recognizes India as a 
vast country with different 
forms of Bio-forms and 
recalls natural vegetation 
and cultivated vegetation 
 
 
1.1 Define Natural 
vegetation\ virgin 
vegetation 
 
1.2 Identifies different types 
of vegetation 
 
1.3 Define the terms flora 
and fauna 
 
1.4 Identifies natural 
vegetation as grown 
naturally and cultivated 
crops, fruits, orchards as 
man made 

 
 
 
LO3 Describe India’s Bio 
diversity.  
 
 

Introduce the topic by posing some questions 
 
⚫ Have you observed parks in and around your School? 
⚫ Have you noticed the type of trees, bushes and grass? 
⚫ Are they similar or do you find any variations? 
 
 Discuss and Explain India’s Bio diversity by mind mapping 
 
 

 
 
 
India has rich flora and fauna. India is one of the twelve mega bio 
diversity countries in the world. 
Endemic or Indigenous Species: These plant species are originated in 

 
 
 

 
 
 
 
 
 
 
 
⚫ What is meant by virgin vegetation? 
 
 
 
 
 
 
 
⚫ Differentiate the flora and fauna 
 
 
 
 
 
 

 
 
NCERT Textbook 
pictures 
 
 
 
 
 
 
 
 
 
 
 
 
Pictures 
 
 
 
 
 
 
 
 
 
Globe 
 
 
 
 

India’s 
Bio 

diversity

47,000 
plant 

species

15,000 
flowering 

plants

90,000 
species of 
animals

Ferns, 
algae, fungi



 
 
 
 
 
 
 
 
 

LO2 Classifies indigenous 
species and exotic plants 
 
 
 
 
 
LO5 Appreciates India’s 
Biodiversity and India as 
one of the 12 mega bio-
diversity countries in the 
world 
 
 
 
LO1:  
Recognizes the different 
types of vegetation. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

India. 
Exotic species: These plant species are originated outside India. 
 
Explain the heat zones by showing a globe and posing some 
questions: 
1 How many heat zones are there? 
2 In which heat zone do you find more temperature? 
3 In which zone do you find less vegetation? Why? 
4 What is the latitudinal extent of the temperate zone? 

 
Discuss and Explain types of vegetation by showing some pictures and 
Video: 
 
Video Link: 
https://youtu.be/q6Lqqsv_d4o?si=KZAhDYvEGspcsN65 
(Source: You Tube) 
 
What do you observe in the video? 
Name the different types of vegetation found in India. 
Why are some of the forests known as evergreen forests? 
Where do you find Montane forests? 
Explains the types of vegetation: 

I. Tropical Evergreen Forests 
 

 
 

II. Tropical Deciduous forests 
 

 
 

 
 
 
 
 
 
 
 
⚫ What are the indigenous species? 
 
 
 
 
 
 
 
 
 
⚫ What are exotic plants? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
⚫ List out the different types of 

vegetation in our country. 
 
 
 
 

 
 
 
 
 
Video 
 
Video Link: 
https://youtu.be/q6Lqq
sv_d4o?si=KZAhDYvEGs
pcsN65 
 
(Source: You Tube) 
 
 

 
 
 
 
 
 
 
 
 
 
 

Pictures 
 
 
 
 
 
 
 
 
 

https://youtu.be/q6Lqqsv_d4o?si=KZAhDYvEGspcsN65
https://youtu.be/q6Lqqsv_d4o?si=KZAhDYvEGspcsN65
https://youtu.be/q6Lqqsv_d4o?si=KZAhDYvEGspcsN65
https://youtu.be/q6Lqqsv_d4o?si=KZAhDYvEGspcsN65


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
LO2 Classifies the types of 
vegetation. 
 
 

 

III. Tropical Thorn Forests and Scrubs 
 

 
 

IV. Montane Forests 

 
 

                                             V. Mangrove Forests 

 
 
Summary: 

➢ Natural vegetation refers to a plant community, which has 
grown naturally and left undisturbed for a long time. This is 
termed as Virgin Vegetation. 

➢ The term flora is used to denote plants of a particular region 
or period. 

➢ The species of animals are referred to as fauna. 
 

➢ Types of Vegetation 
               i. Tropical Evergreen Forests 
               ii. Tropical Deciduous Forests 
               iii. Tropical Thorn Forests and Scrubs 
               iv. Montane Forests 
               v. Mangrove Forests 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

⚫ Project: Collect the pictures of 
different types of vegetation found 
in India and prepare a chart. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
⚫ Make a list of vegetation in your 

area. 
 
 

 
 
 

 
 

(source-pexel) 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

  

Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching by himself/herself after teaching of the key concept. Some sample questions are given here 

under. 

Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections and 

experiences.) 
• Did I clearly communicate the lesson objectives to the students? 

• Did I use effective instructional strategies to engage students in the lesson?  

• How well did I manage the classroom during the lesson?  

• Were there any disruptions or behavioral issues that I need to address?  

• What strategies can I implement to improve classroom management? 

• Did the students actively participate and show interest in the lesson?  

• How can I better manage the time allocated for each activity? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

Class: IX Geography, Chapter: Natural Vegetation And Wildlife 
Period No.2 

                                             Concept: Tropical Evergreen Forests and Tropical Deciduous Forests                              Date: 
 

Learning 

Outcomes and 

Indicators 

/micro 

competencies  

 

                             Teaching -Learning Process 

  
 Pointers for 

formative 

assessment 

 Materials required 

Testing the prior 
knowledge 
 
 
LO1 Recognizes that 
Tropical Evergreen 
forests are found in 
the heavy rainfall 
areas. 
 
 
1.1 Identify that 
Tropical Deciduous 
Forests are the most 
wide spread forests 
of India.   
  
1.2 Identify the 
heavy rainfall areas 
of the Western 
Ghats, Island groups 
and Assam and  
Tamil Nadu coasts 
 
 
 
 
 
 
 

Test the prior knowledge by posing some questions: 
What do you know about flora and fauna. 
Name the major types of vegetation found in India. 
 
Which type of forests exists in the heavy rainfall 
regions? 
 
Discuss and explain Tropical Evergreen and Deciduous 
Forests by using map of India, and video. 
 
 
Video Link: 
https://youtu.be/AHSVT6vQ3pM?si=Rrp0FE4Y7sRdy9Rz 
 
Probing questions: 
 

1. What are the different types of trees found in 
the video? 

 
2. In which states are the evergreen forests found 

in India? 
 

3. Name the regions where the deciduous forests 
are found? 
 
 
 
 
 
 

 
 
Which forests are 
also known as 
monsoon forests? 
 
 
 
 
 
 
Into how many 
types are the 
tropical deciduous 
forests divided? 
Name them. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

Atlas 
 

India map 
 
 

Video 
 
 
Video Link: 
https://youtu.be/AHSVT6vQ3pM?si=Rrp0FE4Y7sRdy9Rz 
(Source-You Tube) 

 

 
 
 
 
 
 
 
 

https://youtu.be/AHSVT6vQ3pM?si=Rrp0FE4Y7sRdy9Rz
https://youtu.be/AHSVT6vQ3pM?si=Rrp0FE4Y7sRdy9Rz


 
 
 
 
 
  
LO2 Classifies the 
moist Deciduous and 
Dry Deciduous 
forests.   
 
2.1 Compares the 
foothills of the 
Himalayas and the 
slopes of the 
western ghats  
 
 
 
 
 
 
LO4 Analyze 
different types of 
trees 
 
4.1 Explain the 
importance of 
different trees of 
these regions 
 
 
 
 
 
LO12 Appreciates 
that these forests 
provide variety of 
useful tree, tree 
products and huge 
variety of birds and 
reptiles 

 

 
 
 
Summary: 

• Tropical evergreen forests are found in the 
heavy rainfall areas where the annual rainfall is 
about 200cm. 

• They are found in Western slopes of Western 
Ghats, Island groups, Assam and Tamil Nadu. 

 
▪ Tropical deciduous forests are found where the 

annual rainfall varies between 200cm to 70cm. 
▪ Trees of these forests shed their leaves for 

about 6 to 8 weeks in dry summer. 
▪ These are found in the North eastern states, 

Odisha, Jharkhand, and Chhattisgarh foot hills 
of the Himalayas and east side of Western 
Ghats. 

 
 
 
 
 
 
 
 

 
 
 
 
Project: 
Prepare scrap book 
with different trees 
and animals found 
in the tropical 
deciduous forests. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Activity: 
By using atlas locate 
the states in the 
map of India, where 
the Tropical 
evergreen forests 
and deciduous 
forests are found. 

 
 

 
 

 



 

Teachers’ reflections and experiences: 

(These are meant to assess the teacher’s teaching by himself/herself after teaching of the key concept. Some sample 

questions are given here under. 

Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down 

reflections and experiences.) 
• Did I clearly communicate the lesson objectives to the students? 

• Did I use effective instructional strategies to engage students in the lesson?  

• How well did I manage the classroom during the lesson?  

• Were there any disruptions or behavioral issues that I need to address?  

• What strategies can I implement to improve classroom management? 

• Did the students actively participate and show interest in the lesson?  

• How can I better manage the time allocated for each activity? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 



 
 

Class : IX Geography  -   Chapter: Natural Vegetation And Wildlife 
Period No. 3 

                                            Concept: The Thorny Forests and Scrubs                               Date: 
 

Learning 

Outcomes and 

Indicators 

/micro 

competencies 

 

Teaching -Learning Process 

 
Pointers for 

formative 

assessment 

Materials required 

 
Testing the prior 
knowledge 
 
 
LO1 Recognizes the 
Thorny forests and 
Scrubs are found in 
the North -Western 
part of India. 
 
 
 
 
 
 
 
 
1.1Identify that 
these forests are 
found in the 
regions with less 
than 70cm rainfall. 
 
 
 
LO3 Explain about 
the thorny forests. 
 
 

 
To test the prior knowledge the following questions 
will be asked  
 
Name the major types of vegetation found in India. 
 
Which forests are found in the Northern -Eastern 
states of India? 
 
Name some states in the North-West India.  
 
What type of trees and scrubs are found in the desert 
region? 
 

 
 
 
 

 
 
 

 
 
 
 
In which part if India are 
the thorny forests and 
scrubs found in India? 
 
 
 
 
 
 
Describe the trees in the 
thorny forests. 
 
 
 
 
 
Collect some pictures of 
different animals and 
some trees found in this 
region. 
 

 
 
 
 
 

  
 
 

India map 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 



 
 
 
 
3.1 Describe the 
trees of these 
forests 
 
 
 
 
 
 
 
  
LO5 Interprets map 
in page number 92 
 
 
5..1 Locate Gujarat, 
Rajasthan, M.P, 
U.P, Chhattisgarh 
and Haryana 
 

Explain the thorny forests and scrubs by showing  
India map, pictures& video 

 
 
Video Link: 
https://youtu.be/wGiOhrR3jZc?si=7q5IZDTH2zYHedm
d 
 (Source: You Tube) 
 
Discuss thorny forests and scrubby posing some 
questions 
 
What are the different types of vegetation found in 
India? 
 
In which part of India do you find the thorny forests 
and scrubs? 
 
Name some states where these forests and scrubs are 
found. 
Summary: 
 
Thorny forests are found in the regions where the 
annual rainfall is less than 70cm. 
These are found in the North Western part of India 
and semi-arid areas of Gujarat, Rajasthan, UP, MP, 
Chhattisgarh and Haryana. 
 
 
 
 
 
 

Activity: 
1.Locate the states where 
the thorny forests and 
scrubs are found. 
 
 
2.Study the given map for 
the forest cover and try 
to find the reasons as to 
why certain states have 
more forest area as 
compared to others? 
 

 
 
 
 

 
 
 
 
 
 

Pictures 
 
 
 
 
 
 
 
 

Atlas 
 

 
 
 
 
 
 
Video 
Video Link: 
https://youtu.be/wGiOhrR3jZc?si=7q5IZDTH2zYHedmd 
(Source: You Tube) 
 

 
 
 
 
 
 
 

https://youtu.be/wGiOhrR3jZc?si=7q5IZDTH2zYHedmd
https://youtu.be/wGiOhrR3jZc?si=7q5IZDTH2zYHedmd
https://youtu.be/wGiOhrR3jZc?si=7q5IZDTH2zYHedmd


  

 

 

Teachers’ reflections and experiences: 

(These are meant to assess the teacher’s teaching by himself/herself after teaching of the key concept. Some sample questions 

are given here under. 

Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down 

reflections and experiences.) 
• Did I clearly communicate the lesson objectives to the students? 

• Did I use effective instructional strategies to engage students in the lesson?  

• How well did I manage the classroom during the lesson?  

• Were there any disruptions or behavioral issues that I need to address?  

• What strategies can I implement to improve classroom management? 

• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 

Class : IX Geography- Chapter: Natural Vegetation And Wildlife 
Period no. 4 

                                                          Concept: Montane Forests                                           Date: 
 

Learning Outcomes 

and Indicators 

/micro competencies 

 

Teaching -Learning Process 

 
Pointers for formative 

assessment 
Materials required 

Testing the prior 
knowledge 
 
 
LO3 Explains the change 
in vegetation in the 
mountainous region 
 
 
 
 
 
 
 
3.1 Illustrates some of the 
mountainous regions in 
the Northern regions. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Test the prior knowledge by posing some 
questions 
Where do you notice thorny bushes and 
scrubs 
Name the mountains and hills found in 
the Northern India. 
 
Name the mountains found in the 
Southern India. 
 
Name some trees found in the forests. 
 
 
Discuss and explain Montane forests by 
using map of India, pictures and by 
posing some questions. 
 

 
 
 
 
 

Quiz: The following questions will be 
asked… 
 
 
In which part of India are the 
Montana Forests found? 
 
 
 
For every 1000 mt altitude, the 
decrease in temperature is…. 
 
 
 
What type of forests are found 
between a height of 1000 mt and 
2000 mt? 
 
 
 
 
 Which type of trees are predominant 
in the wet temperate type of forests? 
 
 
 
Name some coniferous trees found at 
an altitude of 1500 and 3000 mt. 
 
 
 

 
 
 
 

NCERT textbook Pictures 
 
 

India map 
 
 

 

 
 
 
 
 



 
 
 
 
 
LO2 Differentiate the 
trees found in the higher 
elevation between 1500 
and 3000 mt and 1000 
and 2000 mt 
 
 
2.2 Outlines the 

formation of snow in 
the Himalayas                  

 
 
LO4 Analyze the decrease 
in temperature with 
altitude 
 
 
LO12 Appreciates the 
variety of animals found 
in this region 
 
 
 
LO1 Recognizes the 
nomadic tribes like Gujjar 
and the Bakarwals 
 
 
 
1.1 Define the nomadic 
people 
 
 
 
 
 
 
 
 

 
 

 
Name the different landforms. 
 
In which type of landform do you find the 
Montane forests? 
 
In which part of India can you find 
Montane forests? 
 
Name the states where these forests are 
found. 
 
Summary: 

• As the temperature decreases 
along with altitude there will be 
a corresponding change in the 
vegetation in the mountainous 
regions. 

• These are found in the 
mountainous areas of Jammu & 
Kashmir, Himachal Pradesh, 
Uttarakhand, Sikkim and 
Arunachal Pradesh. 

• Wet temperate forests, 
temperate forests, temperate 
grasslands, alpine forests, alpine 
grasslands and tundra forests 
are found in these regions. 

 
Name the mountains found in the 
northern most part of India. 
 
 
 
What type of grasslands are found at 
an altitude above 3600 mt? 
 
 
 
Name some common trees found in 
this region. 
 
 
 
 
Which nomadic tribes are found in 
this region? 
 
 
 
 
 
Name any two rare animals found in 
this region. 
 
 
 
Project: 
Prepare a model of different types of 
vegetation in India. 
 
 
 

  
 
 
 
 
 
 
 
 
 
 
 
 

 



 
 
 
 

  

Teachers’ reflections and experiences: 

(These are meant to assess the teacher’s teaching by himself/herself after teaching of the key concept. Some sample questions 

are given here under. 

Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down 

reflections and experiences.) 
• Did I clearly communicate the lesson objectives to the students? 

• Did I use effective instructional strategies to engage students in the lesson?  

• How well did I manage the classroom during the lesson?  

• Were there any disruptions or behavioral issues that I need to address?  

• What strategies can I implement to improve classroom management? 

• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

 
Class : IX- Geography-Chapter: Natural Vegetation And Wildlife 

Period no. 5 
                                                Concept: Mangrove Forests                                           Date: 

 

Learning Outcomes and 

Indicators /micro competencies 

 

Teaching -Learning Process 

 
Pointers for formative 

assessment 
Materials required 

Testing the prior knowledge 
 
 

LO1 Recognizes the mangrove tidal 
forests found in the coasts and the 
importance of the medicinal plants 

 
 
 
 
 

1.1 Recognizes and describes the 
medicinal plants and their uses 

 
 

 
 
 
 
 
 
 
 

 
 

LO12 Feels sensitive for the critically 
threatened and endangered medicinal 
plants. 

 
 
 
 

Test the prior knowledge by posing  
question- 
Name some montane forests. 
⚫ Name the important rivers in 

India. 
⚫ Which is the largest river in 

India? 
⚫ What is a delta? 
⚫ Mention some of the uses of the 

trees in forests. 
 
Discuss and explain mangrove forests  
by using map of India, pictures and 
video 
 
Video Link: 
https://youtu.be/twjPo2Luk5A?si=F5
MKjXU7rYXXEKw3 
(Source: You Tube) 
 
 
 
 
 

 

 
 
Where are Mangrove 
forests found? 
 
 
 
 
 
 
Which trees provide 
durable hard timber? 
 
 
 
 
 
 
 
Identify some medicinal 
plants in your locality? 
 
 
 
 
 
 
 
Which plants are used as 
medicine by local people to 
cure some diseases? 
 

 

 
 
 

 
Video Link: 
https://youtu.be/twjPo2Luk5A?si=F5MKjXU7rYXXEKw3 
(Source: You Tube) 
 
 

https://youtu.be/twjPo2Luk5A?si=F5MKjXU7rYXXEKw3
https://youtu.be/twjPo2Luk5A?si=F5MKjXU7rYXXEKw3
https://youtu.be/twjPo2Luk5A?si=F5MKjXU7rYXXEKw3


 
 
 
 

 
 
 
 

 
LO5 Develop map reading and locating 
skills  

 
 
 
 
 
 

5.1.Locate major rivers and the deltas 
of the Ganga, the Brahmaputra, the 
Mahanadi, the Krishna, the Godavari, 
and the Kaveri   

 

 
 
Discuss about medicinal plants by 
showing some pictures, videos and 
posing some questions 
 
 Name some medicinal plants that 
you know. 
Which tree leaves are used for 
chicken pox affected people? 
Which plant is worshipped by the 
Hindus in India? 
   
         
Summary: 
Mangrove forests are found in the 
coastal areas influenced by tides. 
They are also known as tidal forests. 
These forests are found in the delta 
areas of the Ganga, the Mahanadi, 
the Godavari, the Krishna and the 
Kaveri. 
 
Medicinal Plants :India is known for 
its herbs and spices from ancient 
times. The World Conservation 
Union’s Red List has named 352 
medicinal plants of which 52 are 
critically threatened and 49 
endangered. 
 
 
 
 
 
 

 
 
 
 
 
Locate the major rivers and 
deltas in India map. 
 
 
 
 
 
 
Prepare a scrap book of 
some medicinal plants in 
your area and mention their 
uses. 
 
 
 
 
 
 
 
 
 
 
 
Activity: 
 
Identify more medicinal 
plants in your area. Which 
plants are used as 
medicines by local people 
to cure some diseases? 
 
 
 
 
 
 
 
 
 

 
 
 

 

 
 

Sarpagandha                                               Kachnar                                                                                                                            
 
 

 
  

Neem                                                                            Tulasi 
(Source: Google)                     

 

 

 



Activity: Do the activity 
given in Pg.No.96 
 
 

 
 
 
 
 
 
 

 

Teachers’ reflections and experiences: 

(These are meant to assess the teacher’s teaching by himself/herself after teaching of the key concept. Some sample questions 

are given here under. 

Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down 

reflections and experiences.) 
• Did I clearly communicate the lesson objectives to the students? 

• Did I use effective instructional strategies to engage students in the lesson?  

• How well did I manage the classroom during the lesson?  

• Were there any disruptions or behavioral issues that I need to address?  

• What strategies can I implement to improve classroom management? 

• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 

 
 
 
 
 
 
 
 

 



 
 
 

 
Class : IX-Geography-Chapter: Natural Vegetation And Wildlife 

Period no. 6 &7 
                                                                           Concept:  Wild Life                                                               Date: 

 
Learning 

Outcomes and 

Indicators 

/micro 

competencies 

 

Teaching -Learning Process 

 
Pointers for formative 

assessment 
Materials required 

Testing prior 
knowledge/Skill 

 
 
 
 
LO2 Understands 
India is rich in flora 
and fauna. 
 
 
2.1 Explain the Bio 
diversity of India 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Test the prior knowledge by posing some question- 
1.Where do see the Mangrove  
forest? 
2.Do you know the medicinal plants? 
 
Discuss and explain wild life by probing questions-. 
 
1.How does the forest benefit?  
2.What do you notice in the forests? 
3. Have you see what are residing in the forests? 
4.Do you know the National animal of our country? 
5.Can you tell the different kind of animals? 
 
Conclusion: India is rich in fauna, found in different 
climatic regions. India has approximately 90,000 
animal species and about 2000 species of birds. 
The elephants are the most majestic animals among 
the mammals. They are found in the hot wet forests 
of Assam, Karnataka and Kerala. One-horned 
rhinoceroses are the other animals, which live in 
swampy and marshy lands of Assam and West 
Bengal. Arid areas of the Rann of Kachchh and the 
Thar Desert are the habitat for wild ass and camels 
respectively. Indian bison, nilgai (blue bull), 
chousingha (four horned antelope), gazel and 
different species of deer are some other animals 
found in India. 
 

  
 
 
 
 
 
 
 
 
Which is the most majestic 
animal among the mammals? 
 
 
 
 
Where are they found? 
 
 
 
 

 
 
 
 

 
 
 
 
 

Newspaper cuttings 
 
 

India map 
 
 

Video Link: 
 

https://youtu.be/RenlL4zrF2U?si=48QjDFJCgTN7heLi 
 

(Source: You Tube) 
 
 
 

 
 
 
 

https://youtu.be/RenlL4zrF2U?si=48QjDFJCgTN7heLi


 
LO12 Appreciates 
that India is the 
only country in the 
world that has both 
tigers and lions 
 
 
 
 
 
 
 
 
LO1 Recognises 
animals in Ladakh’s 
freezing high 
altitudes 
 
 
 
 
 
 
 
 
 
Understands the 
varieties of Birds 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
India is the only country in the world that has both 
tigers and lions. The natural habitat of the Indian 
lion is the Gir forest in Gujarat. Tigers are found in 
the forests of Madhya Pradesh, the Sundarbans of 
West Bengal and the Himalayan region. 
 
The Himalayas harbour a hardy range of animals, 
which survive in extreme cold. Ladakh’s freezing 
high altitudes are a home to yak, the shaggy horned 
wild ox weighing around one tonne, the Tibetan 
antelope, the bharal (blue sheep), wild sheep, and 
the kiang (Tibetan wild ass). 
 
Ask: 
Can you tell the names of different birds ? 
Do you know the National bird our country? 
 
Conclusion: 
 
Bird life in India is colorful. Peacocks, pheasants, 
ducks, parakeets, cranes and pigeons are some of 
the birds inhabiting the forests and wetlands of the 
country. 
Have you observe the birds moving from one 
country to another? 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Project: 
Collect the pictures of the 
animals found in the freezing 
high altitudes and prepare a 
chart. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Birds migrate over long 
distances every year. Why do 
you think they do this? What 
challenges might they face on 
their journeys? 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Video 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Video: 
Link: 

https://youtu.be/cijI508ZLn4?si=pGn3dJzziMXv_lve 
(Source-You Tube) 

 
 
 
 
 
 
 

https://youtu.be/cijI508ZLn4?si=pGn3dJzziMXv_lve


 
 
Loss of Eco system 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
LO3 Explains the 
steps taken by the 
Government to 
protect flora and 
fauna 
 
3.1 Identify the Bio 
reserves 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
Ask: 

• Can you tell how do the animals and birds 
benefit to us? 

• What do you get from animals and birds? 

• Have you notice that some of the animals 
and birds have been extinct? 

Summary: 
 
Loss of Eco system: Due to excessive exploitation of 
the plants and animal resources by human beings, 
the eco system has been disturbed. 
The main causes of threat to eco system are: 
Hunting for commercial purposes. 
Pollution due to industries. 
Introduction of alien species. 
Deforestation. 
 
Ask: 
1.Why do we need to protect the Bio-diversity? 
2.How can you Suggest the measures to protect the 
animals and conservation of forests? 
3.How does the Government take action on 
protection of flora and fauna? 
 
 
Conclusion: 
 
To protect the flora and fauna of the country, the 
government has taken many steps. 
 

 
 
 
 
Explain the protection activities of the Government 
by a flow chart  
 
 

 
 
 
 
 
 
 
 
 
 
 
In what ways the human 
activities effect the Eco-
system? 
 
 
 
 
 
 
Activity: 
Teacher does make the 
students to read the image 
given in Page No. 98  and let 
them do the activity. 
 

 
 
 
Activity (i) Find out from the 
above newspaper cuttings, 
the main concern highlighted 
in the given news items.  
 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

Explain Wild life reserves by presenting a video: 
 

Video Link: 
https://youtu.be/RenlL4zrF2U?si=48QjDFJCgTN7heLi 

(Source: You Tube) 
 
 
 
 
 
 
 
 
 
 
 
 

Flow chart 
 
 
 
 
 
 

https://youtu.be/RenlL4zrF2U?si=48QjDFJCgTN7heLi


 
 
 
 
 
 
 
 
 
 
LO5 Interprets 
figure 5.7 in pg.no 
100 
 
5.1 Locate the 
states where 
different animals 
are found 
 
 

 
 
 
 
  

 
 
Video: Discuss Biosphere Reserves in India by a 
video. 
 
Link: 
https://youtu.be/cijI508ZLn4?si=pGn3dJzziMXv_lve 
 
 

(ii) Collect more information 
about various endangered 
species from newspapers and 
magazines.                                        
(iii) Find out various steps 
taken by the Indian 
government to protect them. 
(iv) Describe how you can 
contribute to the protection 
of endangered animals and 
birds. 
 
 
Activity: 
In an outline map of India 
locate Wild life sanctuaries, 
bird sanctuaries and national 
parks.  

 
 
In which part of India are 
more wildlife sanctuaries 
located? 
 
In which part of India are 
more National parks located? 
 
Name the two states where 
the Bird sanctuaries are 
located. 
 

 
 
 
 

India Map-Wildlife reserves 
 

 
 
 
 
 
 
 
 
 
 
 
 

Steps taken 
by the Govt. 

to protect 
flora and 

fauna

Financial and 
technical help 
for botanical 

gardens

Eco-
development 

Projects

National 
parks,Zoological 

gardens and 
Sancturies

Eighteen 
Biosphere 

reserves were 
set up

https://youtu.be/cijI508ZLn4?si=pGn3dJzziMXv_lve


 
                                                                                                                                           

 
 
 
 
 

 

Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching by himself/herself after teaching of the key concept. Some sample questions are given here 
under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections and 
experiences.) 

• Did I clearly communicate the lesson objectives to the students? 

• Did I use effective instructional strategies to engage students in the lesson?  

• How well did I manage the classroom during the lesson?  

• Were there any disruptions or behavioral issues that I need to address?  

• What strategies can I implement to improve classroom management? 

• Did the students actively participate and show interest in the lesson?  

• How can I better manage the time allocated for each activity? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



 
 

Class: IX-Geography: Chapter: Natural Vegetation and Wildlife 
Period no. 8 Assessment Plan- Worksheet – 20 Marks 

 
I. Multiple Choice Questions: 4 x 1 = 4 Marks 

1. Which are the most wide spread forests in India? 

a. Tropical Evergreen forests  b. Tropical Deciduous forests  c. Montane forests  d. Mangrove forests 

2. Which medicinal plant is found only in India? 

a. Tulasi     b. Neem      c. Sarpagandha       d. Kanchnar 

3. Arrange the following types of montane forests according to their altitude. 

 1. Temperate forests   2. Alpine vegetation     3. Wet Temperate forest   4. Temperate grasslands 

a. 3,1,4,2       b. 4,1,2,3       c. 1,2,3,4        d. 4,1,3,2 

4. Which one of the bio-reserves of India is not included in the world network of bio-reserves? 

a. Nilgiri        

b. Gulf of Mannar       

c. Manas        

d. Nanda Devi 

II. Short answer type questions: 2 x 2 = 4 Marks 

1. Distinguish between flora and fauna. 

2. What is Project Tiger? 

III. Answer the following question in brief: 1 x 3 = 3 Marks 

Why has India a rich heritage of flora and fauna? 

IV. Locate the following in map of India: 1 x 4 = 4 Marks 

On an India outline map locate the following: 

A. The Gulf of Mannar B. Simlipal National park C. Chandaka Wildlife Sancturary  D. Ladakh 

III. Essay answer type question: 1 x 5 = 5 Marks 

Mention few endangered species and list out various steps taken by the Indian Government to protect them. 
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LESSON PLAN 

CLASS: IX CLASS 

LESSON: 6 POPULATION (GEOGRAPHY) 

No. of Periods Allotted: 09 
Aims of Education:  

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient knowledge to understand the world around them. 

An individual should be able to make an informed decision. This fundamentally requires knowledge in breadth and depth.  

b. Health and wellbeing 

c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual may be oriented towards sustaining 

and improving the democratic functions of Indian society.  

d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  

e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role in the mode of associated living. An 

individual should acquire capacities and a disposition to contribute meaningfully to culture. 

Nature of Social Sciences:  
Social Science is a systemic study of human society and the relationship between the individual and society, social institutions, and organizations. It draws its content 

from the disciplines of History, Geography, Political Science, and Economics, to provide an interdisciplinary understanding of society and its functions. At the heart of 

Social Science education lays an understanding of the world, the diverse concerns of human society, and participating in it as empathetic and responsible citizens. 

The aims of Social Science in school education: 

a. Develop the disciplinary knowledge and understanding of how society functions through interplay of historical, geographical, social, economic, and political 

factors. 

b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ skills to engage with the key 

questions and issues confronting society. These could be specifically seen as:  

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a problem-solving attitude,  

iv. Skills to collect, organize, analyse, represent, and present data and information on various historical, geographical, and socio-political issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful responses to contemporary 

concerns of society.  

 

c. Foster ethical, human, and Constitutional values 
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CURRICULAR GOALS AND COMPETENCIES 

 

CG-4   Develops an understanding of the inter-relationship between human beings and their physical environment and how that influences the livelyhood, culture and 

the biodiversity of the region. 

C-4.1 Locates physiographic regions of India and the climatic zones of the world on a globe/map. 

C-4.4   Analyses and evaluates the inter relationship between the natural environment and human beings and their cultures across regions and, in the case of India, the 

special environmental ethos that resulted in practices of nature conservation.  

C-4.5 Critically evaluates the impact of human interventions on the environment, including climate change, pollution, shortages of natural resources (particularly 

water), and loss of biodiversity; identifies practices that have led to these environmental crises and the measures that must be taken to reverse them. 

CG-8   Evaluates the economic development of the country in terms of its impact on the lives of its people and nature. 

C-8.1   Gathers, comprehends and analyses data related to income, capital, poverty and employment in one’s locality, region that at the national level.  
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PERIOD-01 
INTRODUCTION

PERIOD-02 
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POPULATION 
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Period and Topics Learning Outcomes Indicators (from Learning Framework +  

CBSE 2023 curriculum) 
Period - 1 Introduction  LO:1 Explain cause & effect relation between people, economy & 

society   

C 1: Identifies the impact of people in the development of 

economy/Society 

Period -2 - Population Size 

and Distribution by 

Numbers 

LO.2 Recognizes & Retrieves facts, figures about population, size 

& distribution. 

C 2: Describe diversified distribution of population in different 

regions of the country. 

Period -3 India's population 

Distribution by Density 

LO. 3: Analyze & evaluate information is reference to India 

population distribution by density.  

C 3: Examines the factors responsible for differences in the 

density of population across the nation. 

 

Period-4& 5 Population 

Growth 

LO. 4: Analyze the information in relation to population growth. C 4: Examines the method of calculating & comparing 

population growth in absolute numbers. 

Period-6 Processes of 

Population, Change / 

Growth -01 

L.0.5 Recognizes & Retrieves facts, figures about population 

growth. 

C 5: Recognize & describe different population indicators like 

Birth Rate, Death Rate, Infant Mortality Rate, Maternity 

Mortality Rate, sex ratio etc…. 

Period-7 Processes of 

Population, Change / 

Growth-02 

L.O.6 Explain cause & effect relation with regards to migration. C 6: Examine the inter-relationship between population growth 

un-employment poverty migrations. 

Period-08 Adolescent 

Population, National 

Population Policy -2000 

L.O.7 : Appreciate the role of adolescent Population- 

L.O.8 Analyze the significant features of Nations Population 

Policy. 

C 7 : Empathises about the needs of adolescent population: 

 

Period-09 –  

ASSESMENT - To review what worked well in the ideas and thoughts in to presentation process and identifying any areas for improvement and plan to revise the 

process. 

REMEDIAL TEACHING- Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in Assessment 

  

Note: 

 1.The teachers should not exclude ‘Do you know? and Find out’ given in the textbook, pertaining to the chapter.                                                                                            

2. Teacher may take an assessment during the lesson 
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Class: 9 Geography 

Chapter –6 Population 

Period No: 01 

Key concepts: Introduction 

Date: 

TOPIC / SUB TOPIC, 
LEARNING OUTCOMES & 
INDICATORS 

PEDAGOGICAL PROCESSES/ TEACHING LEARNING 
PROCESS 

 

ASSESSMENT STRATEGIES  MATERIALS 
REQUIRED 

Introduction: 

 

LO:1 Explain cause & effect 

relation between people, 

economy & society  

 

C 1: Identifies the impact of 

people in the development of 

economy/Society  

20 m. 

 

 

Population  

 

10 min 

 

 

 

Census: 

10 min  

Probing questions to check prior knowledge. 

 

- Name the resources required for the production of food 

grains. 

- Give Some Example for Natural resources. 

- Give some examples for human resource. 

- Who produces food grains by using resources? 

(Connect this to introduce the topic- Population) 

 

*Facilitate the teaching-learning process by providing more 

inputs and information on the topic-(explanation)* 

 

Activity- Discussion 

Ask students to discuss on the topic –  

‘Is population a boon or bane?’ 

Summarize: The people are important to develop the economy 

and the society. The people make and use resources and are 

themselves resources with varying quality. Coal is but a piece 

of rock, until people were able to invent technology to obtain it 

 

 

 

 

 

Give Some Example for Natural resources. 

 

Give some examples for human resource. 

 

What is population'? 

 

 

-What is census? 

 

-When did the first Census taken in India? 

 

-In which year The First Complete Census in 

India was taken?  

 

- Who provides information regarding the 

 

 

https://youtu.be/rn894

gzecMQ?si=Xqd35dD

e5AfKnQVi 

 

 

 

 

(Source-pexel) 

 

https://youtu.be/rn894gzecMQ?si=Xqd35dDe5AfKnQVi
https://youtu.be/rn894gzecMQ?si=Xqd35dDe5AfKnQVi
https://youtu.be/rn894gzecMQ?si=Xqd35dDe5AfKnQVi
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 and make it ‘resource’. 

Comprehend that the development of economy and Society 

depends on effective utilization of both natural and human 

resources and the importance of collecting demographic data 

through census. 

The census of India provides us with information regarding the 

population of our country. 

population of our country? 

 

 

 

 

 

 

 
 
 

 

(Source-Google) 

 

 

Teacher’s reflections and experiences: 
1. Is the lesson appropriately timed? _____________ 

2. Is the flow of lesson plan clear, smooth and logical? _____________ 

3, Is each stage of lesson aligned to learning objectives? _____________ 

4. Is there space for students to collaborate and cooperate with each other? _____________  

5. Does the lesson provide adequate opportunity for the students to practice skills? _____________ 

6. Any Specific reflection by teacher ( have to write based on teacher’s personal experience and observations ) 

______________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________ 
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Class: 9 Geography 

Chapter –6 Population 

Period No: 02 

Key concepts: Population Size and Distribution by Numbers 

Date: 

TOPIC / SUB TOPIC, 
LEARNING OUTCOMES & 
INDICATORS 

PEDAGOGICAL PROCESSES/ TEACHING LEARNING 
PROCESS 
 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

Prior concepts:   

5 Mins 

 

 

 

 

 

 

 

 

 

 

 

Distribution of population by 

Numbers: 

30 Mins 

 

LO.2 Recognizes & Retrieves 

facts, figures about population, 

size & distribution. 

Recapitulation:  Probing questions to check the previous 
understanding and establish connection between topics. 
 

1. Name the body that is responsible for collecting information 

about the people of India. 

2. What was the importance of the year 1872 regarding 

census? 

3. What is the size of India's population in 2011? 

4. Name the least populous state in our country. 

4. Why do you think that all states in India are not having 

same population 

 

(Connect this to introduce the topic- Distribution of population 

by Numbers) 

 

*Facilitate the teaching-learning process by providing more 

inputs and information on the topic-(explanation)* 

 

 

 

 

1.What was India's population 

in 2011? 

 

2. Is the population in India distributed 

evenly? Why? 

 

3Which is the smallest state in terms of 

population? 

 

4. Which is the most population state? Give 

reason, 

 

5. Almost half of India's population lives in 

Five states. Locate these 05 states in India 

Map. 

 

6. Read the following pie diagram and answer 

the questions given below. 

 

 

 

(Source-Google) 
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C 2: Describe diversified 

distribution of population in 

different regions of the country 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Conclusion – 5 Mins 

 

 

 

Activity: Picture Reading:  

Ask the students to read the Pie-diagram given below and fill 

the following table

 

 

Sl 

No  

Name of the 

State  

% of population in total Population  

   

 

(Use this to re-affirm the understanding on the figures about 
population, size & distribution) 
 

Summarize: Comprehend that the population distribution is 

diversified in size and distribution across different regions of 

the country. India’s population as on March 2011 stood at 

1,210.6 million, which account for 17.5 per cent of the world’s 

population. These 1.21 billion people are unevenly distributed 

over our country’s vast area of 3.28 million square km, which 

accounts for 2.4 per cent of the world’s area (Figure 6.1) 

 

 

 

 

*What is the share of India area in world’s 

area? 

 

*What is the share of India population in 

world’s population? 

 

 

 

 

 

 

  

 

 

Fig 6.1: India’s 

Share of World’s 

Area and 

Population 

 

 

 

Fig. 6.2: 

Distribution of 

Population 
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Teacher’s reflections and experiences: 
1. Is the lesson appropriately timed? _____________ 

2. Is the flow of lesson plan clear,smooth and logical? _____________ 

3, Is each stage of lesson aligned to learning objectives? _____________ 

4. Is there space for students to collaborate and cooperate with each other? _____________ 

5. Does the lesson provide adequate opportunity for the students to practice skills? _____________ 

6. Any Specific reflection by teacher ( have to write based on teacher’s personal experience and observations ) 

______________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________ 
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Class: 9 Geography 

Chapter –6 Population 

Period No: 03 

Key concepts: India's population Distribution by Density 

Date: 

TOPIC / SUB TOPIC, 
LEARNING OUT COMES & 

INDICATORS 

PEDAGOGICAL PROCESSES/ TEACHING LEARNING 
PROCESS 

 

ASSESSMENT STRATEGIES MATERIALS REQUIRED 

Prior concepts:  

 5 min  

 

 

 

 

 

Analyze India's Population 

Distribution by Density –                   

30 min 

 

 

 

LO. 3: Analyze & evaluate 

information in reference to 

India population distribution by 

density. 

 

 

 
Recapitulation:  Probing questions to check the previous 
understanding and establish connection between topics. 
 
1. What is the population of India as per 2011 census? 

2. Can you tell the population of Andhra Pradesh as per 2011 

census. 

3. Name the most-populous state in India as per 2011 census. 

4. What do you think are the reasons for Rajasthan being the 

largest state in the area is not the most-populous state? 

(Connect this to introduce the topic- Distribution of population 

by Numbers) 

 

*Facilitate the teaching-learning process by providing more 

inputs and information on the topic-(explanation)* 

 

 

 

 

 

* Find out the population density of 

Bangladesh and Japan. 

 

*Locate five most densely populated 

States in INDIA map. 

 

*Locate five least densely populated 

States in India map. 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

Charts 
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C 3: Examines the factors 

responsible for differences in 

the density of population across 

the nation. 

  

 

 

 

 

 

 

 

 

 

 

 

 

Conclusion: Population density is calculated as the number of 

persons per unit area. The population density of India in the 

year 2011 was 382 persons per sq km. Densities vary from 

1,102 persons per sq km in Bihar to only 17 persons per sq km 

in Arunachal Pradesh. 

Activity: Data Interpretation  

Read the following Map and fill the table given below. 

 

 

S.No No of Persons per Sq.Km Name of the 

States 

No of 

States 

01 250 and below    

02 251-500   

03 500-750   

04 751-1000   

05 1001 and above    

 

 

 

Activity: 

Read the following map and answer 

the questions given below. 

 

 

• How many states have 

population density below 250? 

• How many states have 

population density above 750?  

 

 

 

 

India Map 

 

 

 

 

 

India- thematic map of 

population 

 

 

 

 

 

Fig. 6.3: Density of 

Population (Census of 

India 2011) 
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(Use this to re-affirm the understanding on the figures about 
India population distribution by density.) 

 

Summarize: Comprehend the various factors like terrain, 

availability of natural resources, history of the place and 

connectivity responsible for differences in the density of 

population across the nation. 

Teacher’s reflections and experiences: 
1. Is the lesson appropriately timed? _____________ 

2. Is the flow of lesson plan clear  ,smooth and logical? _____________ 

3, Is each stage of lesson aligned to learning objectives? _____________ 

4. Is there space for students to collaborate and cooperate with each other? _____________ 

5. Does the lesson provide adequate opportunity for the students to practice skills? _____________ 

6. Any Specific reflection by teacher ( have to write based on teacher’s personal experience and observations ) 

______________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________ 
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Class: 9 Geography 

Chapter –6 Population 

Period No: 4& 5 

Key concepts: Population Growth 

Date: 

TOPIC / SUB TOPIC, 
LEARNING OUT COMES 

& 
INDICATORS 

PEDAGOGICAL PROCESSES/ TEACHING LEARNING 
PROCESS 

 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

Prior concepts: 

5 minutes. 

 

 

 

 

Population Growth 

 15 min  

LO 4: Analyze the 

information in relation to 

population growth. 

 

C 4: Examines the method 

of calculating & comparing 

population growth in 

absolute numbers. 

 

 

 

 
Recapitulation:  Probing questions to check the previous 
understanding and establish connection between topics. 
 

1. What was India's population in 2011? 

2. What was India's population in 2001? 

3. How did the population change between 2001– 2011? 

 

(Connect this to introduce the topic- Population Growth in 

India) 

 

*Facilitate the teaching-learning process by providing more 

inputs and information on the topic-(explanation)* 

Conclusion: Growth of population refers to the change in the 

number of inhabitants of a country/territory during a specific 

period of time, say during the last 10 years. Such a change can 

be expressed in two ways: in terms of absolute numbers and in 

terms of percentage change per year. 

 

 

 

 

 

 

 

What is population growth? 

 

 

 

How many Times the population increased 

from 1951 to 2011? 

 

What happened when a low annual rate is 

applied to very large population? 

 

Read the following bar graph and answer the 

given questions? 

 

 

 

 

 

  

 

  

 

 

 

 

 

India Map 
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Absolute increase- 

Percentage change  

Per Annum 

 

Population Steadily 

increasing: 

 20 minutes 

 

 

 

 

 

 

Declining Trends of 

Population growth rate an 

analysis- 

 10 min  

 

 

 

 

 

 

 

Activity- Ask the students to read the following table and 

write their observations. 

Group Activity:  

 Ask the students to read the following Graph and answer the 

following questions  

 

* From which decade the population growth rate declines? 

* What were the reasons for the declining? 

(Use this to re-affirm the understanding on the Population 
Growth.)                                                                                            
Summarize: Comprehend the various ways how the change in 

no. of inhabitants of a Country / territory took place during 

different periods. 

 

 

 

i) In which decade more no of people 

added? 

ii) In which decade the population 

declines? 

iii) What is the significance of 2023 

regarding India’s population? 

 

 

 

 

 

 

 

 

 

Fig. 6.4(b): India’s 

Population 1901-

2011 
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Teacher’s reflections and experiences: 
1. Is the lesson appropriately timed? _____________ 

2. Is the flow of lesson plan clear, smooth and logical? _____________ 

3, Is each stage of lesson aligned to learning objectives? _____________ 

4. Is there space for students to collaborate and cooperate with each other? _____________ 

5. Does the lesson provide adequate opportunity for the students to practice skills? _____________ 

6. Any Specific reflection by teacher (have to write based on teacher’s personal experience and observations) 

____________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________ 
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Class: 9 Geography 

Chapter –6 Population 

Period No: 6 

Key concepts: Processes of Population, Change / Growth -01 
Date: 

TOPIC / SUB TOPIC, 
LEARNING OUT COMES 

& 
INDICATORS 

PEDAGOGICAL PROCESSES/ TEACHING LEARNING 
PROCESS 

 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

Prior concepts: 

5 minutes.  

 

 

Understand Processes of 

Population 

Change/Growth.                        

35 minutes.  

 

.  

 

L.0.5 Recognizes & 

Retrieves facts, figures 

about population growth. 

 

C 5: Recognize & describe 
different population indicators 
like Birth Rate, Death Rate, 
Infant Mortality Rate, 
Maternity Mortality Rate, sex 
ratio etc. 

 

 

 

Recapitulation:  Probing questions to check the previous 
understanding and establish connection between topics. 
 

• What is the population in absolute numbers in 2011? 

• Describe what population growth is all about. 

• Mention the formulae to calculate absolute increase of 

population. 

 

Activity – Discussion 

 

‘Ask the students to discuss and analyse the reasons for 

differential growth of population during different time 

periods.’ 

Can you tell the reason for population growth? 

Do you observe that people moving from your area are 

moving to another? 

 

(Connect this to introduce the topic- Understand Processes of 

Population Change/Growth.) 

  

 

 

 

 

 

 

 

 

 

 

● What are three main processes of change of 

population. 

 

 

 

●What is birth rate? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Charts 

 

 

 

 

 

(source-youtube) 
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*Facilitate the teaching-learning process by providing more 

inputs and information on the topic-(explanation)* 

 

Conclusion: There are three main processes of change of 
population - birth rates, death rates and migration. The natural 
increase of population is the difference between birth rates and 
death rates. Birth rate is the number of live births per thousand 
persons in a year. Death rate is the number of deaths per thousand 
persons in a year. The third component of population growth is 
migration. Migration is the movement of people across regions and 
territories. Migration can be internal (within the country) or 
international (between the countries). 

 

Activity- Data Analyses: 

 

Ask the students to read the following table and answer the 

question given below.  

 

 

● What happens when birth rates are higher 

than death rates? 

 

 

 

 

 

 

●From   which year The death rates have 

rapidly declined? . 

 

 

 

 

 

 

 

 

 

 

 

●Since 1981, birth rates have also started 

declining gradually. What are the reasons for 

this trend? 

 

 

 

 

 

 

 

 

 

 

 

PPT 
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1. What is the increase in population of India from 2001 

to 2011? 

2. Why the population increased from one decade to 

another decade? 

3. What is birth rate? 

(Use this to re-affirm the understanding on the ways of 
calculating Population Growth/change.) 

 

Summarize: Comprehend the difference between birth-rate and 
death-rate and various reasons for high birth-rate and high 
birth-rate in previous years and rapid decline in death rates 
since 1951. 

Teacher’s reflections and experiences: 
1. Is the lesson appropriately timed? _____________ 

2. Is the flow of lesson plan clear, smooth and logical? _____________ 

3, Is each stage of lesson aligned to learning objectives? _____________ 

4. Is there space for students to collaborate and cooperate with each other? _____________ 

5. Does the lesson provide adequate opportunity for the students to practice skills? _____________ 

6. Any Specific reflection by teacher ( have to write based on teacher’s personal experience and observations ) 

____________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________
________ 
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Class: 9 Geography 

Chapter –6 Population 

Period No: 7 

Key concepts: Processes of Population, Change / Growth-02 
Date: 

TOPIC / SUB TOPIC, 
LEARNING OUT COMES 

& 
INDICATORS 

PEDAGOGICAL PROCESSES/ TEACHING LEARNING 
PROCESS 

 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

Prior concepts: 

    5 minutes.  

 

 

 

 

 

 

 

Processes of Population 

Change/Growth  

   35 minutes. 

 
L.O.6 Explain cause & effect 
relation with regards to 
migration. 

 

 

 

 
C 6: Examine the inter-
relationship between 
population growth un-
employment poverty 
migrations. 

Recapitulation:  Probing questions to check the previous 
understanding and establish connection between topics. 
 

1. What is birth rate? 

2. What is death rate? 

3. What happens when birth rate is higher than death 

rate? 

4. Differentiate between trip, tour and travel. 

5. What do you say if people moved from one place to 

another permanently? 

(Connect this to introduce the topic- Understand Processes of 

Population Change/Growth.) 

 

*Facilitate the teaching-learning process by providing more 

inputs and information on the topic-(explanation)* 

 

Activity – Discussion 

 

Ask the students to list out reasons for rapid increase in rural-

 

 

 

 

 

 

■ What are the three processes of Population 

Change? 

 

 

 

 

 

 

■What is migration? 

 

 

 

 
 

 

 

 

 

 

Charts 

 

 

https://youtu.be/B

0_MN6JthNY?si

=aSCsA-

5e6ouQjEKE 

(source-youtube) 

https://youtu.be/B0_MN6JthNY?si=aSCsA-5e6ouQjEKE
https://youtu.be/B0_MN6JthNY?si=aSCsA-5e6ouQjEKE
https://youtu.be/B0_MN6JthNY?si=aSCsA-5e6ouQjEKE
https://youtu.be/B0_MN6JthNY?si=aSCsA-5e6ouQjEKE
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urban migration. 

 

 

 

Activity – Data Collection 

Ask the students to prepare the list of migrants (both internal 

and international) from their villages. 

 

(Use the activities to re-affirm the understanding on the ways 
of calculating Population Growth/change.) 

 
Summarize: Comprehend that over-population leads to un-
employment and poverty, which further leads regional-imbalances 
and migrations. 
 

 

 

 

■ What is the result of rural-urban migration 

in India   

 

 

■ Locate two million plus cities in Andhra 

Pradesh map. 

 

 
(source-google) 

 

 

 

 

 

 

 

Teacher’s reflections and experiences: 
1. Is the lesson appropriately timed? _____________ 

2. Is the flow of lesson plan clear, smooth and logical? _____________ 

3, Is each stage of lesson aligned to learning objectives? _____________ 

4. Is there space for students to collaborate and cooperate with each other? _____________ 

5. Does the lesson provide adequate opportunity for the students to practice skills? _____________ 

6. Any Specific reflection by teacher ( have to write based on teacher’s personal experience and observations ) 

____________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________ 
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Class: 9 Geography 

Chapter – 6 Population 

Period No: 8 

Key concepts: Adolescent Population, National Population Policy -2000 

Date: 

TOPIC / SUB TOPIC, 
LEARNING OUT COMES 

& 
INDICATORS 

PEDAGOGICAL PROCESSES/ TEACHING LEARNING 
PROCESS 

 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

Prior concepts 

5 Mints 

 

 

Adolescent Population. 

15 minutes.  

 

 

 

The National Population 

Policy 2000 

 

20 minutes.  

 

LO 7: Appreciate the role of 

adolescent Population- 

 
C 7: Empathizes about the 
needs of adolescent 
population: 
 
 
 
 
 
 
 

Recapitulation:  Probing questions to check the previous 
understanding and establish connection between topics. 

• What is migration? 

• What factors does attract the migrants? 

Ask:  

▪ Whose age people are considered as children? 

▪ Who are old persons? 

▪ If the children are in your age group, how do you call 

them? 

Conclusion: 
■ The people who are in the age group of 10 to 19 are called 

as adolescents 

■ Adolescent Population constitutes 1/5of the total population 

of India  

■ Nutrition requirements of adolescents are higher than those 

of normal children or adults.  

Stunted Children. 

Child stunting refers to child who is too short for his / her age 

and is chronic recurrence of malnutrition.  

Anemia is problem of not having enough healthy red-blood 

cell or hemoglobin to Carry oxygen to the body’s tissues  

 

 

 

 

 

 

 

 

 

 

● Which age group is called 

adolescents? 

 

●” adolescents are the most important 

resource for the future “. Comment. 

 

● What is called stunted growth? 

 

● Can you tell the problems faced by 

adolescent girls.  

 

●What were the two objectives of 

Family Planning Programme,1952. 

 

Activity: Read the National Population 

Policy 2000 and list out the salient 

features. 

 

 

 

https://youtu.be/sw5oEJ

LKrPw?si=C7k-

7r8OubZdvB_P 

 

 

 

 

 

India Map  

 

 

 

 

Videos on IFP 

https://youtu.be/sw5oEJLKrPw?si=C7k-7r8OubZdvB_P
https://youtu.be/sw5oEJLKrPw?si=C7k-7r8OubZdvB_P
https://youtu.be/sw5oEJLKrPw?si=C7k-7r8OubZdvB_P
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L.O.8 Analyze the significant 
features of Nations Population 
Policy. 

 

 

Ask: 

How many children were there in a family in our olden days? 

How many children were there in a family at present days? 

Do you know about the Family Planning Programme? 

Explains- Family planning is the consideration of the number 

of children a person wishes to have. 

 

 

Group Activity: 

Arrange a group discussion on significant features of National 

Population Policy 2000. 

 

 
 
 

Teacher’s reflections and experiences: 
1. Is the lesson appropriately timed? _____________ 

2. Is the flow of lesson plan clear, smooth and logical? _____________ 

3, Is each stage of lesson aligned to learning objectives? _____________ 

4. Is there space for students to collaborate and cooperate with each other? _____________ 

5. Does the lesson provide adequate opportunity for the students to practice skills? _____________ 

6. Any Specific reflection by teacher ( have to write based on teacher’s personal experience and observations ) 

____________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________
________ 
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CLASS: IX CLASS 
CHAPTER /UNIT: 6. POPULATION 

PERIOD: 09 
Key concept: Work Sheet for Assessment - Max.Marks:20 

 
I. Choose the right answer from the four alternatives given below. 4m 

1. Uttar Pradesh accounts for ____% of the country’s population.   [         ] 

   A.15       B.16      C.17      D.18 

2. The first complete census was taken in                                             [         ] 

           A.1872               B.1881               C.1891             D.1901 

3. As per the 2011 census the highest population density found      [         ] 

in this state.  

A. Uttar Pradesh  B. Rajasthan    C .   West Bengal                D. Bihar 

4. The National Population Policy formulated in this year   [          ] 

A. 2009               B. 2005         C. 2003     D.  2000 

III. Very short answer questions. 4m.  

5. What is census? 

6. What is population density? 

IV. Short answers questions.3m  

7. Almost half of India’s population live in five states. Name the five states. .  

V. Essay answers type questions.  

8. How is migration a determinant factor of population change? 4m 

9. What are the significant features of the National Population Policy 2000? 5m 
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Remedial Teaching. 

Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in Assessment 

 

 

 
Source-  https://images.app.goo.gl/TGyyZeDmLMkWPfxA7 

https://images.app.goo.gl/TGyyZeDmLMkWPfxA7
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 CLASS: 9                  SUBJECT: SOCIAL SCIENCE   PART: CIVICS 

NAME OF THE LESSON: 1-WHAT IS DEMOCRACY? WHY DEMOCRACY? 
NO OF PERIODS:10 

Aims of Education:  
a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient knowledge to 

understand the world around them. An individual should be able to make an informed decision. This fundamentally requires 
knowledge in breadth and depth.  

b. Health and wellbeing 
c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual may be 

oriented towards sustaining and improving the democratic functions of Indian society.  
d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  
e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role in the 

mode of associated living. An individual should acquire capacities and a disposition to contribute meaningfully to culture. 

Nature of Social Sciences:  
Social Science is a systematic study of human society and the relationship between the individual and society, social institutions, and 
organizations. It draws its content from the disciplines of History, Geography, Political Science, and Economics, to provide an 
interdisciplinary understanding of society and its functions. At the heart of Social Science education lies an understanding of the world, 
the diverse concerns of human society, and participating in it as empathetic and responsible citizens. 

The aims of Social Science in school education:  
a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of historical, 
geographical, social, economic, and political factors.  
b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ skills 
to engage with the key questions and issues confronting society. These could be specifically seen as:  
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i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent 
narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a 
problem-solving attitude,  

iv. Skills to collect, organize, analyze, represent, and present data and information on various historical, geographical, and socio-
political issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful 
responses to contemporary concerns of society.  

c. Foster ethical, human, and Constitutional values 

Curricular goals:  

Curricular Goals are statements that give directions to curriculum development and implementation. Based on intended educational 
achievement, curricular goals are defined at each stage of education and curricular areas.  

Curricular Goals (Illustrative):   

Goal 1: Understands the Indian Constitution and explores the basic essence of Indian democracy and the characteristics of a democratic government 

Competency:  
Competencies are observable learning behaviours that guide the teacher in assessing the learning of a student as they move along a given 
stage in a subject. 

Competencies (Illustrative):   

C-1: Analyzes the basic features of a democracy and democratic government and compares them with other forms of government  

C-2: Define key features of the economy like production, distribution, demand, supply, trade, and commerce and factors that influence 
these aspects. 
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CURRICULAR GOALS AND COMPETENCIES 
1. CG-5 Understands the Indian Constitution and explores the essence of Indian democracy and the characteristics of a 
democratic government 

● C-5.3 Explains that fundamental rights are the most basic human rights, and they flourish when people also perform their 
fundamental duties  

● C-5.4 Analyses the basic features of a democracy and democratic government – and its history in India and across the world – and 
compares this form of government with other forms of government  

● C-5.5 Analyses the critical role of non-state and non-market participants in the functioning of a democratic government and 
society, such as the media, civil society, socio-religious institutions, and community institutions 

2. CG-6 Understands and analyses social, cultural, and political life in India over time – as well as the underlying historical 
Indian ethos and philosophy of unity in diversity – and recognises challenges faced in these areas in the past and present and the 
efforts (being) made to address them 
● C-6.1 Understands how the Indian ethos and the cultural integration across India did not attempt uniformity, but respected and 

promoted a rich diversity in Indian society, and how this harmonization and unity in diversity, with a historical respect for all 
cultures, women have counted among India’s great strengths by promoting peaceful coexistence  

● C-6.2 Understands that, despite C-6.1, forms of inequality, injustice, and discrimination have occurred in different sections of 
society at different times (due to internal as well as outside forces such as colonization), leading to political, social, and cultural 
efforts, struggles, movements, and mechanisms at various levels towards equity, inclusion, justice, and harmony, with varying 
outcomes and degrees of success 
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9th CIVICS:1-WHAT IS DEMOCRACY? WHY DEMOCRACY? - MIND MAPPING (10 PERIODS)  
Period and Topics Learning Outcomes Indicators (from Learning Framework + CBSE 

2023 curriculum) 
    Period-1 
Introduction to 
Democracy. 

LO3: To understand the broad concept democratic 
and non-democratic government.  
LO1:  To recognize the fact that in all democracies, 
people have the ultimate power to elect and change 
their ruler.  

1.1: Define Democracy 
3.1: Explains the significance of Democracy. 

   Period-2  
Definition of 
Democracy. 

LO3: To understand the purpose and method to 
devise a suitable definition of democracy. 
LO3: To understand, holding an election is 
necessary but not sufficient in itself for a system to 
be called as democratic.  

3.1: Develop Conceptual skills of defining Democracy. 
3.2 Explain the need for election in Democracy 
 

 Period-3  
Who is the ruler in a 
Democracy. 

LO4: To Analyze that in democracy the right of 
decision-making should be with the elected 
representatives. 

4.1: Critically examine that in democracy, the real 
power should be with the elected representatives. 

     Period-4     
Free and Fair 
Electoral 
competition. 

LO3: To understand that in a democracy people 
should have the real opportunity to exercise their 
choice.  
LO3: To understand what constitutes free and fair 
election in a democracy.  

3.1: To evaluate that in a democracy people should 
have the real opportunity to exercise their choice.  
3.2: Explain the need for Free and fair elections in a 
democratic country. 

    Period-5   
Rule of law and 
Respect for rights 

LO3: To understand the concept of Equal 
Citizenship and Universal Adult Franchise.  
LO12: To appreciate that the democratic 
government rules within limits set by constitutional 
law and citizens’ rights. 

12.1:  Appreciate that the elected representative needs 
to adhere to principles like the rule of law and respect 
for rights. 
3.1 Explain about universal adult franchise. 

    Period-6   
Arguments Against 
Democracy. 

LO3: To understand the common arguments against 
democracy. 
LO3: To examine the arguments for Democracy. 

3.1: Evaluate the merits of arguments against 
Democracy. 



5 
 

   Period-7 
Arguments for 
Democracy. 
 

LO2: Compare the merits of Democracy are much 
greater than demerits. 

2.1: Analyze the strength of democracy.  

   Period-8  
Broader Meaning of 
Democracy 

LO3: To understand the need for a representative 
form of democracy in our time.  
LO3. To understand democracy as a value system 
and way of life. 
LO3: Understand the ideals of democracy and its 
necessity.  

3.1: Explain the broader divisions of democracy. 
3.2: Explain the real meaning of Democracy.  
3.3: Evaluate the ideals of Democracy. 

Period-9 
Work Sheet 
Assessment (20 
Marks) 

 
To review what worked well in the ideas and thoughts into the presentation process and identify any areas 
for improvement and plan to revise the process. 

Period-10  
Remedial Teaching  

Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in Assessment 

 

                    Note: 1.The teachers should not exclude ‘Check your progress? ,’Activities’ and Read the cartoon given in the textbook, pertaining to the chapter.             
                              2. Teacher may take an assessment during the lesson. 
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Class: 9 Democratic Politics-1 
Chapter - 1: What is Democracy? Why Democracy? 

Period No: 01 
Key concepts: Introduction to Democracy. 

Date: 
TOPIC/SUB TOPIC, 
LEARNING OUT COMES 
& INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

 
1. Explaining how 
people choose their 
ruler in democracy 
through day-to-day 
examples.  
(15 minutes)  
   
 
 
2. Understanding the 
broad distinction 
between democratic 
and non-democratic 
government.  
(10 mins) 
 
 
 
3. Understanding the 
idea of democracy of 
modern days.  
(15 mins) 

● Posing questions related to democracy. 

✔ You might have heard of elections 
taking place in your area. What is its 
purpose?  

✔ What is the use of casting vote?  

✔ Can people change their government? 
How do they do so? 

✔ Is it possible to do all country across 
the world?  

Discuss: One thing that is common in all 
democracies is that people have the power to 
elect their ruler and change it if they wish to. 
People express their confidence in the ruler 
by casting votes at regular intervals. In 
countries like Myanmar and Saudi Arabia 
rulers are not liable to win the confidence of 
the people. 

Activity 1: Let us take Lyngdoh Madam 
seriously and try to write down the exact 
definition of some of the simple words that we 
use all the time: pen, rain and love. For 
example, is there a way of defining a pen that 
distinguishes it clearly from a pencil, a brush, a 
chalk or crayon.  

� What have you learnt from this attempt?  

� What does it teach us about understanding 
the meaning of democracy? 

Activity 2: Group Work using 
worksheet and map- 
Look at the world map, select a continent of 
your choice, and mark the form of 
governance in the 2 to 3 countries of the 
continent.  Justify your answer. 

 
World Map 

 
Source: 
www.mapsofw
orld.com 
Google 
 
Chart on 
democratic and 
non-democratic 
countries  
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Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 
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Class: 9 Democratic Politics-1 
Chapter - 1: What is Democracy? Why Democracy? 

Period No: 02 
Key concepts: Definition of Democracy. 

Date: 
TOPIC/SUB TOPIC, 
LEARNING OUT COMES 
& INDICATORS 

PEDAGOGICAL PROCESSES / 
TEACHING LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

 
1. Recapitulation  

(5 mins)  

 
2. To understand the 
need to define 
democracy based on its 
feature 

(20 mins) 
 
 
 
 

3. To understand the 
different aspects of 
democracy through pre-
existing definitions.    

(20 mins) 
 

● Recall the concept discussed in 
previous class such as, 

✔ importance of conducting election 
in a democracy,  

✔ distinction between democratic 
and non-democratic government,  

✔ idea of democracy etc.  

● Ask students to read the conversation 
between Matilda Lyngdoh and Merry 
from the textbook and ask.  

Why is it difficult to distinguish between 
democratic and non-democratic 
governments? 

Activity-1: Interpreting Cartoon- 

 
Cartoon on TB Page no: 6 
 

✔ Identify and explain the symbols 
used in the cartoon such as 
military, shape of M etc. 

In which context the cartoon was 
made? 

Video 

 
https://www.youtube
.com/watch?v=_b5c
724ooMg 
Source: YouTube 
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●  Why is the simple definition of democracy 
as mentioned by ‘Yolanda’ during the 
above conversation not adequate to 
distinguish Democratic governments with 
non-democratic governments?  

● Do we all agree with the approach of 
Lyngdoh Madam of defining democracy?   

● Read each of the following definitions and 
examine what it reveals about the features, 
strength and limitations of democracy?  

o Democracy gives every man the right to 
be his own oppressor.  

o Democracy consists of choosing your 
dictators after they’ve told you what you 
think it is you want to hear.  

o Man’s capacity for justice makes 
democracy possible, but man’s 
inclination to injustice makes democracy 
necessary.  

o Democracy is a device that ensures we 
shall be governed no better than we 
deserve.  

o All the ills of democracy can be cured 
by more democracy. 

✔ What does this cartoon convey 
about democracy in Iraq at that 
time?  

 

✔ In the previous lesson we 
understood that election is an 
important process in democracy. 
Does this cartoon convey anything 
different/ additional? What is that? 

 
 
 
 
Activity-2: Group discussion - 
Democracy is off the people, far 
(from) the people and (where they) 
buy the people. Evaluate the 
statement. 

 
 
 
 
 
 
Digital Reading 

https://www.britan
nica.com/search?q
uery=definitions+
+of+democracy 
Source: 
britannica.com 
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Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 
________________________________________________________________________________________________________
________________________________________________________________________________________________________
________________________________________________________________________________________________________
_______________________________________________________________ 
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Class: 9 Democratic Politics-1 
Chapter - 1: What is Democracy? Why Democracy? 

Period No: 03 
Key concepts: Who is the ruler in a democracy. 

Date: 
TOPIC/SUB TOPIC, 
LEARNING OUT COMES 
& INDICATORS 

PEDAGOGICAL PROCESSES / 
TEACHING LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

1. Recapitulation 
  (5 mins) 

 
 

 
2. To understand that 
in democracy real 
power is with those who 
are elected by the 
people.  
 (20 mins) 
 
 
 
 
 
3. To understand and 
interpret political 
cartoon  
( 20 mins) 
 

● Recalls the concepts of the previous 
class. 

✔ Conducting elections is necessary 
but not sufficient in a 
democracy. Do you agree? Why?  

✔ Why it is important to identify the 
features of democracy? 

● Read the case study of Pakistan 
under the rule of General Pervez 
Musharraf.  

What are the amendments conducted in 
Pakistan before conducting the election 
of national and provincial assemblies? 

✔ What was ensured through these 
amendments? 
Can we call Pakistan under 

Project: Use the map of the world 
and locate a country were,  
✔ Elections take place on a 
regular interval, but the real 
power is with the monarch.  

✔ Monarch is the head of the 
state but the real power is with the 
elected representative.  

 
Activity-2: Interpreting political 

cartoon- 

Chart on features of 
Democracy 
 
 
World Map  

 
Source: 
www.mapsofworld.
com, Google. 
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✔ General Musharraf a democracy 
while the election was conducted? 
Why?  

Activity 3: Interpreting political 
cartoon- 
The cartoon was drawn in the context of 
Latin America.  

 
                        TB Page No:  10 

✔ What is the message that the cartoon 
conveys about democracy?  

✔ Do you think that it is applicable for 
Pakistan during the time of 
Musharraf?  

✔ Why do most of the countries of the 
world want to claim that they are 
democratic even if they are not? 

✔ Does this happen sometimes in our 
country as well? 

The cartoon is in the context of 
Syria. Syria is a small west Asian 
country. The ruling Ba’ath Party and 
some of its small allies are the only 
parties allowed in that country. 
 
Observe the cartoon and answer the 
following. (TB Page No:10) 

 

✔ Observe the symbol carefully and 
explain the political context of 
Syria with the help of it.  

 

✔ What does the crown of leaves 
on democracy signify? 

 

✔ Do you think this cartoon could 
apply to China or Mexico?  

 
 
 

  

 
 
 
Cartoon on TB Page 
No:  10 
 
 
Digital Reading 

 
Source: Googe, 
https://ncerttutorials.
com/what-is-
democracy-why-
democracy-
cartoons-and-their-
explanations-
answers-class-9-
civics/ 
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Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 
________________________________________________________________________________________________________
________________________________________________________________________________________________________
________________________________________________________________________________________________________
_______________________________________________________________ 
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Class: 9 Democratic Politics-1 
Chapter - 1: What is Democracy? Why Democracy? 

Period No: 04 
Key concepts: Free and fair Electoral competition. 

Date: 
TOPIC/SUB TOPIC, 
LEARNING OUT COMES 
& INDICATORS 

PEDAGOGICAL PROCESSES / 
TEACHING LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

1. Prior concepts 
    (5 mins) 
 
 
2. To understand that 
in a democracy people 
should have the real 
opportunity to exercise 
their choice. 
(20 mins) 
 
 
 
3. To understand what 
constitutes free and fair 
election in a democracy.  
 (20 Mins) 
 
 
 

● Recalls the concepts of the previous 
class. 

✔ In democracy how it is ensured 
that people are the ruler?  

✔ Apart from conducting election 
what else is to be done to ensure 
that?  

● Ask students to read the case study of 
the election process in China and 
Mexico.  

In China the election is being conducted 
on a regular basis, but people are not 
able to change the ruling party, why? 
 
In Mexico the election is being 
conducted on a regular basis, but people 
are not able to change the ruling party 
until 2020, why? 

Activity 1: Discuss the hypothetical 
scenario in the classroom. Can we 
call this democracy?  

 

✔ The country took loan from 
international agencies. One of the 
conditions for giving loan was 
that the government would reduce 
its expenses on education and 
health. 
 

✔ The country’s leaders cannot sign 
any treaty with another country 
without taking permission from 
its neighboring country. 

 

Chart on Features 
of Democracy. 
 
 
 
 
 
 
 
 
 
 
 
 
Cartoon on TB  
Page No: 12. 
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Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 
________________________________________________________________________________________________________
________________________________________________________________________________________________________
________________________________________________________________________________________________________
_______________________________________________________________ 
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 ● Explain the principle of rule of law: NO 
ONE is above the Law and EVERYONE is 
subject to the law.      

● Democracy is a form of government in 
which:  
⮚ Rulers elected by the people take all the 

major decisions;  
⮚ Elections offer a choice and fair 

opportunity to the people to change the 
current rulers;  

⮚ This choice and opportunity are 
available to all the people on an equal 
basis; and  

⮚ The exercise of this choice leads to a 
government limited by basic rules of the 
constitution and citizens’ rights 

  

Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 
_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
__________________________________________________________________ 
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Class: 9 Democratic Politics-1 
Chapter - 1: What is Democracy? Why Democracy? 

Period No: 06 
Key concepts: Why Democracy? Arguments against Democracy. 

Date: 
TOPIC/SUB TOPIC, 
LEARNING OUT COMES 
&  INDICATORS 

PEDAGOGICAL PROCESSES / 
TEACHING LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

1.Recapitulation 
 (5 mins) 
 
 
 
 
2. To understand the 
common argument 
against Democracy? 

(10 mins) 
 

 
 
 
 
 
3. To examine the merits 
of arguments against 
Democracy.  
 

● ASK, in a democracy why is it 
important for the rulers to work 
within the boundary of the 
constitution and respect the rights of 
citizens?  

● Ask the students to read the debates 
on the merits of democracy, and 
answer: -  

 

✔ What is the argument being 
forwarded against democracy in 
the above discussion?   

 

✔ What are the other arguments 
that you hear against the 
democracy, club them under the 
following: -  

 

Activity 1: Debate- 
Seven decades of democracy and 
there is so much poverty in the 
country. Do we have poverty because 
we are democratic, or do we have 
poverty despite being a democracy?  
 

 
https://helpfulprofessor.com/democra
cy-pros-and-cons/ 
Source: helpfulprofessor.com 
(Google) 
 

PPT 
 
 
 
 
 
Chart 
 
 
Debate Video 

 
https://www.youtu
be.com/watch?v=
qNat4LKxNVM 
Source Google 
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● Address the misconception with the 
help of the following questions:  

✔ Do you think that a dictatorship 
guarantees morality among 
rulers, no corruption and wise 
people in power?  

✔ May the delay in decision 
making be good sometimes?  

✔ In a democracy, people may face 
the lack of representativeness or 
malpractices in the election, but 
is this the problem of the idea of 
democracy itself or the 
mechanism through which we 
implement democracy? Can we 
solve it within the ambit of 
democratic governance?  

● Conclusion: Democracy is not a 
magical solution for all the 
problems. Democracy as a form of 
government only ensures that 
people take their own decisions. 
This does not guarantee that their 
decisions will be good. People can 
make mistakes. 

 

 
 
Fact Check: There may be more 
corruption in a dictatorship than in a 
democracy. Do you agree with it? 
why?  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
Charts 
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Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 
_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
__________________________________________________________________ 
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✔ Why are there less chances of large 
scale famine occurring in a 
democratic country?  

✔ Why is decision making in a 
democratic government better than 
non-democratic government?  

✔ Why does democracy provide 
methods to deal with differences?  

✔ How does democracy enhance the 
dignity of citizens?  

✔ Democracy allows us to correct its 
own mistakes? 

Do the presentation on their group 
work and clarify misconceptions  

✔ What is the strength of democracy 
explained by the cartoon? 

Activity 2: Discussion: Rajesh and Muzaffar 
read an article. It showed that no democracy 
has ever gone to war with another democracy. 
Wars take place only when one of the two 
governments is non-democratic. The article 
said that this was a great merit of democracy. 
After reading the essay, Rajesh and Muzaffar 
had different reactions. Rajesh said that this 
was not a good argument for democracy. It 
was just a matter of chance. It is possible that 
in future democracies may have wars. 
Muzaffar said that it could not be a matter of 
chance. Democracies take decisions in such a 
way that it reduces the chances of war. Which 
of the two positions do you agree with and 
why? (TB Page No:24.) 

Digital Reading 

 
https://ncerttutori
als.com/what-is-
democracy-why-
democracy-
cartoons-and-
their-
explanations-
answers-class-9-
civics/ 
 
 

Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 
_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
____________________________________________________________________________________________________ 
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Class: 9 Democratic Politics-1 
Chapter - 1: What is Democracy? Why Democracy? 

Period No: 08 
Key concepts: Broader meaning of Democracy. 

Date: 
TOPIC/SUB TOPIC, 
LEARNING OUT COMES 
& INDICATORS 

PEDAGOGICAL PROCESSES / 
TEACHING LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

 

1. Revision 
  (5 mins) 
 
 
2. To understand the 
need of representative 
democracy  
(10 mins)  
 
 
 
 
3. To understand that 
democracy is not just a 
form of governance but 
also a value. 

(10 mins) 
 

 

● Revision of merits and demerits 
of Democracy. 

Activity 1: Find out the total number of 
voters in your assembly constituency. 

✔ Find how many people can fit into 
the largest stadium in your area. 
 

✔ Is it possible for all the voters in 
your constituency to sit together and 
have a meaningful discussion?  

Summary: Explain the need for 
representative democracy with the help 
of the above activity.  
 

● Read the following pointers about 
the democratic decision making and 
evaluate.  

 

A democratic decision involves no 
consultation with and no consent of 
all those people who are affected by 
this decision: Correct and rewrite. 
 
Activity 1: Discussion-  
Democracy can apply to many 
spheres of life and that democracy 
can take many forms. Give some 
situations from your real life where 
you think that democracy can be 
applied.   
Activity 2: Group work-  
Evaluate the following statement-  
 

❖ For a democracy to function 
well, every citizen must have 
good access to information.  

The fate of the country depends not 
just on what the rulers do, but mainly 
on what we, as citizens, do. 

 
 
 
Chart on Features 
of democracy. 
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4.To understand that 
there must be some 
ideals in democracy that 
we should strive to 
achieve.  
(20 mins)  
 
 
 
 
 
 
 
 
 

 

 

❖ A democratic decision involves 
consultation with and consent of 
all those who are affected by that 
decision. Those who are not 
powerful have the same say in 
taking the decision as those who 
are powerful. 

✔ On the basis of the above pointers 
can you say that there is democracy 
in your family?  

● Activity 4: Analyze multiple 
sources  

❖ The link below is a song from 
the film Hum Hindustani 
released in 1960.  

(948) छोड़ो कल की बातŐ Chhodo Kal Ki 
Baatein | Sanjeev Kumar, Sunil Dutt | 
देश भİƅ गीत | Old Hindi Song - 
YouTube  

✔ What kind of ideals were we setting 
for us as a society during that time?  

❖ Observe the following cartoon 
made by R.K. Laxman  

❖ Poverty and inequality are threats 
to democracy.  

 

❖ The treat to Indian democracy is 
not from outside but from inside. 

 
Activity 3: Project- Find out the 
total number of eligible voters in 
your assembly constituency and your 
parliamentary constituency. Find out 
how many people can fit into the 
largest stadium in your area. Is it 
possible for all the voters in your 
parliamentary or assembly 
constituency to sit together and have 
a meaningful discussion? 
 

 
 
 
Audio-visuals  

 
Source: 
YouTube.com 
 
 
 
 
 
 
 
 
 
 
 

Cartoon on  TB 
Page No:24. 
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Class: 9 Democratic Politics-1 
Chapter - 1: What is Democracy? Why Democracy? 

Period No: 09 
WORK SHEET FOR ASSESSMENT    -        Max.Marks:20 

Multiple Choice Questions  
1. Why can the Chinese government not be called a democratic government even though elections are held there?  

a) Army participates in election    (b) Election is not held on regular basis  
(c) Some parts of China are not represented at all  (d) Government is always formed by the Communist Party  

2. Democracy is NOT be based on  
(a) Two-party system   (b) Free and fair election   (c) Rule of law   (d) Respect for rights 
Assertion: Democracy is not a magical solution for all the problems. 

         Reason: Democracy as a form of government only ensures that people take their own decisions. 
        a) Both A and R are correct and R is the correct explanation of A. 
        b) Both A and R are correct and R is not the correct explanation of A. 
         c) A is true but R is false. 
         d) A is false but R is True 
Answer the following questions in short. 

3. What does a candidate need before contesting elections in China?  
4. In a democracy, the final decision must rest with those leaders or representatives who are. 
5. Mention one key message from the case study of Zimbabwe under President Mugabe? 

Answer the following questions briefly. 
6. Is it correct that a democratic government can correct their own mistakes? Explain. 
7. Explain any three differences between democratic countries and non-democratic countries. 
8. How does democracy enhance the dignity of citizens?  

Answer the following questions in detail. 
9. “Democracy has been instrumental to keep India united”. Evaluate.  
10.  Why has India not experienced a famine as severe as that of China in 1958 61, despite the fact the economic conditions of both the 

countries were similar? 
11. “In a democracy, people are not subjects of a ruler, they are the rulers themselves”. Evaluate. 
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Class: 9 Democratic Politics-1 

Chapter - 1: What is Democracy? Why Democracy? 
Period No:10 

Key concepts: Remedial Teaching. 
Date: 

TOPIC/SUB TOPIC, 
LEARNING OUT COMES 
& 
INDICATORS 

PEDAGOGICAL PROCESSES / 
TEACHING LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

 

1. Remedial Teaching 

 
 
Summarizes and Re-teach the lesson with simple tools for those who couldn’t do well in Assessment 

Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 
_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
__________________________________________________________________ 
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CLASS: IX  SUBJECT: SOCIAL SCIENCE   PART: CIVICS 

NAME OF THE LESSON:2-CONSTITUTIONAL DESIGN 
NO OF PERIODS:10 

 
Aims of Education:  

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient knowledge to 
understand the world around them. An individual should be able to make an informed decision. This fundamentally requires 
knowledge in breadth and depth.  

b. Health and wellbeing 
c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual may be 

oriented towards sustaining and improving the democratic functions of Indian society.  
d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  
e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role in the 

mode of associated living. An individual should acquire capacities and a disposition to contribute meaningfully to culture. 

Nature of Social Sciences:  
Social Science is a systemic study of human society and the relationship between the individual and society, social institutions, and 
organizations. It draws its content from the disciplines of History, Geography, Political Science, and Economics, to provide an 
interdisciplinary understanding of society and its functions. At the heart of Social Science education lies an understanding of the world, 
the diverse concerns of human society, and participating in it as empathetic and responsible citizens. 
The aims of Social Science in school education: 

a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of historical, 
geographical, social, economic, and political factors. 

b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ skills 
to engage with the key questions and issues confronting society. These could be specifically seen as:  



2 
 

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent 
narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a 
problem-solving attitude,  

iv. Skills to collect, organize, analyses, represent, and present data and information on various historical, geographical, and socio-
political issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful 
responses to contemporary concerns of society.  

c. Foster ethical, human, and Constitutional values 

Curricular goals: 
Curricular Goals are statements that give directions to curriculum development and implementation. Based on intended educational 
achievement, curricular goals are defined at each stage of education and curricular areas.  
Curricular Goals (Illustrative): 

Goal 1: Understands the Indian Constitution and explores the basic essence of Indian democracy and the characteristics of a democratic 
government 

Competency:  
Competencies are observable learning behaviours that guide the teacher in assessing the learning of a student as they move along a given 
stage in a subject. 
Competencies (Illustrative): 

C-1: Analyses the basic features of a democracy and democratic government and compares them with other forms of government  

C-2: Define key features of the economy like production, distribution, demand, supply, trade, and commerce and factors that influence 
these aspects. 
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Curriculum Goals and Competencies 
CG-5 Understands the Indian Constitution and explores the essence of Indian democracy and the characteristics of a democratic 
government. 

Competencies (Illustrative): 

C-5.1: Analyses the basic features of a democracy and democratic government and compares them with other forms of government  

C-5.2: Define key features of the economy like production, distribution, demand, supply, trade, and commerce and factors that influence 
these aspects. 

C-5.3 Explains that fundamental rights are the most basic human rights, and they flourish when people also perform their fundamental 
duties 

CG-6: Understands and analyses social, cultural, and political life in India over time – as well as the underlying historical Indian 
ethos and philosophy of unity in diversity – and recognises challenges faced in these areas in the past and present and the efforts 
(being) made to address them 

Competencies (Illustrative): 

C-6.1 Understands how the Indian ethos and the cultural integration across India did not attempt uniformity, but respected and promoted 
a rich diversity in Indian society, and how this harmonization and unity in diversity, with a historical respect for all cultures, women have 
counted among India’s great strengths by promoting peaceful coexistence  

C-6.2 Understands that, despite C-6.1, forms of inequality, injustice, and discrimination have occurred in different sections of society at 
different times (due to internal as well as outside forces such as colonization), leading to political, social, and cultural efforts, struggles, 
movements, and mechanisms at various levels towards equity, inclusion, justice, and harmony, with varying outcomes and degrees of 
success  

C-6.4 Understands that a progressive society and nation such as India is one that recognises not only its civilizational strengths but also 
its socio-economic, cultural, and political challenges and continuously makes efforts to address those challenges to become ever more 
prosperous, inclusive, just, and harmonious 
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9TH CIVICS:2-CONSTITUTIONAL DESIGN MIND-MAPPING (10 PERIODS) 

 

Chapter-2
Constitutional 

Design

Period-1 
Democratic 

Constitution in 
South Africa

Period 2
-Towards New 

constitution

Period-3 Why do 
we need a 

Constitution

Period-4 Making of  
Indian Constitution

Period- 5 The 
Constituent 

AssembyPeriod-6
Guiding Values of  

the Indian 
Constitution

Period-7 Philosophy 
of  American and the 

South African 
Constitution

Period-8 Philosophy 
of  The Indian 
Constitution

Period-9
Institutional Design

Period-10 Remedial 
Teaching And 

Summative 
Assessment
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PERIOD NO 
TOPIC/SUB TOPIC 

CONTENT DOMAINS SPECIFIC 
LEARNING OUT COMES 

MICRO COMPETENCY INDICATORS 

Period-1 
INTRODUCTION: Democratic 
Constitution in 
South Africa. 
 

LO3: Understand the system of apartheid 
LO12: Appreciate the struggleagainst 
apartheid 
 

12.1 Appreciate Nelson Mandela's key address.  
12.2 Express sensitivity for the racial discrimination 

practiced in South Africa. 
3.1 Explanation about the Umbrella Organisation that 

led the Struggle against apartheid. 
Period-2 
Towards New Constitution 

LO3: Understand how the white regime 
changed its policy & apartheid 
 

3.1 Evaluatemulti-racial government. 
3.2 Explain how the oppressor and the oppressed 
were planning to live together, equally.

Period-3 
Why do we need a constitution. 
 

LO12: Appreciate how the whites and 
blacks agreed to the principle of majority 
rule and principle of one person one vote 
LO1: Recognizes the need of Constitution

12.1 Appreciate the role of Nelson Mandela as the 
first President of New Republic of South Africa. 
1.1 Define constitution. 

Period-4 
Making of Indian Constitution 

LO2: The difference between written and 
Unwritten Constitution with reference to 
India and USA 
LO1: Describe the situation that led to 
Creation of Indian Constitution 

1.1 Identify Congress leaders who drafted the 
constitution for India 

2.1 Comparative study of constitutions of India and 
USA. 

Period-5 
The Constitution assembly  

LO1: Learn the process of Constitution 
making in India 
LO12: Appreciate the debates that took 
place under drafting Committee. 
 

1.1 Learns about the working of the Constituent 
Assembly. 

12.1 Appreciate the role of Drafting Committee. 
 

Period-6 
Guiding Values the Indian 
Constitution  

LO1: Identify the Contradictions between 
the ideology of Mahatma Gandhi and Dr 
B R Ambedkar  
LO12: Appreciate the contributions to the 
constitution of India. 

1.1 Learns about the guiding values of the Indian 
Constitution. 
12.1 Appreciate the views of Mahatma Gandhi, 
Ambedkar and Jawaharlal Nehru about constitution. 
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 Period-7 
1.Philosophy of American and 
the South African Constitution 

LO2: Compare and Contrast between 
preamble of South African and American 
Constitutions with the preamble of Indian 
Constitution 
LO4; Examines the basic principles of 
American and South African 
Constitutions.

2.1 Compare the preambles of USA and South Africa 
4.1 Analyze the basic principles of American and the 
South African Constitution 

Period-8 
2. Philosophy of the Indian 
Constitution 

LO3: Understand the meaning of 
keywords of Preamble 
 

3.1 Important terms used in the Preamble of Indian 
Constitution. 

3.2 Critical Evaluation of the Preamble of Indian 
Constitution. 

 
Period-9 
 Institutional Design 

LO1: Recognizes the roles 
andresponsibilities as Citizens of India' 
 
 

1.1 Learns about the Constitutional amendments.   
1.2 Describe the amendments made in the Indian 
constitution. 

Period-10 
Work Sheet Assessment (20 
Marks) 

To review what worked well in the ideas and thoughts in to presentation process and identifying 
any areas for improvement and plan to revise the process. 

 
 
            Note: 1.The teachers should not exclude ‘Check your progress? ,’Activities’ and Read the cartoon given in the textbook, pertaining to the chapter.                     
                      2. Teacher may take an assessment during the lesson. 
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Conclusion:Colonial governments 
enforced racial segregation in public 
spaces, education, and employment, 
limiting opportunities for Black 
people. 

a list of similarities and 
dissimilarities between the two on 
the following points:  
 Nature of colonialism  
 Relationship between different 

communities  
 Leadership: Gandhi/ Mandela  
 Party that led the struggle: 

African National Congress/ 
Indian National Congress  

 Method of struggle 

Teachers Reflection and Experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  
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Teachers Reflection and Experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________
____________________________________________________________________________ 
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CLASS: IX CLASS 
LESSON/UNIT: CONSTITUTIONAL DESIGN 

PERIOD NO: PERIOD NO 3 
KEY CONCEPTS: WHY DO WE NEED A CONSTITUTION? 

DATE:
TOPIC/SUB TOPIC, 
LEARNING OUT COMES 
& INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

 
Oppressor and 
Oppressed- Live 
together as Equals with 
Agreement 

 
 
 
 
 

LO12: Appreciate how the 
whites and blacks agreed to the 
principle of majority rule and 
principle of one person one 
vote 

 
 
 
 
 
 
 
 
 
Written and Rigid 

Probing Questions:  
• How the Britishers treated Indians 

before Independence? 
• Basing on the situations Guess the 

pairs and fill the blank according to 
apartheid 
 

 
 
 
 
What is required for the Oppressor and 
Oppressed to live together? 
Conclusion:  

• Both Parties agreed to a promise by 
trusting each other. 

• Whites agreed the principal of 
Majority of one person one vote. 

• Blacks agreed that majority rule 
would not be absolute. 

 
 
 
Explains: 

Activity1 Project work:  
Approach a club or cooperative 
society or union or political party in 
your locality. Get a copy of their rule 
book (it is often called Rules of 
Association) and read it. Are these 
rules in accordance with principles 
of democracy? Do they give 
membership to any person without 
discrimination? 
Extra Digital Reading: 

https://www.yogiraj.co.in/why-do-
we-need-a-constitution Source: Google 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
Source: Google 
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the Constituent 
Assembly. 

                                 
10minutes 

Discussion: The role of Ambedkar in 
constituent assembly 
Conclusion:Dr. B.R. Ambedkar played a 
pivotal role in shaping India's 
Constitution as the Chairman of the 
Constituent Assembly's Drafting 
Committee. He was a towering figure 
who brought his legal acumen, political 
wisdom, and deep understanding of 
social justice to the task of drafting the 
Constitution. 
 
 
Group Discussion:The Constitution 
Assembly adopted the Constitution on 
26th November 1949. 
 
The Constitution came into force on 26th 
January 1950. 

 

the Constituent Assembly from your 
state or region who is not mentioned 
here. Collect a photograph or make a 
sketch of that leader. Write a short 
note on him or her, following the 
same style as used here: Name (year 
of birth-year of death), place of birth 
(by current political boundaries), 
brief description of political 
activities; role played after the 
Constituent Assembly. 
 
Activity2 Group discussion: 
Students discuss the role of  
Dr.B.R. Ambedkar in making of 
Indian Constitution as Chairman of 
the Constituent Assembly 
 
Activity: 
Find out more about any member of 
the C.A from your State or region 
who is not mentioned here. Collect a 
photograph or make a sketch of that 
leader; write short note on him/ her. 
 
 
 
 
 

 
 
 
Charts displaying 
the sessions of  
Constituent 
Assembly photos 
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Teachers Reflection and Experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

___________________________________________________________________________________________________
___________________________________________________________________________________________________
___________________________________________________________________________________________________
__________________________________________________________________________________ 
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Debate on “Was it relevant to add  the 
concepts of untouchability, political, 
social and economic equality, the 
principle of one man one vote, one vote 
one value.” 

 

Constitution. Text Book Page No: 54 

 
 

Digital Reading: Young India-1931 
https://en.wikipedia.org/wiki/Young_
India Source: Wikipedia 
 
 
 
 
 
 
 
 
 
 
 

Magazine1931 

 

 
Source Wikipedia 
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Teachers Reflection and Experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

___________________________________________________________________________________________________
___________________________________________________________________________________________________
___________________________________________________________________________________________________
__________________________________________________________________________________ 
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CLASS: 9th CLASS 
LESSON/UNIT: CONSTITUTIONAL DESIGN 

PERIOD NO: 07 
KEY CONCEPTS: PHILOSOPHY OF THE CONSTITUTION OF AMERICA AND SOUTH AFRICA 

DATE: 
TOPIC/SUB TOPIC, 
LEARNING OUT COMES 
& INDICATORS 

PEDAGOGICAL PROCESSES / 
TEACHING LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

 
Introduction 
5 minutes 
 
Understand the 
significance of the 
preambles of USA and 
South Africa. 
 
20minutes 
 
Appreciate the values 
embedded in the 
preambles of USA and 
South Africa 
20minutes 
 

 

Using a metaphor: Compare the 
preamble to a preface or introduction of 
a book. Just as a preface sets the stage 
for the story, the preamble sets the stage 
for the constitution. 

Posing Questions:  
• Name some developed countries in 

the world? 
• Nelson Mandela belongs to which 

country? 
• What do you know about the 

Preamble Constitution of USA and 
South Africa? 

Conclusion; The constitution begins with 
a short statement of its basic values are 
called Preamble. 

 

 
 

1. What do you mean by 
Preamble? 

2. Analyze the values 
incorporated in the preamble 
of USA and South Africa. 

 
https://www.uscourts.gov/about-federal-
courts/educational-resources/about-
educational-outreach/activity-
resources/us#:~:text=%22We%20the%20P
eople%20of%20the,for%20the%20United
%20States%20of 
 

 
South African Constitution 

 
Charts showing 
the preamble of 
USA and South 
Africa 
 
Preamble of USA 

 
Source: Google 
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The teacher asks the students to read the 
preamble loudly 

 
 

. 

https://www.gov.za/constitution#:~:t
ext=The%20Preamble%20states%20
that%20the,the%20potential%20of%
20each%20person 
 
Project: Make a list of values 
embedded in the preambles of USA 
and South Africa 

 
Source: Google 
 
Video 

 
Source: Youtube 

Teachers Reflection and Experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  
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CLASS: 9th CLASS 
LESSON/UNIT: CONSTITUTIONAL DESIGN 

PERIOD NO: 08 
KEY CONCEPTS: PHILOSOPHYOF THE INDIAN CONSTITUTION 

DATE:
TOPIC/SUB TOPIC, 
LEARNING OUT COMES 
& INDICATORS 

PEDAGOGICAL PROCESSES / 
TEACHING LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

 
Recapitulation 
 
The Preamble of the 
Indian constitution. 
 
                                
10minutes 
 
Learns the meaning of 
the key words of the 
preamble. 
                               
15minutes 
 
Appreciate the 
importance of the 
guiding principles of our 
constitution. 
                               
15minutes 
 
 

Interpreting 

Posing Question 
• Name any multi religious country? 
• Define Preamble. 
• What is meant by constitution? 
• Who is the chairman of drafting 

committee? 
• How much time was taken to write 

our constitution? 
Explain the meaning of the key words of 
the preamble 

 
Conclusion: It provides a standard to 

1. Who prepared the preamble of 
Indian constitution? 
 
2.What are the main objectives of our 
constitution?  
 
3What are the key words in the 
preamble of our constitution? 
 
4. Who called preamble as jewel of 
constitution? 
 
Project: To collects photos and news 
which reflects the secular values  

 

The photo of 
preamble. 

 

 
Source: Wikipedia
 
 
 
 
 
 
 
Digital Reading 
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thepreamble of the 
Indian constitution. 

examine and evaluate any law and action 
of Government to find out whether it is 
good or bad- “It is the Soul of Indian 
Constitution” 
 
Group Discussion: 
Students from into different groups and 
disuses the values incorporated in the 
preamble  
 
Debate: on “secularism in India” among 
the students. 

 
 
 
 
 

 
https://www.hindustantimes.com/indi
a-news/preamble-embodies-
constitution-s-vision/story-
vLbo5CoBlXdmCgtSWb7v2K.html 
 
 
Compare and contrast of our 
preamble with that of the other 
countries especially “USA” and 
“South Africa” 

 
Source:www.hind
ustantimes.com 
 
 

Teachers Reflection and Experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  
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Teachers Reflection and Experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________
____________________________________________________________________________________________________
____________________________________________________________________________________________________
_______________________________________________________________________________ 
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CLASS: 9th CLASS 
LESSON/UNIT: CONSTITUTIONAL DESIGN 

PERIOD NO: 10 
KEY CONCEPTS: REMEDIAL TEACHING & SUMMATIVE ASSESSMENT. 

DATE: 
TOPIC/SUB TOPIC, 
LEARNING OUT COMES 
& INDICATORS 

PEDAGOGICAL PROCESSES / 
TEACHING LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

 
REMEDIAL TEACHING: THIS WILL BE REVISE THE ABOVE CONCEPTS terminology for those who did not 
understand it and those learnt will be given questions for assessment 

 

Teachers Reflection and Experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________
____________________________________________________________________________________________________
____________________________________________________________________________________________________
______________________________________________________________________________ 
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Class:  Democratic Politics-II 
Chapter - 2: CONSTITUTIONAL DESIGN 

Period No: 10. 
WORK SHEET FOR ASSESSMENT- Max.Marks:20 

MULTIPLE CHOICE QUESTIONS 4 x 1 = 4 M 
1. Who was the Chairman of Drafting Committee that drafted the Indian Constitutions. 

a) Dr. Rajendra Prasad b) Jaipal Singh c) Dr. B.R Ambedkar d) Jawaharlal Nehru 
2. The Title of Autobiography written by Nelson Mandela is……. 

a) Long Walk to Freedom. b) The story of My Life. 
c) Running with scissors. d) A walk in the Woods. 

3. From which of the colonial laws the Indian Constitution adopted many institutional details and procedures. 
a) Government of India Act,1858 b) Indian Councils Act, 1892  
c) Charter Act,1853   d) Government of India Act, 1933. 

4. Young India was a --------- 
a) Political Party b) Extremist group  c) Magazine  d) Moderate Group 

Answer the following questions in short.                                                                                                               2 x 2 = 4 M 
5. Which constitution has inspired democrats all over the world? 
6. For which offence was Nelson Mandela tried by the White South African Government? 

Answer the following questions briefly.1 x 3 = 3 M 
7. Highlight the Salient features of Indian constitution? 

Answer the following questions in detail. 
8. Indian constitution is both Rigid and Flexible express your views?                                                                        1 x 4 = 4 M 
9. What do you mean by Constitutional amendments? What is its importance?1 x 5 = 5 M 
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LESSON PLAN: CIVICS 

CLASS – IX   CHAPTER 3– ELECTORAL POLITICS 

 
Aims of Education:  

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient knowledge to understand the 
world around them. An individual should be able to make an informed decision. This fundamentally requires knowledge in breadth and depth.  

b. Health and wellbeing 
c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual may be oriented 

towards sustaining and improving the democratic functions of Indian society.  
d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  
e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role in the mode of associated 

living. An individual should acquire capacities and a disposition to contribute meaningfully to culture. 

Nature of Social Sciences:  
Social Science is a systemic study of human society and the relationship between the individual and society, social institutions, and organizations. It 
draws its content from the disciplines of History, Geography, Political Science, and Economics, to provide an interdisciplinary understanding of society 
and its functions. At the heart of Social Science education lies an understanding of the world, the diverse concerns of human society, and participating 
in it as empathetic and responsible citizens. 

The aims of Social Science in school education: 
a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of historical, geographical, social, 
economic, and political factors.  
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b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ skills to engage with 
the key questions and issues confronting society. These could be specifically seen as:  

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent narrative, 
ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and processes,  
iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a problem-
solving attitude,  
iv. Skills to collect, organize, analyze, represent, and present data and information on various historical, geographical, and socio-political issues,  
v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful responses to 
contemporary concerns of society.  

c. Foster ethical, human, and Constitutional values 

Curricular goals: 

Curricular Goals are statements that give directions to curriculum development and implementation. Based on intended educational achievement, 
curricular goals are defined at each stage of education and curricular areas. 
CG 5: Understands the Indian Constitution and explores the essence of Indian democracy and the characteristics of a democratic government 
Competencies: 
C      5.1 Understands that the Indian Constitution draws from the great cultural heritage and common aspirations of the Indian nation, and recalls India’s early 
experiments with democracy 
C 5.2 Appreciates fundamental constitutional values and identifies their significance for the prosperity of the Indian Nation 
C 5.3 Explains that fundamental rights are the most basic human rights and they flourish when people also perform their fundamental duties 
 
C 5.4 Analyses the basic features of a democracy and democratic government – and its history in India and across the world – and compares this form of government 
with other forms of government.
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Lesson Plan 
Class 9- Chapter -3 ELECTORAL POLITICS periods 10 

Period and Topics Learning Outcomes Indicators (from Learning Framework +  

CBSE 2023 curriculum) 

Overview  

1.Why Elections? 

Assembly Election in 
Haryana. 

 

LO3: Understand: Assembly elections In Haryana 
LO3: Understanding why elections are necessary 
and useful in a Democracy. 

LO1: Recognize MLAsare elected by the 
peopleLO1: Elections are considered essential for 
any representative Democracy. 

LO1: Understand the concept Nyaya Yudh 

LO1: Realizes that Elections are like exams where 
politicians and parties know if they have passed or 
failed. 

3.1 Analyses how the public opiniondecide the results. 

3.2 Understands that elections enable people to evaluate the 
performance of judiciary 

1.1 Find out the reasons why Devilal unable to win the elections held in 
1991 

 

2.Why do we need 
Elections? 

What makes an 
election democratic. 

LO3; Understand the system of elections in India. 

LO3: Collect the information about the countries 
that follow Democracy. 

LO1: Identify how many countries are democratic 
countries. 

LO2: Distinguishes democratic elections from any 
other elections 

 

3.1 Explain in an election the voters make many choices  
3.2 Understand: 1) Who will make laws for them. 

                      2) They can choose the Party whose policies will  
                          guide the government and Law making. 

3)   Explain demerits of the Electoral Competition in 
India. 

2.1 Realizes that elections should be conducted in a free and fair manner 
2.2 It creates a sense of disunity and factionalism. 

 

 

3. Is it Good to have 

LO3: Understand the minimum conditions of 
democratic election 

3.1 Analyze the concept one vote one value 
3.2 Understand the fact that parties and candidates should be free to 
contest in elections 
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Political competition 

 

 

LO3: Understand Electoral competition has many 
demerits. 

LO12: Appreciate our constitution makers were 
aware of un health competitions in the Society. 

LO3: Understand if a political party desire to take 
the power it well be forced to serve the people. 

- 3.3 Merits: Provides incentives of political parties and leaders. 
 

4. What is our 
system of elections. 

Electoral 
constituencies 

LO1: Identify how elections are held in India 
regularly after every 5 years. 

1.1 Explain by- election 

Mid- term elections 

Electoral constituencies 

5.Reserved 
constituencies   

Voters list. 

LO3: Understand why the country is divided  in to 
different electoral constituencies  

LO1: Recognized in the Lok Sabha 84 seats SC-47, 
ST 1/3 of the seats reserved for Woman. 

1.1 Identify India some constituencies are reserved for people (SC, ST) 
epic is the electoral photo identify card. 

3.1 Understand everyone should have one vote and each vote should 
have equal Value.  

6.Nominations of 
candidates  

Educational 
Qualifications 
forcandidates. 

Election campaign, 
polling and counting 
of votes 

Lo3: Understanddemocratic elections are given to 
people should have a real choice. 

LO3: Understand if putting an educational 
qualification for MLA, MPs would go to against of 
democracy. 

LO1: Understand during the election period the 
candidates contact their voters and address the 
election meetings that is election campaign. 

1.1 Recognized the candidate should be age 25 years are above. 

3.1 Explain: The political party nominate their candidates who get party 
symbols and support. 

3.2 Features of election system. 

1.2 Recognize the goal of political campaign is to put a candidate in 
office  

1.3 The publicity is done through newspapers. television channels 
election meeting posters personal contacts, the successful slogans given 
by different political parties, who secure the highest votes from a 
constituency is declared elected 

7.What makes 
elections in India 

LO3: Explain Why do we need elections 

LO1: Identify in our country elections are 

3.1 Understand a lot about unfair practices in elections. 
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democratic? 
Independent election 
commission. 

conducted by an independent powerful election 
commission. 

1.1 The president appoints 3 members of commission (CEC, EC) 

1.2 Election commission is not answerable to the president are the 
government. 

8.Popular 
participation, 
Acceptance of 
election outcome 

ULO3: understand if the election process is not free 
fair people will not continue to participate in 
exercise. Compares people’s participation in 
election gone up then Europe and USA.  

3.1 Ruling parties routinely laws election in India both at national and 
state level. 

3.2 Appreciate that turn out of votes is high in India comparatively 
north America.  

9.Challenges to free 
and fair election 

LO1: Recognize election in India basically free and 
fair.Identify How the challenges faced by E. C 
during the election period. 

1.1 Identify the citizens social activists and organizations have been 
demanding reform in our election system.Fraud and malpractices 
indulged by a party to increase its votes. 

Period – 10 
Work Sheet 
Assessment (20 
Marks) A and 
Remedial teaching. 

 
• To review what worked well in the ideas and thoughts in to presentation process and identifying any areas for 

improvement and plan to revise the process. 
• Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in Assessment 

 
 Note: 1.The teachers should not exclude ‘Check your progress? ,’Activities’ and Read the cartoon given in the textbook, pertaining to the chapter.                       
           2. Teacher may take an assessment during the lesson. 
 

 

 

 

 

 



 

 

TO
LE
& 
IN
Ov

 A
Ha

 

 

W
an

 

Re
ele
El
es
re

Un
Ny

Re
lik

OPIC/SUB TO
EARNING OU
 

NDICATORS 
verview: 

Assembly electio
aryana. 

 

Why elections ar
nd useful in a D

ecognize MLA’
ected by the pe
lections are con
sential for any 

epresentative D

nderstand the c
yaya Yudh 

ealizes that Ele
ke exams where

PIC, 
UT COMES 

P
L

ons In 

re necessary 
Democracy. 

’s are 
eople               
nsidered 

emocracy. 

concept 

ections are 
e politicians 

T
t

W
W
H
E
D
s

E

S

Key 

PEDAGOGICA
LEARNING PR

Testing the prio
teacher asks qu

Who is your cla
Who appointed
How many vote
Election? 
Do you know la
state? 

Explain above p

Summary: 

The image cannot be display ed. Your computer may  not hav e enough memory  to open the image, or the image may  hav e been corrupted. Restart y our computer, and then ope

Chapte

Concepts: Wh

AL PROCESSE
ROCESS 

or knowledge o
uestions  

ass leader? 
d him? 
es does a person

ast Assembly E

picture 

en the file again. If the red x still appears, y ou may  hav e to delete the image and then insert it again.

Class: 9 C
er – 3 ELECTO

Period N
hy Elections? A

Date

ES / TEACHIN

of the students t

n can cast in an

lections was he

7 

CIVIS 
ORAL POLITI
No: 1 

Assembly Electio
e: 

NG A

the 

n 

eld in your 

 

W

W

W

H
pa

W

ICS 

ons in Haryana

ASSESSMENT 

of the leaders
pr

When did electio

Which party for

What is the prom

How many seats
arty? 

Who is the new c

a 

STRATEGIES

Do you thi
s fulfil their Ele
romises? 

ons held in Har

rmed by Devila

mise given by D

s won the Lokd

chief minister i

S MA
REQ

ink most 
ection 

ryana? 

al? 

Devilal? 

dal 

in 

 

Cha
Elec
pro
Ind

 

 

Vid

Sou
Stud
Soc
You

ATERIALS
QUIRED 

art on 
ction 
cedures in 
ia. 

deo

urce: Let’s 
dy English
ial Science

uTube.com



8 
 

and parties know if they 
have passed or failed. 

- In 1987 state assembly election in Haryana. 
Chaudhary Devilal, formed a new party called 
Lokdal. 

-Devilal and his front joint election campaign. 

-He promises to waive the loan of farmers and small 
businessmen. Most people attracted with his promised 
and won and the majority vote that is 60 out of 90seats 

-Lokdal won 60 seats and thus had clear majority in 
the assembly 

-Devilal as a chief minister, His party ruled for 4 
years. 

 Haryana? 

 

Activity 1 Collecting 
Information: 

• Do you know when the last 
Assembly election was held in 
your state?  

• Which other elections have 
taken place in your locality in 
the last five years? 
 

• Write down the level of 
elections (National, Assembly, 
Panchayat, etc.), when were 
they held and the name and 
designation (MP, MLA, etc.) of 
the persons who got elected 
from your area. 

 

 

 

https://www.you
tube.com/watch
?v=HzUWgHZp
xPo 

 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  
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Understand if a political 
party desire to take the 
power it well be forced to 
serve the people 

 

 

 

Some good people do not enter into this political 
argument as they do not want to be in unhealthy 
competition 

 

 

 

Activity:1 Analyse the following cartoon 

Text book Page No: 76 

What do you observe in the picture above? 

What is the political leader’s opinion? 

What are the demerits of the Elections?  

Name different political parties in your 
area? 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________ 
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Understand if a political 
party desire to take the 
power it well be forced to 
serve the people 

 

 

 

Elections  

 

 

Some good people do not enter into this political 
argument as they do not want to be in unhealthy 
competition 

 

 

Text book Page No: 76 

What do you observe in the picture 
above? 

What is the political leader’s opinion? 

What are the demerits of the Elections?  

Name different political parties in your 
area? 

 

Teachers’ reflections and experiences: 

7. Is the lesson appropriately timed? ________ 
8. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
9. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
10. Is there space for students to collaborate and cooperate with each other? ______________ 
11. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
12. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________
____________________________________________________________________________________________________
___________________________________________________________________________ 
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Class: 9 CIVIS 
Chapter – 3 ELECTORAL POLITICS 

Period No: 4 
Key Concepts: What is our system of elections. 

Date: 

TOPIC/SUB TOPIC, 
LEARNING OUT COMES 
& 
INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

What is our system of 
elections. 

Electoral constituencies 

Identify how elections are 
held in India regularly after 
every 5 years. 

Explain by- election 

Mid- term elections 

Electoral constituencies 

 
Do you know How the Elections are held in India?  

Who is your chief minister? 

The Lok Sabha and assembly elections held after 
regular interval of time 5years. 

Midterm Elections: The Elections held after 
dissolution of LokSabha or state assembly before 5 
years . By-Elections: The election held only for one 
constituency to fill the vacancy causes by death or 
resignation of a member. 

 

 

What do you observe the above the 
picture? 

When did Lok Sabha elections held in 
your 

Area? 

 

Video on 
Elections in 
India: 

 
Source: 
Aasoka, 
YouTube.com, 
https://www.yo
utube.com/watc
h?v=0416yES4i
6g 

 

The image cannot be display ed. Your computer may  not hav e enough memory  to open the image, or the image may  hav e been corrupted. Restart y our computer, and then open the file again. If the red x still appears, y ou may  hav e to delete the image and then insert it again.
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assembly. 

Draw a picture for your own constituency. 

 

 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________
____________________________________________________________________________________________________
____________________________________________________________________________________________________
___________________________________________________________________________ 
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Voter’s list. 

Understand why the 
country is divided in to 
different electoral 
constituencies  

 

 

 

 

 

 

 

 

 

Recognized in the Lok 
Sabha 84 seats SC-47, ST 
1/3 of the seats reserved for 
Woman. 

 
They are some seats where people certain 
communities/castes can contest for elections these are 
called reserved constituencies for 84 seats are 
reserved for the scheduled castes and 47 for 
scheduled tribes (ST) in the Lok Sabha 

Summary: In Democratic elections everyone should 
get an equal opportunity to choose representatives  
Universal adult franchise: 
Means all the citizens aged 18 years about can vote in 
the elections  
Every citizen has the right to vote regard less of his or 
her caste religion or Gender. 

 

 

: 

VOTER LISTS: This is a list of Citizens 
those who are eligible to vote it is 
prepared much before the election this 
is officially called electoral roll. 

Do you think it is necessary to have a 
voters list for the conduction of an 
Election?  
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Election campaign, polling 
and counting of votes (15 
min) 

candidates  
2.details of the assets and liabilities of the candidate 
and his or her family. 
3.education qualification of the candidates  
This information has to be made public. 
Every person who wishes to contest security deposits 
along with nomination form. 

 

What do you observe in the above in picture? 

Conclusion: 

A campaign in any series of actions or events that are 
meant achieve a particular result. 
1.the good of a political campaign is to put a candidate in 
office. 
2. In India two-week period between the announcement 
final list of candidates and the date of polling is the 
duration for campaign 
3.The publicity is done through newspaper, television 
channels election meeting poster and personal contact 
during the campaign 
4.successfull slogans given by different political parties. 
Party and candidates can`t bribe or threaten voters.appeal 
to them in the name of the caste and religion 

 

 

What is Election Campaign? 

 

How is the campaigning alone by 
candidates? 

 
What is full form of EVM?   

What do you call the counting of votes? 

Why are the party agents attended in 
the polling booth and counting center?  

Who declared Election results? 

Project: Make list of promises given by 
the candidates in an  Election by 
referring Newspapers or Internet. 

 

Activity 1 Collecting Information: 
 How was the election campaign 

in your constituency in the last 
Lok Sabha elections?  

 

 

Video on 
Process of 
Voting virtual 
demo 

 
Source: Election 
Commission of 
India, 
YouTube.com. 
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Class: 9 CIVIS 
Chapter – 3 ELECTORAL POLITICS 

Period No: 7 
Key Concepts: What makes elections in India democratic?Date: 

TOPIC/SUB TOPIC, 
LEARNING OUT COMES 
& 
INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

Recapitulation (5min) 

What makes elections in 
India democratic? (10 min) 

Independent election 
commission. (5 min) 

Explain Why do we need 
elections. (5 min) 

 

 

 

 

 

 

 

 

How elections conducted in INDIA? 

Why are election important in a democracy? 

Conclusion: 

Everyone should able to choose this means that everyone 
should have one vote and every vote should have equal 
value  

Parties and candidates should be free to contest election 
and should offer some real choice to the voters. 

 

 

Which party do you like most? 

 

Who is your favorite political leader? 

 

When did you get right to vote? 

 

What are the minimum conditions of a 
democratic election? Enlist them? 

 

What are the unfair practices? 

 

 

Election 
commission of 
India website 

https://voters.ec
i.gov.in/ 

 

 

 

 

 

 

 

 

The image cannot be display ed. Your computer may  not hav e enough memory  to open the image, or the image may  hav e been corrupted. Restart y our computer, and then open the file again. If the red x still appears, y ou may  hav e to delete the image and then insert it again.
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Class: 9 CIVIS 

Chapter – 3 ELECTORAL POLITICS 
Period No: 8 

Key Concepts: POPULAR PARTICIPATIONDate: 

TOPIC/SUB TOPIC, 
LEARNING OUT COMES 
& 
INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

Recapitulation (5 min) 

Popular participation, 
Acceptance of election 
outcome (10 min) 

Understand if the election 
process is not free fair 
people will not continue to 
participate in exercise. (10 
min) 

Compares people’s 
participation in election 
gone up then Europe and 
USA. (15 min) 

Prior concept and knowledge 

 
Who conducts the elections? 
How is Government formed? 
What is Election commission? 
 

 

 

What are the advantages electoral 
competition? 

 

 

What is an election process 
 

How many voters participated 1999 

Elections? 

 

 

Why elections are necessary? 

 

 

Video on 
Election in 
India 

 
Source: Orchids 
eLearning, 
YouTube.com 
https://www.yout
ube.com/watch?v
=VpfcL0R_p6I 

The image cannot be display ed. Your computer may  not hav e enough memory  to open the image, or the image may  hav e been corrupted. Restart y our computer, and then open the file again. If the red x still appears, y ou may  hav e to delete the image and then insert it again.
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representatives rarely loses an election  

3.candidates who are known to have spent lot of money 
buying votes and those with known criminal connections 
often lose elections. 

4.Barring very few disputed election the electoral 
outcomes are usually accepted as peoples verdict by the 
defeated party. 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________
____________________________________________________________________________________________________
____________________________________________________________________________________________________
___________________________________________________________________________ 
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Class: 9 CIVIS 

Chapter – 3 ELECTORAL POLITICS 
Period No: 9 

Key Concepts: Challenges to free and fair electionDate: 

TOPIC/SUB TOPIC, 
LEARNING OUT 
COMES & 
INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

 

Recapitulation (5 min) 

 

 

 

 

 

 

 

 

 

 

 

 

 

What you understand above the picture? 

What is free and fair election? 

What are the challenges faced EC in India? 

 

 

 

Text Book Page No: 100 

What do you understand from the above 
the picture? give a comment 

 

 

Video 

 
Source: Civics 
academy SA, 
YouTube.com, 

https://www.yo
utube.com/watc
h?v=mDdLO6z
UIUI 

 

 

The image cannot be display ed. Your computer may  not hav e enough memory  to open the image, or the image may  hav e been corrupted. Restart y our computer, and then open the file again. If the red x still appears, y ou may  hav e to delete the image and then insert it again.
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Challenges to free and fair 
elections (15 min) 

 

 

 

 

 

 

 

 

 

 

 

 

 

Recognize election in India 
basically free and fair. (10 
min)  

 

 

Conclusion: 
 Candidates and parties with a lot of money may 
not sure of their victory but they do enjoy a big and unfair 
advantage over smaller parties and independence. 

2.In some parties of the candidates with criminal 
connection have been able to secure a ticket from major 
parties 

-family politics 

-similarity of parties in policies and practices 

disadvantages of smaller parties and independent 
candidates 

FREE AND FAIR OF ELECTION: 

For a true democracy is it important that  elections are 
impartial and transparent . 

 

 

 

What do political parties do during an 
election campaign? 

Text Book Page No: 102 

In this picture what happens to the 
voters before and after elections? 

Did you find any difference between 
these two pictures? 

 

 

Chart on 
Challenges to 
Free and fair 
Elections 

 

 

 

 

Cartoon on Text 
Book Page No: 
102 

 

 

 

 

 

 

 

Pictures 
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The image cannot be display ed. Your computer may  not hav e enough memory  to open the image, or the image may  hav e been corrupted. Restart y our computer, and then open the file again. If the red x still appears, y ou may  hav e to delete the image and then insert it again.
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Identify How the 
challenges faced by E. C 
during the election 
period.(10 min) 

 
Code of conduct: 

A set of norms and guidelines to be followed by political 
parties and contesting candidates during election time.  

 

Constituency: Voters in a geographical area who elected 
a representative to the legislative bodies  
Incumbent: the current holder of a political office usually 
the choice for the voters in elections is between the 
incumbent party or candidate and those who oppose them. 

Level playing field: condition in which all parties and 
candidates contesting in an election have equal 
opportunities to appeal for votes and to carry out election 
campaign  

 

 

 

What do you mean by code of conduct? 

Who issued the model code of conduct? 

 

What did you understand above the 
picture shows? 

What are the challenges faced by the 
voter from the candidates? 

 
What is meant by constituency? 

What is meant by incumbent? 

 

 

 

 

 

 

Pictures 

The image cannot be display ed. Your computer may  not hav e enough memory  to open the image, or the image may  hav e been corrupted. Restart y our computer, and then open the file again. If the red x still appears, y ou may  hav e to delete the image and then insert it again.

The image cannot be display ed. Your computer may  not hav e enough memory  to open the image, or the image may  hav e been corrupted. Restart y our computer, and then open the file again. If the red x still appears, y ou may  hav e to delete the image and then insert it again.

The image cannot be display ed. Your computer may  not hav e enough memory  to open the image, or the image may  hav e been corrupted. Restart y our computer, and then open the file again. If the red x still appears, y ou may  hav e to delete the image and then insert it again.

The image cannot be display ed. Your computer may  not hav e enough memory  to open the image, or the image may  hav e been corrupted. Restart y our computer, and then open the file again. If the red x still appears, y ou may  hav e to delete the image and then insert it again.
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Rigging: fraud and malpractices indulged by a party 

or candidate to increase their votes  

_stuffing ballot boxes 

_regarding multiple votes by the same person. 

Voting turnout: the %of eligible voters who cast their 
votes in an election 

What is meant by rigging?

  

 

 

 

 
 

 
 

 

 

 

 

Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

____________________________________________________________________________________________________
____________________________________________________________________________________________________
____________________________________________________________________________________________________
___________________________________________________________________________ 
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IX CLASS – SOCIAL STUDIES 

CIVICS – CHAPTER -4 ELECTORAL POLITICS 
Period No: 10 - WORKSHEET-Max.Marks:20 

 
I Multiple Choice Questions:              4x1=4 M 

1. Elections are like exams where politicians & parties know if they have passed or failed.  But who are the examiners? [ ] 
a) Election Commission  b) Voters 
c) State Government  d) National Government 

2. Who led the Nyaya Yudh      [ ] 
a) Chaudhary Charan Singh b) Chaudhary Devi Lal 
c) Ajit Singh   d) None of the above 

3. What is meant by the term Constituency?   [ ] 
a) Secretariat 
b) Parliament 
c) An area from where voters elect their representatives for Legislative Assembly/Parliament 
d) All of the above 

4. Who has given the slogan Garibi Hatao?   [ ] 
a) Indira Gandhi   b) Rajiv Gandhi 
c) Rahul Gandhi   d) None of these 

II Answer the following questions in short.     2x2=4M 

5. The Election Commissioner of India does not have enough powers to conduct free and fair elections in the country.  Do you agree? 
Give reasons. 

6. It is very easy for the party in power to win an election. Do you agree? Give two reasons 

III Answer the following questions briefly.     1x3=3M 
7. Why are election campaigns needed? 

IV Answer the following:        1x4=4M 
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8. Mention the powers and functions of Election Commission of India. 
V Answer the following questions in details:     1x5=5M 

9. What are the merits and demerits of an electoral competition? 
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Class: 9 CIVIS 
Chapter – 3 ELECTORAL POLITICS 

Period No: 10 
Key Concepts: Remedial Teachingand Assessment 

Date: 
TOPIC/SUB TOPIC, 
LEARNING OUT COMES 
& 
INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

Recapitulation – 5 minutes 

 

Remedial Teaching & 
Assessment (20 min) 

 

 
• To review what worked well in the ideas and thoughts in to presentation process and identifying 

any areas for improvement and plan to revise the process. 
• Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in Assessment 

Teachers Reflections and Experiences Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 
__________________________________________________________________________________________________________
__________________________________________________________________________________________________________
__________________________________________________________________________________________________________
_________________________________________________________ 

 



CBSE 9th Class Democratic Politics 1 – Working of Institutions    Andhra Pradesh Govt CBSE Schools 

1 
 

LESSON PLAN: Democratic Politics 1 
CLASS-9        CHAPTER- 4:Working of Institutions 

Aims of Education:  
a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient knowledge to understand 

the world around them. An individual should be able to make an informed decision. This fundamentally requires knowledge in breadth 
and depth.  

b. Health and wellbeing 
c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual may be 

oriented towards sustaining and improving the democratic functions of Indian society.  
d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  
e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role in the mode of 

associated living. An individual should acquire capacities and a disposition to contribute meaningfully to culture. 

Nature of Social Sciences:  
Social Science is a systemic study of human society and the relationship between the individual and society, social institutions, and 
organizations. It draws its content from the disciplines of History, Geography, Political Science, and Economics, to provide an interdisciplinary 
understanding of society and its functions. At the heart of Social Science education lies an understanding of the world, the diverse concerns of 
human society, and participating in it as empathetic and responsible citizens. 
The aims of Social Science in school education: 
a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of historical, geographical, 
social, economic, and political factors. 
b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ skills to 
engage with the key questions and issues confronting society. These could be specifically seen as:  

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a 
problem-solving attitude,  
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iv. Skills to collect, organize, analyze, represent, and present data and information on various historical, geographical, and socio-political 
issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful responses 
to contemporary concerns of society.  

c. Foster ethical, human, and Constitutional values 

Curricular goals: 
Curricular Goals are statements that give directions to curriculum development and implementation. Based on intended educational 
achievement, curricular goals are defined at each stage of education and curricular areas.  
Curricular Goals (Illustrative): 

CG-5 understands the Indian Constitution and explores the essence of Indian democracy and the characteristics of a democratic government 

CG-6 Understands and analyses social, cultural, and political life in India over time – as well as the underlying historical Indian ethos and 
philosophy of unity in diversity – and recognizes challenges faced in these areas in the past and present and the efforts (being) made to address 
them 

Competency:  
Competencies are observable learning behaviors that guide the teacher in assessing the learning of a student as they move along a given stage in 
a subject. 
Competencies (Illustrative): 

C-5.2 Appreciates fundamental Constitutional values and identifies their significance for the prosperity of the Indian nation 

C-5.4 Analyses the basic features of a democracy and democratic government – and its history in India and across the world – and compares this 
form of government with other forms of government  

C-5.5 Analyses the critical role of non-state and non-market participants in the functioning of a democratic government and society, such as the 
media, civil society, socio-religious institutions, and community institutions 

C-6.4 Understands that a progressive society and nation such as India is one that recognizes not only its civilization strengths but also its socio-
economic, cultural, and political challenges and continuously makes efforts to address those challenges to become ever more prosperous, 
inclusive, just, and harmonious 
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9TH CIVICS CHAPTER- 4: WORKING OF INSTITUTIONS MIND MAPPING (12 Periods) 

 

CHAPTER- 4: 
Working of 
Institutions

Period-1. 
Overview - How is 

a Major Policy 
Decision Taken?

Period-2. The 
Decision Makers

Period-3. Need for 
Political 

Institutions

Period-4. 
Parliament

Period-5. Two 
Houses of 
Parliament

Period-6. Political 
Executive

Period-7. P.M. & 
Council of 
Ministers

Period-8. Powers 
of the P.M.

Period-9. The 
President

Period-10. The 
Judiciary

Period-11
Assessment

Period-12. 
Remedial Teaching
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Chapter 4–Working of Institutions - Periods Allotted:12 

Period and Topics Learning Outcomes Indicators (from Learning Framework +  
CBSE 2023 curriculum) 

Period-1  
Overview - How is a Major 
Policy Decision Taken? 

 
LO7: Identifies how policy decisions are taken in a 
democratic government. 

 
C7.1: Learn about the key terms of Government Order, 
Office Memorandum, Mandal Commission, Socially and 
Educationally Backward Classes (SEBC) etc.  

 
 
Period-2  
The Decision Makers 
 

 
LO2: Analysis how major decisions are taken and 
implemented in the country. 

 
C2.1: Analyze about the Mandal Commission, reservations, 
‘Indira Sawhney and others Vs Union of India case’. 

 
Period-3  
Need for Political Institutions 
 

 
LO3: understand why democratic governments insist on 
institutions. 

C3.1: Learn about institutions that take 
all important policy decisions, responsible for 
taking steps to implement theministers’ decisions 

 
  Period-4     
Parliament 
 

 
LO1: Recognizes why we need a Parliament. 

 
C1.1: Describes about the mechanism of Parliament.  

 
 Period-5   
Two Houses of Parliament 
 

 
LO2: Classifies and compares two houses of the 
Parliament. 

 
C2.1: compares between Lok Sabha and Rajya Sabha, 
difference between two houses, budget, no confidence etc. 

 
Period-6   
Political Executive 
 

 
LO3: Explains the role of a Political Executive 

 
C3.1: Learn about executive, ‘execution’ of the policies of the 
government, political and permanent executives. 

 
Period-7  
P.M. & Council of Ministers 
 

 
LO1Recognizesthe role and power of a Prime Minister 
and Council of Ministers 

 
C1.1: Describes about Prime Minister, Council of Ministers, 
Cabinet Ministers, Ministers of State with independent 
Charge.  
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 Period-8  
Powers of the P.M. 
 

 
LO3: Explains what are the real powersa Prime 
Minister of India having 

 
C3.1. Analyses about coalition politics, coalition government, 
positions of the coalition partners. 

 
 Period-9   
The President 
 

 
LO 7: Identifies the role of a President in the Indian 
Democracy 

 
C 7.1: Learn about President, Presidential Democracy, and 
Queen of Britain.  
 

 
Period-10 
The Judiciary 

 
LO 7: Identifies the role of Independent Judiciary in a 
Democratic Government 

C 7.1: Importance of the Judiciary, Supreme Court, High 
Court, Chief Justice in a democracy. 
Public Interest Litigation,  
Judicial Review 

 
Period-11 Assessment 
 

 
LO 11: To assess the progress of students. 

 
C13: Analysis of progress of students. 
 

 
Period-12 
Remedial Teaching  

 
LO 12: This will be to revise the above concepts only for 
those who didn’t understand it properly.  

 
C14: Revision and re-teaching 
 
 

 

       Note: 1.The teachers should not exclude ‘Check your progress? ,’Activities’ and Read the cartoon given in the textbook, pertaining to the chapter.                                
                 2. Teacher may take an assessment during the lesson. 
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Teachers’ reflections and experiences: 
 

1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

__________________________________________________________________________________________________________
__________________________________________________________________________________________________________
__________________________________________________________________________________________________________
_____________________________________________________________ 
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Class: 9 – Democratic Politics 1 
Chapter - 4: Working of Institutions 

Period No: 02 
Key concepts: The Decision Makers 

Date: 
TOPIC/SUB TOPIC, 
LEARNING OUT COMES & 
INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS REQUIRED 

1. Recapitulation  
   (5 mins) 
 
 
 
 
2. Heads of the State and 
Government. 

 
(15 Mins) 
 

LO2: Analysis how major 
decisions are taken and 
implemented in the country. 
C2.1: Analyze about the Mandal 
Commission, reservations, 
‘Indira Sawhney and others Vs 
Union of India case’. 

 
 
 

 
 
 
 
 
 

Posing Questions: 
 What is SEBC? 
 Who decided to issue this 

Memorandum? 
 
 

 President is the head of the state 
and is the highest formal 
authority in the country. 

 Prime Minister is the head of 
the government and actually 
exercises all governmental 
powers.  

 Which points, other than the 
ones mentioned above, do you 
recall about these institutions 
from previous classes? Discuss 
in class. 

 This Office Memorandum was 
the culmination of a long chain 
of events. 

 Is every Office Memorandum a 
major political decision? If not, 
what made this one different? 

 
 The Government of India had 

 
 
 
 
 
 

1. Who recommended the 27% 
reservation in government 
jobs? 

 
 

2. Who passed the law and 
brought it to action? 

 
3. Who signed the order? 

 
 

4. Who resolved the conflict and 
modified the law? 

 
5. Was this commission just 

independently set up or 
someone directed it to be?” 
 

 
6. What is meant by ‘Office 

 
 
 
Chart on the decision 
makers 
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3. Mandal Commission 

(20 Mins) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

appointed the Second Backward 
Classes Commission in 
1979headed by B.P. Mandal. 

 The Commission gave its 
Report in 1980. 

 Why did the President of India in 
his address to the Parliament 
announce the intention of 
thegovernment to implement the 
recommendations of the Mandal 
Commission? 
 To which department was the 

above decision of the Cabinet 
sent? 

 O.M. No. 36012/ 31/90 was 
born on 13 August 1990. 

 Some felt thatexistence of 
inequalities amongpeople of 
different castes in Indian 
necessitated job reservations.  

Memorandum’? 
 
 
 
 
 
 
 
 

7. Why did people react strongly 
to the Mandal Commission 
Report? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Video 

 
Source: Pebbles CBSE 
Board Syllabus, 
YouTube.com 
https://www.youtube.com/
watch?v=Ma_5vA6Gh0w 
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 Some felt hat this would 
perpetuate castefeelings among 
people and hamper national 
unity. 

 Who resolved this dispute? 
 This case was known as the 

‘IndiraSawhney and others Vs 
Union of Indiacase’. 

 The Supreme Courtjudges in 
1992 declared that this orderof 
the Government of India was 
valid. 

 
Conclusion: 

1. Whoever makes the law comes 
under “LEGISLATURE” – 

2. 2. Who executes it comes under 
“EXECUTIVE” and  

3. Who interprets it or resolve the 
conflict comes under 
“JUDICIARY”. 
 
 
 

 

 
 
 
 
 
 
Activity 1: 
Teacher makes the students to read 
the given cartoon and write their 
opinion 
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Class: 9 – Democratic Politics 1 
Chapter - 4: Working of Institutions 

Period No: 03 
Key concepts: Period-3. Need for Political InstitutionsDate: 

TOPIC/SUB TOPIC, 
LEARNING OUT COMES & 
INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS REQUIRED 

1. Recapitulation 
  (10 mins) 

 
 
2.Need for Political 
Institutions 
 (30 mins) 
 
LO3:  understand why 
democratic governments insist 
on institutions. 
 
C3.1:Learn about institutions 
that take 
all important policy decisions, 
responsible for 
taking steps to implement the 
ministers’ decisions 
 
 
 
 
 
 
 
 
 
 
 

 

What was the reaction of the people to the 
implementation of Mandal Commission 
Report? 
 
Activity Set Up 
- For the activity following chits will have to 
be made: 
Chits with the name of the institutions- 
Parliament, Judiciary, Executive (Political 
Executive and Civil Servants) 
 
Instructions for the Activity 
- Divide students in 3 different groups. 
- One person from each group will come and 
pick a chit and go back. 
- In their groups, students will have to discuss, 
what would happen if this particular institution 
fails to perform its function? 
- Allot 5 minutes for the discussion 
- During the group discussion, the teacher 
should move around listening to each group 
and asking guiding questions to further the 
discussion. 
 
Some of the guiding questions that can be 
asked are: 
• What would be a consequence of a failure of 

 
 
 

1. Can you think of some 
other institutions in this 
example? What is their 
role? 

 
 
 
 
 
 

2. One might feel that it is 
much better to have one 
person take all decisions 
without any rules, 
procedures and meetings 
in India. But that is not 
correct why? 

 
 
 

3. What do the Civil 
Servants do? 

 
 

 
 
 
 
 
Pictures  
 
 
 
 
Power Point 
Presentation 
 
 
 
 
ICT 
 
 
 
 
 
 
 
 
 
https://youtu.be/ghT
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this institution? 
• What will change in terms of the power 
structure? 
• Think about the impact on the citizens, 
different functions and minorities? 
 
After the discussion, one person from each 
group will present the thoughts. 
Likely Responses 
A. Failure of Parliament: 
1. We will not be able to make new laws. 
2. We will not be able to pass amendments for 
existing laws. 
3. No budget would be approved for the 
country. 
B. Failure of Judiciary: 
1. There will be no institution to safeguard 
interests of the citizens. 
2. Everyone will break laws. 
3. Conflicts will escalate. 
Failure of Executive: 
1.Laws will not be executed. 
2. No work will get accomplished. 
 

 The government is responsible for 

 
 
 
 
 
 
 
 

4. Even though civil 
servants are far more 
educated and have expert 
knowledge on various 
subjects, why does the 
ultimate power to decide 
matters lie with the 
ministers? 
 

Vv6zjthk?si=Y4U7iI
ZAXw29lqib 
(source- youtube) 
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Class: 9 – Democratic Politics 1 
Chapter - 4: Working of Institutions 

Period No: 04 
Key concepts: Parliament 

Date:
TOPIC/SUB TOPIC, 
LEARNING OUT COMES & 
INDICATORS 

PEDAGOGICAL PROCESSES / 
TEACHING LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS REQUIRED 

1. Parliament 
(10 mins) 
 
 
2. Why do we need a 
Parliament 
(Understand the need for a 
Parliament.) 
(15 mins) 
LO1: Recognizes why we need a 
Parliament. 

C1.1: Describes about the 
mechanism of Parliament.  
 
 
 
 
 
3.Studentsare able toknow 
the importance Parliament 
 (15 Mins) 
 
 
 
 
 

In the example of the Office 
Memorandum, do you remember the 
role of Parliament? 
 
 
 You might think that 

Parliament had no role in it. 
 Letus recall the points.  
 IfParliament was not in favour 

of thisdecision, the 
Government could nothave 
gone ahead with it.  

 Can youguess why? 
 In India anational assembly of 

electedrepresentatives is 
calledParliament.  

 Parliament is the final 
authorityfor making laws in 
any country. 

 
Functions of the Parliament; 

1. Making Amendments to 
existing laws 

2. Making New Laws 
3. Abolishing existing Laws 

 

 
 
 
 

1. What is ‘Parliament’? 
 
 
 
 
 

2. Which of these are correct so 
far as powers of the Parliament 
are concerned, apart 
frommaking laws? 

(a) Exercising control over the 
government  
(b) Controlling finance of the country
(c) Serving as the highest forum of 
discussion and debate 
(d) All the above 
 

3. In which ways does the 
Parliament exercise political 
authority on behalf of the 
people? 

 

 
https://youtu.be/_CvjUyQ
daDo?si=2jmdQGC6OcA

1_oj5 
(source- youtube) 
 
 

 
(Source-Google) 
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Class: 9 – Democratic Politics 1 
Chapter - 4: Working of Institutions 

Period No: 05 
Key concepts: Two Houses of Parliament 

Date:
TOPIC/SUB TOPIC, 
LEARNING OUT COMES & 
INDICATORS 

PEDAGOGICAL PROCESSES / 
TEACHING LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS REQUIRED 

1.Revision 
(5 mins) 

 
2. Two Houses of 
Parliament 
 
(To understand the role of 
each House of the 
Parliament and the 
difference between them 
through an inquiry driven 
discussion.) 
           20 Mins 
LO2: Classifies and compares 
two houses of the Parliament. 
C2.1: compares between Lok 
Sabha and Rajya Sabha, 
difference between two houses, 
budget, no confidence etc. 
 
 
 
 
 
 
 
 

What is ‘Parliament’? 
 
 
Let’s now understand what comprises 
the Parliament. We read that the 
Parliament has two houses- Rajya 
Sabha and Lok Sabha.  
The Rajya Sabha is the Council of 
States and the Lok Sabha is the House 
of the People. From this line, can you 
infer which of these two houses will 
be directly elected?” 
 
We have learnt that our Parliament 
includes the President, the Rajya 
Sabha and the Lok Sabha.  
 Who do you think is the more 

powerful house? 
Discuss with the class, the process of 
making laws in the country: “In terms 
of making laws, both houses have 
equal power except in case of finance 
and money related matters- in that 
case, the Lok Sabha has more powers 
and can override Rajya Sabha’s 
decision.” 

 
 
 

1. For how long can the Rajya 
Sabha delay a Money Bill? 

 
 

2. Who is the presiding officer of 
the Lok Sabha? 

(a) Speaker (b) Vice President  
(c) President (d) Prime Minister 
 

3. What if the President rejects 
the bill? 

 
 
 

4. Do you think it is easy to turn 
a bill into law?... 

5. ...And do you think that it is 
good that it is not so easy? 

6. If you had to pick, you would 
want to be a leader of which 
house? Why? 

Activity-1: Watch and gather 
information 

 
 
 
 
 
Power Point Presentation 
 
 
 
 
ICT 
 
 
 
 
 
https://youtu.be/HkJo_rkj
KqU?si=MK17IXvpuGJh
zag3 
(source- youtube) 
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3. A day in the life of the 
Lok Sabha 
       (15 Mins) 

“From everything that we have learnt 
about the Parliament, now, can you 
think why it is important to vote?” 

 
Mock Parliament Activity: 
In this activity, the whole class will be 
divided in two groups. One group will 
act as Lok Sabha and the second 
group will act as Rajya Sabha. Make 
2 placards with Rajya Sabha and Lok 
Sabha and put it in front of each 
group. One student volunteer will act 
as the President and should be seated 
in the center. The teacher will act as a 
moderator. 

Scenario: ‘Students should be 
allowed to wear colored clothes.” 

The houses are debating the above bill 
in the Parliament. 

Make the following chits and ask 
students to pick it up randomly. 

a. Your friends say they do not want 
the uniform but would like to have the 
school sweater in winter. 
b. Your family has a tailor shop; if 

When Parliament is in session, there 
is a special programme every day on 
Doordarshan about the proceedings 
in Lok Sabha and Rajya Sabha. 
Watch the proceedings or read about 
it in the newspapers and note the 
following:  
 Powers of the two Houses of 

Parliament.  
 Role of the Speaker.  
 Role of the Opposition. 

 
Assessment Question: 
Read the following statements and 
mark true or false: 
1. Rajya Sabha can introduce bills on 
money related matters. (F) 
2. If there is a difference between 
two houses, the final decision is 
taken in a joint session. (T) 
3. Lok Sabha, House of the People is 
directly elected by the people of 
India. (T) 
4. A bill can become a law with or 
without President’s assent. (F) 
5. Rajya Sabha is the more powerful 
of both the houses. (F) 
6. Lok Sabha has a greater number of 
members than Rajya Sabha. (T) 
 
 

 
 
 

Pictures 
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Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

__________________________________________________________________________________________________________
__________________________________________________________________________________________________________
__________________________________________________________________________________________________________ 
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Class: 9 – Democratic Politics 1 
Chapter - 4: Working of Institutions 

Period No: 06 
Key concepts: Political Executive 

Date:
TOPIC/SUB TOPIC, 
LEARNING OUT COMES & 
INDICATORS 

PEDAGOGICAL PROCESSES / 
TEACHING LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

1.Recapitulation 
 (10 mins) 
 
 
 
 
 
2. Understand the role of a 
Political Executive 
(15 Mins) 
 
LO3: Explains the role of a 
Political Executive 
 
C3.1: Learn about executive, 
‘execution’ of the policies of the 
government, political and 
permanent executives. 
 
 
 
 
 
 
 
 
 

1. Who makes the law? 
2. What is the process of making a 
law? Can someone share it in a single 
sentence? 
3. What kind of bills can only be 
introduced by Lok Sabha? 
 
 
Can we govern a country by just 
making laws? 
(Likely Response: No) 
- Then, what else is needed? 
(Likely Response: We need someone 
to implement/execute these laws.) 
- Exactly, and this someone comprises 
the Executive. Let’s take an example. 
If there is new policy that is made, the 
discussions, debates happen in the 
Parliament but who ensures that these 
policies are implemented on the 
ground? 
(Likely Response: The Executives) 
 
 
“Political Executives are the leaders 
that are elected by the People and 

 
 
 
 
 
 
 

1. What is the role of Executive? 
2. Who do you think is a part of the 

Executive? 
 

3. Are they appointed or elected? 
 
4. Who among the following is a part of the 
political executive? 
(a) Home Minister (b) District Collector 
(c) Secretary of the Ministry of Home 
Affairs 
 
 
 
 
 

 
 
https://youtu.be/HkJ
o_rkjKqU?si=MK17
IXvpuGJhzag3 
(source- youtube) 
 
 
 
 
 
Power Point 
Presentation 
 
 
 
 
ICT 
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3.Differentiate between 
Political Executives and 
Civil Servants 

(15 mins) 
 

 
 
 

 
 

who take major decisions. Whereas 
Permanent Executives are people 
appointed for the long-term. These are 
people in civil services.” 
- Ask students to give an example of 
civil services. 
Political Executive: 
1.Taking decisions on frameworks 
and objectives of the policy. 
2. Are heads of the ministries. 
3. Are elected by the people. 
Permanent Executive: 
1.Have technical expertise on the 
matter. 
2. Are appointed. 
3. Look after the day-to-day 
functioning’s. 
4. Stay the same even if the ruling 
party changes. 
 

 
 

 

 
 
 
 
 
 
 

Pictures 

Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  
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(15 mins) 
 

House of the Parliament. 
8. He/She represent the country on 
foreign tours. 
 

a) Is the Prime Minister the most 
powerful then? 

b) b) What is the possible risk of 
having too much power? 
 
 

What is a coalition government?  
Why the Prime Minister of a coalition 
government 
cannot take decisions as he likes? 

 
Teachers’ reflections and experiences: 

1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

__________________________________________________________________________________________________________
__________________________________________________________________________________________________________
__________________________________________________________________________________________________________
_____________________________________________________________ 
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the Air Force? 
 
c. If all power rests with the Prime 
Minister, why is the office of the 
President important? 

 
 
 
 
 
 
 
 

Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

__________________________________________________________________________________________________________
__________________________________________________________________________________________________________
__________________________________________________________________________________________________________
_____________________________________________________________ 
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Class: 9 – Democratic Politics 1 
Chapter - 4: Working of Institutions 

Period No: 11 
WORK SHEET FOR ASSESSMENT Max. Marks-20 

 
 
1. Why did people react strongly to the Mandal Commission Report?                                                                                          4 x 1 = 4 M 
(a) It left out many backward communities (b) It affected thousands of job opportunities 
(c) Some high castes wanted to be included in it 
(d) Both (a) and (c)  
2. What do the Civil Servants do? 
(a) They take important policy decisions (b) They implement the ministers’ decisions 
(c) They settle the disputes (d) None of the above 
3. Which of these are correct so far as powers of the Parliament are concerned, apart from 
Making laws? 
(a) Exercising control over the government (b) Controlling finance of the country 
(c) Serving as the highest forum of discussion and debate 
(d) All the above 
4. What happens if there is a difference of opinion between Lok Sabha and Rajya Sabha 
over an ordinary bill? 
(a) The President decides the matter (b) The will of Rajya Sabha prevails 
(c) There is a joint sitting of the two Houses (d) The bill is cancelled 
5.Why are political institutions important? Give any three points.2 x 2 = 4 M 
6.What is meant by council of Ministers? Explain the different categories of ministers. 
7.What is the tenure of the President in India? Mention the qualifications for President ofIndia.                                               1 x 3 = 3 M 
8.What are the powers of the Prime Minister? Describe any three.1 x 4 = 4 M 
9.Mention the ethical values which are reflected by the coalition government?                                                                           1 x 5 = 5 M 
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Class: 9 – Democratic Politics 1 

Chapter - 4: Working of Institutions 
Period No: 12 

Key concepts: Remedial Teaching 
Date: 

TOPIC/SUB TOPIC, 
LEARNING OUT 
COMES & 
INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS REQUIRED 

 
 

1. Remedial 
Teaching 

 
 
 

 

 
 
1.This will be to revise the above concepts 
only for those who didn’t understand it 

  

Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 

Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  
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CLASS: 9  SUBJECTS: SOCIAL SCIENCE   PART: CIVICS 

NAME OF THE LESSON: 5-DEMOCRATIC RIGHTS 
NO OF PERIODS:10 

Aims of Education:  
Rational Thought and Autonomy:Individuals should have the capacity of rational reasoning and sufficient knowledge to understand the world around them. 
An individual should be able to make an informed decision. This fundamentally requires knowledge in breadth and depth.  

a. Health and wellbeing 
b. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual may be oriented towards 

sustaining and improving the democratic functions of Indian society.  
c. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  
d. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role in the mode of associated 

living. An individual should acquire capacities and a disposition to contribute meaningfully to culture. 

Nature of Social Sciences: Social Science is a systemic study of human society and the relationship between the individual and society, social 
institutions, and organizations. It draws its content from the disciplines of History, Geography, Political Science, and Economics, to provide an 
interdisciplinary understanding of society and its functions. At the heart of Social Science education lies an understanding of the world, the diverse concerns 
of human society, and participating in it as empathetic and responsible citizens. 

The aims of Social Science in school education: 
a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of historical, geographical, social, economic, 
and political factors. 

b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ skills to engage with the 
key questions and issues confronting society. These could be specifically seen as:  

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a problem-solving 
attitude,  
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iv. Skills to collect, organize, analyses, represent, and present data and information on various historical, geographical, and socio-political issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful responses to 
contemporary concerns of society.  

c. Foster ethical, human, and Constitutional values 

Curriculum Goals 

CG-5 Understands the Indian Constitution and explores the essence of Indian democracy and the characteristics of a 
democratic government 

- C-5.2 Appreciates fundamental Constitutional values and identifies their significance for the prosperity of the Indian nation  
- C-5.3 Explains that fundamental rights are the most basic human rights, and they flourish when people also perform their 

fundamental duties  
- C-5.4 Analyses the basic features of a democracy and democratic government – and its history in India and across the world – 

and compares this form of government with other forms of government 

CG-6 Understands and analyses social, cultural, and political life in India over time – as well as the underlying historical Indian 
ethos and philosophy of unity in diversity – and recognises challenges faced in these areas in the past and present and the efforts 
(being) made to address them 

- C-6.3 Analyses aspects of differential treatment or discrimination that may exist in Indian society, based on, e.g., socio-
cultural background, region, language spoken, and what individuals and societies can do to eradicate such differential 
treatment  

- C-6.4 Understands that a progressive society and nation such as India is one that recognises not only its civilizational 
strengths but also its socio-economic, cultural, and political challenges and continuously makes efforts to address those 
challenges to become ever more prosperous, inclusive, just, and harmonious 
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9th CIVICS:5-DEMOCRATIC RIGHTS-MIND MAPPING (10 Periods) 

 

Chapter-5 
Democratic 

Rights

Period - 1 
Overview and 
Introduction

Period-2 Rights in 
Democracy

Period - 3 & 4. 
Rights in 

the Indian 
constitution 

Right to equality 

Period - 5 Right to 
Freedom

Period - 6 Right 
against 

Exploitation

Period - 7 Right 
to Religious 

freedom, cultural 
and Educational 

rights

Period - 8 Right 
to 

constitutional 
Remedies

Period - 9 
Expanding Scope 
of Rigths, Human 
rights commision

Period - 10 
Summative 
Assessment
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Period and 
Topics 

Learning Outcomes Indicators (from learning Framework + CBSE 2023 
Curriculum) 

1. Introduction 
Life without 
Rights 

LO3: Understand how the life is miserable in the absence of 
rights with examples 
     * Guantanamo Bay 
* Rights in Saudi Arabia                    
* Massacre in Kosovo 
LO2: Compare different situations that the countries when 
they do not have rights 

3.1 Revision of concepts related to rights such as natural rights, 
basic rights, features of rights, features of democracy etc. 

2.Rights in  
Democracy 

LO1: Understand the meaning and importance of Rights in 
Democratic system. 

1.1 Meaning and qualities of rights. 
1.2 Understand the need of rights in democracy.Appreciate the 
role of government in protecting the interests of the people. 

3& 4. Rights in  
the Indian  
constitution  
   Right to 
equality  

LO3: Discuss the importance of fundamental rights in a 
democracy and constitution  
LO4: Analyze right to equality. 
LO1: Identify different types of equality.  

3.1 Explain articles come under right to equality (14 to 18), 
features of right to equality, significance and various types of 
equality. 

5.Right to 
freedom 

LO1: Identify that Right to Freedom is basic human right. 
LO3: Understand different types of rights. 

1.1 Explain meaning of freedom. 
3.1 Evaluate freedoms guaranteed under Indian constitutions 
and their limitations.  

6.Right against  
exploitation. 

LO3: Discuss Significant features of Right against 
exploitation. 
LO3: Specific evils mentioned in the constitution and their 
types. 

3.1 Explain the purpose of Right against exploitation. 
3.2 Understand provisions to prevent exploitation. 
3.3 Types of exploitation.  
. 

7.Right to 
Religious 
Freedom  

Cultural and 
Educational 
Rights. 

LO3: Identify the fact that every person has a right to 
profess, practice and propagate the religion he or she 
believes in. 
LO3: Understand the need of special protection of language, 
culture and religion of the minorities. 

3.1 Explain Right to Religious Freedom article under it  
3.2 Analyze Secular State-Limitations 
3.3 Identify the articles under cultural and educational rights. 
3.4 Recognize the importance of majority rule and minority 
rights. 

8.Right to 
constitutional 

LO3: Identify the right which protects all Fundamental 
Rights and how it protects. 

3.1 Explain the meaning of constitutional Remedies  
3.2 Analyze the objectives of Right to Constitutional Remedies 
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Remedies. LO12: Appreciate Dr. Ambedkar views 
LO1: Recognize the writs for the enforcement of the 
Fundamental Rights which are ordered by courts. 
 

3.3 Understand the importance and limitations of constitutional 
remedies. 

9.Human Rights 
Commission 
Expanding scope 
of rights 
Identify the fact 
that Fundamental 
Rights are the 
source of all 
rights  
. 

LO3: Identify the purpose and importance of National 
Human Rights Commission 
LO1: Identify the fact the Fundamental Rights are the 
source of all rights 
LO3: Discuss international covenant on Economic, social 
and cultural rights. 
LO12: Appreciate the new rights guaranteed by South 
African constitution to its citizens. 

3.1 Explain the work of National Human Rights Commission. 
12.1Appreciate work of National and State Human Rights 
commission 
3.3 Explain how the scope of rights has been expanded recent 
times. 
3.4 Explain the new rights guaranteed by South African 
constitution. 
12.2 Appreciate the rights recognized by international covenant. 
 

Period – 710 
Work Sheet 
Assessment  

(20 Marks) A and 
Remedial 
teaching. 

• To review what worked well in the ideas and thoughts in to presentation process and identifying any areas for 
improvement and plan to revise the process. 

• Summarizes and Re-teach the lesson with simple tools for those who couldn’t well in Assessment 

 

Note: 1.The teachers should not exclude ‘Check your progress? ,’Activities’ and Read the cartoon given in the textbook, pertaining to the chapter.                                 
           2. Teacher may take an assessment during the lesson. 
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CLASS-9 
CHAPTER: DEMOCRATIC RIGHTS 

PERIOD NO:1 
KEY CONCEPTS: OVERVIEW – INTRODUCTION 

Date: 
TOPIC/SUB TOPIC, 
LEARNING OUT 
COMES & 
INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

Testing prior 
skills/knowledge: 

Revising concepts related 
to Rights:  

 

 

 

 

Life without rights 

Analyze that Guantanamo 
Bay is considered as major 
breach of human rights. 

 
 
 
 
 
 

Posing questions related to Rights 
• What are the features of Democracy? 
• Which rights are considered as natural rights?    
• Which act provides free and compulsory 

education? 
• Can you imagine your life without rights? 

 
There are some countries where the Rights are under 
the control of leaders or authoritative governments 
Some examples 

Prison in Guantanamo Bay 

 

Activity 1: Group discussion on the miserable 
condition of the prisoners in Guantanamo Bay prison 

 
- What is Guantanamo Bay where is it? 
- Which organization reported about human 

rights violation in Guantanamo Bay? 
 

- What is called 9/11 attacks? 
Activity: 1 
Analyze the following letter in the light of human 
rights violation in Guantanamo Bay 

 

World map  

 

Source: Google 

Video 

 

Source:Examrace, 
YouTube.com 
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Understand ethnic 
minorities,i.e., Albanians 
faced problems by 
majority Serbs.  

Activity 2: Debate on the Rights of women in Saudi 
Arabia 
 
 
 

Discuss the incident that had taken place in Kosovo to 
an Albanian family in April 1990. 

Analyze that the massacre was being carried out by the 
army under the direction of a leader who came to 
power through democratic elections. 

Discuss ethnic violence in India during partition of 
India. 
 

 
• What is the condition   of women in Saudi 

Arabia? 
• What is the role of the citizens in Saudi 

Arabia? 
• Students are asked to write a memorandum 

on behalf of women in Saudi Arabia to the 
secretary General of UN? 

 
What is the meaning of ethnic cleansing? 

What is the majority community in Kosovo? 

Who was the Serb’s nationalist leader? 
 
Explain ethnic massacre in Kosovo 

 
 
 
 
 
Video Link: 
https://www.youtube.com/watch?v=o1XPEn_CU
90 

 

 

 

Video 

 

Source: TRT 
World, 
Youtube.com 
 video on Ethnic 
massacre of 
Kosovo. 
https://www.yout
ube.com/watch?v
=o1XPEn_CU90 

Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  
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Analyze the role of rights in 
democracy 
 
 
 
 
 
Discuss why rights need to 
be placed higher than the 
government: 
 

 
Text Book Page No: 158 

Observe the Picture and find out rights that matches 
Protecting Minority  
Majority can’t do whatever it likes 
Rights are guarantees which can be used when things 
go wrong. 
 
Explain in what way rights protect citizens against the 
unjust use of power by the government.  

 
 
 
 
 
 
 
 
 
 
In which conditions the government 
cannot violate the rights? 
 

Teachers’ reflections and experiences: 
Is the lesson appropriately timed? ________ 
Is the flow of the lesson plan clear, smooth, and logical? ______________ 
Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
Is there space for students to collaborate and cooperate with each other? ______________ 
Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________ 
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Understand the importance of 
right to equality which is essential 
for creating a just and equitable 
society. 
Identify that the equality is 
essence of democracy . 
 
 
 
 
 
Recognize the fact that all Indians 
are equal and will get same 
treatment in the court of law i.e. 
equal protection of law 
 
 
 
 
Identify social equality. 
 
 
 
 
 
 
 
Analyze equality of opportunity 
 
 
 
 

incorporated  
 
Activity 1: Debate on Why do we need Rights? 
 
 
Discuss how judiciary provides remedies for 
violation of fundamental rights by issues of writs 
like Hebei’s corpus , mandamus certiorari  
 
 
 
 
 
Study different fundamental rights under articles  
 
 
Discuss right to equality. 
 
 
 
 
 
 
Explain different kinds of equality.  
 

 
 
 
 
 
 
 
 
 
 

Explain the rule of law which is foundation of any 

 
 
 
 
What is habeas corpus? 
 
Is it taken place in case of Guantanamo 
Bay? 
 
 
 
 
How many fundamentals are there in the 
constitution? 
 
Which articles come under fundamental 
rights? 

 
Text Book Page No: 160 

 
 
 

rights. 

https://www.youtu
be.com/watch?v=x
w8HSfVgA_k 
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Explain different forms of untouchability. 
Discuss article 17 of Indian constitution and legal 
abolishment of untouchability in 1950. 
 
Discuss that titles like Raj Bahadur, Khan 
Bahadur were meant for a regular class of 
aristocrats created by the British government. 
 
Explain the reason of abolition of titles under 
article 18. 

 
Do you think reservations are necessary? 
 
 
 
 
 
 
 
 
What is article 17? 
 
When was untouchability abolished legally? 
 
Do you find untouchability in your area? 
 
 
 
 
Which titles were abolished by the 
constitution? 
 
 
Is Bharath Ratna under article 18? 

Janakiraman, 
YouTube.com. 

https://www.youtu
be.com/watch?v=S
k-wUXhFCac 

Digital Reading 

 
Source: 
Google.com 
https://samistilegal.
in/article-17-of-the-
constitution/#:~:tex
t=ARTICLE%2017
%20OF%20THE%
20INDIAN,Constit
ution%20nor%20in
%20the%20Act. 

Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences)  
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CLASS-9 
CHAPTER: DEMOCRATIC RIGHTS 

PERIOD NO: 5 
KEY CONCEPTS:  RIGHT TO FREEDOM 

Date: 
TOPIC/SUB TOPIC, 
LEARNING OUT COMES & 
INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

Testing previous knowledge and skills 
 
 
 
 
 
 
Understand the meaning of freedom and 
the individual rights that were 
considered vital by the framers of the 
constitution. 
 
 
 
Understand the articles that come under 
‘Right to Freedom’. 
 
 
Students understand 6 freedoms 
guaranteed by the Indian constitution as 
a part of right to freedom 
 
 
Identify articles20-22. 
 
 

Activity-1: 
Role-play: Divide students into groups 
and assign each group a different 
scenario where someone's freedom is 
being restricted. Have them act out the 
scenario and then discuss the 
importance of freedom and how to 
protect it. 
Posing Question 

1.  How many fundamental rights are there  
in Indian constitution? 
2. Does that ensure Freedom to all Citizens? 
 
Define freedom 
 Freedom means absence of constraints. 
 We want to live in society, we want to be 

free. 
 
Students identify the right to freedom is a basic 
human right, aim to protect and promote the 
ideas of liberty as per the preamble. 
Explain-the right to freedom offers its citizens 
the independence to live with dignity. 
 

• Right to freedom under articles 19, 20, 21 

 
 
 
 
 
 
 
 
 
 
 
What is a basic human right? 
 
 
 
 
 
 
 
 
Which articles under right to 
freedom? 
 
 
 
What are 6 freedoms under right to 

 

 

Video

 
Source:onlinecourses.sway
am2.ac.in 
https://onlinecourses.sway
am2.ac.in/nou23_hs39/pre
view 
 

 

Chart on Right to freedom 
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Identify the fact citizens have freedom 
to practice any profession . 
 
 
Analyze restrictions on the rights. 
 
 
 
Discuss article 21, which cannot be 
suspended during an emergency. 
 

Explain the meaning of freedom of assemble in 
peaceful manner without arms. 
 
 
 
 
 
Explain - formation of associationsand purpose 
 
 
 
 
 
 
 
Discuss - freedom to travel any part of the 
country – reasonable restrictions 
  
Discuss: citizens of India have the right to 
reside any part of the country and restrictions  
on the grounds of security. 
Explain freedom to practice any profession or 
to carry any occupation, trade or business  with 
examples  
No right is carry on a business which is 
dangerous or immoral 
 
 
Discuss the six freedoms can be restricted in 
the interest of independence, sovereignty and 
integrity, and even suspended during 
emergency. 
 
Explain article 21 – Right to life  
No person can be denied his life and liberty 
except by law. 

spreading wrong and narrow-
minded ideas? 
 
 
 
 
 
 
Why did the political parties 
conduct public meetings? 
 
 
 
 
Can you name some unions? 
 
 
 
 
 
Can Indian citizens enjoy freedom 
to travel any part of the country? 
 
 
 
What is freedom of residence? 
 
 
 
 
What is the fundamental right to 
choose an occupation? 
 
 
 
Is right to life a natural right? 
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Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
__________________________________________________________________ 
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CLASS-9 
CHAPTER: DEMOCRATIC RIGHTS 

PERIOD NO: 6 
KEY CONCEPTS:  RIGHT AGAINST EXPLOITATION 

Date:
TOPIC/SUB TOPIC, 
LEARNING OUT COMES & 
INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

Testing prior 
skills/knowledge 
 
 
 
Recognize the fact right against 
exploitation is a Fundamental right 
under article 23, and It prohibits all 
types of forced labour, child labour  and 
trafficking of people 
 
 
Understand the meaning of human 
trafficking and it’s nature 
 
 
Define forced labour or beggar 
 
 
 
 
Analyze the reasons for child labor. 
 
 
 
 
 

Posing questions: 
 
1.  What does the right to equality says? 
2. Who are considered as children? 
3. What causes exploitation? 
4. Do you know free labor? 
 
Discuss the significant features of right against 
exploitation 
 
 
 
 
 
 
 
 
 
 
 
 
Explain the ways of human trafficking by 
showing above pie diagram. 

• poverty, lack of education, cultural 
factors etc., are causes  

 
 

 
 
 
Why is article 23 and 24 important? 
 
 
 
 
Activity 1: Collect the News paper cutting 
on human trafficking. 
 
Activity 2: Gathering Information. 
 Do you know what the minimum wages 

in your state are? If not, can you find 
out? 

 Speak to five people doing different 
types of work in your neighborhood and 
find out if they are earning the 
minimum wages or not.  

 Ask them if they know what the 
minimum wages are.  

 Ask them if men and women are getting 
the same wages. 

 
 
 
 

 

 

Digital Reading 

https://byjus.com/free-
ias-prep/right-against-
exploitation-articles-
23-
24/#:~:text=Article%20
23%20forbids%20any
%20form,than%2Dmin
imum%20wage%20is%
20paid. 

 

 

 

 

Human 
Trafficking 

Forced 
Labour 

Sexual 
slavery 

Forced 
Beggar 

Organ 
removal  
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Identify under article of the Indian 
constitution and what Article 24 states 
 
 
 
Understand laws have been made to 
prohibit children to work in industries, 
beedimaking, firecrackers etc.. 
Describe article 35 

 
 
Discuss the meaning of forced labour 
Reason forcompelled forced labour 
Article under it. 
Where it happens? 
How it takes place? 
 
Activity 1: Role play on Child Labour. 
 
 
 
Discuss the causes of child labour like poverty, 
migration, large family size, lack of proper 
education etc.. by showing picture 
 

 
 
 
Discuss article 24 of the Indian Constitution 
The child labour act of 1986. 
Its aim to prohibit child labour in factories and 
other hazardous jobs.  
 
 
 
Explain article 35 which empowers the 
parliament to make laws for punishing one who 
violates article 23 and 24 of constitution. 

 
How can we prevent human trafficking? 
 
 
Which article comes under forced labour? 
 
Beggar word derived from which 
language? 
 
 
 
Is child labour a crime? How can we stop 
child labour? 
 
 
Differentiate between child labour and 
forced labour. 
 
 
 
 
What type of prohibition is Article 24? 
 
 
 
 
 
 
 
What is the importance of Article 35? 
 
 
Project work :  collect the news paper 
cuttings related to child labour and prepare 
a scrap book. 

 

 

 

Chart on Child Labour 

 

Video on Child labor 

 
Source: LearningPie 
Preschool, 
YouTube.com 
https://www.youtube.co
m/watch?v=U6bBudEn
SG4 
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Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
__________________________________________________________________ 
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CLASS-9 
CHAPTER: DEMOCRATIC RIGHTS 

PERIOD NO:7 
KEY CONCEPTS:  RIGHT TO RELIGIOUS FREEDOM CULTURAL AND EDUCATIONAL RIGHTS. 

Date: 

TOPIC/SUB TOPIC, 
LEARNING OUTCOMES& 
INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING-
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

Testing previous knowledge and skills 
 
 
 
 
 
Recognize the fact  
The right to freedom includes right to 
freedom of religion and article under it. 
 
 
 
 
 
 
 
Recognize the fact that every person 
has a right to profess, practice and 
propagate any religion. 
 
 
Understand the limitations of freedom 
of religion in India. 

Posing questions: 
 
1. Can you find different religious people  
in your area? 
2. Which religion is majority in India? 
3. Name some minor religions. 
4. What is culture? Give example. 
 
 
Discuss the meaning of religion 
42nd amendment  
Words incorporated 
Article 25 
 
 
 
 
 
 
 
By showing the picture discuss religious 
freedom 
 

 
 
 
 
 
In which year 42ndAmendment taken place? 
 
Which words added to the preamble? 
 
 
Can anyone follow any religion if he/she 
wish? 
 
 
Why do we need religious freedom? 
 
 
Do you support animal sacrifice for religious 
activity? 
 
 
 
 

 

 

 

 

 

Digital Reading 

 
Source: Byju’s.com, 
https://byjus.com/free-ias-
prep/right-to-freedom-of-
religion-articles-25-28/ 
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minorities on the basis of language, caste etc 
 
 
 
 

Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

________________________________________________________________________________________________________
________________________________________________________________________________________________________
________________________________________________________________________________________________________
_______________________________________________________________ 
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CLASS-9 
CHAPTER: DEMOCRATIC RIGHTS 

PERIOD NO:8 
KEY CONCEPTS:  RIGHT TO CONSTITUTIONAL REMEDIES. 

Date: 
TOPIC/SUB TOPIC, 
LEARNING OUT COMES & 
INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

Testing prior skills/knowledge 

 

Identify the right which protects 
all fundamental rights and how 
it protects. 
 
 
Appreciate Ambedkar views 
 

 
 
 
Identify Fundamental Rights are 
guaranteed against the actions 
of the  
legislatures, the executive and 
any other authorities. 
 
Analyze the writs for the 
enforcement of the Fundamental 
Rights. 

Probing questions: 
 
1.  What is the highest court in the state  
as well as country?  
2. Is there any scope of the violation of  
fundamental rights?  
 
Explain the meaning of right to constitutional 
remedies which is a fundamental right 
*Under article 32 
*Understand the role of judiciary in  
protection of rights 
 
Discuss: Right to constitutional Remedies as heart 
and soul of the constitution. 
Explain if fundamental rights are violated what we 
have to do with an example. 
 
Discuss 
*  No law or action violate Fundamental  
Rights 
*If any law takes away any  
fundamental right it will be invalid. 

 

Activity 1: Information Gathering. 
 Is there a State Human Rights 

Commission in your state?  
 Find out about its activities.  
 Write a petition to the NHRC if you 

know any instances of human rights 
violation in your area. 

 

Why did Dr. Ambedkar call Right to 
Constitutional Remedies as the heart and soul 
of the constitution? 

 

Can fundamental rights be taken away? 

 

How many writs are issued to enforce 
fundamental rights? 

 

 

 

 
 
 
Digital Reading 

 
https://byjus.com/social-
science/fundamental-
rights-of-india/ 
 
Project: Fundamental 
Rights 

 
https://www.youtube.co
m/watch?v=oRMo8rXX
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CLASS-9 
CHAPTER: DEMOCRATIC RIGHTS 

PERIOD NO:9 
KEY CONCEPTS:  HUMAN RIGHTS COMMISSION 

Date: 
TOPIC/SUB TOPIC, 
LEARNING OUT COMES & 
INDICATORS 

PEDAGOGICAL PROCESSES / TEACHING 
LEARNING PROCESS 

ASSESSMENT STRATEGIES MATERIALS 
REQUIRED 

Testing prior skills/knowledge 

 

 

Understand purpose and 
importance of National Human 
Rights commission 

 

 

 

 

Differentiate human rights and 
fundamental tights 

 

 

 

Probing questions: 
 
1. Name some basic human rights. 
2. When did we celebrate human right’s  
day? 
3. Is human right important? 
 
Explain formation and purpose of Human Rights 
Commission 
 
 
 
 
 
 
 
 
 
 
 
 
By showing the picture explain that NHRC was 
formed in 1993  

• Composition 
• Appointment 
• First chairman-Ranganath Mishra 
• Present chairman- Arun Kumar Mishra 

 

 

 

 

 

 

Expand NHRC 

 

 

 

 

Who appoints HRC? 

 

 

 

 

 

 

 

 

 

National Human Rights 
commission video 

https://www.youtube.com/wat
ch?v=ECVpBlctpck 
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Able to understand role of 
Human Rights commission in 
India. 

 
 
 
 
 
 
 
 
Identify the fact that NHRC 
cannot by itself punish the 
guilty 

 

Discuss state human rights 
commission 

 

Identify scope of rights 
expanded over the years. 

 
 
 
 

• Explain powers of Human Rights 
commission 

• Explain similarities and differences 
between human rights and fundamental 
rights. 

• Discuss the limitations of NHRC 
• Explain major issues related to NHRC 

Discuss the human rights violating causes which 
are being brought to the public notice from across 
India. 
E.g.: Gujarat Riots  
 
Activity 1: Write a letter to the address given 
regarding Guantanamo Bay incident. 
Discuss all state human rights commission and its 
activities. 
Discuss PIL  
 
 
 
Write a petition toNHRC if you know any 
instances of human rights violation in your area. 
Understand how to address violation of human 
rights to NHRC. 
 
 
Explain activities of State human rights 
commission  
 
 
 
 
 
 
 

 

Who is the present chairman of   Human 
Rights Commission? 

 

 

 

 

 

 

 

 

 

What is drawback of NHRC? 

Can HRC punish the guilty? 

 

 

 

 

World map  

 

Source: Google 
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Activity 2: 
Conduct a debate the new rights of South African 
constitution to be made Fundamental Rights of 
India or not?  

 

What are the new rights guaranteed by 
South African Constitution? 

Teachers’ reflections and experiences: 
1. Is the lesson appropriately timed? ________ 
2. Is the flow of the lesson plan clear, smooth, and logical? ______________ 
3. Is each stage of the lesson aligned to the learning objectives and outcomes of the lesson? _____________ 
4. Is there space for students to collaborate and cooperate with each other? ______________ 
5. Does the lesson provide adequate opportunity for the students to practice the skills? ____________ 
6. Any specific reflections by teacher: (Have to write based on Teacher’s personal observations and experiences) 

_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
__________________________________________________________________ 
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Class:  Democratic Politics-II 
Chapter - 5: Democratic Rights 

Period No: 10 
Date: 

WORK SHEET FOR ASSESSMENT-Max.Marks:20 
Multiple Choice Questions 4 x 1 = 4 M 

1. Which of the following freedom is not available to an Indian citizen? 
a. Freedom to criticize the government   b.  Freedom to participate in armed revolution 
c.   Freedom to start a movement to change  d. Freedom to oppose the central values of 
      the government      the constitution 

2. Name the fundamental right under which each of the following rights falls.   
a. Freedom to propagate one’s religion  b.  Right to life 
c.   Abolition of untouchability   d.  Ban on bonded labour 

3. Which of the following rights is available under the Indian constitution?   
a. Right to work     b.  Right to adequate lively hood 
c.   Right to protect one’s culture   d.  Right to privacy  

4. Who called Right to constitutional remedies as the ‘heart and soul’ of the constitution?  
a. Dr. B.R. Ambedkar     b.  Jawaharlal Nehru 
c.   Dr. Babu Rajendra Prasad   d.  K.M. Munshi 

Answer the following questions in short.                                                                                                                        2 x 2 = 4 M 
5. What is a Writ? 
6. Which agency can protect the fundamental rights of the people? 

Answer the following questions briefly.1 x 3 = 3 M 
7. Describe the Ethnic Massacre in Kosovo. 

Answer the following questions in detail. 
8. Discuss the features of a secular state.                                                                                                                               1 x 4 = 4 M 
9. What is the role of National Human Rights Commission in securing the human rights? How does it work?          1 x 5 = 5 M 



Social Science

economics
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Lesson Plan 
GEOGRAPHY 

CLASS-9    CHAPTER-1    THE STORY OF VILLAGE PALAMPUR (No. Periods-10) 
 

Aims of Education:  

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient 
knowledge to understand the world around them. An individual should be able to make an informed decision. This 
fundamentally requires knowledge in breadth and depth.  

b. Health and wellbeing 
c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual 

may be oriented towards sustaining and improving the democratic functions of Indian society.  
d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  
e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role 

in the mode of associated living. An individual should acquire capacities and a disposition to contribute meaningfully to 
culture. 

Nature of Social Sciences:  

Social Science is a systemic study of human society and the relationship between the individual and society, social institutions, 
and organizations. It draws its content from the disciplines of History, Geography, Political Science, and Economics, to provide 
an interdisciplinary understanding of society and its functions. At the heart of Social Science education lies an understanding of 
the world, the diverse concerns of human society, and participating in it as empathetic and responsible citizens. 
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The aims of Social Science in school education: 

a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of historical, 
geographical, social, economic, and political factors. 

b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen 
students’ skills to engage with the key questions and issues confronting society. These could be specifically seen as:  

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a 
coherent narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and 
processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline 
towards a problem-solving attitude,  

iv. Skills to collect, organize, analyze, represent, and present data and information on various historical, geographical, and 
socio-political issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose 
meaningful responses to contemporary concerns of society.  

c. Foster ethical, human, and Constitutional values 
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Class-9 -C1.GEOGRAPHY - THE STORY OF VILLAGE PALAMPUR (No. Periods-10) 

CURRICULAR GOALS (CG) AND COMPETENCIES (C): 
Curricular goals: 

Curricular Goals are statements that give directions to curriculum development and implementation. Based on intended 
educational achievement, curricular goals are defined at each stage of education and curricular areas.  

Competency:  

Competencies are observable learning behaviors that guide the teacher in assessing the learning of a student as they move along 
a given stage in a subject. 

Curricular goals (IIlustrative): 

CG-4Develops an understanding of the inter-relationship between human beings and their physical 
environment and how that influences the livelihood,culture and the biodiversity of the region. 

Competencies (Illustrative): 

C-4.3 Draws interlinkages among various components of the physical environment such as climate and relief, 
climate and vegetationand wildlife 

C-4.4Analyses and evaluates the inter relationship between the natural environment and human beings and their 
cultures across regions and, in the case of India, the special environmental ethos that resulted in practices of 
nature conservation 
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C-4.5  Critically evaluates the impact of human interventions on the environment,including climate 

change,pollution,shortage of natural resourcesand loss of bio diversity, identifies practices that have led to these 
environmental crises and the measures that must be taken to reserve them.  

 

Curricular goals (Illustrative): 

CG-8   Evaluates the economic development of the country in terms of its impact on the lives of its people 
and nature. 

Competencies (Illustrative): 

C-8.5Appreciates the connections between economic development and environment,and the broader indicators 
of the societal well-being beyond GDP growth and Income. 
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CLASS-9  _  CHAPTER-1. THE STORY OF VILLAGE PALAMPUR
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Topic/ Sub topic  Content based domain 
specific Learning outcomes 

Micro CompetencyIndicators 

1.Overview – 
Introduction 

LO1: Recognisethe life of the 
people in the village- 
Palampur. 
LO2: Compare the life of the 
people with their area. 

C1: Understand and analyse the experiences of 
children who have been to a village, about 
different aspects of village life. 

2.Organisation of 
production 

LO2: Classify that production 
of goods and services require 
factors of production. 

C2.1: Explains factors responsible for production 
activity 
C2.2: Explains fixed capital and working capital 
with examples. 

3.Farming in 
Palampur 
 

LO3: Identify the seasons 
Discuss the most common 
way of increasing production 
on a given piece of land. 

C2.1: Explains meaning of farming activity 
C3.1: Identify and analysethe most important 
factor of production. 

4.Green 
Revolution- Will 
the land sustain? 

LO4: Analyze the modern 
farming methods. 

C3.1; Analyzes inputs in Green Revolution, 
State the merits and de-merits of Green 
Revolution. 
C2.1: Explains how land fragmentation is an 
obstacle. 
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5.Distribution of 
land 
Identify the need 
for migration of 
landless farmers. 

LO2: Categorize farmers into 
Small 
Medium 
Large  

C2.1: Explain causes for the differences in the 
wages in male and female. 
Various works done on the field in a proper 
sequence. 
Role-play 
Explain reasons for rural to urban migration due 
to lack of farm-work. 

6.The capital 
needed in farming 

LO11: Illustrate how small 
farmers borrow money from 
medium and large to arrange 
their capital. 
 
 

C2.1: Explains the arranging of capital and labour 
for farming – Different farmers. 
C2.2: Explains how the farmers use their savings 
 
 

7.Sale of surplus in 
production 
Non-farm activities 
in Palampur-Diary 

LO5: Interprets surplus 
production. 

C5.1: Appreciate non-farm activities. 
 

8.Non-farm 
activities in 
Palampur 
Small scale 
manufacturing 

LO3: Identify the main non-
farm activities in their area. 
Make a brief report. 

C 3.1: Explains case study of Mishrilal. 
C 3.2: Explains self-employment in our country. 
C 3.3: Differentiate working capital and physical 
capital in small scale manufacturing. 

9.Transport: -A fast 
developing sector 

LO5: Interprets the role of 
transport in Palampur. 

C2.1: Explains different types of capital in 
transport activities and arranging formal loans  
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10.Remedial 
teaching and 
assessment 

This will be revising the above concepts those who didn’t understand it and those 
who learned will be given assessment                   

 

Note: 

1.The teacher should not exclude the activities given in the text book pertaining to the Lesson. 

2.Teacher may give two or three worksheets depending upon the number of periods allotted and the content.      
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CLASS-9 

CHAPTER: THE STORY OF VILLAGE PALAMPUR 

PERIOD NO:1 

KEY CONCEPTS: OVERVIEW – INTRODUCTION 

Topic/Sub Topic, 
Learning Outcomes & 
Micro competency 
Indicators 

 

 
Pedagogical Processes/Teaching-Learning Process 
 
 

 
Assessment strategies  

 
Materials required 

Testing prior 
skills/knowledge- 5 Min 
 
 
 
Interpret the life of the 
people in your area. 
5Min 
 
 
 
Identifying location 
(site,situation) of 
Palampur   - 10Min 
 
Population distribution 
in Palampur – 5Min 
 

To test the prior knowledge certain questions will be 
asked 

 
• What is the main productive activity in India? 
• Name some natural resources. 
• Name some vehicles you can see in villages. 

 
• What are the vehicles you see in Palampur? 

Discuss population houses, families in their villages. 
Discuss the population, houses and facilities in 

 
 
 
 
 
Is Palampur well connected 
with neighboring villages and 
towns?   
 
 
Name the big village near to 
Palampur. 
 
 
 
 
 
 

 
 
 
 
 
Chart 
Pictures of vehicles 
Field Trip 
 

 
Source Byjus 
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Interprets survey- 
10Min 
 
Identify non-farm 
activities in Palampur 
5min 
 
LO1: Recognise the life 
of the people in the 
village- Palampur. 
LO2: Compare the life of 
the people with their area. 
C1: Understand and 
analyse the experiences of 
children who have been to 
a village, about different 
aspects of village life. 

Palampur. 
 
 
Activity 1 
 
For how many years the census will be conducted? 
Conduct a survey in their area and fill the table. 
 
 

 
Explains educational, health and electrical facilities in 
Palampur. 
 

How many families are there 
in Palampur? 
 
 
 
 
Describe the houses of 
Dalits. 
 
 
 
Collect the source of income 
of Dalits in your area. 
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Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching,by himself/herself after teaching of the key concept. Some sample questions are given here 
under. 
Note: These are only sample questions.It is left to the discretion of the teacher to assess his/her teaching and note down reflections 
experiences.) 
1. Did I clearly communicate the lesson objectives to the students? 
2. Did I use effective instructional strategies to engage students in the lesson?  
3. How well did I manage the classroom during the lesson?  
4. Were there any disruptions or behavioral issues that I need to address?  
5. What strategies can I implement to improve classroom management? 
6. Did the students actively participate and show interest in the lesson?  
7. How can I better manage the time allocated for each activity? 
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CLASS-9 

CHAPTER: THE STORY OF VILLAGE PALAMPUR 

PERIOD NO:2 

KEY CONCEPTS: Organization of Production 

Topic/Sub Topic, 
Learning Outcomes & 
Micro competency 
Indicators 

 

 
Pedagogical Processes/Teaching-Learning Process 

 
Assessment strategies  

 
Materials 
required 

1.Testing prior 
knowledge skills 
(5Mins) 
 
 
2.Identify and 
comprehend the 
various factors 
necessary for 
production -20Min 
 
a) Analyze the most 
important factor of 
production. 
 
 
 

 
 

• What is production? 
• What is the main aim of production? 
• Name some natural resources which are required for 

farm production. 
 

ACTIVITY: 1 Discuss the factors of production 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
What are factors of 
production? 
 
 
 
 
 
 
 
 

 
 
 
 
 
Charts 
Internet 
 

 
 
SOURCE 
BYJUS 
 

     Land 

Labour 

Capital 

Knowledge/ 
Enterprise 

Factors of 
Production
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b) Differentiate 
skilled and unskilled 
labour? 
 
 
 
 
 
 
 
3.The students are 
able to classify 
working capital and 
fixed capital- 10Min 
 
 
 
 
 
 
 
 
4. Analyze about the 

https://byjus.com/question-answer/what-are-the-factors-of-
production-is-the-most-important/ 
 
 

• What is the first natural requirement for the farm 
production? 

• Explain the meaning of land in Economics. 
• Discuss characteristic features of land. 

Explains labour as a factor of the production. 
Explains meaning of labour and different types with a flow 
chart. 
Activity 2 
Recognise the picture and fill the box. 
 
Labour 
 
 
 
  
 
 
 
https://byjus.com/question-answer/differentiate-between-
skilled-semiskilled-and-unskilled-labour/ 
 
Recognisethat variety of inputs are required at every stage 
during production 
Discuss and explain capital and its features with live 
examples. 

 
 
 
 
What does the labour refer to?
 
 
 
 
 
 
 
 
 
Is cotton working 
capital/fixed capital? 
 
 
Give some examples for fixed 
capital. 
 
 
 
 
 
 
Under which factor of 
productionMukesh Ambani 
doescome? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
SOURCE 
BYJUS 

Skilled 

Highly 
Trained 

Educated 

Unskilled 

Untrained 

Uneducated 
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link between the 3 
factors of production 
through knowledge 
and enterprise – 
5Min 
 
 
LO2: Classify that 
production of goods 
and services require 
factors of production. 
C2.1: Explains factors 
responsible for 
production activity 
C2.2: Explains fixed 
capital and working 
capital with examples. 

 
                                    Capital 
 
  Physical Capital                            Working Capital 
 
Computer, Tools etc..                         Money 
 
Conceptualize enterprise through case study on the 
importance of human capital. 
 

• What to produce? 
• Where to produce? 
• How to produce? 

 
 
 
Explains returns of factors of production.  
Land—rent 
Labour—wage 
Capital—interest 
Knowledge/Entrepreneur—profit/loss 
Organization 
 
 

 
 
 
 
 
 
 
Appreciate the role of 
entrepreneurs in the process 
of production. 
 
What is the return for land? 

Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching,by himself/herself after teaching of the key concept. Some sample questions are 
given here under. 
Note: These are only sample questions.It is left to the discretion of the teacher to assess his/her teaching and note down reflections 
experiences.) 
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1. Did I clearly communicate the lesson objectives to the students? 
2. Did I use effective instructional strategies to engage students in the lesson?  
3. How well did I manage the classroom during the lesson?  
4. Were there any disruptions or behavioral issues that I need to address?  
5. What strategies can I implement to improve classroom management? 
6. Did the students actively participate and show interest in the lesson?  
7. How can I better manage the time allocated for each activity? 
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CLASS-9 

CHAPTER: THE STORY OF VILLAGE PALAMPUR 

PERIOD NO:3 

KEY CONCEPTS: Farming in Palampur 

   Techniques to increase production. 

   Multiple cropping, crop rotations. 

 

Topic/Sub Topic, 
Learning Outcomes & 
Micro competency 
Indicators 

 

 
Pedagogical Processes/Teaching-Learning Process 
 
 

 
Assessment strategies 

 
Materials
required 

1. Testing prior 
skills  5 Min 

 
Identify the standard 
unit of Measuring land 

 
 
 
 
 
 
 
 

 
 
 
 
What is the main activity in Palampur? 
What is the first factor of production that required for 
farming? 
‘The land areaunder cultivation was not expanded in 
Palampursince 1960.’ Discuss the above statement in 
relevance to India. 
 
 
 

 
Activity: 
 
 
Convert the given bar 
diagram into table 

 
 
 
 
 
 
Charts 
 
Live 
Examples 
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2. Classify the 
seasons  10 Min 
 
Analyze how 
crops change in 
various seasons. 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

3. Analyze on 
multiple 
cropping in a 
rural area to 
increase the 
production on 
the same piece of 
land 

Activity: 1 
 
Discuss the local units of measuring the land. 

 
 
Activity 2 
 
Discuss seasons in farming activity in Palampur. 
 

 
 
https://byjus.com/free-ias-prep/major-cropping-seasons-in-
india/ 
 
 

 
 
 
 
 
 
Compare the area of one 
hectare field with the area of 
your school ground. 
 
 
One Hectare = _____Sq.mts 
 
 
 
 
 
 
Make a list of Agricultural 
products according to 
seasons in your area. 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
Source 
Byjus 
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LO3: Identify the 
seasons discuss the 
most common way of 
increasing production 
on a given piece of 
land. 
 
 
C3.1: Identify and 
analyse the most 
important factor of 
production. 
 
 
 
 
 
 
 
 
 
 
 

Name some seasons 
 
Kharif – Jowar and Bajra – Rainy Season 
Mid Crop – Potato – October and December 
Rabi – Wheat  -Winter 
 
Explains importance of irrigation 
 Identify the areas that are well irrigated in India. 
 Discuss the advantages of multiple cropping in 

Palampur. 
 Discuss another way to increase the farm production - 

crop rotation. 
 
 

 
 Analyze the advantages of crop rotation. 

 

 
 
 
 
 
Name the crops that are 
grown in kharif. 
 
 
 
Make a list of agricultural 
products according to 
seasons in your area. 
 
 
 
 
Find out the crops that are 
grown in Palampur 

Maize

Tomato

Carrot

Green 
peas
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Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching,by himself/herself after teaching of the key concept. Some sample questions are 
given here under. 
Note: These are only sample questions.It is left to the discretion of the teacher to assess his/her teaching and note down reflections 
experiences.) 
1. Did I clearly communicate the lesson objectives to the students? 
2. Did I use effective instructional strategies to engage students in the lesson?  
3. How well did I manage the classroom during the lesson?  
4. Were there any disruptions or behavioral issues that I need to address?  
5. What strategies can I implement to improve classroom management? 
6. Did the students actively participate and show interest in the lesson?  
7. How can I better manage the time allocated for each activity? 
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CLASS-9 

CHAPTER: THE STORY OF VILLAGE PALAMPUR 

PERIOD NO: 4 

KEY CONCEPTS: Green revolution – will the land sustain 

Topic/Sub Topic, 
Learning Outcomes & 
Micro competency 
Indicators 

 

 
Pedagogical Processes/Teaching-Learning Process 
 
 

 
Assessment strategies  

 
Materials 
required 

Testing prior 
knowledge 5 Min 
 
Analyze the modern 
farming method           
10 Min 
 
 

How many crop seasons are there in Palampur? 
 
Name some methods to increase the crop production on the 
same piece of land. 
 
Assess the necessity to increase the production. 
 
ACTIVITY : 1 
 

 
 
Recognise and analyse the 
states where the Green 
Revolution started first 

 
Charts 
 
Field Trip 
 
Internet 

 
 
 

 Discuss the improved techniques of production   
 
 
 
INDIA  MAP 
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Explain the merits of green revolution. 

 
https://byjus.com/free-ias-prep/green-revolution/ 

 

What are the changes that have taken place in the way 

of farming practiced in Palampur as well as India? 

Explain the increase of production due to green 

revolution in wheat and pulses. 

 
 
 

 
 
SOURCE 
Byjus 

Analyze the 
consequences of 
Green Revolution 10 
Min 
 
 
Analyze the impact 
of over use of natural 
resources such as 
ground water and 
over use of chemical 
fertilizers 15m 

What is meant by white and Blue revolution? 

https://byjus.com/free-ias-prep/blue-revolution/ 

 

Differentiate between multiple cropping and modern 

farming methods. 

Differentiate between traditional methods and modern 

methods. 

Plot on a graph the 
production of pulses and 
wheat from 1965-66 to 2019-
20 
 
What is the working capital 
required by the farmer for 
modern farming methods? 

 
 
 
 
 
 
 
 

 
 
SOURCE 
Byjus 
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LO4: Analyze the 
modern farming 
methods. 
C3.1; Analyzes inputs 
in Green Revolution, 
State the merits and 
de-merits of Green 
Revolution. 
C2.1: Explains how 
land fragmentation is 
an obstacle. 
 
 

Discuss and explain the consequences of excessive use of 
chemical fertilizers and pesticides by taking an example of 
an incident taken place in Kasargad in the northern part of 
Kerala. 

 
Explain the consequences of continuous use of ground 
water for tube well irrigation. 

 
Activity: Write letter to the agricultural minister telling 
him the use of chemical fertilizers can be harmful. 

In which state consumption 
of chemical fertilizers is 
highest? 
 
Suggest measures to increase 
ground water level. 
 

 

Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching,by himself/herself after teaching of the key concept. Some sample questions are 
given here under. 
Note: These are only sample questions.It is left to the discretion of the teacher to assess his/her teaching and note down reflections 
experiences.) 
1. Did I clearly communicate the lesson objectives to the students? 
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2. Did I use effective instructional strategies to engage students in the lesson?  
3. How well did I manage the classroom during the lesson?  
4. Were there any disruptions or behavioral issues that I need to address?  
5. What strategies can I implement to improve classroom management? 
6. Did the students actively participate and show interest in the lesson?  
7. How can I better manage the time allocated for each activity? 
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CLASS-9 

CHAPTER: THE STORY OF VILLAGE PALAMPUR 

PERIOD NO: 5 

KEY CONCEPTS: Distribution of land in Palampur 

Topic/Sub Topic, 
Learning Outcomes & 
Micro competency 
Indicators 

 

 
Pedagogical Processes/Teaching-Learning Process 
 
 

 
Assessment strategies  

 
Materials 
required 

Testing prior 
knowledge      5 Min 

Which factor of production is nature’s gift? 
Who is known as Landlord? 
Who is Tenant? 

  
 
 

 
Able to compare the 
different categories 
of farmers           5 
Min 
 
 
 
 
 
Analyze the reason 
why many farmers 
cultivate small plots 
of land                      
10 Min 

Explain small, medium and large farmers. 
Discuss unequal distribution of cultivable land in 
Palampur. 

 
ACTIVITY 1 
Shade the land cultivated by small farmers in the picture 
given below 

 

 
 
 
 
 
 
 
 

 
 
 
Chart 
Internet 
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Discuss the land 
distribution of India    
10 Min 
 
 
 
 
 
 
 
 
 
Analyze the linkages 
between the type of 
farmer and get 
labour for their 
farms 
 
List various works 
done on the field in a 
proper sequence          
5 min 
 

 
Explain with a case study : 
ACTIVITY 2 
Collect Information of different types of farmers in 
your area 

 
 
 
Who is known as small 
farmer? 
 
 
Who is known as medium 
farmer? 
 
 
Who is known as large 
farmer? 
 

 
 
SOURCE 
BYJUS 
 

 
 
 

Summary: small land holdings in India. 
https://byjusexamprep.com/upsc-exam/what-is-the-definition-
of-a-small-and-marginal-farmer-in-india 
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Compare the 
differences in Wages   
                        5 Min 
 
 
Identify the reason 
for rural to urban 
migration  5min 
 
 
LO2: Categorize 
different farmers into 
Small 
Medium 
Large 
 
 
C2.1: Explain causes 
for the differences in 
the wages in male and 
female. 
Various works done 
on the field in a 
proper sequence. 
Role-play 

 
 
 
 
Explains distribution of cultivated area and farmers in 
India. 
 

 
 

Explain how land fragmentation is an obstacle to agricultural 
development. 
 
 
Explain how different type of farmers gets labour for their 
farms. 
 
State the differences between farmers and farm laborers. 
 
Explain who will be the farm laborer. 

 
 

ACTIVITY: 3 
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Explain reasons for 
rural to urban 
migration due to lack 
of farm-work. 
 

Role Play 
Conversation: 

Dala and Ramkali 
 

 Explain the different types of wages. Discuss the       
differences in wages. 
 
Discuss the situation that had taken place in Gosaipur and 
Majauli. 

Why do you think men 
receive higher wages than 
women for the same job? 
Discuss 

      MAP 

 
 

   

 
 

   

Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching,by himself/herself after teaching of the key concept. Some sample questions are 
given here under. 
Note: These are only sample questions.It is left to the discretion of the teacher to assess his/her teaching and note down reflections 
experiences.) 
1. Did I clearly communicate the lesson objectives to the students? 
2. Did I use effective instructional strategies to engage students in the lesson?  
3. How well did I manage the classroom during the lesson?  
4. Were there any disruptions or behavioral issues that I need to address?  
5. What strategies can I implement to improve classroom management? 
6. Did the students actively participate and show interest in the lesson?  
7. How can I better manage the time allocated for each activity? 
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CLASS-9 

CHAPTER: THE STORY OF VILLAGE PALAMPUR 

PERIOD NO: 6 

KEY CONCEPTS: Capital needed in farming 

Topic/Sub Topic, 
Learning Outcomes & 
Micro competency 
Indicators 

 

 
Pedagogical Processes/Teaching-Learning Process 
 
 

 
Assessment strategies  

 
Materials 
required 

Testing prior skills   
 (5 mins) 

The teacher will start a lesson with a discussion to check the 
prior knowledge  
 

What is the 3rd factor of production? 
What is the return for capital?

  
 
 
 
Charts

 
Discuss the way that 
small farmers 
arrange physical and 
working capital            

(10 mins) 
 
 
 
 
 
 

 
How does the modern farming methods require great 
deal of capital? 
 
Explains the situation of a small farmer to arrange 
capital with a case study Savitha. 
 
Discuss the interest rate, terms, and conditions laid 
byTejpal the large farmer. 
 
 
 

Which farmer requires more 
capital? 
 
 
 
What type of credit Savitha 
has taken? 
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Analyze the 
government loans to 
the poor    5 min 
 
 
 
Recall the 3 factors 
of production and 
it’s availability   10 
min 
 

 
 
 

ACTIVITY 1 
 
Discuss and explain the credit facilities between the large 
and small scale farmer. 
 

 

 
 
 
 
 
 
 
 
What is the most abundant 
factor of the production? 
 
 
Which factor of the 
production can we increase 
other than labor? 
 
 
 
Identify abundant factor of 
production and scarce factor 
of production in your region? 
 

 
 
 
 
 
 
 

 
 
Source  
byjus 
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LO11: Illustrate how 
small farmers borrow 
money from medium 
and large to arrange 
their capital. 
 
C2.1: Explains the 
arranging of capital 
and labour for farming 
– Different farmers. 
C2.2: Explains how 
the farmers use their 
savings. 

https://byjus.com/commerce/sources-of-credit/ 
Explain getting loan is difficult to a small farmer why. 
 
Discuss the role of government in giving cheap loans 
to poor landless households. 
 
Discuss the basic difference between two scarce 
factors of production, Land and Capital. 

 
Explain the care that to be taken while using the land 
and other natural resources. 

  

    
 
Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching,by himself/herself after teaching of the key concept. Some sample questions are 
given here under. 
Note: These are only sample questions.It is left to the discretion of the teacher to assess his/her teaching and note down reflections 
experiences.) 
1. Did I clearly communicate the lesson objectives to the students? 
2. Did I use effective instructional strategies to engage students in the lesson?  
3. How well did I manage the classroom during the lesson?  
4. Were there any disruptions or behavioral issues that I need to address?  
5. What strategies can I implement to improve classroom management? 
6. Did the students actively participate and show interest in the lesson?  
7. How can I better manage the time allocated for each activity? 
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CHAPTER: THE STORY OF VILLAGE PALAMPUR 

PERIOD NO: 7 

KEY CONCEPTS: Sale of surplus in Production: Non-Farm activities in Palampur; Dairy 

Topic/Sub Topic, 
Learning Outcomes & 
Micro competency 
Indicators 

 

 
Pedagogical Processes/Teaching-Learning Process 
 
 

 
Assessment strategies  

 
Materials 
required 

Testing prior skills       
5 min 

 
What the farmers do by using the 3 factors of production? 
 
Name the different category of farmers? 
 
Name the crop that grows in Rabi season? 
 

  
 
 
 
 

    
Identify the farmers 
that supply surplus 
to the market 5m 

Discuss the role of small medium and large farmers in their 
surplus production. 
 
What do medium and large farmers do with their earnings? 

Which type of farmers has 
surplus farm production? 
 
 
 
 
Why Small farmers have little 
surplus money? 

Charts 

 
Discuss large 
farmers surplus 
utilization 

 
Explains-marketable surplus. 
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( 10mins) 
 
 
Identify the 
percentage of people 
that engaged in 
activities other than 
agriculture. 5m 
 
 
Identify the fodder of 
buffaloes that grow 
in Palampur 5m 
 
 
 
Discuss the role of 
transport in 
Palampur 5m 
 
 
Compare the 
production of wheat 
by 3 farmers       5 
min 
 

 
 
ACTIVITY 1 ASK 
 
Discuss non-farm activities in Palampur 
 

 
https://byjus.com/question-answer/what-is-meant-by-non-
farming-activities-explain-with-examples/ 
 
Explain Non-farm activities. 
 
Give some examples of Non-farm activities. 
 
Explain classification of Non-Farm activities. 
 
Regular Employment    
Self-Employment   
Casual Employment  

 
 
 
 
If Production is 80 and 
consumption is 70 what will 
be the surplus? 

 
 
 
 
 

 
 
Source 
Byjus 
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LO5: Interprets 
surplus production. 
 
C3.1: Identifies and 
analyse the production 
of wheat by the three 
farmers over the year. 
C5.1: Appreciate non-
farm activities. 
C3.2: Identify non-
farm activities need. 

 
Activity: Field trip – Dairy Farming 
 
Discusses dairy farming practiced in Palampur. 
Discusses various kinds of grass and jowar that grows in 
Palampur. 
 
Explaincollection cum chilling centers of Raigunj. 
 
Compare the production of wheat by the 3 farmers over 3 
years. 
 

 Field trip 

Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching,by himself/herself after teaching of the key concept. Some sample questions are 
given here under. 
Note: These are only sample questions.It is left to the discretion of the teacher to assess his/her teaching and note down reflections 
experiences.) 
1. Did I clearly communicate the lesson objectives to the students? 
2. Did I use effective instructional strategies to engage students in the lesson?  
3. How well did I manage the classroom during the lesson?  
4. Were there any disruptions or behavioral issues that I need to address?  
5. What strategies can I implement to improve classroom management? 
6. Did the students actively participate and show interest in the lesson?  
7. How can I better manage the time allocated for each activity? 
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CLASS-9 

CHAPTER: THE STORY OF VILLAGE PALAMPUR 

PERIOD NO: 8 

KEY CONCEPTS: Non-Farm activities; small scale manufacturing 

Topic/Sub Topic, 
Learning Outcomes & 
Micro competency 
Indicators 

 

 
Pedagogical Processes/Teaching-Learning Process 
 
 

 
Assessment strategies  

 
Materials 
required 

Testing Prior 
knowledge skills   
 (5 mins) 

Name Some of the smallscaleIndustries. 
 
Give Some examples for cottage industries. 
 
Name some non-farm activities in Palampur.

  
 
 

Recognize the small-
scale manufacturing 
activities in 
Palampur 
Analyze the 
production activities 
of small-scale 
manufactures 
5 min 
 
 
 

 
Explain the meaning of small-scale manufacturing. 
 
Discuss the characteristics of small-scale manufacturing. 

What are the non-farm 
activities in Palampur? 
 
 
 
 
 
 
 

Internet 
Chart 



 

35 
 

 

 
 

 
Identify the factors 
of the production 
that used in small 
scale manufacturing 
in Palampur 

Explain and discuss the sugarcane manufacturing unit started 
by Mishrilal in Palampur. 
 
Discuss capital thatMishrilal need to setup his jaggery 
manufacturing unit. 
 
 
Discuss why he sells his jaggery to the trader in nearby town.

 
What is his fixed capital? 
 
What is his working capital? 
 
 
Who provides labor to 
Misharilal? 
 

 

 
Analyze the concept 
of trading of goods  
10m 

 
Explain Barter system. 
 
Explain the position of shop keepers, kinds of shops and 
items available in Palampur. 
 
 
 

 
Can you find barter system in 
your area? 
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ACTIVITY 2 CASE STUDY 

 
Recognise the analyses the picture collectinformation of 
different types entrepreneurship with a case study –Kharim 
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Analyze the factor of 
production 
enterprise 
 
LO3: Identify the 
main non-farm 
activities in their area. 
Make a brief report. 
C 3.1: Explains case 
study of Mishrilal. 
C 3.2: Explains self-
employment in our 
country. 
C 3.3: Differentiate 
working capital and 
physical capital in 
small scale 
manufacturing. 

Identify the difference between Kharim’s capital and labor 
and Misharilal’s capital and Labor 
 
Explain and discuss possible reasons not to start computer 
center earlier in Palampur 

Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching,by himself/herself after teaching of the key concept. Some sample questions are 
given here under. 
Note: These are only sample questions.It is left to the discretion of the teacher to assess his/her teaching and note down reflections 
experiences.) 
1. Did I clearly communicate the lesson objectives to the students? 
2. Did I use effective instructional strategies to engage students in the lesson?  
3. How well did I manage the classroom during the lesson?  
4. Were there any disruptions or behavioral issues that I need to address?  
5. What strategies can I implement to improve classroom management? 
6. Did the students actively participate and show interest in the lesson?  
7. How can I better manage the time allocated for each activity 
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CLASS-9 

CHAPTER: THE STORY OF VILLAGE PALAMPUR 

PERIOD NO: 9 

KEY CONCEPTS: Fast developing sector 

Topic/Sub Topic, 
Learning Outcomes & 
Micro competency 
Indicators 

 
Pedagogical Processes/Teaching-Learning Process 

 
Assessment strategies  

 
Materials 
required 

Testing prior 
knowledge skills   5 
min 

Name some means of transport. 
 
Name the means of transport in Palampur. 
 
What are the different means of transportation used to 
transport jaggery? 

Which is the most common 
mode of transport used in the 
villages? 

 
 
Chart 

Discuss the modern 
and traditional 
vehicles in Palampur 
5min 

 
Discuss and analyze transportation as a non-farm activity. 
 
Explain the fastest growing business in Palampur with 
Kishora’s case study. 
 

 
Is transportation a non-farm 
activity? 

 
Live 
examples 

Identify different 
types of capital 
involved in Kishora’s 
business 
Formal Credit   
  (10 mins) 

 
Explain Kishora’s fixed capital and working capital. 
 
Discuss the production activity in Kishora’s business. 
 
 
Discuss formal credit system and its advantages. 

 
What is Kishora’s fixed 
capital? 
 
In how many productive 
activities is Kishora 
involved? 

Internet 
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Analyze the loans 
provided by 
government 5m 
 
Identify the purpose 
of Jan Dhan Yojana 
5m 

 
Discuss the role of government in giving cheap loans to poor 
landless households. 
 
 
Explain about JanDhan Yojana. 

  

 
Analyze the changes 
that have taken place 
in farming     5 min 
 
Identify the act that 
provide 100 days 
work in rural area 
5m 
 
LO5: Interprets the 
role of transport in 
Palampur. 
C2.1: Explains 
different types of 
capital in transport 
activities and 
arranging formal loans 

 
Explains the need to improve non-farm activities in rural 
areas in India. 
 
 
Discuss and explains MNREGA objective. 

What is the purpose of 
MGNREGA? 
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Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching,by himself/herself after teaching of the key concept. Some sample questions are 
given here under.Note: These are only sample questions.It is left to the discretion of the teacher to assess his/her teaching and note 
down reflections experiences.) 
1. Did I clearly communicate the lesson objectives to the students? 
2. Did I use effective instructional strategies to engage students in the lesson?  
3. How well did I manage the classroom during the lesson?  
4. Were there any disruptions or behavioral issues that I need to address?  
5. What strategies can I implement to improve classroom management? 
6. Did the students actively participate and show interest in the lesson?  
7. How can I better manage the time allocated for each activity? 
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                                                                                         Worksheet 
 
CLASS-9 
CHAPTER: THE STORY OF VILLAGE PALAMPUR 
PERIOD NO: 10 
REMEDIAL TEACHING AND ASSESSMENT PLANNING 
Date: 
Answer the following questions in very short. 
   

1)Explain MNREGA                                                                   

2)Expand HYV                                                                   

3)Growing more than one crop on a piece of land during the year isknown as ---------   

4)Who is a small farmer?                                                                                     
Answer the following questions briefly. 
 

5)Give two examples for fixed capital.                                                                      

6)In how many production activities is Kishore involved?                                        

7)What are the reasons for multiple cropping in a rural area?                                
Answer the following questions in detail. 

8)State the differences between farmers and farm labourers   

9)How do the medium and large farmers obtain capital for farming? How is it different from small farmers? 
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9th Class - Lesson Plan  
Chapter: 2 - PEOPLE AS  RESOURCE 

Aims of Education:  
a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient knowledge to understand the world around them. 

An individual should be able to make an informed decision. This fundamentally requires knowledge in breadth and depth.  
b. Health and wellbeing 
c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual may be oriented towards sustaining 

and improving the democratic functions of Indian society.  
d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  
e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role in the mode of associated living. An 

individual should acquire capacities and a disposition to contribute meaningfully to culture. 

Nature of Social Sciences:  
Social Science is a systemic study of human society and the relationship between the individual and society, social institutions, and organizations. It draws its content 
from the disciplines of History, Geography, Political Science, and Economics, to provide an interdisciplinary understanding of society and its functions. At the heart of 
Social Science education lies an understanding of the world, the diverse concerns of human society, and participating in it as empathetic and responsible citizens. 

The aims of Social Science in school education: 
a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of historical, geographical, social, economic, and 
political factors. 

b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ skills to engage with the key 
questions and issues confronting society. These could be specifically seen as:  

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a problem-solving attitude,  

iv. Skills to collect, organize, analyse, represent, and present data and information on various historical, geographical, and socio-political issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful responses to contemporary 
concerns of society.  



    Andhra Pradesh Govt. CBSE Schools   

2 
 

 

c. Foster ethical, human, and Constitutional values 

Curricular goals: 

Curricular Goals are statements that give directions to curriculum development and implementation. Based on intended educational achievement, curricular goals are 
defined at each stage of education and curricular areas.  

Curricular Goals (Illustrative): 

CG-4 Develops an understanding of the inter-relationship between human beings and their physical environment and how that influences the livelihoods, culture, and 
the biodiversity of the region 

CG-8 Evaluates the economic development of a country in terms of its impact on the lives of its people and nature 
 
Competency:  
Competencies are observable learning behaviours that guide the teacher in assessing the learning of a student as they move along a given stage in a subject. 

Competencies (Illustrative): 

C-4.5 Critically evaluates the impact of human interventions on the environment, including climate change, pollution, shortages of natural resources (particularly 
water), and loss of biodiversity; identifies practices that have led to these environmental crises and the measures that must be taken to reverse them 

 C-4.6 Develops sensitivity towards the judicious use of natural resources (by individuals, societies, and nations) and suggests measures for their conservation 

C-8.5 Appreciates the connections between economic development and the environment, and the broader indicators of societal wellbeing beyond GDP growth and 
income  
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9th Class - Lesson Plan 
Chapter: 2 - PEOPLE AS RESOURCEPeriods Allotted: 8 

 

 

PEOPLEASRESOURCE 

Introduction-
Types of 

resources
2. Case 
studies

3.Economic 
activies

4. Quality of 
population-
education

5.Health

6.Unemployment

7 & 8 
Assessment 
& Remedial 

teaching
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Period and Topics Learning Outcomes 
Indicators (from Learning Framework +
CBSE 2023 curriculum) 

1)Introduction-Types of 
resources 

LO1:Classifies and compares events, facts,data, and figures. C1:Differentiates between human,capital, and land resources. 

2) Employment:Case 
studies1&2- Story of Sakal 
and Vikas 

LO2: Analyses and evaluates economic activities of the 
people in two case studies 

C2:Criticallyevaluatethefactorsthatinfluencethehumanresource 
in case of Sakal and Vilas 

3)Economicactivities LO3:Classifiesandcompare the different sectors in the 
Economy 

C3:Categorizetheactivitiesintodifferentsectors. 

4)Qualityofpopulation-
education 

LO4:Explains cause and effect relationship with regard to 
human resources. 
LO2 Compares the regional variations inliteracy among 
gender-based groups. 
 

C4.1.Explains how health and education are significant to 
quality human capital formation. 
 C2.1 Interprets map-based data on regional variations in 
literacy. 

5)Health LO5:Interprets data related to health and population. C5:Interprets state specific health and employment data in 
relation togovernment measures. 

6)unemployment LO4: Analyses and evaluates information regarding nature of 
employment. 

 

C4:Analyses the challenges of disguisedunemployment, urban 
unemployment,and educated-employment in the formationof 
human capital. 

 
Period-7&8 
Remedialteaching&summati
veassessment 
 

This will be to revise the above concepts only for those who 
didn’t understand it properly. 

 

Analyses of progress of students.

 

Note: 

1.The teacher should not exclude the activities given in the text book pertaining to the Lesson. 

2.Teacher may give two or three worksheets depending upon the number of periods allotted and the content.     
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Class: 9 ECONOMICS 

Chapter – 2 PeopleasResource 
Period No: 1 

Key concepts: Introduction-Types of resources 
                                                                                                    Date: 
 
Learning Outcomes & Mic
competency Indicators 

 

 
Pedagogical Processes/Teaching-Learning Process 
 

 

Assessment strategies 
Material 
required 

Testing prior knowledge/skills 
(10 mins) 
 
 
LO1:Classifies and compares 
types of resources. 
 

C1: Differentiates between 
human, capital, and land 
resources. 
(30mins) 
 
 
 
 
 
 
 
 
 
 
 

The Teacher starts Lesson with the discussion to check for Prior Knowledge- 
 
1.What is Meant by Resource? 
 
2. Can you name the types of resource? 
 

 
 

3. Can you name some natural resources? 

 
1.What do you understand by people as 
resource? 
 
 
 
 
 
 
2.What are the major types of Resources? and 
what are they? 
 
 
 
 
 
 
 
 
3.How human capital is 
Superior to other resources? 
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Class: 9 ECONOMICS 

Chapter – 2 PeopleasResource 
Period No: 2 

Key concepts: Casestudies1&2-Story of Sakal and Vikas 
                                                                                                    Date: 
Learning Outcomes & 
Indicators/micro-
competencies 

 

Pedagogical Processes/Teaching-Learning Process 
 

 

Assessment strategies
Material 
required 

1.Testing prior 
knowledge/skills 
(10mins) 
 

 
 
 

Critically evaluate the factors 
that influence the human 
resource. 
(15 mins) 
 1. Analyses and evaluate information 
 
 
 
 
 
 
 
 

Teacher probing questions to check prior concepts- 1. What are the different types of resources? 2. Can you tell about the human resources?  The Teacher will start Lesson with the discussion to check for Prior Knowledge. 1.What is meant by Human as Resources’? 2. How is Human Capital is better than Land, Labour and machine?   
Activity:Case Studies of Sakal and Vilas Teacher does make the students into 3-4 groups to read and understand the Stories of Sakal and Vilas. 

Conclusion: 
In the case of Sakal, several years of education added to the quality 
of labour. This enhanced his total productivity. Total productivity 
adds to the growth of the economy. This in turn pays anindividual 
through salary or in some other form of his choice. In case of Vilas, 

 1. What part does Health play in the individuals working life?   2.What is the role of Education in human Capital formation?    3.Can you find reasons to become human capital or not?   Activity: 
Read the case studies and write your perceptions 

from the Stories of Sakal and Vilas. 

 
 
 
 
 
https://ww
w.youtube.c
om/watch?v
=de_zDBu9
djE 
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 Discuss/Share with students live examples from society like farmers,construction workers, Artists in the field of cinema etc.   
Conclusion:These activities are called economic activities. Economic activities have two parts market activities and non-market activities. Market activities involve remuneration to anyone who performs i.e., activity performed for pay or profit. These include production of goods or services, including government service. Non-market activities are the production for self-consumption. These can beconsumption and processing of primary product and own account production of fixed assets. 
 
 

 
 
Activity : 
 
Visit a village or colony located near 
to your residential area and note 
down the various activities 
undertaken by the people of that 
village or colony. 
 
If this is not possible, ask your 
neighbour what is their profession? 
In which of the three sectors will you 
categorize their work?  
Activity: 
Say whether these activities are 
economic or non-economic activities:  

• Vilas sells fish in the village 
market.  

• Vilas cooks food for his family.  
• Sakal works in the private firm.  
• Sakal looks after his younger 

brother and sister 
 

 

 
 
 
 
Picture 
 
 
 
 
 
 
 
 
Text book 

 
Teacher individual reflection: 

1. Is the lesson appropriately timed? 
2. Is the flow of lesson plan clear,smooth,logical? 
3. Is the stage of lesson aligned to the learning objectives and outcomes of the lesson? 
4. Is there space for students to collaborate and cooperate with each other? 
5. Does the lesson provide adequate opportunity for the students to participate the skills? 
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Conclusion-Teacher discuss with the students regarding the 
measures taken towards the improvement in enrolment in schools, 
universities and different schemes introduced by the Govt. in the 
field of education like SSA, MDM…etc. 

 
6.Ask your sister or your classmate what she 
would like to take up as a career? 

 
 
 
Pictures 

 
 Teacher individual reflection: 

1. Is the lesson appropriately timed? 
2. Is the flow of lesson plan clear, smooth, logical? 
3. Is the stage of lesson aligned to the learning objectives and outcomes of the lesson? 
4. Is there space for students to collaborate and cooperate with each other? 
5. Does the lesson provide adequate opportunity for the students to participate the skills? 
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1.What is the percentage increase in dispensaries 
from1951to2020?                                 2.What is the percentage 
increase in doctors and nursing personnel from1951to 2020? 
Do you think the increase in the number of doctors and nurses is 
adequate for India? If not, why?                                                                   
4.What other facilities would you like to provide in a hospital?             
5.Discuss about the hospital you have visited.                   6.Can you 
draw a graph using this table?  

 
 
 
Activity- 
Visit a nearby hospital, either 
government or private and note down the 
following details. 
How many beds are there in the 
hospital you have visited? 

    Teacher individual reflection: 
1. Is the lesson appropriately timed? 
2. Is the flow of lesson plan clear,smooth,logical? 
3. Is the stage of lesson aligned to the learning objectives and outcomes of the lesson? 
4. Is there space for students to collaborate and cooperate with each other? 

     5.  Does the lesson provide adequate opportunity for the students to participate the skills? 
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Class: 9 ECONOMICS 
Chapter – 2 PeopleasResource 

Period:7 
WORK SHEET FOR ASSESSMENT Max. Marks-20 

MULTIPLE CHOICE QUESTIONS(4M) 
1. Which of the following activity comes under agriculture? 
a) Lawyer b) Engineer          c) Doctor                  d) Farmer 
2. ___________ Plays important role in human resource development? 
a) Education    b) Health        c) None of the above     d) Education & Health 

       3.Find out the odd one? 
a) Farmingb) Flour making          c) Jaggery making                 d) Dairy farming 

       4.Which of the following sector contributes more income to the GDP? 
a) Agriculture 
b) Industry 
c) Service  
d) None of the above 

VERY SHORT ANSWER QUESTIONS(4M) 
5.What is the role of education in human capital formation? 
6.What are the three economic activities? 

SHORT ANSWER QUESTIONS(3M) 
7.What do you understand by 'people as a resource'? 

SHORT ANSWER QUESTIONS(4M) 
    8. How is human resource different from other resources like land and physical capital? 

ESSAY ANSWER QUESTIONS(5M) 
    9.Why are women employed in low paid work? 
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Class: 9 ECONOMICS 

Chapter – 2 PeopleasResource 
Period No: 8 

Key concepts: RemedialTeaching 
                                                                                                                                                                                      Date:                  

 

Learning Outcomes & 
Indicators/micro-competencies 

 

Pedagogical Processes/Teaching-Learning Process 
 

 

Assessment strategies TLM required 

 
 

Remedial classes can 
help students feel more 
confident in their 
academic 
abilities, which can lead 
to improved overall 
performance. 
 
 

 

 
 
 
Revision, recall and giving explanation on the needy 
concepts which are suggested by the students. 

 
 
 
 

 
Teacher individual reflection: 

1. Is the lesson appropriately timed? 
2. Is the flow of lesson planclear,smooth,logical? 
3. Is the stage of lesson aligned to the learning objectives and outcomes of the lesson? 
4. Is there space for students to collaborate and cooperate with each other? 

5.  Does the lesson provide adequate opportunity for the students to participate the skills? 
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Lesson Plan 
Economics 

Class:9 
Chapter-3 - Poverty as a Challenge (No. Periods-12) 

 

Aims of Education:  

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient knowledge to understand the world 
around them. An individual should be able to make an informed decision. This fundamentally requires knowledge in breadth and depth.  

b. Health and wellbeing 
c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual may be oriented towards 

sustaining and improving the democratic functions of Indian society.  
d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  
e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role in the mode of associated 

living. An individual should acquire capacities and a disposition to contribute meaningfully to culture. 

Nature of Social Sciences:  

Social Science is a systemic study of human society and the relationship between the individual and society, social institutions, and organizations. It 
draws its content from the disciplines of History, Geography, Political Science, and Economics, to provide an interdisciplinary understanding of society 
and its functions. At the heart of Social Science education lies an understanding of the world, the diverse concerns of human society, and participating 
in it as empathetic and responsible citizens. 

The aims of Social Science in school education: 
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a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of historical, geographical, social, economic, 
and political factors. 

b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ skills to engage with the 
key questions and issues confronting society. These could be specifically seen as:  

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a problem-solving 
attitude,  

iv. Skills to collect, organize, analyze, represent, and present data and information on various historical, geographical, and socio-political issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful responses to 
contemporary concerns of society.  

c. Foster ethical, human, and Constitutional values 
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Class:9 
Chapter -3.Poverty as a Challenge -(Number of Periods:12) 

CURRICULAR GOALS (CG) AND COMPETENCIES (C): 
Curricular goals: 

Curricular Goals are statements that give directions to curriculum development and implementation. Based on intended educational achievement, 
curricular goals are defined at each stage of education and curricular areas.  

Competency:  

Competencies are observable learning behaviors that guide the teacher in assessing the learning of a student as they move along a given stage in a 
subject. 

Curricular goals (IIIustrative): 

CG-6: Understands and analyses social,culturaland political life in Indiaover time as-well as the underlying historical Indian ethos and philosophy of 
unity in diversity-and recognizes challenges faced in these areas in the past and present and the efforts(being) made to address them. 

Competencies (Illustrative): 

C-6.2:Understands forms of inequality, injustice and discrimination have occurred in different section s of society at different times(due to internal as 
well as outside forces such as colonization),leading to political, social and cultural efforts,struggles,movementsand mechanisms at various levels 
towards equity,inclusion,justice and harmony with varying outcomes and degrees of success. 

C-6.3:Analyses aspects of differential treatment or discrimination that may exist in Indian society, based on e.g.,socio-cultural 
background,religion,language spoken and what individuals and societies can do to eradicate such differential treatment. 

 C-6.4: Understands that a progressive society sand nation such as India is one that recognizes not only its civilizational strengths but also its socio-
economic,cultural and political challenges and continuously making efforts to address those challenges to become ever more prosperous,inclusive,just 
and harmonious. 
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Period No.  &  Topic Learning Outcomes Indicators (from Learning Framework +CBSE2023 curriculum) 

 
Period:1 
 
Overview and Introduction 
 
 
 
 
 

 
LO1 : Recognisesthe life of people in the 
slum areas 
 
LO2 : Compares the life of poverty ridden 
people in slum areas 
 
LO4 : Analyse the working conditions of the 
people in slum areas 
 
 

 
1.1Recognises that poverty is one of the difficult challenges faced by India   
1.2 Identify poverty as a serious problem 
1.3 Recalls the life of people in slum areas 
 
2.1Compares the landless labourers in villages and people living in overcrowded jhuggis in cities 
 
4.1Analyse the working conditions of wage earners and child labour 

Period:2 
 
Two typical cases of 
poverty 

LO2 :  Compares the urban case and the 
rural case 
 
LO3 :   Explains the conditions of the people 
in their vicinity 
 
LO5 : Interprets the picture3.1 &3.2 in 
pg.no.58 &70 
 
 

2.1 Compares the life of Ram Saram and Lakha Singh 
2.2 Distinguishes urban case and rural case. 
 
 
3.1illustrate some daily experiences related to poverty. 
3.2 Examines the size of families in their neighborhood. 
 

 
Period:3 
 
Poverty as seen by Social 
Scientists 

LO 6 :   Draws interlinkages between 
income, consumption and poverty 
 
LO12:Shows sensitivity to socially 
discriminated vulnerable groups 
 
LO3:Explain the  problems that the poor 
people at times of natural calamities 

1.1 Draws interlinkages between unemployment and poverty 
1.2 Analyses the problem of malnutrition among the poor people 
 
2.1 Shows sensitivity to social exclusion and caste system in India. 
 
12.1 Empathises certain communities like physically handicapped and widows 
 
3.1 Analyse the occurrence of disasters and its effect on the people living in poverty 
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Period :4 
 
Poverty Line 

LO 3  :Explain the indicators to measure 
poverty 
 
LO2: Compares the different calorie intake 
of different people living in different areas 

3.1 Define poverty line 
3.2 Recognises people living below poverty 
 
2.1 Distinguishes poverty line of India and the US 
2.2 Compares the calorie intake of rural areas and urban areas 
 
 
 

Period:5 
 
Poverty Estimates 

LO1 :   Analyse the table in pg.no.76 and 
know that more number of people live in 
poverty 
LO2 : Explains that poverty is a dynamic 
phenomenon to be dealt from time to time 
and can be reduced following certain 
measures 
 

 
1.1Analyse the table 3.1 in pg.no 

 
2.1Explains the dynamics of poverty reduction in rural and urban areas. 
 

Period :6 
 
Vulnerable Groups 

LO1 :   Recognises the poverty among the 
vulnerable groups is more than the average 
Indian poverty ratio 
 
LO2 :  Interprets the graph 3.1 in pg.no.7 
 
LO3:  Feels sensitive for the women and 
elderly people in their village or city 
 
LO1 :  Recognises the life of the unskilled 
people 
LO2 :  Interprets the picture 3.3 in pg.no.78 
 
LO3 :  Analyses low wages and the level of 
income of the landless farmers 
 
LO4: Feels sensitive for the working 
conditions of the landless farmers 
 
 

 
1.1 Identifies the vulnerable groups in the society 
 
2.1 Interprets the picture in pg.no.76 
 
 
3.1 Feels sensitive for the living conditions of Sivaraman and his family members 
 
 
 
 
1.1Recognises Karur if famous for its handloom and power loom fabric 
 
1.2   Identify shift in occupation from cobbler to agricultural labourer 
 
2 .1 Interprets the picture in pg.no.78 
 
3.1 Analyses the difference in wages 
 
5.1 Feels sensitive for the living conditions of Sivaraman and his family members 
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Period:7 
Worksheet 

 
 
                                                                      Assessment 

 
Period :8 
 
Inter-State Disparities 

 
 
LO1 :  Identifies that poverty level differs 
from state to state 
 
 
LO2: Analyses the causes for decline in 
poverty in Punjab, Haryana, 
Tamilnadu,Andhra Pradesh, Kerala 
 
LO3: Develops Map reading and locating 
skills 
 
 
 

 
 
1 .1 Recognises the proportion of poor people is not same in every state 
 
 
1.2 Identify the two poorest states with high poverty ratios 
 
 
 
2.1 Explain the measures that some states have taken to reduce poverty  
 
 
3.1 Will be able to locate states in India map 
 
 

 
Period:9 & 10 
 
Global Poverty Scenario 

 
LO1 : Identifies the trends in poverty in 
different countries 
 
LO2:  Develops Interpretation skill 
 
LO3 :  Appreciates the role of the UN to 
reduce poverty 
 
LO4 :  Feels sensitive for the people in the 
poorest country 
 
LO5 : Develops Interpretation skills 

 
1.1 Recognises countries under poverty 
1.2 Identify that poverty declined substantially in China and South East Asian countries 
1.3 Identify the three states where poverty ratio is highest 
 
2.1    Interprets the bar graph in pg.no. 82   
 
3.1 Appreciate some countries like India, Pakistan, Sri Lanka, Nepal,Bangladesh,Bhutan for showing 
rapid decline in poverty 
 
3.2 Appreciates the new sustainable goals of the UN to end all types of poverty by 2030  
 
4.1 Feels sensitive for the sub- Saharan Africa as 9 in 10 of the extreme poor will live in that region 
 
5.1 Interprets the graph 3.3 & 3.4 in pg.no.84 
 

Period 11  
LO1 : Describes the causes of poverty 

 
1.1 Explains the causes of poverty and the impact on their lives 
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Causes of Poverty 
 
 

 
LO2 :   Analyses linkage between 
unemployment and poverty, illiteracy and 
poverty 
 
LO3:  Appreciates reduction in poverty in 
some states 
 

 
2.1 Analyses the income inequalities among the people 
 
3.1 Appreciates the implementation of land reforms by most of the State Governments. 
 

Period:12 
 
Anti-Poverty 
Measures:(a)Promotion of 
Economic Growth 
 
 

 
LO1 :  Explains the relationship between 
economic growth and reduction in poverty 
 
 
LO2 :  Analyses the role of education in 
reducing poverty  

 
1.1 Explains higher economic growth rate and increase in income reduce poverty 
 
 
 
2.1 Describes the importance ofeducation in increasing the number of skilled people   
 
 
 
 
 

Period:13 
 
Anti-Poverty Measures: 
(b) Targeted Anti-
povertyprograms 
 
 

 
 
LO1  : Appreciates the role of government in 
reducing poverty 
 

 
 
1.1 Appreciates the poverty alleviation programmes introduced by the Government to reduce 
poverty 
 

Period 14: 
 
The Challenges ahead 

LO1 : Recognises that poverty is a great 
challenge nationally and globally 
 

1.1 Identify that there is wide disparity between rural poverty and urban poverty 
 

1.2 Recognises the scholars view of broadening the concept into human poverty 
 
 
 

Period 15: 
 
 

Worksheet 
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Note: 

 

1.The teacher should not exclude the activities given in the text book pertaining to the Lesson. 

 

2.Teacher may give two or three worksheets depending upon the number of periods allotted and the content.    



 

C
C
P
K
 
L
I
c

 
L
i
f
 
1
p
 
1
s
 
 
L
l
l
c
 
 
L
c
c
 
 
L
t
 
 
 

Class: 9 ECONO
Chapter: 3. POV
Period No : 1 
Key Concept : O

Learning Outco
Indicators /mic
competencies 

LO1: 1.1Recognis
s one of the diffic

faced by India   

1.2 Identify pove
problem 

1.3 Recalls the life
slum areas 

LO2:Compares th
abourers  in villa
iving in overcrow

cities 

LO4:Analyse the w
conditions of wag
child labourers 

LO12:Shows sens
the poor people 

MICS 
VERTY AS A CHA

Overview  and In

mes and 
ro 

ses that poverty 
cult challenges 

rty as a serious 

e of people in 

he landless 
ges and people 

wded jhuggis in 

working 
ge earners and 

sitivity towards 

ALLENGE 

ntroduction 

Teaching -Lea
This should in
time duration

To test the pri
• In wha
• Menti

of inde
 
Discuss and ex
picturesposing

Slum areas           
• What 
• How a
• How a
• Does t

Explain in brie
 
Video Link 
 
https://youtu.

arning Process
nclude activitie
n 

or knowledge, th
at ways did the B
on some reasons
ependence.  

xplain overview a
g some questions

    (Source-Google)   
do you observe i

are the living cond
are the surroundi
the people living 
ef with the help o

be/tFArIPNAdrw

es to facilitate le

he following ques
ritishers exploite

s for the under de

and introduction 
s: 

---
         Jhuggis in cities
n the picture? 
ditions of the peo
ngs of their living
in slum areas exp
f below link. 

?feature=shared

10 

earning along w

tions will be aske
ed India during th
evelopment of In

of the chapter by

s

ople here? 
g areas?  
perience social di

 

with broad 

ed… 
eir rule? 
dia at the time 

y related 

 
 

iscrimination? 

Pointers for fo
should include
check for unde
 
 
 
What are the ba
 
 
 
 
 
 
 
Do all the peopl
to fulfill their ba
 
 
 
 
 
 
 
 
Identify the child
make a note of t
 
 
 
 
 
Activity: 

ormative assess
e strategies that
erstanding 

asic needs of life?

e living in your vi
asic needs? 

d labourers in yo
their problems. 

ment- this 
t will be used to

? 

illage\city are abl

ur locality and 

o 
 
 
Materials r

le 

 
 
 
Pictures 
Newspaper 
 
 
 
 
 
 
 
 
 
 
 
Video Link: 
https://you
PNAdrw?fe
ed 
 

required 

cuttings 

tu.be/tFArI
ature=shar

 



11 
 

 (Source:You Tube) Visit a nearby slum area and list out the problems 
faced by the people. 

Teacher’s experiences and reflections:
(These are meant to assess the teacher’s teaching, by himself/herself after teaching of the key concept. Some sample questions are given here under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections experiences.) 
1. Did I clearly communicate the lesson objectives to the students? 
2. Did I use effective instructional strategies to engage students in the lesson?  
3. How well did I manage the classroom during the lesson?  
4. Were there any disruptions or behavioral issues that I need to address?  
5. What strategies can I implement to improve classroom management? 
6. Did the students actively participate and show interest in the lesson?  
7. How can I better manage the time allocated for each activity? 
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Chapter – 3 POVERTY AS A CHALLENGE 
Period No. 2 
Key concept : Two typical cases of poverty 
 
Learning Outcomes 

and Indicators/micro 
competencies 

Teaching-Learning Process This should include activities to facilitate learning along with broad 
time duration 

Pointers for formative 
assessment-this should 

include strategies that will be 
used to Check for 

Understanding 
 

 
Material 
required 

 
 
LO2 Compares the life 
of rural families 
 
 
2.1 Compares the life 
of Ram Saram and 
Lakha Singh. 
 
 
 
2.2 Distinguishesurban 
case and rural case. 
 
 
 
 
LO3. Explains some of 
the issues related to 
poverty. 
 
 
3.1Illustrate some daily 
experiences related to 
poverty. 
 

Explain urban case with the help of a picture: 

 
 
Group Discussion: 
 
Make the students read the story and discuss the life style of the family. 
 

• What do you observe in the picture? 
 

• What is the size of Ram Saram family? 
 

• What is Ram Saram’s occupation? 
 

• Where does Sita Devi work? 

 
 
 
 
 
 
 
 

• Write a short notes on 
the living conditions of 
the people living in 
poverty. 
 

 
 
 
 
 

• What is meant by 
illiteracy? 
 
 
 
 
 
 
 

 
 
 
 
 
Picture from 
NCERT Text book 
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3.2 Examines the size 
of families in their 
neighbourhood. 
 
 
 
LO6 Interprets pic 3.1 
& pic 3.2 in pg no. 68 & 
70. 
 
 
 
 
 
 
 
 
 
 
 
 
LO1 Recognises issues 
related to poverty. 
 
 
 
 
 
 
 
 
 
LO12 Feels sensitivity 
for the living 
conditions of the poor 
families.  
 

 
• Are the children going to School? 

 
• Do you experience the problems of Ram Saram’s family in your lives? 

 
 
 
 
Explain Rural case by comparing the lives of the rural people. 

 
 
Discuss rural case and issues related to poverty by asking some questions: 

• Where do Lakha Singh live? 
• What work does he do? 
• What is the size of his family? 
• How does size of family affect the lives of the poor?  
• Is there any relationship between size of family and malnutrition? How? 

Discuss:Issues related to poverty by a chart: Unemployment, illiteracy, malnutrition,                                           
landlessness, size of families.  

• Why do the children of 
these families suffer 
from malnutrition? 
 
 
 
 
 
 
 
 
 
Activity: 

• Collect pictures related 
to poverty. From 
magazines and 
Newspapers 

 
 
 
 
 
 
      Prepare a list of families 
around your neighbourhood 
where you find families like 
Lakha Singh. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Chart showing 
issues related to 
poverty 
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Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching, by himself/herself after teaching of the key concept. Some sample questions are given here under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections experiences.) 
8. Did I clearly communicate the lesson objectives to the students? 
9. Did I use effective instructional strategies to engage students in the lesson?  
10. How well did I manage the classroom during the lesson?  
11. Were there any disruptions or behavioral issues that I need to address?  
12. What strategies can I implement to improve classroom management? 
13. Did the students actively participate and show interest in the lesson?  
14. How can I better manage the time allocated for each activity? 
 
 
 

 

 

 

 

 

Issues 
related 

to 
Poverty

Size of 
families

Landless
ness

Illiteracy

Unemplo
yment

Rural 
indebtness

Malnutrit
ion
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Chapter – 3 POVERTY AS A CHALLENGE 
Period No. 3 
Key concept : Poverty as seen by Social Scientists 

Learning 
Outcomes and 

Indicators/micro 
competencies 

 

Teaching-Learning Process- This should include activities 
to facilitate learning along with broad time duration 

Pointers for formative assessment-this should 
include strategies that will be used to Check for 

understanding 
 

 
 

Material required 

 
LO5 Draws 
interlinkages 
between 
unemployment 
and poverty 
 
 
 
 
 
 
 
5.1 Analyses the 
problem of 
malnutrition 
among the poor 
people 
 
 
 
 
 
LO1 Identify 
different facets of 
poverty and 
variety of 
indicators as put 
forth by social 

To explain the term “consumption” the picture here under will 
be shown and some questions will be posed: 

 
                Picture-A        Picture-B 
(Source: Google) 
 

I. What do you observe in picture-A? 
II. To which income group do they belong? 
III. What do you observe in picture-B? 
IV. To which income group do these people belong? 
V. Do the children live in poverty? How can you say? 

 
 
Video: 
Link: https://youtu.be/6ougDbMti0A?feature=shared 
To discuss and explain the poverty, indicators of poverty with 
the help of a video: 
 

 
 
How does level of income effect the 
consumption pattern of the people? 
 
 
 
 
 
 
Collect information in your locality about the 
people earning different income and their 
consumption in a day. 
 
 
 
 
 
Collect information of eating habits of some 
children in your surroundings and identify  
children suffering from malnutrition. 

What are the main indicators of poverty? 
 
 
 

Activity: 
S.N. Occupation  

Approximate  
Income per 

Consumption 
pattern 

 
 
 
 
Pictures related to consumption 
(Source:Google) 
 
 
 
 
 
 
Videos 
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scientists 
 
 
 
 
LO12 Shows 
sensitivity to social 
exclusion and 
caste system in 
India 
 
 
 
 
 
LO12 Empathises 
certain 
communities like 
physically 
handicapped and 
widows 
 
 
 
 
 
 
 
 
 
 
LO4 Analyse the 
occurance of 
disasters and its 
effect on the 
people living in 
poverty 
 

 
 
 
 
 
 
 
 
 
Discuss and explain social exclusion and vulnerability with the 
picture and video:   
 
 Picture-A                                                          Picture-B 
 

 
 

I. What do you observe in picture-A and picture-B? 
II. Do the people in the pictures experience poverty? 
III. Is your locality well developed or backward? 
IV. List out some reasons for the backwardness of your 

locality. 
 
 
 
Discuss Disasters and its impact on the poor people by posing 
some questions: 

month 
 

1 Teacher   
2 Doctor   
3 Agricultural 

Labourer 
  

4 Flowers 
vendor 

  

 
 
What do you observe from the above table? 
 
Why is the consumption pattern of agriculture 
labourer and vendor less compared to a doctor and 
teacher? 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Who experiences social exclusion? 
 
 
 
 

Video Link: 
https://youtu.be/6ougDbMti0A?feature=shared 
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LO6 Extrapolates 
famine and 
poverty 
 

 
I. List out some natural disasters. 
II. How does floods affect the lives of the poor?  
III. What would be the impact of droughts on the lives of 

the rural people?  

Which section of the society comes under 
vulnerable groups? 
 
 
 
 
 
Collect some pictures related to social 
exclusion and vulnerability. 
 

 
 Teachers’ reflections and experiences:
(These are meant to assess the teacher’s teaching, by himself/herself after teaching of the key concept. Some sample questions are given here under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 
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Chapter – 3 POVERTY AS A CHALLENGE 
Period No. 4 
Key concept: Poverty Line 
 

Learning Outcomes and 
Indicators/micro 

competencies 

Teaching-Learning Process- This should include activities to 
facilitate learning along with broad time duration 

Pointers for formative assessment-this should 
include strategies that will be used to Check for 

understanding 

 
 

Material required 
 
 
LO1 1.1 Will be able to 
describe poverty 
 
 
1.2 Define poverty line 
 
 
1.3 Recognises people living 
below poverty line 
 
 
 
 
 
 
 
 
 
 
 
 
 
LO2 Compares the calorie 
intake of rural areas and urban 
areas  
 
 
 
 

 
 
Explain poverty line by asking some questions: 
 

• What are the basic needs of life? 
 

• Are all the people able to fulfill their basic needs? 
 
 
Activity 1: 
 
Call a physically weak student and make him/her to lift a heavy 
school bag. 
(Student finds difficult to lift the bag) 
 
Now pose the following questions:  
 

• Why is the student unable to lift the bag? 
 

• What is the reason for his weakness? 
 

• How do we measure the energy we get from food? 
 

 
 

Explain calorie intake of food in rural and urban areas. 
 
 
 
 

 
 
On what basis is poverty measured? 
 
 
 
Is the consumption of different income groups same? 
 
 
 
Quiz [sample questions] 
 
 
 
*In India, what is the prescribed calorie requirement 
per person per day in rural areas? 
 
 
 
 
*What is the calorie intake in urban areas? 
 
 
 
 
 
 
 
*What is the income needed for a family in rural areas 
according to 2011-12 estimates? 
 

 
 
 
 
 
Charts, 
Images,  
Pictures,  
Videos 
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LO3 Explains the relationship 
between per capita income 

Discuss poverty line vary with time and place by posing some 
questions and showing pictures related to India and USA. 
 
a) India: 

 

 
 
b) USA  (Source: Google): 

 

 
 
 

a) What do you observe in the picture? 
 

b) Having a car in India, Is that the status symbol? 
 

c) Can you consider a person having a basic model car as rich 
in the United States of America? 

 
d) Why such difference exist in a developing countries like 

India and a developed countries like USA 
 
 
Discuss and explain poverty line fixed on the basis of monetary 
per capita expenditure by posing some questions: 

 
 
 
 
*Which organization in India conducts survey to 
estimate poverty line? 
 
 
 
 
 
What do you think would be the minimum necessary 
level in your locality? 
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and consumption levels 
 
 
 
 
 
 

• What are the basic necessities of life? 
 

• Do the people living in urban areas need more income 
compared to the people in rural areas? Why? 
 

• Why is the cost of living more in urban areas? 
 

•  How does low wages affect the lives of the poor people? 
 
 
 

Teachers’ reflections and experiences:
(These are meant to assess the teacher’s teaching, by himself/herself after teaching of the key concept. Some sample questions are given here under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 
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https://youtu.be/pOb9c_lCxlA?feature=shared 
Teacher’s reflections and experiences:
(These are meant to assess the teacher’s teaching, by himself/herself after teaching of the key concept. Some sample questions are given here under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 
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Chapter – 3 POVERTY AS A CHALLENGE 
Period No. 6 
Key concept: Vulnerability 

Learning Outcomes and 
Indicators/micro 

competencies 

Teaching-Learning Process This should include activities to facilitate 
learning along with broad time duration 

Pointers for formative assessment-this 
should include strategies that will be used to 

Check for Understanding. 
 

 
Material required 

 
LO1 Interprets the bar graph 

in pg.no.76 
 
 
 
 

LO2 Identify the vulnerable 
groups are S. Cs and S.T 
households. 
 
 
 
LO4 Feels sensitive for the 
women, elderly people and 
infants in poor families. 
 
 
 
 
 
 
 
 
 
 
 
LO1 1.1 Recognises Karur if 
famous for its handloom and 
power loom fabrics 

 
Explain vulnerable groups with the help of a graph. 
Which community experience more vulnerability? 
According to 2011-12,what percentage of ST are vulnerable? 
Do you find vulnerability in your area? 
 

 
 
Discuss and explain inequality in incomes and deny of equal access to 
resources by an activity. 
 
Activity 1: Role plays of an agricultural labourer and a high paid employee 
Group discussion about the role play, their incomes and consumption 
patterns. 
 
 
 
Acitivy:2 Make the students to read the story of Sivaraman 
 

 
Which social groups are most vulnerable to 
poverty? 
 
 
 
Which economic groups of rural and urban India 
are vulnerable to poverty? 
 
 
 
Why do these groups fall below the poverty line? 
 
 
 
 
Collect information in your area about women, 
elderly people and female infants who are 
deprived of equal access to resources. 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

Text book 
 
 

Pictures  
Newspaper/Magazine 

cuttings 
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1.2   Identify shift in 
occupation from cobbler to 
agricultural labourer 
 
 
LO2 Interprets the picture in 
pg.no.78 
 
 
 
LO4 Analyses the difference 
in wages 
 
 
LO5 Feels sensitive for the 
living conditions of 
Sivaraman and his family 
members 
 
 
 

 
Discuss the living conditions of Sivaraman’s family by posing some 
questions: 

• Is the family living in poverty? 
• What are the reasons for their poor living conditions? 
• Who are the earning members in the family? 
• Are the children attending the school? 
• Why do these children lack basic education? 
• To which social and economic group does Sivaraman’s family 

belong? 

 
 
Debate: Conduct debate on male child given 
more priority than female child. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Project: 
 
Collect the list of dropouts and non-enrolled 
children in your neighbourhood. 
 
 
 

 
Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching, by himself/herself after teaching of the key concept. Some sample questions are given here under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 
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Chapter – 3. POVERTY AS A CHALLENGE 
Period No. 7 
Assessment:  
 

1. Select the right answer for the following multiple choice questions: 1 X 4 = 4M
 

I. Theaccepted average calorie requirement per person per day in rural India is       [          ] 
a) 2100 calories  
b) 2200 calories   
c) 2300 calories   
d) 2400 calories 

 
II. In rural areas, the people living in poverty are mostly engaged in which sector of the economy      [           ]                 

a) Primary sector 
b) Secondary sector    
c) Tertiary sector    
d) None of these  

 
III. Majority of the vulnerable groups belong to which social community         [           ] 

a) SC                       
b) ST                                      
c) BC                                            
d) OC 

 
IV. Assertion (A): Poverty line is an imaginary line used by any country to determine its poverty.      [            ] 

Reason(R):  It varies time to time, place to place and country to country. 
a) Both A and R are true and R is correct explanation of A 
b) Both A and R are true, but R is not the correct explanation of A 
c) A is true but R is false 
d) A is false but R is true 

 
 

2. Answerthe following: 2 x 2 = 4M 
 

I. Define poverty. 
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II. Identify the vulnerable groups in the given table, mention ‘Yes\No’. 
Sl.no         Groups   Vulnerable to poverty 
1  OCs  
2  STs  
3 Landless widows  
4 Landlord  

 
3. Answer the following question in short: 1 x 3 = 3M 

 
I. Why do different countries use different poverty lines? 

 
4. Answer any one the following questions briefly: 1 x 4 = 4M 

 
I. “In poor families all suffer, but some suffer more than others. “Explain the statement. 

II. Describe how poverty line is estimated in India. 
 

5. Answer any one the following questions in detail: 2 x 5 = 10M 
 

I. Describe how poverty is seen by social scientists. 
II. How far is it correct to say that social exclusion can be both a cause as well as a consequence of poverty? Explain.  
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Chapter – 3. POVERTY AS A CHALLENGE 
Period No. 8 
Key concept : Inter-State Disparities 
 

 
Learning Outcomes and Indicators/micro 

competencies 

 
Teaching-Learning Process This should include activities to 

facilitate learning along with broad time duration 

Pointers for formative assessment-
this should include strategies that 

will be used to Check for 
Understanding.  

 

 
Material required 

 
 
 
LO1 Recognises the proportion of poor people 
is not same in every state 
 
 
 
 
 
 
 
 1.2 Identify the two poorest states with high 
poverty ratio 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 To test prior knowledge the following questions will be asked: 
 

• Is the poverty level same among all the people? 
• Are there any families living in poverty in your area? 
• Will the proportion of poor people be same in every state? 

 
 
 
Discuss and explain the inter-state disparities in the bar graph 
 
The level of poverty differs from state to state. Poverty is high in Bihar, 
Odisha and Assom and less in Himachal Pradesh and Kerala. Along with 
rural poverty urban poverty is high in Odisha, MadhyaPradesh, Bihar 
and UP. 

 
 

• Expand HCR 
 
 
 
 
 

• What is the percentage of HCR in 
2011-12? 

 
 
 
 

• Name the two poorest states 
with high poverty ratios. 

 
 
 

• Which state has focused more on 
HRD? 

 
 
 
 
 
 
 

 
 
India map,  
Chart 
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Chapter – 3 POVERTY AS A CHALLENGE 
Period No. 9 & 10 
Key concept : Global Poverty Scenario 
 

 
Learning Outcomes and 

Indicators/micro competencies 

 
Teaching-Learning Process This should include activities to facilitate 

learning along with broad time duration 

Pointers for formative assessment-this 
should include strategies that will be used 

to Check for Understanding. 
 

 
Material 
required 

 
LO1 : Identifies the trends in poverty 
in different countries 
 
 
1.1  Identify that poverty declined 
substantially in China and South East 
Asian countries 
 
 
1.2 Identify the three states where 
poverty ratio is highest 
 
 
 
 
 
LO3     Interprets the bar graph in pg.no. 
82   
 
 
 
 
 
LO4 Explains the reason for high poverty 
in some states 
 
 
 

 
Discuss and explain poverty ratio in selected Indian states: 
 

 
 
Explain the Head Count Ratio comparision among some selected countries: 
 

 
 
 
 
 
 
Name the countries that showed a 
substantial decline in poverty? 
 
 
 
 
 
 
 
Study the graph 3.2 and identify the 
three states where the poverty rate is 
the highest. 
 
 
 
 
 
 
 
 
 
 

 

Text book, 
PPT, 
India map,  
World map 
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LO5 Appreciate some countries like 
India,Pakistan,Sri-
Lanka,Nepal,Bangladesh, and Bhutan for 
showing rapid decline in poverty 
 
 
 
 
 
 
 
 
 
LO6  Appreciates the new sustainable 
goals of the UN to end all types of 
poverty by 2030  
 
 
 
 
LO7 Feels sensitive for the sub- Saharan 
Africa as 9 in 10 of the extreme poor will 
live in that region 
 
 
 
LO8 Interprets the graph in pg.no.82 and 
3.3 & 3.4 in pg.no.84 
 

  
 
 
Discuss and explain share of people living on $1.90 a day from 2005 to 2019 
&people in extreme poverty in the following graphs: 
 

 
 
 

 
 
What was initiated by the UN to end 
poverty of all types by 2030? 
 
 

 
 
 
 
 
In which  part of the world does the 
extreme poor live, by 2030? 
 
 
 
 
Prepare a list of the new substantial 
goals of the United Nations. 
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Group Activity: 
What do you observe in the graph3.3? 
In South Africa what is the percentage of people living on 1.90 dollars a day 
in 2005? 
Suggest some reasons for the decline in the people living on 1.90 dollars a 
day from 2005-2019. 
In which region does 9 in 10 of the extreme poor will live? 
 

 
Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching, by himself/herself after teaching of the key concept. Some sample questions are given here under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 



 

 

C
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K
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p
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r
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How did Green Revolution foster the lives of 
the rural people? 
 

 
Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching, by himself/herself after teaching of the key concept. Some sample questions are given here under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 
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Chapter – 3 POVERTY AS A CHALLENGE 
Period No. 12 
Key concept : Anti-poverty measures: (a)Promotion of economic growth 

Learning Outcomes and 
Indicators/micro competencies 

Teaching-Learning Process This should include 
activities to facilitate learning along with broad time 

duration 

Pointers for formative assessment-
this should include strategies that 

will be used to Check for 
Understanding.  

 

 
Material required 

 
 

 
 
LO1 Explain relationship between 
economic growth and reduction in 
poverty 

 
 
 
 
 
 
 
LO4 Analyses the role of education 
in reducing poverty 
 
 
 

Discuss and explain reduction of poverty 
 
Video:https://youtu.be/FZeSl_BVJMs?feature=shared 
The current anti-poverty strategy of the government has 
two approaches i.e., promotion of economic growth and 
targeted anti-povertyprogrammers 
 
 
Removal of Poverty 
 
 
 
            Promotion of                           Targeted Anti- poverty     
           Economic growth                        Programmes 
 
 
Education plays an important role in removal of poverty. 
Investment in HRD can rise the standard of living of the 
people. 
 
                                           Improves skills 
            Education             Employment 
                                            Income 
                                            Rise standard of living 
Discussion: 
How does education help to rise the standard of living? 
Does investment in education accelerates economic 
growth 

 
 
What is one of the major objectives of 
the Indian developmental strategy? 
 
 
What are the anti -poverty measures 
followed by the government? 
 
 
What is meant by economic growth? 
 
 
During which period India’s economic 
growth has almost doubled? 
 
 
How does education helps in reducing 
poverty? 
 
 
Prepare a table and a bar graph showing 
India’s growth rate from 1990 to 2011. 

 
Newspaper cuttings, 
 
 

Video 
https://youtu.be/FZeSl_BVJMs?feature=shared 
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 Teachers’ reflections and experiences:
(These are meant to assess the teacher’s teaching, by himself/herself after teaching of the key concept. Some sample questions are given here under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 
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Chapter – 3 POVERTY AS A CHALLENGE 
Period No. 13 
Key concept : Anti-poverty measures-targeted anti-poverty programs 
 

 
Learning Outcomes and 

Indicators/micro competencies 

 
Teaching-Learning Process This should include activities to 

facilitate learning along with broad time duration 

Pointers for formative assessment-this 
should include strategies that will be 

used to Check for Understanding.  
 

 
Material required 

LO1 1.1 Identify that higher growth rate 
reduces poverty 
 
 
1.2 Recognises the importance of 
education in removing poverty 
 
 
LO2  Explains inter relationship between 
economic growth and poverty reduction 
 
 
LO3 Distinguishes Swarnajayanthi Gram 
Swarozgar Yojana[ SGSY] and Pradhan 
Mantri Gramodaya Yojana [PMGY] 
 
 
LO4 Appreciates the poverty alleviation 
programmes introduced by the 
Government 
 

Discuss India’s growth rate by using a graph 
 

 
 
 
 
Explain Anti-povertyprograms through mind mapping: 
 

Quiz:(Some sample Questions) 
 
In which year was MGNREGA launched? 
 
In which five year plan a target of creating 
25 lakhs new jobs was set under REGP? 
 
PMRY stands for------? 
 
Which programme aims at bringing the 
assisted poor families above the poverty 
lineby organizing into self-help groups? 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Chart 
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The government introduced anti-poverty measures to reduce poverty 
and face a major challenge in the way of development of the country 

 Teachers’ reflections and experiences:
(These are meant to assess the teacher’s teaching, by himself/herself after teaching of the key concept. Some sample questions are given here under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 

 
 

 

 

Anti poverty 
programmes 

MGNREGA

PMRY

REGP

SGSR

PMGY

AAY
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Teachers’ reflections and experiences:
(These are meant to assess the teacher’s teaching, by himself/herself after teaching of the key concept. Some sample questions are given here under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 
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Class: 9 ECONOMICS 
Chapter: 3. POVERTY AS A CHALLENGE 
Period No : 15 
Assessment: Worksheet of 39 marks 
 
 

1) Choose the correct option from the following multiple choice questions: (1 x 5 = 5 Marks) 
 

I. Who always insisted that India would be truly independent only when the poorest of its people become free of human sufferings.   
a) Pandit Nehru   
b) Mahatma Gandhi   
c) Lal Bahadur Sastry  
d) Dr.B.R Ambedkar 

 
II. Poverty among the Scheduled castes, rural agricultural labourers and urban casual labour households have seen a decline in poverty in the 
a) 1960s                  
b) 1970s               
c) 1980s      
d) 1990s 

 
III. The state that ranked top in India in multiple indicators of social development: 
a) Andhra Pradesh     
b) Gujarat          
c) Kerala       
d) Tamil Nadu  

 
IV. Prime Minister Rozgar yojana scheme was started in the year 
a) 1991                      
b) 2005                 
c) 1993            
d) 2000 

 
V. Arrange the following in correct sequence: 
A. Prime Minister Rozgar Yojana 
B. Rural Employment Generation Programme 
C. Pradhan Mantri Gramodaya Yojana 
D. Antyodaya Anna Yojana 
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a) A, D, B, C 
b) C, B, A, D 
c) A, B, C, D 
d) D, C, B, A          

 
 

2) Short  answer type questions:   (2 x 6 = 12 Marks) 
 

I. Expand NSSO 
 

II. Define poverty 
 

III. List out any four anti-poverty programs introduced by the government. 
 

IV. How can poverty be measured? 
 

V. What is meant by human poverty? 
 

VI. Identify the vulnerable groups in the given table, mention ‘Yes\No’: 
 

Sl.no         Groups   Vulnerable to poverty 

1  OCs  

2  STs  

3 Landless widows  

4 Landlord  

5 Unemployed 
physically 
handicapped  
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3) Essay  answer type questions:  (2 x 3 = 6 Marks) 
 

I. Why do different countries use different poverty lines? 
 

II. Do you think that present methodology of poverty estimation is appropriate? 
 

III. Give an account of interstate disparities of poverty in India. 
 

 
4) Answer the following : (2 x 2 = 4 Marks) 

 
I. Give the definition of poverty line as defined by the World Bank. 

 
II. Describe any two poverty alleviation programs currently being implemented in India. 

 
 

5) Answer the following question in short: (1x3=3 Marks) 
I. Why did the government introduce land reforms and how does it helped in reduction of poverty? 

 
6) Answer any one the following questions briefly: (1x4=4 Marks) 

 
I. Give an account of interstate disparities of poverty in India 

 
II. How does the natural calamities affect the lives of the people below the poverty line? 

 
 

7) Answer any one the following questions in detail: (1x5=5 Marks) 
 

I. Give a brief account of   Green Revolution in reducing poverty in rural areas in India. 
 

II. Describe how poverty is seen by Social scientists. 
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Lesson Plan 

Economics 

Class -9_Chapter-4. FOOD SECURITY IN INDIA_ (No. Periods-13) 
 

Aims of Education:  

a. Rational Thought and Autonomy: An individual should have the capacity of rational reasoning and sufficient knowledge to understand 
the world around them. An individual should be able to make an informed decision. This fundamentally requires knowledge in breadth 
and depth.  

b. Health and wellbeing 
c. Democratic participation: This requires appropriate knowledge capacities, values, and dispositions so that an individual may be 

oriented towards sustaining and improving the democratic functions of Indian society.  
d. Economic participation: Education should work as an enabler for a healthy democracy as well as a healthy economy.  
e. Cultural and social participation: Along with democracy and economy, society, and culture also play an important role in the mode of 

associated living. An individual should acquire capacities and a disposition to contribute meaningfully to culture. 

Nature of Social Sciences:  

Social Science is a systemic study of human society and the relationship between the individual and society, social institutions, and 
organizations. It draws its content from the disciplines of History, Geography, Political Science, and Economics, to provide an interdisciplinary 
understanding of society and its functions. At the heart of Social Science education lies an understanding of the world, the diverse concerns of 
human society, and participating in it as empathetic and responsible citizens. 
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The aims of Social Science in school education: 

a. Develop the disciplinary knowledge and understanding of how society functions through an interplay of historical, geographical, 
social, economic, and political factors. 

b. Develop an understanding and appreciation for the methods of enquiry relevant to Social Science and deepen students’ skills to 
engage with the key questions and issues confronting society. These could be specifically seen as:  

i. Skills in sourcing evidence, interpreting them, confirming through multiple sources and evidence, and constructing a coherent narrative, 

ii. Skills in recognizing spatial patterns, map-reading, interpretation and analysis of various interconnected concepts and processes,  

iii. Skills of creative and analytical thinking to form informed opinions, demonstrate logical decision-making, and incline towards a 
problem-solving attitude,  

iv. Skills to collect, organize, analyze, represent, and present data and information on various historical, geographical, and socio-political 
issues,  

v. Skills to question unsubstantiated ideas, biases, stereotypes, and assumptions to foster scientific temper and propose meaningful responses 
to contemporary concerns of society.  

c. Foster ethical, human, and Constitutional values 
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Class -9_Chapter-4. FOOD SECURITY IN INDIA_ (No. Periods-13) 
 

CURRICULAR GOALS (CG) AND COMPETENCIES (C): 
Curricular goals: 

Curricular Goals are statements that give directions to curriculum development and implementation. Based on intended educational 
achievement, curricular goals are defined at each stage of education and curricular areas.  

Competency:  

Competencies are observable learning behaviors that guide the teacher in assessing the learning of a student as they move along a given stage in 
a subject. 

Curricular goals (Illustrative): 

CG-8   Evaluates the economic development of the country in terms of its impact on the lives of its people and nature. 

Competencies (Illustrative): 

C-8.2 Understands and understands the concepts and practice of the range of economic systems-from free market to entirely 
state controlled markets. 

C-8.5   Appreciates the connections between economic development and environment, and the broader indicators of the 
societal well-being beyond GDP growth and Income. 
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Period and Topics Learning Outcomes Indicators (from Learning Framework + 
CBSE 2023 curriculum) 

Period-1 

What is Food Security? 

LO3: Understands the concept of food security and the need 
for food security. 

C3.1: Explains the dimensions of food security. 

C3.2: Analyses the need for food security. 

 
Period-2 

Bengal Famine 

LO1: Recognises and retrieves the facts, figures during the 
Bengal famine. 

C1.1: Identifies the reasons for Bengal famine. 

C1.2: Recalls the information related to Bengal famine-1945. 
Period-3 

Who are food-insecure? 

LO2: Classifies the poor people are food insecure. 

 

C2.1: Compares the Story of Ram and story of Ahmed 
regarding the conditions 

Period-4 

India is alarming at self 
-sufficiency in food 
security 

LO12: Appreciate the process of achieving self-sufficiency of 
food grains in India.   

C12.1: Appreciates the role of green revolution in achieving 
self-sufficiency in food grains production. 

 

Period-5 

Food Security in India 
and Buffer Stock 

LO6: Draws interlinkage between food security in India and 
Buffer stock. 

LO4: Analyses the importance of Buffer Stock. 

 

C6.1: Analyses the impact of Buffer stock in providing food 
security. 

C4.1:Examines the stocks to be maintained. 

Period-6 

 What is Public 
Distribution System? 

 

LO1: Recognises the importance of Public Distribution System in 
providing food security in India 

C1.1: Defines the concepts of PDS, ration shops, ICDS, FFW. 

C1.2: Identifies the role of PDS in securing food security. 

Period-7 

Work sheet -1 

Students will be made to complete the work sheet in order to check their understanding levels. 

Period-8 & 9 

Current Status of 
Public Distribution 
System 

LO4: Evaluates the information regarding current status of 
Public Distribution System 

C4.1: Analyses the different revised programmes under PDS 
to make it more efficient and  targeted. 
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Period-10 

Role of Co-operatives 

LO12: Appreciates the role of Co-operatives in food security. C12.1: Appreciates the role of Co-operatives in ensuring 
food security through innovative programmes. 

 
Period-11 

Work Sheet-2 

Students will be made to complete the work sheet in order to check their understanding levels. 

 

 
Period-12 

Work Sheet-3 

Students will be made to complete the work sheet in order to check their understanding levels. 

 

 
Period-13 

Remedial Teaching 

Remedial teaching will be done with appropriate pedagogical processes based on the assessment. If the performance of the 
students is good in the assessment, this period will be utilized for doing some activities like poster making, group discussions 
etc., related to the chapter. 

 

 

 
 

 

Note: 

1.The teacher should not exclude the activities given in the text book pertaining to the Lesson. 

2.Teacher may give two or three worksheets depending upon the number of periods allotted and the content.      
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Class: 9 _Economics 
Chapter - 4 
Period No: 01 
Key concept: What is Food Security? 
Date: 
Topic/Sub Topic, 
Learning Outcomes & Micro 
competency Indicators 
 

 

 
 

Pedagogical Processes/Teaching-Learning Process 
 
 

 
Assessment strategies  

 
Materials required 

 
What is Food Security? 
 
 
 
 
 
LO3: Understands the 
concept of food security and 
the need for food security. 
 
 
 
 
 
 
 
 
 

C3.1: Explains the 
dimensions of food security. 

 

To test the prior knowledge the following questions will be 
posed: 

• Mention some essential things that human beings 
require to live on this earth? 

• How do you get energy? 
• How do we obtain food? 
• Is food available to everyone easily in India? 

 
 
 
 

 
 
(Source:Google) 
 
Explain the food habits of different people in the society with 
the help of the pictures. 
 

 
 
 
 
Do you think all the people in India are able to 
get sufficient food every day? 
 
 
 
 
 
 
What is meant by food security? 
 
 
 
 
What are the three dimensions of food 
security? 
 
 
 
 
 

 
 
 
 
 
 
 
Pictures from 
Google 
 
 
 
 
Flow chart 
showing Food 
security-its 
dimentions 
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C3.2: Analyses the need for 
food security. 

 

 
 
Discussthe concept of food security and its dimensions 
through a flow chart. 

 
 
Discuss and explain“Why food security?” by asking some 
questions: 

• What do you mean by poverty? 
• Which people are more vulnerable to poverty? 
• What is poverty line? 
• How does floods, drought, Tsunami, failure of crops 

etc., effect the poor people? 
• What do you mean by shortage of food grains? 

 
Summary: Food is as essential for living as air is for breathing.  
Food security is ensured in a country only if (i) enough food is 
available for all the persons. (ii) all persons have the capacity 
to buy food for acceptable quality and (iii) there is no barrier 
on access to food. 
 
 
 
 

How is food security effected during a 
calamity? 
 
 
 
Define Famine. 
 
 
 
 
 
 
What is the new dimension added by Dr. 
Amartya Sen to food security? 
 
 
 
 
 
 
 
 
 
Project: 
Collect information of the food habits of the 
people in your surroundings. Make a note of 
the related to the food security and its 
dimensions. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Food Security - Its 
dimensions

Availabitity of Food
Food production 

within the country
Food Import  
Previous year stock 
with the government

Accessbility of Food
Food is within 

reach of every 
person

Affordability     
An individual has 
enough money to 
buy sufficient safe 

food      
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Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching by himself/herself after teaching of the key concept. Some sample questions are given here 
under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections and 
experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 
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Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching by himself/herself after teaching of the key concept. Some sample questions are given here 
under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections and 
experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 
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 What is the criterion on which yellow card is given to 
people? 
Explain the vulnerable groups and the states that 
experience food insecurity and hunger. 
 
Summary: Food and nutrition insecurity has affected 
the large section in India. In rural areas the most 
affected people are the landless agricultural labourers,   
traditional artisans and self-employed workers. 
In urban areas the people in unpaid occupations and 
casual labour market are affected more. Migrants and 
the people of vulnerable groups are prone to food 
insecurity. 

 
 
 
 
 

number of food insecure people in the 
country. 
 
 
Comment on the statement “Hunger is not 
just an expression of poverty, it brings about 
poverty”. 
 
 
 
 
 
Activity: 
Collect information about the people in your 
area who possess Yellow card and the 
benefits they get from that card.  
 
 
Expand NHFS. 

 
 
Atlas 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching by himself/herself after teaching of the key concept. Some sample questions are given here 
under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections and 
experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 
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Class: 9 _Economics 
Chapter - 4 
Period No: 04 
Key concept:India is alarming at self-sufficiency in food security 
Date: 
Topic/Sub Topic, 
Learning Outcomes & Micro 
competency Indicators 
 

 

 
Pedagogical Processes/Teaching-Learning Process 

 
 

 
Assessment strategies  

 
Materials required 

 
 
India is alarming at 
self- sufficiency in food 
security 
 
 
 
 
 
 
 
 
 
 
 
 

LO12: Appreciate the process 
of achieving self-sufficiency of 
food grains in India.   
 
 
 
 

Test prior knowledge: 
 
 Which section of the people suffer from food and 

nutrition insecurity in India? 
 Name some states where largest number of people 

experience food insecurity. 
 How can India overcome the problem of food 

insecurity? 
 
 
VIDEO LINK: 
https://youtu.be/QCNXfcmV0HA?feature=shared 
 

Discuss and explain how India is aiming at self-sufficiency in 
food grains since independence and how green revolution 
contributed for it. 
 

• Is there any relation between food security and food 
production?  

• Which sector provides more employment 
opportunities in India? 

• How many of your parents work in agriculture sector 
and related activities? 

• What is blue Revolution? 
• What is White Revolution? 
• Do you know about Green revolution? 

 
 
 
 
Who is the father of Indian Green Revolution?
 
 
Which crops production increased drastically 
after green revolution? 
 
 
 
Debate: To enhance form productivity green 
revolution increased the availability and use 
of fertilizers and pesticides to reduce any 
damage or loss to the crops.  How do you 
support this statement? 
 
 
Project: Visit some formers in a near by village 
and collect details of food crops cultivated by 
the formers and the methods followed in 
cultivation of the crops. 
 
 
 

Pictures from 
NCERT textbook  
 
 
 
 
Newspaper/magaz
ine cuttings 
 
 
Video Link: 
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C12.1: App
of green re
achieving s
food grains

 

Teachers
(These are
under. 
Note: The
experience

• Did 
• Did 
• How
• Wer
• Wha
• Did t
• How

 

 

 

 

preciates the ro
evolution in 
self-sufficiency 
s production. 

’ reflections a
e meant to ass

ese are only sa
es.) 
I clearly commu
I use effective in

w well did I mana
re there any disr
at strategies can
the students act

w can I better ma

ole 

in 

• H
a
 
S

 In
a
in

 In
R
w

 In
a
1

 T
a

 
 

and experien
sess the teache

ample questio

nicate the lesso
nstructional stra
age the classroo
ruptions or beha
n I implement to 
tively participate
anage the time a

 
How did Green r

griculture produ

Summary: 
ndian policy ma
chieve self-suffi

ndependence. 
ndia adopted a 

Revolution” espe
wheat. 
ndira Gandhi the
 special stamp e

1968”. 
The highest rate 

nd Punjab. 

nces: 
er’s teaching

ons. It is left to

n objectives to t
tegies to engage
m during the les

avioral issues tha
improve classro

e and show inter
allocated for eac

revolution contr
uction? 

kers adopted al
iciency in food g

New Agricultura
ecially in  the pr

e then Prime M
entitled “Wheat

of growth reco

by himself/he

o the discretio

the students? 
e students in the
sson?  
at I need to addr
oom manageme
rest in the lesso
ch activity? 

CBSE Class 9_ E

16

ribute to boost  

l policy measure
grains after 

al Strategy,”Gre
oduction of rice

inister of India r
t Revolution in J

rded in Uttar Pr

erself after tea

on of the teach

e lesson?  

ress?  
nt? 
n?  

Economics  

es to 

en 
e and 

realized 
uly, 

radesh 

 
Activ
 

 
Refe
capti

aching of the k

her to assess h

vity: 

r to picture 4.3 
ion to the pictur

key concept. 

his/her teachin

Andhr

in page no. 102
re 

Some sample

ng and note d

ra Pradesh Govt C

 

 and give a 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

e questions are

down reflectio

CBSE School

e given he

ons and 



 CBSE Class 9_ Economics     Andhra Pradesh Govt CBSE Schools 
  

17 
 

Class: 9 _Economics 
Chapter - 4 
Period No: 05 
Key concept: Food security in India and Buffer stock 
Date: 
Topic/Sub Topic, 
Learning Outcomes & Micro 
competency Indicators 
 

 

 
Pedagogical Processes/Teaching-Learning Process 

 
 
 

 
Assessment strategies  

 
Materials required 

 
Food Security in India 
and Buffer Stock 
 
 
 
 
 
LO6: Draws interlinkage 
between food security in 
India and Buffer stock. 
 
 
 
 
 

C6.1: Analyses the impact of 
Buffer stock in providing 
food security. 

 
 
 
 
 
 

 
Video Link: 
 
https://youtu.be/-BAiUyIbdhg?feature=shared 
 
(Source: You Tube)  
 
Discuss and Explain food security in India by asking some 
questions. 
 

• What is food insecurity? 
• What is meant by food security? 
• Why do we need food security? 
•  

Summary: 
 The advent of green revolution in our country avoided 

famine even during adverse weather conditions. 
 India has become self sufficient in food grains during 

the last 30 years because of variety of crops grown. 
 The availability of food grains at the country level has 

further been enhanced with a carefully designed food 
security system by the Government. 

 The system has two components buffer stock and 
public distribution system. 

Video Link: 
 

 
 
 
 
 
 
 
 
 
 
Project: 
Collect information about the impact of green 
revolution on Indian economy with special 
reflect to food security. 
 
 
 
 
 
 
 
Expand FCI. 
 
 
 
 

 
 
Video Link: 
https://youtu.be/-
BAiUyIbdhg?featur
e=shared 
 
(Source: You Tube)  
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1970-71? 
• In which decade did India experience the highest 

decadal increase in food grain production? 
• Is production increase consistent in India since 2000-

2001? 
 
 

Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching by himself/herself after teaching of the key concept. Some sample questions are given here 
under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections and 
experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 
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Activity: 
 
Give detailed information about some of the 
programmes initiated by the Government 
which have food component.  
(Hint: Rural Wage Employment Programme, 
Sampurna Grameen Rojgar Yojana, Mid-Day 
Meal Programme) 
 
 
 

Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching by himself/herself after teaching of the key concept. Some sample questions are given here 
under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections and 
experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 

 

 
 

 

three important 
food intervention 

programmes

Public Distribution system
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Development ServicesFood-For-Work
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Assessment Plan ( Model Questions) 
WORK SHEET-1 (20 Marks) 

 
Class: _ 9_Economics         

Chapter – 4.FOOD SECURITY IN INDIA 

Period No: 07            

Date: 

 

            I        Multiple choice questions:4x1=4m 

 Choose the correct answer: 

         1. Which of the following is not a component of food security? 

          a. Availability    b.  Affordability      c. Accessibility     d.  Sustainability 

         2. When did Bengal famine occur? 

         a.1955       b.  1943      c.  1929        d. 1918 

         3. Which revolution fostered a boost in the production of wheat and rice after 1970? 

         a. White revolution   b. Blue revolution   c.  Green revolution   d. Black revolution 

         4. Which state does not have large number of food insecure people in the country? 

         a. West Bengal  b. Bihar    c.   Jharkhand    d.  Punjab 
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II. Answer the following :2x2=4m 

5. Which group of people suffer from food security the most? 

6. How is food security ensured in India? 

III. Answer the following question in short: 1x3=3m 
7.What do you understand by different dimensions offood security? 
 
IV. Answer anythe following questions briefly: 1x4=4m 

8. Describe the role of Government in ensuring food security by means of PDS. 

 

V. Answer any the following questions in detail: 1x5=5 

9.How is food security affected during a calamity? 
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Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching by himself/herself after teaching of the key concept. Some sample questions are given here 
under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections and 
experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 

 

 
 
 
 
 
 
 
 
 
 
 



 CBSE Class 9_ Economics     Andhra Pradesh Govt CBSE Schools 
  

28 
 

Class: 9_ Economics 
Chapter - 4 
Period No: 10 
Key concept:Role of Co-operatives 
Date: 
Topic/Sub Topic, 
Learning Outcomes & Micro 
competency Indicators 
 

 

Pedagogical Processes/Teaching-Learning Process 
 
 
 

 
Assessment strategies  

 
Materials required 

 
 
Role of Co-operatives 
 
 
 
 
 

LO12: Appreciates the role 
of Co-operatives in food 
security.  

 

 

 

C12.1: Appreciates the role 
of Co-operatives in ensuring 
food security through 
innovative programmes. 

 

 
 
To test the prior knowledge following questions will be asked. 
 

• Who are the targeted groups in Anthyodaya Anna 
Yojana? 

• What is meant by MSP? 
• Who maintains buffer stocks? 

 
 
 
 
 
Discuss role of Co-operatives in food security. 
 
Video Link: 
 
https://youtu.be/WIqgKtV8yhI?feature=shared 
 
(Source: You Tube)  
 
 

• What do you observe in the video? 
• How does the Co-operatives function? 
• What is the main objective of Co-operative societies? 

 

 
 
What is the role of Co-operatives in 
enhancing food security? 
 
 
 
 
 
 
 
 
Mention the revolution that was brought by 
Amul. 
 
 
 
 
 
 
 
Project 
Collect pictures from news papers and 
magazines related to co-operatives. 
 
 

 
 
 
 
 
 
 
Video Link: 
https://youtu.be/
WIqgKtV8yhI?featu
re=shared 
 
(Source: You Tube)  
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Summary 
 
 In Maharashtra, Academy of Development Science 

(ADS) has facilitated a network of NGOs for setting up 
grain banks in different regions. 

 ADS organizes training programmes on food security 
for NGOs. 

 In Delhi Mother Dairy is making progress in provision of 
milk and vegetables to the consumers at controlled 
rated decided by the Government of Delhi. 

 Amul in Gujarat has brought White Revolution in the 
country. 

 
 
 
 
Activity: 
Collect information about the cooperative 
societies in your local area. To which activity 
are they related, make a note of it.  
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Teachers’ reflections and experiences: 
(These are meant to assess the teacher’s teaching by himself/herself after teaching of the key concept. Some sample questions are given here 
under. 
Note: These are only sample questions. It is left to the discretion of the teacher to assess his/her teaching and note down reflections and 
experiences.) 

• Did I clearly communicate the lesson objectives to the students? 
• Did I use effective instructional strategies to engage students in the lesson?  
• How well did I manage the classroom during the lesson?  
• Were there any disruptions or behavioral issues that I need to address?  
• What strategies can I implement to improve classroom management? 
• Did the students actively participate and show interest in the lesson?  
• How can I better manage the time allocated for each activity? 
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Assessment Plan ( Model Questions) 
WORK SHEET – 2 (20 Marks) 

 
Class:  9 _Economics         

Chapter – 4.FOOD SECURITY IN INDIA 

Period No: 11           

Date: 

 

  I.  Multiple choice questions:4x1=4m 

Choose the correct answer: 

               1. Which Organisation is responsible for maintaining buffer stock of food grains in India? 

                a.  WTO        b.   NFSA         c. FCI         d.  ICAR 

               2. Which state in India has first launched the Antyodaya Anna Yojana for providing food security in India? 

                a. Maharashtra    b.  Rajasthan     c. Uttar Pradesh     d. Kerala 

               3. Which of the following is not a challenge to food security in India? 

                a. Poverty and Inequality      b. Climate change and Natural disasters 

                c. Lackof technological advancements   d. Inadequate storage and transport facilities 

               4.Assertion(A) Food imports and previous years stocks may ensure food availability but the same cannot ensure food affordability. 

                  Reason (R) Government can make food available but the affordability that an individual should have enough money to buy 

                  Sufficient quantity and nutritious food. 
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Codes: 

               a. Both A and R are true and R is the correct explanation of A. 

               b. Both A and R are true, but R is not the correct explanation of A. 

               c.  A is true but R is false. 

               d.  A is false but R is true. 

 

II.  Answer the following :2x2=4m 

5.Write a short notes on National Food Security act 2013. 
6.What is Subsidy? 

        III. Answer the following question in short: 1x3=3m 

      7. Agriculture is considered as a seasonal activity? Why? 
 

          IV.  Answer anythe following questions briefly: 1x4=4m 

                 8. What has our government done to provide food security to the poor? Discuss any two schemes launched by the government.   

 

             V. Answer any the following questions in detail: 1x5=5 

                 9. A section of people in India are still without food.Explain. 
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Assessment Plan ( Model Questions) 
WORK SHEET-3  (20 Marks) 

 
Class: 9_ Economics         

Chapter :4 

Period No: 12           

Date: 

                    I.    Multiple choice questions:4x1=4m 

Choose the correct answer: 

                      1. Buffer stock is created to 

                      a. distribute food grains in the deficit areas     b. avoid wastage of food 

c. maintain Minimum Support Price  d.  all the above      

                     2.Identify the term associated with the following information. 

• It is consequence of a diet which is regularly inadequate in quantity and quality 
• This is caused due to lack of income to buy food for survival 
• This is mainly seen in rural areas where people cannot afford quality food due to low income. 

                      a. Chronic Hunger    b. Seasonal hunger  c. Nutrient hunger   d. Physical Hunger 

                     3. Arrange the following in sequence on the basis of year in which they where launched starting from the earliest. 

i. Antyodaya Anna yojana (AAY) 

ii.Integrated Child Development Services (ICDS) 

iii.FoodFor Work (FFW) 

iv.National Food Security Act  
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                   Codes: 

                   a.  ii,iii,i and iv b.  i, ii,  iii and iv               c. iv, iii, ii, and i                    d. iii, iv, ii and i 

4. In which state is Baran district located where starvation deaths have been recorded? 

                   a. Odisha     b. Gujarat   c.   Rajasthan    d. Bengal 

 

II.  Answer the following :2x2=4m 
 

   5.What is food security? 
 
   6.What is Mid- Day Meal programme? 
 

III. Answer the following question in short: 1x3=3m 
 

7. Distinguish between Issue price and MSP. 
 

IV.  Answer any the following questions briefly: 1x4=4m 
 

8.Why is ration shop called ‘Fair Price Shop’?  Why does the government have of different ration cards? 
 

                  V.  Answer anythe following questions in detail: 1x5=5 

9.Write a note on the role of cooperatives in providing food and related items. 
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Class: 9 Economics 
Chapter - 4 

Period No: 13 
Key concepts:  

Date: 
Topic/Sub Topic, 
Learning Outcomes & 
Micro competency 
Indicators 
 

 

Pedagogical Processes/Teaching-Learning 
Process 

 
 
 

 
Assessment strategies  

 
Materials 
required 

 
 

 
 
Remedial teaching will be done with appropriate pedagogical 
processes  based on the assessment. If the performance of the 
students is good in the assessment, this period will be utilized 
for doing some activities like poster making, group discussions 
etc., related to the chapter. 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

Teachers’ reflections and experiences: 
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